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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Target 1
	Proofread your work to ensure accuracy of spelling, punctuation and clarity of expression.

I will proofread my work and ask someone else to read through before I submit. 

	Target 2
	Further develop your critical thinking and synthesise your ideas.

I will ensure I am thinking critically and analysing my ideas but then ensuring they are synthesised to make a valid point. 

	Target 3
	Learn how to use possessive apostrophes accurately.

I will ensure I check my work for any apostrophe errors, and I will refresh my memory on the use of apostrophes. 





Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement. 
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Part one: Professional Learning PassportNearpod allows you to add different content and activities. There are a range of choices to create an engaging synchronous session. 
Upon discussion with my senior mentor, it was advised to use ‘Time to climb’ at the end of every Nearpod session, as assessment for learning (AFL) and some fun for the children. 

Reflection on subject knowledge development (Tab 5) 
[image: ][image: ]Digital Competence 





[image: ]All your lessons are stored in the Nearpod site. You can then re-use these lessons. To start a synchronous lesson, you press ‘Live participation’. This then gives me a code to allow the pupils access. If pupils are not available at the time, I can set it to student paced where it will give me a code and pupils can access the lesson in their own time.
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During my PTE3 placement, covid-19 restrictions meant that the teaching took place online. I wanted to ensure I used online software to the best of my ability, looking for new and innovative ways to engage pupils in their online learning and aid progression. I decided before placement I would research some software and applications to use on my placement within my class. I came across Nearpod. I was unfamiliar with Nearpod, I investigated this, enquiring what it was about and how it is used within the classroom online. 
I found the platform to be very interesting and could see that many other teachers were using this within their teaching successfully, so I decided this was an aim of mine to use within my PTE3 practice. 

PTE3 involved asynchronous lessons, however, I knew with Nearpod I could incorporate a synchronous lesson, whilst following the online teaching guidelines. After suggesting the use of Nearpod, my mentor directed me to my senior mentor who used it in their class. I then went to my senior mentor to seek some advice and support on how to use the platform to its maximum potential. I took onboard the advice and was able to create short starters for pupils to engage in and set the flow of the lesson. In seeking advice and support, I feel I have developed my ability to teach online and use new platforms confidently. This has contributed to digital competence framework (DCF) skills, as I am more confident in trying new platforms. 

With the pupils in mind, I decided I would mainly use Nearpod for my starters of my Welsh lessons. These engaged the learners and aided their progression. Their Welsh language and vocabulary improved, and they were using it more incidentally. 

This experience has shown me that I can be confident enough to search for new innovative platforms to engage my learners and trial these with them. I have also been able to develop my DCF skills as well as the pupils. They independently found themselves on Nearpod and were able to access the learning. This is something I want to continue to use within my teaching, even face to face. I feel it will allow me to develop my DCF skills as well as pupils’ independence. 
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During PTE3 I had to teach fractions to my year 5 class online. I identified this as a weakness of mine, due to not having taught fractions to upper KS2 before, and last did them when I was at school. After a discussion with my mentor, I went away and researched fractions and the basic skills of fractions, as I wanted to be able to get the concept of fractions across coherently to my class. I took the advice of my mentor and used Abacus, which is the scheme of work the school uses to understand the types of fractions we would be looking at. I then independently brushed up on my skills, using videos and BBC bitesize to understand how to figure out the problems. 

After the research I undertook some sums myself to check and test my knowledge. Whilst researching fractions, I took notes and made a step-by-step guide for each method we would be used to ensure instructions were basic and understandable for the pupils and their parents at home. 

After conducting the research, I was able to teach fractions confidently to my class online. I used the abacus (Active learn) scheme of work, following the school’s systems. I pre-recorded videos on how to work out fractions, showing the pupils step by step. In researching the fractions and consolidating my learning, it allowed me to pass on my subject knowledge to the pupils effectively. Most of the pupils understood the fraction lessons and were happy with my explanations. 
























[image: ][image: ]Literacy Then, the pupils broken it down in to the beginning, middle and end as another way of planning. 

Firstly, pictures were used to recount the story. 








During my PTE3 placement, my literacy lessons were focused on the book ‘Oranges in no man’s land’. Once we had finished reading the book, my mentor asked me to set a series of lessons where pupils could build on their knowledge of the book and retell the story through another character’s point of view. 

