Susan Davies
Module No. SJTA5007
Student No. 1502372

Exploring Behaviour and Interventions in the Learning Environment

Using theory, critically discuss the challenges posed by internal and external factors on the learning environment.

Many different types of people work in the learning environment including teachers, teaching assistants, parent helpers or external agencies. During their time in this environment, they will inevitably come across children who present a number of challenges, due to both internal and external factors. This essay will look in depth at these challenges, focusing on various theories linked to the internal and external factors. 


‘Virtually everything we do involves thinking or cognitive functioning’. 
(UWTSD handout 2017).

Piaget’s theory looks at nature and nurture where the environment is key to allowing their skills to develop. He discusses that children develop their cognitive abilities through interaction, however, this interaction must be positive in order for children to behave and progress effectively in life. He also highlights that children learn at different stages, which, of course, must be taken into account in the learning environment. 
Piaget’s theory is widely known across the world, however, in recent years, some weaknesses have been noted. The main one is that,


‘Children’s thinking is deemed to be more consistent than it is’.
(UWTSD handout 2017).

Also,  

‘The child often reverts to old ways of thinking/acting’. 
(UWTSD handout 2017).

Piaget’s theory is relevant for the internal and external factors that will now be discussed. 

Firstly, the internal factor of Gifted children will be discussed. These children are classed as intellectually gifted, creative, talented or hidden gifted, essentially, they have an extra special talent in a given area. Gifted children can present challenges to their teachers and other school staff as they can often become bored or loose enthusiasm if the curriculum is not stimulating enough for them. As these children are classed as having a superior mental ability, they therefore require a differentiated curriculum, which often requires the teacher to provide extra challenges on top of the work they have already planned. Although this may seem like an easy job to those who are not in the education sector, it is far from it, as it puts extra pressure and time constraints onto an already demanding role. Currently, these children are provided for as part of the regular classroom environment, however, it may be more beneficial in the future if these children could be given lessons in their own special classes. Children can be classed as gifted in many different areas. These include, but are not limited to: logical-mathematical, auditory-musical, body-kinaesthetic and verbal-linguistic. Children who are gifted display a number of characteristics. Included in the varied characteristics are reading ability, language development and often intense interest in one subject. Although being gifted can be seen as a positive, these children can sometimes face challenges at the other end of the scale in other areas of their lives. Gifted children can often be more introverted than the general population and in school this may, in turn, affect their friendships. The problems these children may face can include heightened emotions, which can show themselves during social situations such as playing together. The children may not know how to respond appropriately which can cause situations to escalate when they need not. Children who possess a particular gift can also be at risk of more serious difficulties when they are young or possibly later on in life. These include depression, anxiety and even suicide, which are all devastating for the child and their families. 

Ward’s (1961,1980) states 
Differential Education for the Gifted is a theory of curriculum differentiation. In a series of propositions, award highlights the need 
for a differential theory that recognises gifted individuals as different from their non-gifted peers in their capacities for learning. The gifted 
are faster, more accurate and more independent of thought. Their capacity for abstract thought is superior, and they are intrinsically motivated to 
a high degree.

It has to be highlighted that females and males can have different experiences. Girls are discouraged from having an interest in math and science and boys are discouraged from being emotional or sensitive. Gifted children are known as being highly creative individuals, therefore schools must aim to provide a variety of opportunities in order for the children to be able to carry out their creative activities. This is not always easy to do, as resources can cost a lot of money and often schools do not have the physical space for this to happen. 
In order for the school staff to manage the challenges that they may face with gifted children in their class, there are many interventions that can be used. These include; enrichment, teacher education, alternative assessments and referrals and recognition. 
 
Unlike Skinner, Bandura (1977) believes that humans are active information processors and think about the relationship between 
their behavior and its consequences. Observational learning could
 not occur unless cognitive processes were at work. These mental 
factors mediate (i.e., intervene) in the learning process to determine whether a new response is acquired.

[bookmark: _GoBack]The Social Learning Theory links in with the quote above as it highlights the idea that people learn from one another. This can be done by observation or imitation. One of the external factors that will now be discussed is Bullying. Children can often bully other children because of what they have previously seen other children, older siblings or even parents/guardians do. If they have been brought up in a bullying environment, they are more likely to carry out these actions also. Olweus (1999) defines bullying as,

Aggressive behaviour where the actor or perpetrator uses his or her
 own body or an object (including a weapon) to inflict (relatively 
serious) injury or discomfort upon another individual (Olweus, 
1999) (UWTSD handout 2017). 

Smith and Sharp (1994) add that bullying can be defined as,
‘The systematic abuse of power’. (Smith and Sharp, 1994). (UWTSD handout 2017).


The term systematic is used to show that there is a method to this bullying and there is a plan as to why it is carried out and in which way. The power element is shown when the child displays that they like to be in control of what is going on and who is involved. It is important state that anyone can be a victim of bullying, whether they are old or young, male or female and the colour of their skin or religion does not make a difference either. If someone wants to bully someone else, they will do it regardless of who they are. 

It is beneficial to understand how children come to bully others. We must                    learn where the idea comes from and how, where and when the child has learned that this is how they will treat others. McLeod (2017) states that, 
‘All behaviours are learned through interaction with the environment’. 

