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A critical evaluation and the identification of next teaching and learning steps focusing
on a case study of an individual learner or a group
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Introduction 

This assignment will be an analysis of a critical incident that was witnessed when observing in a primary school setting. According to Tripp instead of a critical incident the incident appears to be typical, they are not all dramatic or obvious, they are very common events that occur and disrupts the structure of the routine (Tripp, 2012). We, as professionals, may see incidents in the classroom on a day-to-day basis, though, a critical incident is something that makes you think deeper and later “vividly remember” (Tripp, 2012, Brookfield, 1990, p.84). Everything happening in the classroom can be classed as potentially a critical incident we just have to analyse it critically to make it one (Tripp, 2012). Critical incidents are a key part of reflective practice in the teaching profession, as without these incidents happeneing daily teachers may always be stuck in the same routines and using the same strategies that may be no longer effective (Richards and Farrell, 2010). Griffin’s results showed that engaging in critical incidents encourages teachers to reflect and critically think about how they can deal with the situation better in the future (Griffin, 2003). This assignment will discuss a critical incident that focuses on children with Autistic Spectrum Disorder (ASD) in a mainstream school/ classroom, with no help, support or one-to-one and how their needs are met. 

Observation 

This critical incident was observed in a Primary School setting. The individual that was involved (Child X) was part of the School’s year two class which has approximately thirty students in the class. At the School there is: a rising three’s class, a Nursery/reception class, a reception class, a year one class, a year one/ two class and a year two class which in total comprises of one hundred and seventy-nine pupils (My Local School, 2019). In 2017 the average number of pupils on free School meals was around 25% which is above the national average of 19% (Estyn, 2017, p.1.). Although, as of 2019 My Local School states that there is only 17.7% of pupils which rely on free School meals (My Local School, 2019). The School has an attendance rate of 93.8% and has a teacher-pupil ratio of 24.9 which is higher than the average of 22.0 in Wales (My Local School, 2019). ESTYN (2017) stated that ‘individual play plans are of a very high standard and most parents participate purposefully in progress reviews three times a year. As a result, many pupils with additional learning needs make very good progress’. Which is interesting as this critical incident explored the strategies that could be put into place to allow children with ASD to gain more from their learning (See Appendix 2). Throughout this assignment the pupil mentioned will be referred to as child X and the School will not be named. BERA states that participants have the right to remain anonymous and it must be ensured that the observations carried out will be confidential, participants also have the right to withdraw from the process at any given time (BERA, 2018).

Methodology 

To gain knowledge of the critical incidents that occur in a Primary School class setting, observation methods were used to form a case study. An observational case study provides observers with a first-hand view of a specific instance (Cohen, Manion and Morrison, 2007). Although, observations are one of the most frequently used forms of first-hand evidence (Roberts-Holmes, 2014), there are two most common ways to observe in an educational setting. Participant observation, where the researcher participates in the activities in the classroom and non-participant observation where the researcher is watching, listening and drawing conclusions from this (Kumar, 2011). A non-participant approach was used in this case study. A weakness of this approach is that it is not easy in an educational setting to sit back and observe, both the teacher and pupils like to get you involved, so a more hands on approach would have been more beneficial in this instance. A case study was the appropriate method to use as Mcloed suggest that data for a case study is normally gathered by observations (Mcloed, 2019). Additionally, Roberts-Holmes quotes case studies have a narrowly defined focus, and researchers can concentrate all their time and focus upon a clearly defined situation (Roberts-Holmes, 2014). In this instance the focus is on critical incidents and any unplanned event that occurs in the classroom. Although, Cohen suggests that despite the strengths of a case study there are a lot of weaknesses including the researcher being bias and subjective towards the study (Cohen, 2007). Though, Mcloed agrees with Cohen he also argues that case studies allow the researcher to provide rich qualitative information (Mcloed, 2019). Cohen suggests that observational research is attractive as it allows the researcher the opportunity to gather ‘live’ data from ‘live’ situations (Cohen, 2007).  Although, Kumar argues that problems occur when using observation as a method as children become aware of your presence and their behaviour changes (Kumar, 2011). Mcloed also suggests that observations can lack validity because of the Hawthorne effect, children are very aware when there is a new face in their natural setting so therefore may act differently than they usually do (Mcloed, 2015). The critical incident to be discussed was observed under the children’s uncontrolled, natural conditions, no stimulus introduced for a reaction from the children and the lesson flowed naturally and was directed by the teacher. Although, he does point out the strengths of a natural observation, Mcloed suggests that a natural environment makes it much more difficult for the researcher to pick up on incidents as they have no control over what the children do or how they behave. Whereas controlled observations are a much quicker approach and can be easily replicated and retested for reliability (Mcloed, 2015). In addition to what Mcloed suggests Sharman, quotes that observations can often make children either embarrassed or alternatively ‘play’ to an audience (Sharman, Cross and Vennis, 2004).