To do this it was suggested I used Pie Corbett’s strategies of retelling a story and building upon this with KS2. I was familiar with Pie Corbett’s retelling a story through imagery with foundation phase, but I needed to undertake some reading and research around story mapping which is what I would be teaching the pupils to do. 

I used a literacy book from school which was written by Pie Corbett. It explained step by step how the retelling of the story works and how the pupils could use this to plan out retelling the story from another character’s point of view. 

After reading the book and looking on the internet at some ideas of how to present the lessons, I was able to plan a series of lessons following Pie Corbett’s retelling of the story. Firstly, we started by mapping the story out in imagery form. The next lesson led us to consider the beginning, thinking of the 5 W’s, the middle and the end. The pupils then wrote their introduction. Finally, they were able to retell the story from a different character’s point of view, using the work they had produced throughout the week. 

Using Pie Corbett’s retelling the story idea was a success and pupils produced high quality work. This is something I would like to continue to use across both phases and develop my knowledge further in his work. 




Reflection on planning for progression (Tab 7) 
Pedagogy Standard: Advancing: Progression in Learning 
Title: Progression in year 5 Welsh 
What did you do and why? 
During PTE3, I took on the role of delivering all the Welsh lessons and was in charge of delivering engaging lessons, to develop pupils Welsh language skills. My PTE3 placement was online. I wanted to ensure pupils could still show progress in the development of their Welsh language. I ensured I made the Welsh lessons engaging and fun. However, I wanted them to be using what they had learnt previously and build on their prior knowledge. 
I felt it was important for me in final placement to be able to take on a role such as ensuring Welsh learner progression, as it built my confidence in delivering Welsh lessons. I had to ensure that my lessons were engaging, fully prepared and accessible for all learners. I ensured my lessons were differentiated to be accessed by all learners. Each Welsh lesson was planned with progression in mind. The pupils were building on prior knowledge from the previous lesson, in order to support them in the next lesson. The choice behind building on prior knowledge came from the constructivist theory of learning where "prior knowledge influences what new or modified knowledge an individual will construct from new learning experiences (Phillips, 1995). This allowed me to meet the 'Progression in learning' QTS standard, (Welsh Government, 2020a).

I also ensured I followed the central south consortium scheme of work to ensure all aspects of the topic were covered for the correct age group. The central south consortium scheme of work was followed in line with the schools wishes. 

The pupils started with basic phrases for the topic 'y dref' (the town) and built up to be able to use the past tense in relation to the topic of the town, as you can see in these two lesson plans, the pupils made significant progress. 

First lesson plan (see appendix 1)
Towards end of the topic (see appendix 2)

What have you learned? 
After overseeing all the Welsh lessons and ensuring learner progression in Welsh, it has allowed me to reflect on my practice. I can plan lessons, that follow progression and build on prior knowledge. After considering the constructivist theory within my lessons, to build on prior knowledge. I could see that information can be received, however, to be fully understood and it needs to connect with prior knowledge, (McLeod, 2021). I could see this happening within my lessons. The pupils who previously accessed lessons were able to build on their knowledge and expand on their answers in Welsh. Whereas those who were not attending the lessons, struggled to make connections and build on their Welsh language. 

During my Welsh lessons I tried to support the pupils online as best as I could. I ensured I pre-recorded the lessons beforehand, ensuring my oral Welsh was clear to help with pupil's Welsh oracy skills. My written Welsh language was always checked to ensure good written Welsh from the pupils too. This was all a form of scaffolding, which is a key feature to the constructivist approach, whereby pupils build on their prior knowledge. I was there to facilitate for different levels of learners to support their progression, (McLeod, 2021).

I can consider differentiation and accessibility for all learners. Being able to plan for learner progression is key to develop our pupils and ensure they are learning well. It also ensures a positive outlook for learners as they are seeing how they can develop and push themselves. I believe my lessons met my intended outcome to show learner progression in Welsh year 5. The pupils produced significant pieces of writing and were able to use the past tense in some cases. 

I have learnt a lot from managing the Welsh lessons independently. I feel I ensured my Welsh lessons to be more innovative, especially to keep the learners engaged during online learning. I was able to share what new innovative ideas I used for my Welsh lessons with other teachers within the school and my class mentor. The Welsh lessons were recognised to be engaging and aid progression. 

