The term Autism originated from Bleuler a German psychiatrist in 1911 and was used to refer to severe schizophrenia (Evans, 2013). It was not until the publication of Kanner’s Report in 1943 that the first clinical account was recorded (IAN, 2020). However, the mid-1960’s saw a complete turnaround when numerous child psychologists began to challenge the theory behind autism and rather than linking it to excessive delirium and fantasy in infants, it changed to child development and their unintentional deficiencies of thought (Evans, 2013).  Today, Autism is not seen as a mental health issue, but as part of a life-long developmental disability that affects everyone differently. Autistic Spectrum Disorder (ASD) covers a broad range of abilities from high functioning where little or no support is required, to those more severely challenged who require significant support (NAS, 2020).  
The purpose of this essay is to critically review literature and policies relating to autism and inclusivity in primary education in Wales, highlighting any gaps and make recommendations for further research in this area.  Special attention will be paid to the Education Act 1996, Equality Act 2010 and Additional Learning Needs and Education Tribunal (Wales) Act 2018.
Education Acts date back as far as 1870, but the 1944 or Butler Act as it was then known provided the framework for post-war education (Gillard, 2018). However, it was the Warnock Report 1978 that instigated more radical changes by recommending that children with special needs such as autism, be included in mainstream education to help them fit more readily into society. Some of her recommendations are visible in the impending Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Webster, 2018). Followed by the Salamanca Statement and Framework For Action, UNESCO 1994, which agreed on national and international guidelines for all-inclusive quality education, involving the sustainable development of policies and organization; school factors; resources and recruitment and training of an educational workforce (CSIE, 2020). 
Numerous Acts have since followed, but 1994 saw the introduction of the first Special Education Needs (SEN) Code of Practice, which outlined the role of the Special Education Needs Coordinator (SENCO) to undertake responsibility for provisions and intervention for pupils considered to have SEN. 
Under Article 23 and 28 of the UNCRC 1992, a child with autism has the right to make choices surrounding their education, is entitled to be included in mainstream school, and receive the appropriate support to be able to lead a fulfilling and rewarding life (Children’s Commissioner for Wales, 2020). In accordance with these articles, children with autism are currently covered under the Education Act 1996, and the revised Special Education Needs Code of Practice (SEN CoP) for Wales, which came into effect in 2002 to incorporate new rights and responsibilities established under the SEN and Disability Act 2001 (WAG, 2014). It is the Local Education Authorities (LEA) and school’s duty along with health, social services, and other agencies to comply with this Code when making decisions surrounding children with SEN. Under the current SEN CoP, LEA maintained schools are obliged to provide additional support to meet the requirements of children with SEN to enable them to be taught in mainstream environments. To ensure their needs are met early identification is essential and should include the child’s view point and vision and access to a suitable, comprehensive, intelligence and understanding related curriculum. The parent’s role is crucial for identifying their child’s specific needs as they are more knowledgeable than anyone from a social, developmental, and physical vantage point. Intervention strategies must contain realistic time limited targets that can be easily monitored and recorded so progress can be reviewed and adapted accordingly. 
Key changes incorporated more vigorous rights for SEN children, with new and enhanced roles and responsibilities for LEAs, governing bodies, head teachers and SENCOs. School Action (SA), School Action Plus (SAP) and Statements were introduced to replace the five-stage model. LEAs were required to consult with schools and partners before publishing their local SEN policies, objectives and audit reports and publicise additional services such as the LEA Parent Partnership Scheme to offer support and information; and guidance on how to resolve disputes. All children were entitled to a high standard of education from experienced, qualified staff in mainstream environments, disabled pupils cannot be discriminated against and parents should be involved in all stages of decision making.
Despite all these recommendations, the Welsh Assembly has been investigating ways to amend this SEN system since 2005 as it was found to be too ambiguous and lacking in accountability. Further investigations carried out by Estyn, the Wales Audit Office and National Assembly’s former Education, Lifelong Learning and Skills Committee found the legislation to be too confusing, hostile, and not fit for purpose; and the assessment process inadequate, expensive, and not child centred. Parent have had to challenge every step because information is too difficult to comprehend and not easily accessible, just to receive the essential support their children are entitled to (Estyn, 2019). 
The twenty-first century has seen the amalgamation of numerous pieces of historical legislation to protect individual’s rights in a fairer, more equitable society. The Equality Act 2010 as it is known, recognises Autistic Spectrum Disorder (ASD) as a disability (Equality and Human Rights Commission, 2019), which affects approximately 1 in 68 primary school children. In England and Wales, it is against the law to discriminate against these children in education (Estyn 2019). At present mainstream schools either provide extra support for an agreed number of hours per week for children with autism to be included in mainstream lessons, or they attend a special unit within a mainstream environment for part of their day and attend mainstream lessons as and when appropriate (NAS 2020). Some children with autism excel academically but may still have profound difficulties with communication and social interaction that requires the use of multiple communication intervention techniques within the classroom, and around 50% also have associated learning difficulties. Since its introduction in 1992, Estyn have been responsible for ensuring education and training in Wales is achieving the recommended standards. Having consulted with the National Autistic Society (NAS), they provide supplementary guidance for ASD children under their five inspection areas which they report back on to the Welsh Parliament and make public on completion of their inspections (Estyn 2019).