Four purposes 

This critical incident focuses on a boy in a year two class with Autistic Spectrum Disorder (ASD). Before the pupils came into the class the teacher informed me that Child X had autism and doesn’t like to participate with structured learning. This incident took place at the start of the day during the Read Write Inc session (See Appendix 2). The activity was too challenging for child X, as a result, he got bored and went off to play with the trucks and wooden blocks. He later explained to me that he was “rubbish” at this and all he does is “scribble”. The teacher asked him to come and get involved but he ignored her and carried on playing. These incidents continued to happen throughout the day which made me question why the child has no additional support or a teaching assistant designated to engage him with his learning.

As our Education Minister, Kirsty Williams stated, “we are all responsible for ensuring that every young person in Wales has an equal opportunity to reach the highest standards” (Williams, 2017). Without support, encouragement or strategies in place Child X will be unable to do this. We can link this critical incident to three of the four purposes in Donaldson’s ‘Successful Futures’ report. The first purpose is creating “healthy, confident individuals who can build their mental and emotional well-being by developing confidence, resilience and empathy” (Donaldson, 2015). “Often children with ASD have a fear of failure” (Autism Wales, 2015, p.6) and this is most likely to come from negative experiences in the classroom. Autism Wales (2015) also suggest that many children will have low confidence (Autism Wales, 2015) this is portrayed in the critical incident mentioned, Child X, thinks that he is unable to participate in the lesson, therefore, he doesn’t. This could be seen as a flaw in the four purposes as not all children will be able to build confidence within education and their learning. In this critical incident Child X demonstrated that he was unable to understand that if he completes the structured work first he can then play later. This can be linked to “Ethical, Informed Citizens, who understand and consider the impact of their actions when making choices” (Donaldson, 2015). It could be suggested that to be able to follow this purpose and allow Child X to become more aware of the choices he makes, the teachers and practitioners in the class could implement a scaffolding approach. Child X could be provided with assistance to firstly complete a task successfully and then go off and play so that he understands what he must do next time there is a task to complete. Lastly, Donaldson states that children should be “Ambitious, Capable, learners ready to learn throughout their lives” (Donaldson, 2015). This purpose could raise challenges within School settings and with teachers as although some children are capable of learning (which when I arrived at the setting the teacher told me Child X was), they may not be so ambitious. Child X showed no interest in the learning throughout the day and even when he did, he rushed through it quickly so he could go off and play again.  

Literature review

The critical incident provides us with an insight into children with ASD in the mainstream classroom, the support they receive, and the strategies put in place in order to gain an inclusive classroom. Recent research suggests that just over half of children with ASD are educated in a mainstream setting (Barnard, Prior and Potter, 2000; Keen and Ward, 2004). Although, there is much literature that suggests that not all mainstream Schools provide a good education and inclusion for children with special educational needs. Humphrey (2008) suggests that all mainstream Schools must enrol pupils with SEN in order to be ‘inclusive’, although, this does not always result in good quality education for these pupils (Humphrey, 2008). This links in with the critical incident as although Child X is based in a mainstream setting, he is not getting the same out of the education provided as the rest of the children in the class as he is vacant. 

The biggest argument surrounding ASD in mainstream classrooms is whether children need one-to-one support for extra scaffolding support in order to achieve what they are capable of. Scaffolding provides ample opportunity for staff praise and pupil encouragement and ensures that a pupil always gets off to the very best start. (Hewitt, 2005) The concept of scaffolding is originated from within the sociocultural theory of Vygotsky and the zone of proximal development (ZPD) (1978) (Radford, Blatchford, & Webster, 2011). Vygotsky’s interpretation of scaffolding is the difference between what a child can do on their own and how they can complete the task with support (Daniels, 2016). The ZPD not only relates to children with ASD but to all other pupils in the class, although, Gray and MacBlain suggest that the child with the lower level of ZPD is much more dependent on the teacher to guide their learning (Gray & Macblain, 2016). This theory relates to Child X as he struggles to concentrate and complete tasks alone, whereas most of the other pupils in the class were able to complete the tasks with little to no support. This theory is also shared by Bruner who suggested that children develop their thinking when working alongside adults (Gray & Macblain, 2016). Radford et al suggests that the interaction must be successful between the adult and the child to ensure effective inclusive practice (Radford, Blatchford, & Webster, 2011). However, in addition to this Lloyd (2019) states that once the child is released from a teaching assistant to pupil situation it increases the likelihood of children with autism to generate more pupil interaction and develop and gain friendships with their peers. Although Gray and Macblain (2016) state that scaffolding a learner does not provide structure and isolation but just allows the child to extend their knowledge and skills and most importantly his understanding and concentration during a task. This scaffolding strategy is normally given to the teaching assistant as they have more opportunities for one-to-one and small group interactions, they are in position more often than the teacher to offer tailored support that will maximise a learner's independence (Radford, Blatchford, & Webster, 2011). Hewitt also adds that the learner's independence will be greater if they are integrated with their school peers while also providing the support that they need and are entitled to (Hewitt, 2005). Autism Wales supports the scaffolding strategy, they explain that if the task is too lengthy or complex additional support should be put into place. This can be support from an adult, visual cues or a list of instructions, something that the child can continue to go back to for help and assistance (Autism Wales, 2015). In contrast to this, Tarbox et al indicates that mainstream settings are diverse when it comes to supporting children with ASD and it is dependent on how the School view inclusiveness, meaning the support that Child X receives is purely down to the School's interpretation of inclusion or the resources that they have available in order to deliver the support that is needed (Tarbox et al., 2014).