What next?
As a result of this learning experience, I now feel more confident in helping learners progress their Welsh language skills. I am confident to scaffold my lessons and build on prior knowledge using the constructivist approach. This is something I would like to continue to do in other areas of learning and experience.  Building on prior knowledge in the classroom is an important skill to have, as the new curriculum for Wales 2022 takes a spiral approach to learning. This is something I would like to gain further insight to. To understand the effect, it has on learner progression. 





Reflection on planning for progression (Tab 7) 
Pedagogy Standard: Advancing: Progression in Learning 
Title: Year 5 fraction lesson- confirming the learning 

What did you do and why?
During my PTE3 placement I was asked to teach fractions online to my year 5 class. I started with the basics to understand my pupils’ knowledge of fractions and developed on their skills throughout the week. After a discussion with my class mentor, it was clear that I was going to need to explain how to work out fraction sums step by step and progress them slowly with their development. 

To ensure the pupils fully understood the topic of fractions, I started with the basics. I prepared each lesson based on the pupils’ abilities from the previous lesson. I wanted to ensure the pupils tangibly built on their knowledge and secured their understanding at each stage. I managed to achieve this through AFL strategies to check pupils understanding.  As you can see, I have included in my lesson plan. 
I have used AFL at the end through reflection (See Appendix 3).
Then, I also use it to check pupil’s knowledge (See Appendix 4) from previous lesson and the understanding of the current lesson. 

The use of AFL allowed pupils to reflect on their work, taking a humanist approach, and if looked at in relation to Maslow's hierarchy of needs, the pupils can decide where they need to go to achieve and push themselves. In relation to the humanist approach, it is "looking at the whole person, and the uniqueness of each individual" (McLeod, 2020). I would always ensure I considered the AFL and looked at what pupils were struggling with, to support their individual needs and differentiate appropriately. 

At the start of each my lessons, I would allow pupils time to recap previous lessons, during my pre-recorded video. They were then allowed the opportunity to refresh themselves and complete a few starter sums. 

As part of this experience, I recognised pupils needed an extra couple of days on this topic in order to secure their knowledge of fractions, I wanted to secure their learning through word problems in order to check their understanding.


What have you learned? 
From this experience, I have learnt that using AFL is a good tool to understand where your learners are with their learning. It allowed me to prepare my lessons accordingly to move the pupils on in their learning tangibly.  I was able to see where they were struggling and recap this within the next lesson to clear up any misconceptions. 

Due to this learning experience being online, I also interacted with parents. They were able to tell me that their child was not fully understanding the topic of fractions, and from this I was able to implement new ideas and ways to teach the topic of fractions until they understood it. It was very good to build a good rapport with parents, as they are experts of their children and it helped me to support them whilst online learning. 

Also, in using AFL within my lessons it allowed for a clear progression of learning for my learners. This was again differentiated according to pupils needs and abilities. In differentiating my work and allowing pupils to pick their own level of challenge, I was seeing more pupils going for the higher and medium ability work and pushing themselves. This was due to them building their confidence with fractions and working progressively, considering different strategies to secure knowledge. 

I was also able to understand that pupils needed extra time to work on their knowledge of fractions, and for those pupils whose understanding was firm, I introduced word problems to secure their knowledge in a real-life context. Adding an extra couple of days to the topic allowed everyone to understand fractions to a good degree, and all were able to attempt a word problem.

What next? 
Within future practice I will continue to use AFL to support my lessons and work to the pupils’ abilities. I will consider recapping parts of lessons, to confirm the knowledge. I feel I planned for progression well and would continue to differentiate my tasks according to where the pupils are at with their understanding. I am also more confident in understanding that a time constraint does not need to be put on a topic in Maths such as fractions and can flow through to the next week to ensure and secure the knowledge. 

To develop myself further, I would like to develop my rapport with partners in learning (parents/ carers etc.). Especially with online learning, I would like to be able to understand their views on how best we can support their children to progress their learning and get the maximum potential from the lesson.  
Reflection on planning for the four purposes (Tab 7)
Pedagogy standard: Advancing: Four purposes for learners
Title: Ambitious capable learners, STEM - building a chocolate bridge lesson. 