As a result of the defects underlined in current policies and legislation, September 2020 should see the actualisation of the new Additional Learning Needs and Education Tribunal (Wales) Act 2018 (WG, 2018) and Additional Learning Needs Code of Practice (ALN CoP) (Dauncey, 2019). The rationale behind this reform and change of name to ALN is to make SEN more inclusive. By removing the existing graduated system and replacing it with one Individual Development Plan (IDP), and extending the age range from 0 – to 25, it is hoped that the current level of disputes and appeals can be reduced. Moving forward, IDPs will include health and social care provisions and be prepared and maintained by schools unless LA intervention is required for more complicated cases. Having said this, as the bill appears to be transferring control to teachers, LAs can still return them to the school to develop and maintain (Boyes Turner, 2017).
Action Plans will be included to identify who, when and how the additional learning provisions will be delivered, measured, and reviewed, and learners and parents must be included throughout the whole planning process. One concern here is where parental engagement is seen as a barrier rather than a united force.
Despite there being a positive ethos surrounding the imminent implementation of the new reform, there are however still some apprehensions concerning provisions, evaluations, and solutions as part of the CoP is for direction only and not compulsory, which could lead to misinterpretation. If it is to meet the lawful needs and rights of these children and their parent’s comprehensive resolutions must be determined and made easily accessible from day one. One concern is that experts will no longer carry out statutory assessments, leaving SENCOs or ALNCO’s as they will become known, responsible for the extra work involved in producing IDPs, which could result in discrepancies in the standard of evaluation and provision (Boyes Turner, 2017). Much as it is encouraging to see the age for support increase from 0 – 25 years of age, resources and budgets have not. Financial implications based on England’s reform are already exceeding six hundred million, compared to the twenty million set aside for Wales, which is partly down to the significant difference in demographics. Another concern is if relationships between Local Authorities (LA) and school’s breakdown with regards to provisions, it will be the children who lose out if there are no clear-cut rights to appeal. With Head Teachers, SENCOs and Teachers responsible and answerable for all pupils within their classrooms it is imperative that they are kept up to date with the Professional Standards as published in 2017 and made aware of pupil’s needs in advance.
Gardiner (2017) records how irrespective of the more recent political emphasis on equality and inclusion, there are still fundamental issues within the SEN system. One area highlighted is the fact that autism is still seen as the issue, rather than the system. He determines that legislation still relate to individual’s medical models which stigmatises their disability and endorses unfair practices towards children with SEN, thus restricting effective and appropriate delivery within the classroom. By continuing to label these individuals by their medical terms rather than addressing their needs does not remove the barriers and obstructs positive outcomes for attainable inclusion. Still, on a more positive note, the recognition of the importance of collaboration and cooperation between LA’s, schools, education providers and external partnerships such as health and social care professionals is being recognised, along with the elevated focus on the importance of the child and parental involvement when making executive decisions that concern them. 
Trained professionals recognise that invention strategies used with ASD pupils can also benefit other pupils in the classroom, by raising self-esteem and making school a positive experience.  But, with ASD diagnoses on the increase it appears that some mainstream teachers are obligated to teach children with autism without having the all-important training. ASDinfoWales provides free on-line training programmes developed by the Welsh Local Government Association (WLGA) to become ‘Autism-Aware Schools’ which are available for educational, health and social care professionals working with children of all ages. Remarkably, out of the twelve hundred and thirty-eight primary schools in Wales, less than one hundred have completed this programme and been awarded the ‘Learning with Autism Primary School Certificate’.  Yet, this is something that could be completed by all members of staff on inset days or during PPA time. Mainstream pupils could also benefit as there are book versions for KS1 and KS2 to complete for them to become Autism Superheroes which would give them more understanding of what these children experience daily and make them more empathetic. It may also help schools to identify symptoms earlier if parents are in denial or the child has not been diagnosed as the earlier it is recognised, the better the outcome 
In line with these Acts, the Well-being of Future Generations (Wales) Act 2015 places an obligation on all public bodies to improve the social, economic, cultural, and environmental well-being of Wales, which means that equality and diversity must be embedded into school life (Future Generations Commissioner for Wales, 2015).  
To conclude, it has been proven that reasonable adjustments from an early age can help children on the autism spectrum who possess a unique set of strengths that need to be embraced and nurtured not rejected. Inclusive education is a human right where all children should be embraced and nurtured in the same encouraging environment and from a whole school approach. Success depends not only on the commitment and contribution of the government, governing bodies, leaders, staff, and pupils, but more importantly the child’s voice and parental involvement and the collaboration of external professionals and partnerships (Rix et al, 2010).. 
However, autism is complicated and requires a great deal more research which necessitates additional time, resources, and funding to be spent. Without having their voices heard and more funding being allocated for further research the rights surrounding equality and diversity for ASD children will not be adequately met, which will inevitably result in a negative impact on future generations as outlined in the Well-being of Future Generations (Wales) Act 2015. It will be interesting to see what part the new Additional Learning Needs and Education Tribunal (Wales) Act 2018 will have on inclusive education once it is operationalised. 
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