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	Targets
	What I have done in this assignment...

	Target 1
	Even greater critical engagement, particularly of contradictory perspectives.
	I have tried to implement this within the assignment by evaluating some aspects of the school development plan and ‘Back to Basics Literacy.’

	Target 2
	Accuracy of the use of the comma.
	I have worked to check the written work to examine if the use of commas were correct.

	Target 3
	Proofread to avoid written inaccuracies that impact on the clarity of your sentences.
	I have proofread the essay to ensure clarity. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

 School development plans (SDP) are defined as plans which schools use for improvement, through setting long and short-term action goals, informed by self-evaluations, to improve the outcomes of learners (Welsh Government (WG), 2014). Within this essay, I will be examining the literature surrounding SDP and how this is applied within practice such as, my professional teaching experience (PTE) school. Furthermore, the context of my PTE school is that of a school within Swansea with 31% free school meals which is above the 20% average of free school meals eligible pupils (School X, 2020; WG, 2020). Moreover, the school has 18.5% of pupils with additional learning needs just below the average of 21% (School X, 2020; WG, 2020). The school also has 34% pupils with English as an additional language (School X, 2020). Furthermore, in relation to my PTE school I will be examining a priority within their SDP evaluating the aspect of literacy following the impact of COVID-19. For instance, the priority focused upon within this essay is that of “‘Back to Basics’ Literacy” (School X, 2020).										Working within a continuous cycle, SDPs work to improve outcomes of learners and standards through a self-evaluation, a strategic plan, implementing actions and reviewing their impact within the context of each individual school (WG, 2014; Escobar, 2019). Within schools, development is essential to promote quality through strategic planning and stakeholders (Yikici and Altinay, 2017). Through SDP the school will convey how it will meet its targets examining the stakeholders, resources and funding available to address the priorities (WG, 2014). 											The first stage within the SDP cycle is self-evaluation in which a school’s performance is reflected on to identify sustainable planning for improvement in professional learning, outcomes of learners and improvements in school. This process occurs annually as an essential tool to supporting schools to evaluate their performic regarding their strengths, areas of improvement, their current performance and actions to implement to improve (WG, 2014). Self-evaluation that centres around outcomes and impact is important due to its recognised link to learner outcomes and experiences in education being improved. This is an integral component of the development within the SDP to identify targets and actions (Department of Education (DoE), n.d.). Effective application of quantitative and qualitive data will be used for an effective self-evaluation such as, reports from inspections and pupil wellbeing information as well as information from PISA and tracking of pupil progress (WG, 2014).												Planning strategically is the next stage. All stakeholders such as, pupils, parents/carers, governors and staff are involved in the SDP to ensure a commitment to the improvement of the school’s agenda. Working with the self-reflection, the stakeholders should work to determine the developmental areas to prioritise (WG, 2014). Within the planning, the priorities of the school and measures taken to improve standards will be identified with priorities set across three years and approved by governors (WG, 2014; DoE,n.d.). 												The third stage within this cycle is that of implementing actions and improvements. Within this stage, the strategies and actions planned within the SDP is applied within practice. Within this stage and throughout the planning process school staff will understanding their responsibilities and actions needed for improvement. Moreover, within this stage leadership of high quality is vital in continuous staff commitment and involvement to enable the SDP to be effective and efficient (WG, 2014).						The final stage within the continuous cycle is the impact review. This stage conveys the need for SDP to be monitored regularly as live documents within the SDP cycle as well as needing to be “reviewed and revised at least annually” (WG, 2014, P.17).  The SDP should also be reviewed, monitored and updated by the governing body annually or after an inspection from Estyn to ensure the SDP demonstrate the school context. In conclusion, for the improvement of schools it is key to have effective planning regarding school development (WG, 2014).										Literacy is the ability to listen, read, speak and write to enable effective communication and sense to be made from the world (National Literacy Trust (NLT), 2017). Within this part of the literature review, literacy will be examined to understand the importance of literacy as well as how literacy has been affected by school closures and COVID-19. This is due to the SDP setting the priority of ‘Back to Basics Literacy’ following any potential learning loss from closures of schools because of COVID-19 (School X, 2020). Literacy is importance because it provides the foundation of success in academics and life as an essential skill it enables an understanding of the world to be gained through reading or communication (Collins, 2017; WG, 2012). However, having limited essential skills in literacy can be a hinderance for example, a pupil may be unable to succeed or a parent being restricted in their ability to support their children’s literacy learning thus suggesting a ‘intergenerational cycle’ being created as conveyed by the NLT (2017). Moreover, improving literacy skills are important due to young people within a ‘third of businesses’ being deemed unsatisfactory regarding their literacy skills resulting in the equivalent numbers organising basic skills training such as, literacy (NLT, 2017).							