What did you do and why? 
During this learning experience the class topic was STEM (Science, Technology, Engineering and Maths), this lesson allowed them to exercise themselves as ambitious capable learners. The pupils had been looking at the idea of structures and buildings within the topic of STEM, this learning experience involved the pupils having to create a bridge using chocolate. Thinking about its structure which we had considered in previous lessons, which links in with being an ambitious capable learner, as they are "building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts" (Donaldson, 2015). 
I wanted the pupils to have the opportunity to connect what they had learnt to a real-life scenario. Also linking in with the qualified teacher standard of creating authentic contexts for learners (Welsh Government, 2020a). In creating a real-life scenario, it allowed the pupils to consolidate their learning, by using the knowledge and skills they had built up and putting it into action. 
Using real life scenario and contexts is suggested by Kurt (2021) that it allows for some of the best learning as the pupils must act like the experts and think through it independently. I feel the pupils showed this within the lesson, as a quality learning experience was had. 

What have you learned? 
I feel the pupils showed themselves to be ambitious capable learners in many forms during the lesson, they were able to undertake an experiment and evaluate their findings and re-consider how they might do it differently next time. Showing them to be capable to recognise mistakes and move forward, or to find a better solution. All pupils challenged themselves this lesson and thought outside the box. They produced a high-quality science investigation.
This was all planned within the lesson (See Appendix 5).
I feel this lesson supported me to support the learners to be ambitious and capable. They were able to consider what type of learner they were being during the lesson and achieve high quality work whilst being focused. It allowed me to see a clearer picture of how the four purposes can drive a lesson. 
This is a lesson I would like to share with colleagues and complete with another class again. It allowed many learning opportunities and pupils were able to build on prior knowledge to inform their experience. 

What next? 
After seeing how well a lesson driven by ambitious capable learners went, I want to be able to encourage more of this throughout more lessons. Ensuring pupils are challenging themselves and considering what type of learner they need to be, in order to be focused on the right direction for the lesson. 

However, I would like to make it more clear to my learners what each purpose is and how they can achieve and be the best learner for the purpose. This is something I intend to research and implement further within my own practice. 





















Reflection on planning for the four purposes (Tab 7)
Pedagogy standard: Advancing: Four purposes for learners
Title: Four purposes for learners- Ethical informed citizens (Fairtrade lesson)

What did you do and why? 
During PTE3 I was involved in 'Fairtrade Fortnight'. The pupils engaged in Fairtrade activities, some of which I planned. I found the link between the four purposes and Fairtrade straight away with the purpose of 'Ethically informed citizens of Wales and the wider world' (Donaldson, 2015). I wanted pupils to be aware of the wider world. I planned a lesson which allowed them to think about their actions and consequences, this also led to the Health and Well-being AOLE, which included descriptions of learning that learners should recognise their actions and consequences. Especially in consideration to " I can recognise that some decisions I make will have a long-term impact on my life and the lives of others" (Welsh Government, 2020b).  I planned my lesson based on this. Please refer to Appendix 6 for the lesson plan. 

During the lesson, the pupils had to consider their choice in life, they watched a video stimulus provided by Fairtrade in order to engage them and get them thinking about the lesson. They then completed a matching activity where the action needed to match the consequence. This got them thinking about the wider world and where things come from e.g., cotton. 
After the matching game I posed the following questions: 
Who was affected by these choices?
What countries were impacted by these choices? 
Can you identify the choices that were about buying choices? 
Can you identify the choices that were made after buying the product?

This discussion got pupils thinking and considering their impact upon the world, enabling them to be ethically informed citizens. As an extension/ plenary I wanted the pupils to consider the negative impact they might have. 

What have you learned? 
From this experience it has shown me children are very adaptable and want to contribute in a good way to the world. In developing their understanding of actions and consequences from a wider world perspective we are allowing the pupils the opportunity to be ethically informed and make the right choices in life. 

The pupils showed a great understanding and empathy towards this lesson and were able to consider and recognise negative impacts. This is something I would like to develop further allowing the pupils the time to reflect on the four purposes. 

The use of a short film explaining and showing actions and consequences in a real-life context allowed pupils to connect with the lesson. During the plenary I asked the pupils what type of learner they had been today, and the majority of pupils were understanding they had be ethically informed. 

What next? 
During my future practice I will always look to include the four purposes within pupils learning and ensure they have a firm understanding. I feel that this lesson was driven in influencing the pupils to think about being ethically informed citizens of Wales and the wider world.  Pupils were given the change to reflect on their actions and consequences. 

I would like to further my knowledge on how ensure the four purposes are drivers of pupil’s experiences. 




















Part two: Critical Reflection 
Introduction 
I have chosen to research and further my knowledge into implementing the four purposes as drivers of learner’s experiences as part of the curriculum for Wales. I feel this will be beneficial for me in future practice, it can support my professional development in both foundation phase and KS2. During my PTE3 placement this was something I tried to implement alongside school policy, but I would like to develop my confidence and knowledge in this area. 

