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Personal Development Plan

	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	Adjust my lifestyle to make it healthier.


	I will have enhanced energy and motivation levels in addition to a balanced lifestyle. Increased levels of social activity along with a balanced diet and regular exercise. 
	Participate in regular exercise in the gym and outdoors. 
Increase vitamin intake, along with a good balanced nutritional diet. 
	3 – 6 months
	All other goals. As will feel energized and motivated to take on anything.
	3 monthly review

	Improve Time Management Skills



	Workload will be prioritized with family time, children, other routines/commitments. Assignments will be handed in on time and I will not feel pressured.
	Look at ways in which to manage my time, spread sheets, liaise with people who can help me personally with children. Look to make time to myself and my work – maintain a balanced lifestyle.
	ongoing
	All other goals. 
I will feel like I have more time to take on tasks as everything will be prioritized as it should be.
	3-6 month review

	
Safeguarding

	I will feel secure and safe in my ability to protect children from harm. Be mindful and aware of what to look out for with regards to abuse or neglect concerns and who to report this to. 
	Look to book the course as soon as possible before undertaking work in a setting.
	1 month
	Knowledge and duty on inclusiveness and care to all children.
	Certificate

	Improve Welsh Language Skills




	Will be able to understand and speak Welsh.
	Look to book online lessons, download Duolingo to practice every day.
	ongoing
	Speak and understand the Welsh Language.
	3-6 Months

	Early Years Practitioner degree




	I will have my degree and actively participating in a role within the Early Years sector.
	Continue with degree course and placements to gain experience.
	3-4 Years
	Feel empowered with knowledge and motivation to help, inspire, teach children. 
	Continuous

	Improve Presentation skills
	I will feel confident in my ability to speak in front of others, record assignments or activities.
	Practice and gain confidence.
	Ongoing
	Build confidence in my abilities of what I am truly capable of.
	1 Year

	Improve mental health and well-being.




	I will be motivated, happy and have a more positive outlook on life. Will feel enabled to carry out work and pass on my motivation and positivity to others.
	Experience more of the outdoors, nature, take time out for myself to make myself happy. 
	ongoing
	Help me become me, feel empowered, happy and realize my full potential.
	3–6-month review


Reflective Practice 
within the 
Early Years

What is reflection and reflective practice?
According to (PACEY, 2016), reflective practice is the evaluation of your current situation and your desired future path. Engaging in reflective practice should be a continuous cycle and is necessary to question, alter, develop, and even enhance your approaches. (Brock, 2015, p. 7) supports this by suggesting that reflection should consist of analysis and investigating into a subject or situation to examine many viewpoints from a variety of angles. Furthermore, maintaining that the professional training heavily emphasizes reflection and reflective practice as they are the fundamental ideals of most fields and encouraged as a crucial component of professional development.

Why is it important in the Early Years?
Reflection provides lucid means to recognize problems, comprehend and justify choices along with protentional courses of action necessary in dealing with the demands of a busy setting.  (Colwell, 2017), stipulates that reflective practice is a methodical approach for practitioners which will help recognize moral quandaries, and enable the comprehension and rational of a variety of situations and circumstances, whilst keeping an eye on the day-to-day operations of the settings, legal obligations, statutory educational standards. Engaging in reflective practice is crucial for the well-being of children, as well as their parents and carers. (NCFE, 2016) believe that a high-quality early years provision should be facilitated by reflective practitioners that enrich children's experiences, improve outcomes for children and their families, whilst additionally inspiring and motivating colleagues.  (Birth to 5 matters, 2021) share the same viewpoint further stating that reflective practice plays a crucial role in enabling practitioners to gain a critical understanding of their practice, facilitating the acquirement of the abilities, knowledge and strategies needed to provide children with the best possible growth and development. Moreover, it will support greater initiative, boost practitioner confidence, and enhance the standard of treatment and instruction on offer.