However, as a result of COVID-19 education has been affected, especially for pupils from deprived backgrounds who may face barriers within literacy and school from uncontrollable circumstances such as, social and financial hardship (Estyn, 2021). For example, across online learning accessibility to computers and broadband identified 7% of pupils with no broadband connection as well as one out of 11 pupils who does not have their own book (NLF, 2017; OECD, 2020; Unicef, n.d.). This is significant as pupils are more likely to be above their age expected reading level by six-fold if they own a book (NLF, 2017). The impact of the pandemic on education long term is uncertain but, it is evident that learner progression and wellbeing have been impacted negatively to varying extents. Those most affected being those from disadvantaged backgrounds such as, pupils with additional learning needs or free school meals eligible pupils (OECD, 2020; Welsh Government, 2021b). 											However, upon examining literacy, the NLT (2020a) suggests that literacy is set to be impacted significantly by COVID-19 for “4.6 million” pupils in the UK in poverty. These are also the pupils who are “up to 19 month behind” in their vocabularies when starting school. This gap is also likely to increase from school closures (NLT, 2020a). However, there has also been increase during lockdown of the pupils’ enjoyment of reading with a third of pupils stating their reading has increased within the lockdown (Clark and Picton, 2020). The  impact of school closures being that only a small part of the learning that would have occurred in school has occurred while schools have been closed, conveying a benefit of learning within school with teachers, fellow pupils and access to resources (OECD, 2020). Therefore, as the pupils return to school it is critical that sufficient time is provided to enable pupils regain their motivation, confidence and enjoyment of being at school. Moreover, each pupil will have their own circumstances and needs so learning should focus on where the pupils are in their learning rather than working from a deficient of catch-up approach. Therefore, it is important to understand the pupils’ needs and progression to account for the learning foundation to not affect the pupils’ wellbeing or confidence. Therefore, resorting to the core skills and concept to build the pupils knowledge should be prioritised to enable progression (Welsh Government, 2021c). 								Under the priority of ‘Back to Basics Literacy’, the PTE school worked through the SDP cycle as conveyed within the literature review (School X, 2020). The first stage examined within the cycle is self-evaluation in which the school’s performance was reflected on to plan for improvement (Welsh Government, 2014). Within the PTE school, self-evaluation was conducted in which it was recognised the period of time the pupils had out of school caused pupils to possibly lose learning or learning to accelerate. Thus, the use of qualitative and quantitative data through summative assessments were used within the process to analyse where the pupils were in their learning through attaining a new baseline and understanding where to progress from. Through this method of evaluation, the school worked to prioritise the wellbeing of the pupils and securing basic skills before progressing (Headteacher, 2021). This was supported by the Welsh Government (2021c) who recognised the need for appropriate time on return to the classroom to regain motivation and confidence as well as working from where the pupils are in their learning journey rather than working from a loss of learning and rush to maintain progress (Welsh Government, 2021c). Within my school practice, I led the baseline assessment upon the pupils’ return which allowed me to understand the importance of evaluating where the pupils were before progressing within the literacy learning.								The strategic planning that the PTE school undertook is that of creating six priorities including ‘Back to Basics Literacy’ which all have three milestones to enable progression to be developed and evaluated across the year and three-year process (WG, 2014; School X, 2020). Moreover, within the planning of the SDP, senior leadership members worked to develop and were responsible for particular aspects within the SDP thus, conveying their involvement as stakeholders within SDP (Headteacher, 2021). Stakeholders such as, the senior leadership team are involved in the SDP to demonstrate a commitment to the improvement of the school which is necessary for an effective SDP. Other stakeholders involved may include parents/carers, staff and pupils to help to determine what to prioritise within the SDP (WG, 2014). Finally, within this section a success criteria or, within the PTE school, an expected outcome from the SPD is planned to convey the intended improvements (WG, 2014) The PTE’s SDP notes the expected outcome as “pupils catch up from any loss of learning due to school closure” and “Pupils consolidate basic Literacy skills, enabling them to use skills across the curriculum” (School X, 2020, p.19).						