The four purposes are drivers of the curriculum for Wales. The four purposes are as follows: 
“ambitious capable learners, healthy confident individuals, enterprising creative contributors and ethically informed citizens” (Donaldson, 2015, p. 29). They are used to influence a learner’s experience. The four purposes are also emphasised in the twelve pedagogical principles “focus on the 4 purposes” (Impact Wales, 2018, p.1). Through understanding and considering strategies to implement the four purposes alongside curriculum for Wales, it will support my professional development alongside the qualified teacher standards “four purposes for learners” (Welsh Government, 2020a, p.29), as well as learners experiences. 

Welsh Government (2020c) say that the four purposes are a shared vision, and this is where all children and young people should aspire to be. It is further stated that “A school’s curriculum is everything a learner experiences in pursuit of the four purposes. It is not simply what we teach, but how we teach and crucially, why we teach it.” (Welsh Government, 2020c, p.1). This is showing how the curriculum for Wales will be a purposeful curriculum built around the centre of the four purposes. As a practitioner, I believe this is an important concept to understand and develop my professional practice. 

Critical reflection 

The Four purposes are key drivers for the curriculum for Wales. Welsh Government (2020d), emphasise they are a starting point and should encourage all learners to be in line with the four purposes. In considering the four purposes in action in a variety of schools, School A (2021) describes the use of the four purposes to be starting points enabling an enriching experience for the pupils. School B (2021) also suggest that the four purposes will ensure an enriched learning experience for the pupils. This shows a common ground that the four purposes are already driving the curriculum at many schools. 

The four purposes are intending to enrich learning experiences for pupils. Donaldson (2015) had a clear vision from the start that Curriculum for Wales should promote coherence, be connected for pupils, ensuring connections are made across different aspects of their learning. It is said “The four purposes are the shared vision…in fulfilling these we set high expectations for all” (Welsh Government, 2020e, p.1). However, Gatley (2020) suggests that the four purposes and areas of learning and experiences (AOLE), are to work together. But, Gatley (2020) poses a tension as the four purposes and curriculum for Wales are subject to interpretation and can risk the common framework idea of the curriculum for Wales, therefore not ensuring coherence for all. This must be a consideration when planning for the curriculum for Wales, that not all learners will have the same experience. 

As the four purposes are the centre of the curriculum for Wales along with the learner, it considers how learners will progress. Welsh Government (2020f) suggest it is for the school to ensure the curriculum they adopt is suitable to allow the learners to realise the four purposes and progress in their learning. Curriculum for Wales encourages schools to work “collaboratively in their clusters and, where appropriate, across wider networks” (Welsh Government, 2020f, p.1). It is seen that pupil progression will be a matter of each individual school and how they will implement and adopt the curriculum for Wales in their setting. Welsh Government (2015) suggested that local authorities should have discussions around how they can implement the four purposes and strengthen their practices as a cohort. In ensuring fluency as a cohort and network of schools, it supports that “all young people between the ages of 14 to 16 should continue to have experiences and opportunities to study that promote the four purposes of education” (Donaldson, 2015, p. 61). Collaborating and sharing ideas in relation to the four purposes, will ensure fluency of learning for learners, even those who are finishing statutory education. 

In considering the approach the curriculum for Wales is taking, it is looking at a spiral approach to learning. This is a well know approach of Bruner (1960), it is the process of information being structured in its simplest form at first to be revisited and built upon at a more complex level later. However, Jensen (1990), suggests the spiral curriculum can prohibit progression for some pupils, as if a pupil has mastered a concept, they are unnecessarily repeating it, and it can demotivate. On the contrary, the idea of spiral curriculum is already being implemented across the foundation phase curriculum in Wales. Welsh Assembly Government (2008, p.33) say “the connections between cells are established through multisensory experiences and repeated use, but without stimulation many cells die off”. The science is used in the foundation phase, a spiral curriculum where we revisit topics can support pupils learning and progression. The four purposes will be at the heart of this and allow pupils to build on prior knowledge and skills in line with the four purposes, which are driving the experience. 