Theory of reflection and reflective practice
It is said that initial work by Dewey and Schön served as the basis for the basic theories and models of reflection and reflective practice. (Rodgers, 2002) discusses the work of John Dewey in particular, who highlighted that learning takes on new meaning and relevance when reflective practice is incorporated as this ignites change and progress, that is to say our experiences mold who we are. According to Dewey, reflection might be rather beneficial when trying to make sense of situations or events that we find confusing or hard to explain. He advocated thinking back on the event and then asking questions to find out why things happened the way they did? What could have been done to have things turn out differently in order to reflect and learn (Mamede & Schmidt , 2023). Dewey identified two types of action with one being ‘routine action and the other being ‘reflective action’ as (Colwell, 2017) indicates. Further summarising that practitioners whose work is influenced by Routine Action typically accept the state of affairs in their environments and stick to the daily schedule, effectively resolving issues as they come up. On the other hand, practitioners who use Reflective Action are far more focused on figuring out why problems occur? They question, reason, and try to understand which, enables them to implement necessary adjustments to prevent accidental behaviours and consequences from happening again. Reflective Action and Dewey’s Work are the foundations of Donald Schön’s work according to (Paneth, 2013), Schön examined the conduct of numerous professions and strengthened the connection between professional growth and practice and reflection, with the assumption that experts typically use their implicit knowledge to make essentially intuitive decisions in order to handle everyday situations. Schön 's work has had a huge influence with many teacher training programmes and informal education initiatives who have incorporated his fundamental ideas into how experiences are structured and what is taught, with his noted two unique ways in which professional creativity can be applied to
reflection: 
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(Pinterest, no date)
Models of Reflection

Two frameworks for reflective practice are Driscoll’s What Model, and Kolb’s Experiential Learning Cyle, although there are similarities their methods and structures, however, are different.
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Driscoll’s What Model 	
Driscoll’s What Model is the most straightforward, Driscoll believed we may start to examine and draw lessons from our experiences by posing three frank questions to ourselves which are What? So What? And What Now? To put it in perspective, first explain the incident, circumstance, experience, or event. This first step will help you to see clearly what you must work with. Next, you will need to reflect and evaluate the situation with a “So What?” What does this circumstance teach us? The third step follows on from the reflection, a step which requires action and thought about how to proceed after the circumstance.

 (University of Cambridge Libraries , no date)



[image: A diagram of a process

Description automatically generated]
Kolb’s Experiential Learning Cycle
Kolb’s model is a hands-on approach consisting of four stages of learning, which are concrete experience, reflective observation, abstract conceptualization, and active experimentation. The key idea of this model is the development of understanding through real-world experiences. The first step is to use experience which could be something which has happened or something which is about to happen, the next stage is to reflect, develop or think of courses of action to take, the third step is to learn from what has happened modify or create a new idea or solution perhaps. Lastly the final step is using the chosen solutions and learning from them.




(University of Cambridge Libraries , no date)



While learning and reflection are encouraged in both models, comparatively speaking, the three-stage approach in Driscoll’s What Model is simpler and perhaps easier to follow to other methods, however Kolb’s Experiential Learning Cycle is slightly more comprehensive and places greater emphasis on the experiential side of learning as it highlights the significance of active participation and experimentation, aids in self-awareness, additionally it is adaptable and can be used in a variety of situations which could be ideal for a practitioner dealing with many situations in any given day.



Conclusion
The well-being of children in a setting depends on reflective practice because it gives the practitioner the opportunity to carefully assess every aspect of the child and setting, providing the breadth and capacity to evaluate actions and the reasons behind them, as well as identifying alternative solutions that can help achieve goals and improve the setting. A practitioner should be continuously reflecting on giving children and their families individually the best experience, in an enriched encouraging environment where they will feel safe and so be able to develop and flourish. In addition to fulfilling the needs of each child and family, reflection ensures that a practitioner is endlessly improving policies and processes. Whilst reflective practice is an invaluable aid for self-improvement, it also enhances communication and knowledge amongst others with the encouragement of the sharing of thoughts and reflection of other experiences. 







The Professional Practitioner


What is professional practice / what is a professional? 