When trying to understand why a child is bullying other children, it is important to look at the family situation first. If the child has seen bullying through interaction in their home environment, then they are more likely to copy this behaviour in their school environment. Caregivers of children who bully are often those who are uninvolved or lack warmth, which the child can take as they do not care about them and do not care what they do or say. The children’s caregivers may bully someone else in their household because they are seen as socially isolated or insecure. Children are more likely to bully other children in their class who are anxious or have low self-esteem. They are often seen as weaker than their peers and unable to stand up for themselves so, essentially, an easy target to be bullied. Children who are classed as bullies are often defiant towards those of authority including their teachers, teaching assistants, parents and older siblings and they will set out to break the rules no matter the consequences. 
It is easy for school staff to brush off any bullying claims as something children can sort out between each other. Sometimes, this is all that is needed, however, on other occasions something more serious is taking place. It is important that any bullying situation is sorted as quickly as possible and in a school environment, according to the school’s bullying policy, regardless of who is dealing with the issue. This is particularly useful for older children as well as younger children, as any early intervention can help to avoid the child becoming an adult who is involved in crime later on in life. There are many things that a teacher and their support staff can do within their own classroom environment in order to address any problems that may arise regarding bullying. One idea is that at the start of the year they can work with the children to come up with their own set of class rules and with these rules the children can also work with the teacher to decide on any rewards and sanctions to be used if the rules are followed correctly or incorrectly. Another way of reducing the chance of bullying, could be to provide a wide range of opportunities for children to work together in different groups on problem solving tasks or teamwork exercises, which could help to reduce problems of social isolation within the classroom environment. 
The Elton report, ‘Discipline in Schools’ (1989), identified 80% of the disruption in schools as being ‘directly attributable to poor classroom organisation, planning and teaching’. Inspection evidence confirms
 that good behaviour is most common in schools where teachers 
deliver interesting lessons that offer stimulus and challenge.
An Ofsted report, ‘Access and achievement in urban education:
ten years on’ (2003), states that ‘deteriorating behaviour goes hand in
 hand with the decline in teaching’. In schools where pupils’ behaviour 
is good, teachers ensure that the learning and teaching are interesting, challenging and differentiated to meet the needs of all learners.

A further option could be to ensure change occurs in the classroom, whether this is through different seating plans, working partners or a different helper each day, which could work well across the school. Finally, many students, younger and older, enjoy taking part in role play activities. This could be used as a way of helping the children who are bullying to understand the viewpoints of others and also to express their feelings through acting as different people in different scenarios. 
The most important thing to remember is that schools should try and act as quickly as they can in order to avoid the child experiencing long term implications of being bullied. School is supposed to be a safe and fun environment and not one that the child fears stepping foot into. Any positive impact that can be made through the school system can only be a good thing. 

It is also important to look at the counter argument about parenting and not just the negative side where bullying is concerned. Often, a child may bully as they are lacking motivation and are simply just too bored to be nice to other children. However, to counteract this, the parents can have a positive effect on the experiences children will encounter in school life by providing as much involvement as they can with the children, both at home and in school. 

‘The most effective source of motivation for a learning child is their family’. 
(UWTSD handout 2017).

In this instance, parents who are involved in their child’s learning in a positive way can help to provide their children with positive attitudes towards what they are learning in school and any further learning they do at home. Children with positive attitudes are more likely to display higher levels of confidence which can shine through in the effort they put towards their tasks and activities. Children whose parents are involved in a positive way are often happier and more content in their school life, in particular if their parents attend a concert or an assembly that their child has worked hard towards. For the children whose parents regularly cannot attend, whether that is because of work, money issues or just that they simple do not want to, there can often be a sense of unfairness, which is where problems can sometimes arise between children. However, if parents and children have a positive and understanding relationship with each other and with school staff, then any problems that arise can be dealt with more quickly and calmly than if a relationship is more negative with little or no room for negotiation. Many parents also have a wide range of skills that they can bring to the classroom environment, which is a huge positive to many teachers who are limited to the time they have that they can use for certain activities. It must be highlighted that although a positive parent-teacher relationship can be a good thing, there can also be too much parental involvement which can cause problems in the long run. Also, where possible, it is usually more beneficial that a parent does not work in their own child’s class, in order to avoid accusations of favouritism or unfairness amongst other children. 
It can be said that the parent is the child’s most useful tool at home when it comes to reading and maths development. Regarding reading and maths attainment, Feinstein and Symons (1999) state that, 

Parental involvement in a child’s schooling is a more powerful force 
than other family background indicators such as social class, family
 size and level of parental education. (UWTSD handout 2017).


They also state that,

‘Very high parental interest is associated with better exam results, than for children whose parents show no interest’. (UWTSD handout 2017).

However, although this is true to some extent, it must be remembered that too much parental pressure can have an extremely negative effect on a child’s mental wellbeing. This can hinder their performance and motivation, possibly even making them not want to come to school at all, as a last resort. 

In conclusion, as we have seen, there are a number of challenges that can affect the quality of the learning environment. One of the main points is that parents, staff and children should work together to create a happy, inclusive, positive and motivating learning environment. Any problems that may arise, whether it be because of gifted children, bullying or parental involvement or any other reason, should be sorted as quickly as possible in order to avoid any further issues. It is significant to look further than just at the child themselves when there is a problem, in particular it is very important to look at their family.  Above all, as Piaget stated, children learn at different rates and this must never be forgotten. 
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