Curriculum for Wales has been recognised by many companies, ‘BSquared’ has taken the curriculum and created an assessment framework for schools to use ahead of the full use of the curriculum for Wales. Pickles (2021) has recognised the spiral curriculum in their plans ensuring skills are embedded over a period. This is shown in their assessment frameworks, where they also realised the importance of schools planning with the four purposes in mind. Although this company has created an assessment framework ready for the full roll out of the curriculum for Wales, there are concerns for some. Hughes, Makara & Stacey (2020) have suggested there to be four tensions in relation to progression within the curriculum for Wales. The curriculum for Wales is looking at future learning, unlike the national curriculum where we would be summarising what has gone before. Hughes, Makara & Stacey (2020) further suggest this will make it difficult to signal progression due to the spiral curriculum notion. 

In contrast of the uncertainty of how progression in learning will be measured with the curriculum for Wales, a school in Cardiff has suggested they have been using a “hidden” curriculum for several years ESTYN (2018a). It was concluded that to have a meaningful and authentic context it should be dynamic as well as a hands-on experience. Most of all it “provide planned opportunities to revisit and embed skills in different ways so that learning becomes almost subconscious” (ESTYN,2018a). This was taking place alongside the national curriculum, showing that learners can still progress, and the progression can be tracked. 

The curriculum for wales ensures that the four purposes drive learners experience in each AOLE. As set out by Donaldson “each of the Areas of Learning and Experience should make distinct and strong contributions to developing the four purposes of the curriculum” (Donaldson, 2015, p.38). This is shown within the curriculum for Wales framework. Looking at the languages, literacy and communication framework, it provides statements for each of the four purposes. This tells us how it should influence the learning in this area, for example, “lifelong interest in the languages of Wales and the languages of the world; and thus, to make them ambitious, capable learners, ready to learn throughout their lives.” (Welsh Government, 2020g. p.1). Having this guidance supports practitioners in making sure the learning experiences the pupils are getting are influenced by the four purposes and supporting learner progression. 

In considering the four purposes and their impact on learner’s experiences, the curriculum for Wales underwent feedback. Looking at the feedback analysis report, “when asked whether or not the curriculum would achieve its objective of helping children to develop against the four purposes, the respondents were mostly in agreement” (Wavehill, 2019, p.11). However, there was a concern brought to light by a teaching union respondent, “there needs to be funding and training opportunities to match the ambition”. (Wavehill, 2019, p.15). In response to this concern, it can be considered due to the different opinions and authorities understanding the four purposes, it may affect each learner’s opportunity depending on their school’s visions. 

However, many schools have been working towards implementing the four purposes into their curriculum. Many strategies are being used and trialled. Many schools have named the four purposes. To ensure maximum learner understanding. School C (2020) promoted learning ambassadors within the school who designed characters in accordance with the four purposes. The aim of this is to learn about the new curriculum (School C, 2020). Not only has school C taken this approach school D has a similar approach, the four purposes have been named (School D, 2020). However, they have also created a guide for parents.

Another method used in planning for the new curriculum with the four purposes in mind is pupil planning. ESTYN (2018b) suggest a school in Newport involves pupils in planning for the new curriculum. Pupils and staff have been involved in the new curriculum largely and prepared displays in the hall, this helps pupils understanding and how they can move forward in the curriculum. In addition to this the school offered ‘Wow’ days for pupils, that would ensure an enriching experience for learners, for example a Tudor banquet (ESTYN, 2018b). Pupil’s planning can be criticised as Fraleigh, (2013, p.37) suggests many misconceptions, “pupils have the entire say on what they are to do and how they are to do it”. Another misconception suggested by Fraleigh (2013) is having time spent of teacher- pupil planning, could prohibit better time spent in instruction and activity, however it supports pupils as they will be more interested and motivated in the work. 

In further looking at the approach of pupil planning for the new curriculum with the four purposes in mind. They used a shared online tool, to plan a topic as a class with their teacher, this was suggested to work effectively and captured the pupils’ interests, (ESTYN, 2018b). Fraleigh (2013) promotes the notion of cooperation between pupil and teacher, it is suggested when students and teacher evaluate collaboratively it shows progress. This is shown by the school in Newport, “The four purposes were drivers and staff were asked to review these half termly reflecting on the skills coverage” (ESTYN, 2018b). Further to this they created a Four core purposes displays, staff and pupils captured how the purposes were being met. ESTYN (2018b) say “learning has become thoughtful and relevant, with pupils showing a good understanding”. Allowing pupils to plan with the teacher, seems to work very well in the new curriculum and pupils understanding of the four purposes is clear to see, they are able to demonstrate what type of learner they have been and present this. 