According to (Perez, 2019), professionals have certain abilities, expertise, and moral principles that direct them in determining what information and duties are necessary in placing what they have learned into practice. That is to say that a professional status suggests that the basis of this is self-determination in practice, which is acquired by commanding a unique body of knowledge. Professional practice however according to (Green, 2009) can be characterised in several ways, including the act of practicing a profession or one's attitude towards it. (Francisco & Olin, 2024) additionally suggests that professional growth depends on activities and procedures that are planned, organised, and controlled in terms of resources, time, location, and assistance. Further stating that in relation to education it is intended to update practitioners’ skills and competencies in particular areas of their profession, such as subject matter or content knowledge, pedagogical abilities, or school-related issues. Professional development, when planned well, gives practitioners the tools to manage tasks and obligations, allowing them to adapt to changing circumstances.  (Dyer, 2018) presented a study examining how the graduate practitioner's professional standing has increased as a result of government-driven professionalisation strategy for the early years workforce. She argues that despite expressing a professional identity, do employees still lack the authority to assert such a higher standing for their role? Her findings of the study show that professionals are aware of the relevance of social and emotional health for education and developmental outcomes, as well as the interests and rights of children, however, seldom oppose structures or practices that could be harmful to a child’s development and their rights to be creators of their own education. Practitioners have shown to derive the greatest benefit from a professional education that promotes self-awareness and critical reflection, further stating that the application of theory to practice and practitioners' growing self-assurance in their roles would both be advantageous. (Gasper, 2015) disputes that regardless of official qualifications, there is actually a growing recognition in early childhood settings of the worth and significance of qualities that the practitioner aspires to in recognising the needs of the child and family. Further stating that best professional outcomes are produced when these attributes are coupled with theoretical knowledge and comprehension of a child's holistic development. 

What Values are important for a professional practitioner and why are values important to professional practice?

An early years practitioner is in charge of giving young children excellent instruction and care and of fostering an environment that is both exciting and nurturing in order to assist the learning and development of the children. (Hyson & Tomlinson, 2014) expands further stating a practitioner’s role is to provide children with the greatest possible start in life and guarantee that the welfare and best interests of the children remain at the centre of all choices. There are a multitude of influences that support professionalism within the Early Years such as the Early Years Outcomes Framework (Welsh Government, 2015), which outlines the goals they have for all young children in Wales and focuses on common goals which aim to improve early childhood outcomes in Wales. 
The UN Convention on the Rights of the Child (UNCRC) governs. Recognising children's rights and ensuring their upbringing in an environment of equality, solidarity, freedom, tolerance, peace, and dignity are its main goals. Wales’s commitment to children's rights and the UNCRC is demonstrated by the Rights of Children and Young Persons (Wales) Measure 2011, which enshrines children's rights in Welsh legislation. The UNCRC served as the foundation for child and youth policy decisions when it was formally approved by the Welsh government in 2004 (Welsh Government, 2019). In addition to adhering to policies, a practitioner will need to incorporate the rights into planning. An example of this could be Article 31 (Unicef, no date), every child has the right to play and take part in a range of activities. It is imperative that the setting is engaging and provides children with the opportunity to play and explore, areas for continuous play with a view to enhance the areas. The Welsh government (Social Care Wales, 2019), additionally provide procedures to child protection practice with the aim of offering a safe and supportive environment for children to feel safe, which should be a crucial aspect of the role of a practitioner. The procedures are founded on the fundamental idea that everyone who works with children has a duty to safeguard them from harm. Promoting children's welfare and shielding them from harm is known as safeguarding, this includes the protection of children, particularly those who have been identified as being harmed or at risk of serious damage (NSPCC, 2024).

Many influences rely heavily on a practitioner’s professional commitment to learning and the other values of which they instil upon their work. The General Teaching Council for Scotland has complex values which influence teachers' professional identities. All registered practitioners, regardless of post, should comply as they are represented throughout the Professional Standards. They describe what it means to be a teacher, to become and grow (GTC Scotland, 2021).

