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This screenshot shows my amended lesson plan. The highlighted phrases are the specific strategies that 
were added to the plan in order to address the missing elements of AFL. I chose these strategies as I had 
seen the class teacher execute them well with the cohort and I had observed other teachers successfully 
using some of the techniques. I noticed that 'think, pair, share' was particularly successful and I think 
this was because pupils enjoyed sharing their ideas with their talk partners and didn't feel under 

This is a screenshot of an initial lesson plan for a mixed Y1/2 class focusing on adding and subtracting. 
Following discussion with my class teacher I decided to add in specific AFL strategies (Wiliam, 2011) in 
order to provide more detailed planning and to aid implementation of specific AFL techniques.

Illustrative example 1
Wednesday, December 11, 2019 5:25 PM
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this was because pupils enjoyed sharing their ideas with their talk partners and didn't feel under 
pressure to share their answers with the whole class and teacher. I plan to implement these techniques 
in future lessons, and most frequently 'think, pair, share' following its success.
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These documents were produced by Impact Wales for professional learning in the Area of AFL (Available 
at https://www.impact.wales/resources/) The headteacher at my placement school held a workshop for 
developing understanding and aiding implementation of AFL techniques. The documents referenced 
work by Black (1998) and assisted greatly in my planning and implementation of AFL strategies within 
my lessons. I felt reassured and encouraged following this workshop, and was grateful for the 
experience provided by the placement school. This informed my further independent research of AFL 
styles and more specifically research into Bloom's taxonomy.

The workshop informed my own further research into questioning as an AFL technique. It came to my 
attention that I needed to focus on varying my question type at different levels, therefore I used the 
verb wheel below to practice formulating appropriate questions. This was a very helpful resource and I 
intend to utilise it in further planning. Initially I was unsure about appropriate levels of delivering 
questions, but further discussion with the headteacher clarified this for me.

This map provided a helpful overview of AFL and its features.

Illustrative example 2
Friday, December 6, 2019 6:58 PM
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Here are examples of an AFL technique in practice. This was during a Maths lesson 
for Y1/2. I decided to focus on effective teacher feedback as an AFL technique. I 
have used a ‘tickled pink’ stamp to tell the student what I was impressed with in 
their work. This shows that I am not simply marking but I am making a personal 
and meaningful comment regarding their effort and understanding. My choice of 
AFL was influenced by the resources available in the class, as the class teacher 
often used the stamps in this way. Similarly, I have used the ‘growing green’ 
stamp to suggest an area for improvement and progress. Again, this is a personal 
and specific target for the pupil which is addressed during the lesson in which the 
learning took place. I sat with the focus group of pupils and presented their 
feedback to them. They then completed the given task immediately. I think that 
this AFL technique was particularly successful as it demands immediate 
engagement and feedback from the pupil. Therefore timely and relevant learning 
can take place.

Illustrative example 3
Tuesday, December 10, 2019 5:26 PM
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Cross-curricular responsibilities
Friday, December 6, 2019 6:58 PM
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These screenshots show examples of my 
lesson plans used during PTE1 in a mixed 
Y1/2 class. The area to focus on for this 
principle is the 'Meaningful links to cross-
curricular responsibilities' box. I found it very 
helpful to document the links in this way as it 
made it simple to remember to include them 
where possible across the areas of learning 
(Donaldson, 2015).

I chose to include 2 CCR's where possible in 
order to gain as much experience as possible 
of implementing the principle in my lessons. 
The 3rd example shown here only makes 
reference to one CCR (literacy) and on 
reflection I feel that I could certainly have 
included numeracy or DCF here also. I will 
consider this when planning for future 
lessons and will aim to implement this 
principle as widely as possible.

Illustrative example 4
Wednesday, December 11, 2019 5:20 PM

   Overview Page 8    



This photograph was taken in my PTE1 
classroom during the set-up of an 
independent challenge task. The 'amser 
skilliau' lesson consisted of christmas related 
activities. I planned and implemented CCR by 
incorporating DCF skills into a computer task. 
The task was predominantly independent but 
I was aware that the children would 
potentially struggle with the log in and set up 
of the animate function. I decided to produce 
a brief 'help sheet' to facilitate the task whilst 
maintaining as much independence as 
possible. The image here contains the prompt 
sheet.  This was proven to be a successful 
activity as the children did not ask any of the 
adults present for help. I was able to put this 
help sheet next to all available computers. 
The pupils were successful in carrying out the 
animate task and all children developed skills 
within the DCF.