Conclusion 
Having the four purposes as drivers of the curriculum for Wales, has been found to beneficial to our learners as ESTYN (2018b) suggest their learning is more thoughtful and they better concept of understanding. However, whilst conducting research I found there were not many methods on implementing the four purposes, as the curriculum is not being fully implemented until 2022. But this does fall in line with the idea that the curriculum for Wales is to be suited to each individual school’s needs, (Welsh Government, 2020e). 

After looking at different methods to implement the four purposes into practice, I will continue to develop pupil planning as a way forward to ensure that the four purposes drive learner experience. I have chosen to implement this within my practice as, I found it is useful to promote pupil’s enthusiasm as suggested by Fraleigh (2013), it gives pupils a chance to collaborate with their teacher and show their progression through evaluating choices. 

However, Fraleigh (2013) suggested some say that pupil- teacher planning takes away from valuable teaching time, as well as given pupils the say in what we do and how we do it.  In order to mitigate this, I will ensure a fair balance, reminding the pupils of the skills we should be looking towards and considering as a class how we could do this, allowing equal opinion from both teacher and pupil. 

In my opinion using the method of pupil planning will benefit both myself as a practitioner and the learner’s progress. It also fits in line with the curriculum for Wales, Welsh Government (2020d) suggest schools must ensure they are considering the four purposes and learners at the core of the curriculum. So, in allowing pupils opinion to influence lessons and topics it is in line with the curriculum for Wales. 

Overall, I feel the four purposes fulfil Donaldson’s (2015) vision of a coherent, and connected curriculum. I believe using pupil planning it will ensure the curriculum is coherent and connected for all pupils.
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Previous | into a mixed number and vice versa
Learning
Opening | Watch the viceo:
Phase. Itincluces:
S1-introduction to today's esson and what sils e are going to be ooking at. Muliplying
wihole numbers by fractions.
2- Looking back at what have learnt so for.
- Ican convert an improper fracion o 3 mixed number.
- Ican convert a mixed number into an improper fraction.
Then | will girect them to complete two examples independenty, 5o pause the video and
then il work through it
3-Nody yies hedd:
1 il be able to multipy 3 whole number by a proper fraction
-
Step 1 take the whole number and turn it nto a fraction. 5 you put it over 1.
Step 2:ime the two fractions togethr.
Step 3 his gives us an improper fracton.
Step 4 need to divide the numerator by the denominator.
il run through two example, one vinere the ansuwer i a whole number and another
ihere the answer comes out 25 an mproper raction and v have to Convert i into a mixed
numoer.
5-working through & examples together.
S6-Direct them to tocy’s tasks
Encourage them to challenge themseives and 6o the extension
A150, 10 eflect on what they have leart about fractions so far and where they may be
stuck.
Teaching& | Complete the tasks
Core
Learing
‘Support: To mutiply proper fractions by whole numbers and get an answer of a whole.
numper.
Tip: put the whole number over 1.
Core: To multily proper fractions by whole numbers and get an answer of a whole number
or an improper raction, where they will need to convert t nto a mixed numoer.
Tip: Remember to put the whole number over 1, before you start muliplying.
You may end up with an improper fraction, remember to convert it nto a mixed number.
Extend: To multipy proper ractions by whole numbers and get an answer of a whole
numoer or an improper faction, where they will need to Convert ¢ into a mixed number.
They may need to simplify the mixed number further and bring the fraction dovin to s
simplest form.
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(Focus on Learning) | fraction.

Success rtefia | Support. | an mutly racions by & whGlE RUmber.
(processfproduct) | Core: | can multiply fractions by whole number and turn tnto a mixed number.
Extend: | cen mutiply fractons by a whole number and get it o its Smplest form.
AE: | can muttpyfractions by fractions
ey Resoureas | Powarmont
Heath g safety | Vigeo
Tasks- support,core, extend and AE.
1
Tip: Remamber 1 AUt he WholE RUmber over 1, befora you Star mUTTBIng
Remember to put your inal answer in s imples form. o
Extension: Th chidren need to answer word problems, s wil nelpsirengthen thei
knoviede.
1) Jemesis having apizza party.Each person at the prty eats 3/8 of a izza. 16
peopl attend the party, how many slicesof piza id James need?
2) Lucy walked 1/5 o  kometre each day for 8 cays. How many kiometres did she
walkin‘otal?
AE
Wetch the example ide of how to mutily fractons.
Then complete the work sheet and refection.
Plenary | Complete te refiecton
Today's Learning Objective:
Did you meet the learning objective today? How?
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Teaching & | Complete e asks
core
Learning

‘Support: To mutiply proper fractions by whole numbers and get an answer of a whole.
numper.