Social Justice – everyone deserves equal economic, political, and social rights and opportunities.
Trust and Respect – expectations of positive actions that support authentic relationships, building a trust with children and parents alike with the ability to form attachments and respect for the world we live in.
Integrity – being honest and showing consistent adherence. There are no shortcuts to professional care.
Professional commitment to learning and to learners. Being a role model, and the enabling adult who offers a supportive, consistent, and safe environment.

(GTC Scotland, 2021) expand by analysing the importance of values in an early years practice stating that values help us develop professional identity, patience, consistency, and a commitment to children and colleagues therefore they are a holistic approach to teaching. Furthermore, they help us to fully understand children and our role as they expand our knowledge of our responsibilities when working together with a variety of partners, such as families and the wider community.

(Department for Education, 2021) discuss the attributes of an Early Years professional that will aid them in building a positive and safe environment. With many children, families, and practitioners involved in an early years environment, flexibility is essential. Flexibility to quickly adjust to changing situations, and readiness to change to suit all is imperative. Children's well-being, motivation, and conduct can all be positively impacted by a confident, motivated, and caring practitioner. Moreover, practitioners need to be inclusive and show fairness will heavily impact a child's resiliency and self-perception enhancing their ability to thrive. By guaranteeing that every child has the chance to achieve significant success, with the awareness of the varying developing paces, practitioners will additionally need to vary the degree of assistance on offer to each child.

According to (City & Guilds, no date), a key component of an early years practitioners role is being able to speak with a diverse range of individuals. To collaborate with children, parents/caregivers, coworkers, and other professionals in an efficient manner. That is to say that one must participate in active listen where they can comprehend, react, and process to be able to respond effectively. Therefore, communication is considered as a whole body experience the tone of the voice and body language encompass the way in which we converse and are able to respond to situations thus can also make a difference to a friendly or unfriendly experience. Establishing and maintaining healthy relationships is a crucial aspect of working as an early years practitioner. Effective communication is the foundation to positive relationships with the child, parents, and the wider community such as colleagues, other professionals including social workers, occupational therapists, health visitors. (Hornby, 2011) discusses the advantages of partnerships with parents with findings that suggest children have an enhanced ethic in all areas including their well-being, performance, and approaches when their parents are involved. Parents are said to experience more trusting and positive relationships when they are involved in their children’s education and finally positive parent-teacher relationships and teacher morale are said to be enhanced by effective parental involvement from the teachers' perspective. 

In addition to values, a practitioner must place emphasis on being a reflective practitioner the reflective process of the Observation, Assessment and Planning (OAP) cycle in particular as suggested by (Birth to 5 matters, 2021), is a contemplative process that helps you to ponder and discuss a child’s development and that of your own practice. It is a continuous cycle to observe, reflect, and understand if any preparations or adjustments need to be made regarding the child or setting for their growth. Being piqued to stand back, observe, using active listening skills will give a practitioner the best chance of a thorough assessment of a child at play. This will assist practitioners in gaining the abilities, strategies needed to ensure the optimal growth, learning, and advancement for their setting and children. Additionally, it will support greater initiative, boost practitioner confidence.




Conclusion

The professional identities of practitioners in the early years are shaped and constructed by many ever changing forces, policies, and frameworks but there should be one identity that should be a constant which should be the values to which they aspire to every day. A professional who is kind, caring, encouraging, lively, highly perceptive, and ready to listen to a child and offer help whenever needed, as opposed to someone who arrives with an extensive checklist is type of professional who would have a significant impact on a child's early education. A view of professionalism that incorporates a practitioner’s opinions and perspectives as well as space for reflection. An understanding of the body of knowledge and abilities required to function and behave professionally, considering the well-being and emotional aspects of working with young children and their families. Lastly, a professionalism that embraces uncertainty, takes calculated risks, and never fails to establish the growth of the child's best interests as its first priority. Making such a positive impact on young children and their families will always pay off for someone who is always willing to go above and beyond. 
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Schon: “Reflection in/on Action”

Reflection-in-action

* Works on getting to the hottom of what is happening in
the experiencer's processes, decision-making and
feelings at the time of the event or interaction,

* Works of sifting over a previous event to take into
account new information or theoretical perspectives
available in conjunction with the experiencer's
processes, feelings and actions.
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