This image shows the prompt 
sheet (pictured in main photo)

Illustrative example 5
Wednesday, December 11, 2019 5:20 PM
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This image shows the role play/acting lesson I set up to 
be used by the pupils of Y1/2 during PTE1. The focus of 
the lesson was to engage in improvising role play and 
acting out scenes based on the characters on the masks. 
My application of CCR in this lesson was present through 
oracy skills being developed. I chose to do this activity 
due to the timing of the run up to Christmas. I thought 
the pupils would be excited by the prospect of acting out 
their own mini scenes. It was very rewarding to see the 
children enjoying this task and being fully immersed in 
the activity, whist developing confidence in applying 
their oracy skills to the task. The majority participated 
very well, however for those who were not so confident 
or whose oracy skills were low (due to mixed class with 
some young Year 1 pupils) the task appeared a little 
daunting. On reflection, I would differentiate this task 
and provide some prompt sheets to encourage all pupils 
to take part with confidence.

Masks used for role play/acting lesson.

Illustrative example 6
Wednesday, December 11, 2019 5:20 PM
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Authentic learning context
Friday, December 6, 2019 6:59 PM
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These photos were taken during a school trip to Castell Henllys with 
Year 3 and 4 to learn about life in the Iron Age. This trip was a 
perfect opportunity for learning in an authentic context and it was 
the first time I gained real first-hand experience of the principle in 
action.

I was fortunate enough to facilitate this trip 
and I was encouraged to join in and assist the 
pupils with their learning in many different 
areas. Seeing the pupils so engaged and 
excited by the practical learning opportunity, 
and being fully immersed in the lifestyle of 
the period was really beneficial to my 
understanding of this principle.

I noted that making the bread was 
particularly successful and the children 
were really keen to get involved and learn 
by doing. This made me think about my 
own planning and implementing of this 
principle and has made me understand its 
necessity in teaching.

The pupils made the wall pictured 

Illustrative example 7
Wednesday, December 11, 2019 5:20 PM
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The pupils made bread in a 
realistic iron age house and 
cooked it over a fire.

The pupils made the wall pictured 
here following a teaching session 
to explain the  technique.
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I completed a reflection following the trip 
to Castell Henllys as I felt so strongly about 
my first experience of learning in an 
authentic context. I felt that writing a 
reflection was the best way to document 
how my own progression had occurred and 
although this does not relate directly to my 
own planning, I was fundamental in 
assisting the delivery of the learning.

I feel that the most successful aspect of this 
activity was the organisation and availability of 
resources to facilitate authentic learning. This 
is something I will consider for my own lesson 
planning. If I ensure that I have appropriate 
and relevant resources to address the learning 
context, I will be more likely to succeed in 
implementing the principle and making 
learning effective.

Illustrative example 8
Wednesday, December 11, 2019 5:21 PM
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This example of learning in an authentic 
context took place during a forest school 
lesson with a Year 1 and 2 class. The focus of 
the lesson was to identify shapes and 
patterns within nature.

I chose to plan for authentic learning in 
this lesson as it seemed clear that the 
best way to really understand the 
concept of the lesson was to do so 
practically. This choice was also 
informed by the availability of the forest 
school facility and the plans that the 
other teachers had suggested for the 
same learning objective.

The boys pictured here created a very 
pattern of leaves using colours to 
dictate the order. They had clearly 
understood the learning objective and 
were on task during this lesson.

Illustrative example 9
Wednesday, December 11, 2019 5:21 PM
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were on task during this lesson.

An area for improvement here 
would be to extend the lesson 
with a challenge in the same 
context, as the pupils seemed 
to finish the task quite quickly 
and went on to repeat the task 
with other patterns. However I 
was happy that the principle of 
learning in authentic context 
was addressed.
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This assignment will critically reflect upon the progress made in planning and implementing three of 
the twelve pedagogical principles of teaching during professional teaching experience. Reference to 
illustrative examples supporting the application of the three pedagogical principles will be made 
throughout the reflection in order to portray evidence of attainment. The context in which the 
planning and implementation of these principles took place is a mixed Year one and two class of 28 
pupils. The adults in the class included myself, the class teacher and a permanent teaching assistant. 
There were no children with additional learning needs and the class varied greatly in ability due to 
the nature of mixed year groups. The placement lasted six weeks in total which allowed for 
noteworthy progress in implementation of these pedagogical principles.

The twelve pedagogical principles were identified by Professor Donaldson in his Successful Futures 
report (2015). Donaldson (2015) advises that these principles should be addressed by all teachers 
during their lesson planning to ensure that all activities are relating directly to the four purposes of 
the curriculum. Three of these pedagogical principles will be focused on within this assignment. 