Within this stage of the process being the implementation of actions and improvements, strategies and actions were applied (WG, 2014). For example, the strategies conveyed in discussion with the headteacher (2021) was that of an intervention approach of one to one and small group work to support the pupils who need to catch up on lost learning the most as identified within the data and baseline assessment. Thus, supporting their learning as well as enabling pupils to regain confidence. Through this approach the pupils are in smaller groups with greater opportunities to ask questions (Headteacher, 2021). However, following discussions within the Headteacher (2021) and analysis of the SDP there was a disparity between the plan and action due to the plan not detailing the smaller group literacy support. However, it is important to consider that the SDP is a working document and therefore, can be reflected upon and revised to meet the priorities (WG, 2014). However, the SDP also notes other strategies implemented to support the priority such as, a reading/ literacy day in which a writers workshop was conducted. One strategy emphasised by both the Headteacher (2021) and the SDP (School X, 2020) is on the implementation of literacy across all areas of the curriculum such as that of teaching basic skills within the literacy lessons and consolidating the learning within topic work and independent learning thus, involving all pupils and staff within this priorities development as stakeholders. 		The final stage to be implemented within the school is the impact review. This priority will be measured using the national reading tests due to being conducted this July and the year previously thus, the same progress should have been made by pupils. However, this is where the impact of COVID-19 will be evident due to the tests being conducted before COVID-19 and a year later in times of COVID-19. Moreover, assessment of reading age was also conducted in October to compare actual age to reading age this will also be done at the end to measure the progress made (Headteacher, 2021). This is a beneficial method as the priority is monitored regularly to identify the areas which require further support (WG, 2014).	Within this section, the development and strategies used by the PTE school will be reflected upon and evaluated. One theory in support of the approach of using a more knowledgeable other such as, the teacher of the small group intervention is Vygotsky. Vygotsky implied that environment and social engagement were accountable for pupils’ development (Hawkins, 2016; Grigg, 2015). He also presented the notion of the ‘more knowledgeable other’ such as the teacher with greater understanding or ability which is used within the intervention strategy. This also works within the zone of proximal development to move the pupils from what they know and can do independently to what they do now know through support (Hawkins, 2016; Grigg, 2015).							A further benefit of this approach is the use of assessment in informing the support within the small group. It was identified by Estyn (2021) that numerous schools support pupils through effective interventions to enable good progress to be made by pupils of all ages. For example, through tuition in small groups there is an impact of an additional four months (Educational Endowment Foundation, 2018). However, it is important to ensure effective planning as some interventions are not monitored sufficiently causing pupils, who require further support such as, pupils with limited language skills, to not progress as significantly as possible. However, when the focused interventions and effective teaching is employed within schools in deprived areas many pupils progress significantly regarding their language skills such as expression (Estyn, 2021).							One potential barrier within this strategy, however, is that the current higher attaining pupils who may have exceeded within home learning and may not be challenged within this priority of returning to the basics of literacy thus, potentially causing pupils to underachieve or become demotivated. Therefore, a practical suggestion would be to use the baseline literacy assessments to provide work that is appropriately challenging for all pupils’ needs through methods such as differentiation (Grigg, 2015; Education Endowment Foundation, 2017).												Within my PTE experience, I supported the small group intervention in which a group of six pupils worked to develop their basic punctuation skills. Despite the benefits of this approach and progression the pupils made the EEF (2018) suggest that smaller groups such as, two pupils has a greater impact than that of a bigger group. Therefore, a practical suggestion I would implement would be to reduce the size of the groups to provide greater impact as effectiveness once at a group size of seven or six is reduced significantly (EEF, 2018).													In conclusion, the essay worked to analyse the school development plan cycle and apply this to practice. For example, within this essay, I examined SDPs within the literature review and worked to apply this to the actions and processes of my PTE school to meet the priority of ‘Back to Basics Literacy.’ Furthermore, I also worked to examine the literature surrounding literacy and the impact of COVID-19 on education and literacy. As a result of this experience, I learnt about school development planning to understand who and what was involved within the cycle, such as governors and parents being stakeholders within the SDP (WG, 2014; Escobar, 2019). Using what I have learnt about the SDP cycle, I will be able to support the strategic planning of SDP within my future career through understanding the different elements that contribute to an effective SDP. Moreover, I will also be able to understand a range of strategies employed by schools to support pupils following COVID-19 and use these within my future practice to support pupils. 
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