Tip: put the whole number over 1.

Core: To multily proper fractions by whole numbers and get an answer of a whole number
o an improper fraction, where they will need to convert it into a mixed number.

Tip: Remember to put the whole number over 1, before you start muliplying.

You may end up with an improper fraction, remember to convert it nto a mixed number.

Extend: To multipy proper ractions by whole numbers and get an answer of a whole
numoer or an improper faction, where they will need to Convert ¢ into a mixed number.
They may need to simplify the mixed number further and bring the fraction down to s
simplest form.
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responsitiities can complete the investigation using level 4 invesigation sheet
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KeyResources | Chocoiate
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- Ican evaluate methods to suggest improvements. Hotwater

Powerpoint/ video
Tasks-differentiated ( suppor, core, extend)

Forces and energy provide foundation for understanding our unverse.

- Ican use a variety of simple models to describe the forces acting on an

object Time ‘Content, Pedagogy & Assessment Opportunities(key teaching points and questions]
B Links©0 | The pupi's topic s STEM and looking at buldings.
Previous

Lteracy ez
Strand: Writing
Element: Vocabulary, speling, grammar

", speline. & Opening | Wiatch the video on todays lesson
Progression step 3:1 an use vared, ARBIQPIiAts and precise vocabulary including Phase. https://unw youtube com/viatch?

area oflearning and experience/discpline-specifc words for ifferent purposes
Powerpoint presentation=
S1-using chocolate to build 3 bridge

Strand: Writing 52- Activity sheet how 10 conduct the experiment
3-Support o complete the scence investgation sheet they need to complete up unti the

Element: Planning and organising for cifferent purposes, audiences and context ey

Progression step 3:1 an adapt my writing sty and structure to sut the audience, 4~ completing the experiment, reminding them to draw 3 table of results

55-after the experiment, o write the concusion of thei indings.
purpose and context, .. suitable balance betwieen facts and viewpoints,  precise

Teaching & | Explain the process of how to set Up the experiement and nclude the instructon sheets
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With extend thinking what they could change.
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Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Leaming | The pupis opic has been STEM. They have been looKing at structures around the

(incluging atttude o | viorio

lezrming over time)
Tt was decided by pupil cholce that e would complete ascience investigation, of

buiding 2 chocolate bridge and testing s strength.

NextSteps for o consider reallfe bridges and how they compare (o our chocolate models. This
Progress iz discussion in clas by pupls and they condsidered what weight a bridge could
take.

Reflective Analysis of Teaching and Strategies for Development — includi
justification/rationale for pedagogical choices
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understandine.
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Success Criteria
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Tosk- 1 can consider the Impact o my choices on other people
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Task- consequeces and choice cards
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Links 0
Previous
Learning
Opening
Phase. ‘The pupis are to wiatch the video, and start to consdier thelr choices:
https:/schools feirtrade.org.uk/teaching resources/change the-world-throt
choices/
Teaching& | TASK:
Core Pupis need to match the cholces to the consequences, see in the folder.
Learing
Then they need to answer these questions:
Who was affected by these choices?
What countries were impacted by these choices?
(Can you dentify the choices that were about buying choices?
Can you dentify the choices that were made after buying the product?
Plenary EXTENSION.

Pupils need o consider:
What are the negative consequences of these choices?
sk the children to write the possible negative impact o these alternative choices

Then, complete the reflction

Today's Learning Objective:

Did you meet the leaming objective today? How?
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Links to
Previous
Learning
Opening
Phase The pupils are to watch the video, and start to consider their choices:
https://schools.fairtrade.org.uk/teaching-resources/change-the-world-through-your-
choices/

Teaching & | TASK:
Core Pupils need to match the choices to the consequences, see in the folder.
Learning
Then they need to answer these questior

Who was affected by these choices?

What countries were impacted by these choices?

Can you identify the choices that were about buying choices?

Can you identify the choices that were made after buying lhOoducl?

Plenary EXTENSION:
Pupils need to consider:
What are the negative consequences of these choices?

Ask the children to write the possible negative impact of these alternative choices.

Then, complete the reflection:
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