Assessment for Learning

The first of these principles is ‘Good teaching and learning means employing assessment for learning 
principles’. Assessment for learning is an essential tool in giving practitioners insight into how 
effective learning is (Wiliam, 2017). It requires teachers to give feedback regularly and meaningfully 
to learners and to be adaptable in response to individual needs. Research by Black et al (2007) 
confirms that the development of formative assessment results in the improvement in students’ 
achievements. Bowen & Ellis (2009) add that it should be central to teachers practice and is 
considered an essential skill for teaching professionals.  

Dylan Wiliam (2011) suggests that the use of assessment for learning strategies is simple, however 
ensuring that teachers are consistently implementing AFL strategies is not so straightforward. It 
must be considered that the use of AFL strategies requires careful consideration and meaningful 
application, as a key aim of AFL is to sustain the motivation for pupils to learn (Bowen & Ellis, 2009). 
Supporting this, Nortvedt (2015) explains that the effective implementation of AFL carefully 
considers appropriate and relevant modifications to teaching and learning strategies. He argues that 
it plays a significantly important role in supporting student learning (Nortvedt, 2015). 

Brown (2019) suggests that AFL does not meet official assessment requirements and it is therefore 
not certain that conclusions regarding assessment and progress through AFL are valid. However, he 
acknowledges that AFL is an important principle which should be used as an adjunct alongside 
official assessment. Wiliam (2011) concludes that careful integration of assessment with instruction 
may improve the engagement of students and lead to achieving learning outcomes sooner. It may be 
concluded that careful consideration of AFL application is required in order to prove effective.

An interesting view point raised by Smith (2011) suggests that student teachers do not hold 
sufficient competence to successfully implement AFL in their teaching. I related to this initially and 
found that planning for this principle was quite daunting. In order to implement effective AFL 
techniques I had to develop a good baseline understanding of the available methods. Through my 
own research, I learnt about four elements of AFL; sharing criteria with learners, quality of 
questions, use and quality of feedback and peer/self-assessment (Black et al, 2007)( Wiliam, 2017). 
Additionally, I observed the class teacher using AFL techniques regularly. I began to feel confident 
that I could replicate this and plan for implementing AFL in my own lessons. 

Illustrative example 1 portrays development in my planning of AFL techniques. The initial lesson plan 
did not include details of the AFL techniques I would use during the lesson. Following discussion and 
feedback from the class teacher I was able to edit this appropriately to include specific AFL 
strategies. I was mindful of the various AFL strategies (Wiliam, 2017) and considered how I could 
best implement these in my lesson to offer a wide range of learning opportunities. By including 
these details in my lesson plan I felt well prepared to deliver a lesson which was rich with AFL 

Critical Reflection
Friday, December 6, 2019 6:59 PM
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these details in my lesson plan I felt well prepared to deliver a lesson which was rich with AFL 
strategies, despite having minimal practice of delivering them. I found it hard to determine how 
effective the learning was in this lesson as I was preoccupied with managing the class, utilising the 
correct resources and maintaining good time management. However, I was happy that I 
remembered to implement each strategy included in my plan and on reflection I feel that the overall 
effect was beneficial to the pupils learning. I now feel that as a student teacher I can be competent 
in delivering AFL techniques, contrary to the suggestions made by Smith (2011).

During PTE1, I attended an AFL workshop held by the headteacher of my school. This session 
focused on the professional learning pack produced by Impact Wales (2019) (example 2). I was 
particularly impressed with the document relating to questioning. It explained how specific attention 
to the use of verbs within questions can address pupils at different levels to inform varied outcomes 
(Impact Wales, 2019). My interest in this led me to research the area further and my reading 
included Bloom’s taxonomy (Bloom, 1956). Following this workshop, I felt that my understanding of 
AFL strategies and their impact on learning improved significantly. I was able to implement a variety 
of strategies without necessarily including them in my formal lesson plans, as they began to occur 
more naturally in my teaching practice.

Example 3 shows my use of ‘growing green’ and ‘tickled pink’ stamps during focus tasks. This 
method of AFL aims to address the learning at that specific moment and to give meaningful and 
timely feedback (Welsh government, 2010). I know that this strategy promoted effective learning as 
I had immediate engagement and feedback from the pupils. The stamps were accompanied by a 
challenge or ‘next step’ which required the pupils to build upon their learning at that specific 
moment, meaning I could witness the learning and progression taking place (Wiliam, 2017). A 
difficulty associated with implementing AFL in this way is that sufficient time is not always available. 
For example, if implemented during last lesson this method loses impact as the pupils can not 
necessarily complete the challenge on the same day as the original work is completed. Guidance 
from the Education Endowment Foundation acknowledges that providing effective feedback may be 
challenging so aiming to be accurate and clear is advisable (EEF, 2019). It is understood that for this 
AFL technique to be effective the feedback must be given and acted upon in a timely manner (EEF, 
2019). The timing of implementation of this AFL technique is an aspect of my practice which requires 
development.

A difficulty identified during my planning and implementing of AFL strategies is that peer assessment 
within this demographic may not be as simple as it is amongst older pupils. Despite giving clear 
objectives as shown in example 3, the children did not have the best handle on the marking criteria 
which led to some incorrect marking and inaccurate peer feedback. Harris and Brown (2013) also 
noted these issues within younger students regarding accuracy of peer and self-assessment. They 
advise that tasks with objective answers are considered for peer assessment at this level (Harris and 
Brown, 2013). This is certainly an area for my own improvement. In order to develop in this area, I 
could provide very specific success criteria for tasks with objective answers. This should facilitate 
effective implementation of this AFL technique.  

Cross-curricular Responsibilities

The second principle for consideration is ‘Good teaching and learning regularly reinforces Cross-
Curricular Responsibilities (CCR), including literacy, numeracy and digital competence, and provides 
opportunities to practice them.’ Donaldson (2015) explains that these responsibilities must be 
embedded throughout the areas of learning and experience to ensure that they are explored in 
varying contexts. Donaldson acknowledges that it may be challenging for teachers to incorporate 
these responsibilities into planning and teaching, nevertheless EEF (2019) state that they should not 
be an afterthought. The CCR should be embedded into the lesson with purpose and relevance 
(Donaldson, 2015). This will be explored in reference to the illustrative examples included in this 
assignment. Barnes (2015) describes cross curricular responsibilities as attempting to create a link 
between core subjects, topic studies and general authentic life skills. He suggests that cross 
curricular learning and experience should be central to the school curriculum. This is a very 
important principle as it facilitates the crossover of subjects which occurs naturally in life and 
authentic contexts, therefore assists in preparing learners for applying knowledge from different 
fields in application to many circumstances (Barnes, 2015). 
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fields in application to many circumstances (Barnes, 2015). 

During PTE 1 I was impressed with the standard and frequency of cross curricular learning that was 
taking place. The importance of incorporating DCF into lessons within schools is widely recognised 
(Hazar, 2018) and it was evident that this was embedded within teachers’ lesson plans in PTE1.  
When writing my lesson plans, I was prompted by the ‘cross curricular responsibilities’ textbox in the 
template to consider how my lessons will incorporate literacy, numeracy or DCF where relevant. 
Example 4 shows how I have completed lesson plans which include plans for CCR. I was surprised by 
how easily I began planning for CCR within my lessons. Despite having initial assumptions that it may 
seem forced to include elements of numeracy, literacy and DCF as CCR, I soon realised that they 
have a place in many areas of learning (EEF, 2019) I will elaborate on one example to show how the 
learning was effective. The pupils were developing Welsh oracy skills through partner conversation 
which was filmed by the pupils using an app on the ipad. They then created QR codes with support 
to evidence the work. This experience encouraged crossover of subjects and relates to the work by 
Barnes (2015) explaining the importance of this format of learning.

Example 5 shows how I implemented DCF into an expressive arts lesson where students were 
required to create an animation portraying the Christmas story. I found that planning to implement 
the CCR principle using DCF was more challenging than applying numeracy and literacy. I had 
successfully planned for and implemented numeracy and literacy into many activities as I felt that 
these areas lent themselves to fit into most subjects. Following some personal research into the 
available digital platforms within the classroom, I discovered the ‘animate’ function on the HWB 
website which all pupils have access to. I produced a guidance sheet to facilitate log in and use of the 
animation programme, thus implementing DCF into the expressive arts lesson as a cross-curricular 
responsibility (example 5). The pupils saved their animations to their Hwb accounts which I was able 
to view. I could see which animations had been produced correctly and therefore concluded that 
effective learning had occurred. I observed clear interrelation of CCR implementation and AFL 
planning in this instance, as I gave meaningful and timely feedback to the pupils on completion of 
this task (Hazar, 2018) (Wiliam, 2017).

Progression in my planning and implementation of this principle was clear towards the end of my 
placement in this context. I felt that I had maintained a holistic approach to incorporating CCR into 
my lesson plans and discussion with my class teacher confirmed that I had successfully executed the 
principle. My final lesson for this placement focused on developing role play and acting skills, 
embedding literacy as an essential CCR. Confidence in oracy is essential across the curriculum 
(Donaldson, 2015) and finding ways to incorporate this into many areas of learning is something I 
now have confidence to do. Example 6 displays the masks that I made for this lesson, which were 
chosen and used by the pupils to prompt their role play and acting. I was impressed to see that 
learning took place quickly during this activity, as the masks sparked creativity and excitement 
amongst the pupils. To further develop the implementation of CCR in this task, I would extend the 
lesson to include a written element for further literacy. Additionally, I could promote DCF skills 
within the lesson using a ‘green screen’ app to film the pupils’ scenarios.

I have learnt that there are infinite opportunities to implement CCR within the curriculum. I feel that 
I have made good progress since having initial concerns regarding the principle and its application. 
To progress further I must study the literacy and numeracy framework (LNF) to deepen my 
understanding of the required skills at varying levels through foundation phase and key stage two. 
This will surely enrich my knowledge and enhance my application of appropriate tasks in accordance 
with the framework. In turn this will impact positively on planning and implementing the principle of 
CCR. 

Authentic Contexts for Learning

The third principle which was implemented during professional teaching experience is ‘Good 
teaching and learning creates authentic contexts for learning’. This principle focuses on making the 
learning relevant to pupils by offering a true to life context in which learning experiences can occur 
(Donaldson, 2015). Waters (2013) reports that encompassing material learned in the classroom with 
outside influences or experiences creates an authentic learning environment. This allows meaningful 
and opportunistic connections to be made and gives life to the abstract concepts learned by pupils 
(Waters, 2013). It is accepted that schools recognise their responsibility to deliver this principle and 
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(Waters, 2013). It is accepted that schools recognise their responsibility to deliver this principle and 
many arrange outside bodies and visitors to deliver the learning experience to pupils (Donaldson, 
2015). This initiative is hugely important, as it may greatly assist in the attainment of this important 
pedagogical principle. Johnson et al (2015) found that learning in authentic contexts created an 
environment which enabled application and synthesis of ideas and facilitated deeper comprehension 
of the learning material.

It may be suggested that cognitive realism is equally as effective as physical realism, which would 
suggest that the need for practical authentic learning experiences may not be the necessary to 
address this pedagogical principle (Roach et al, 2018). This view point may be valid and applicable to 
some contexts, however it has been widely reported that physical authentic learning is important 
and effective (Waters, 2013) (Johnson et al, 2015). For the purpose of this assignment , the planning 
and implementation of physical authentic learning experiences will be reflected upon. 

I began to truly understand the principle of authentic contexts for learning when I accompanied Year 
three and four classes on a field trip to Castell Henllys (illustrative example 7). This took place on the 
first day of PTE1, when my prior experience of authentic learning was minimal. I was amazed at how 
the effect of authentic learning immediately took hold of the pupils. On arrival they were greeted by 
actors from the Iron Age who transported them to their villages to complete tasks typical of that 
period. This experience was paramount to my development in planning and implementing authentic 
learning in my own practice. The application and synthesis discussed by Johnson et al (2015) was 
clearly conveyed in the pupil’s tasks, encouraging me to plan for implementing this principle in my 
forthcoming lessons. I feel very fortunate to have had this opportunity and strongly believe that my 
positive attitude towards authentic learning stems from this experience. Illustrative example 8 
reflects upon this experience.

Building upon this experience, I was eager to plan for authentic learning in my lesson plans. 
Incidentally, I recognised an opportunity to do so within a Maths lesson. I planned to carry out a 
lesson in forest school focusing on finding shapes and patterns within nature.  I identified a need to 
transfer the pupils acquired skills into an authentic context to consolidate learning, as encouraged by 
Ekoko (2007). I found this principle quite simple to plan, as the resources were readily available and 
the pupils had good prior knowledge of the subject. Implementing the principle in this scenario was 
also rather straightforward, as the pupils were keen to search for patterns in the forest including 
leaves, twigs, rocks, branches, colours and many more aspects of nature. I found it difficult to assess 
the learning and therefore could not quantify how effective it was to implement the principle in this 
manner. Having collected some photographs and through feedback from the children I could see 
that they had identified the correct sources and that the learning objective had been achieved but I 
was aware that this was very subjective. To progress my implementation of this principle, I need to 
plan activities for learning in authentic contexts which can be clearly evidenced showing that 
learning has been effective. An idea for this is for the pupils to complete closing surveys to show 
their understanding of a given subject following the lesson.

Through critical reflection, I have identified personal strengths and areas for development of 
planning and implementing three of the twelve pedagogical principles. My progression has been 
discussed and supported by illustrative examples from PTE1. Finally, recommendations for future 
practice and ongoing professional development have been made and justified through consideration 
of a range of available literature.
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