The literature around scaffolding as a pedagogical technique for pupils with ASD also considers the social learning environment. Gray and Macblain imply that social learning theories have become much more central to learning and progress especially for children with ASD, as social factors tend to impact learning (Grey & Macblain, 2012). Albert Bandura’s (1977) social learning theory looks at four principles: attention, retention, reproduction and motivation. Two of the four principles relate to Child X as he paid very little attention to the class teacher and with little attention, he couldn’t focus on the task. Motivation, Bandura saw motivation as one of the key factors in the development and learning of young children, which Child X had very little of, but Bronfenbrenner's theory (1979) argues this, as he suggested that the child’s own biology is the main factor of their development and learning (Grey & Macblain, 2012). Bronfenbrenner’s theory suggests that Child X’s immediate environment including his classmates has an impact on how they grow and develop (Psychology Notes, 2020). Some children with ASD struggle with social interaction and communication skills and are less likely to communicate with their peers (Charlop et al., 2018) therefore, the child’s peers may not have such an impact on their learning as Bronfenbrenner suggests. Deficits in social skills can lead to negative short term and long-term outcomes including peer rejections and isolation, this is where a teacher should step in and scaffold not only peer interaction, but the skills required to interact with the rest of the pupils in the class to promote inclusion (Charlop et al., 2018). Teachers could use many different strategies in order to get children with ASD to socialise or get involved with the task, they could use prompts and verbal ques for example “How about you go and sit with Child X and show him how we complete this task”. Autism Wales (2015) implies that its very common to use a system where the child with ASD is paired up with a peer from their class, they suggest introducing the ‘buddy’ system. This system would allow the child with ASD to feel valued and then they also have an opportunity to develop social skills with different peers in their class. The Buddy system is also known as peer-meditated instruction and intervention (PMII) which could potentially be a good strategy to use for Child X, as children without ASD interact and help children with ASD acquire new behaviour, communication and social skills (Welsh Government, 2019). Scholars has noted that PMII demonstrated an improvement in communication and attention to learning and play in children 0-14 and academic skills have improved in children and young people 6-22 (McKenney, 2020). Loreman et al adds to this as they indicate that PMII consistently demonstrates the academic, interpersonal and social benefits. They also state that PMII can be used with individuals, small groups or a class wide basis and teachers should ensure that peer meditated instruction and interventions are implemented correctly (Loreman et at,. 2005). Although Murawski and Scott suggest that this strategy is where the adult takes a step back and allows the students to take the lead with the child with ASD, which would allow Child X to become much more independent (Murawski and Scott, 2015). In contrast to this the Welsh Government (2019) goes further into detail about PMII and suggests that the teacher or a service provider should teach a specific group of children in the class strategies in order to engage their peers with ASD positive social skills.

Weighing up all of the literature, we can see that there is a lot of evidence that supports the idea of using scaffolding as a strategy for children with ASD. Whether it be from the class teacher, teaching assistant or using their peers to guide and instruct their learning and social skills.


Reflection/evaluation & next steps

The literature looks at three main points, the idea of using scaffolding for children with ASD in a mainstream classroom, the social learning environment and Peer-meditated instruction and intervention. According to Hanbury (2012) there is a large amount of interventions and approaches in the field of autism and identifying the correct one for the specific pupil in your class can become complicated. 
In this section I will be using the Brookfield (1995) reflective practice lenses to reflect on my critical incident and how it can influence my future teaching practice. Brookfield (1995) suggests that reviewing practice through lenses makes practitioners more aware of assumptions that we think are in our best interests but actually work against us. In addition to this Hanbury (2012) states that practitioners continuously need to evaluate their work and consider new ways and methods to extend their skills and knowledge. Brookfield’s lenses look from the observers’ eyes, the learners’ eyes, colleagues’ eyes and the theoretical eyes surrounding the critical incident involving Child X. I will look into the observers’ eyes and theoretical eyes throughout this section.

Observers’ Eyes
Throughout the day Child X continuously got up from working and went off to do his own thing, completely ignoring the teacher and her strategy that she had already put in place for him (see appendix 2). This led me to research different strategies that I could use if and when this was to arise in my future teaching experience, scaffolding and one to one work was continuously coming up which is helpful as I have previously worked as a one to one with a child with ASD, scaffolding allowed me in the past to engage the child with a task more than when they were learning by themselves. Although I know that one approach does not fit all I think that for children with ASD they need that extra support and as Radford, Blatchford, & Webster (2011) suggested this strategy is normally carried out by the extra staff in the room which could be an implication to the strategy as there is not always extra staff available to you but my intention would be to take some time to sit down with Child X to support and encourage him through the task. Working closely with a child at a younger stage in their life may then allow them to develop more independence in their learning further on in school and later in life, this then would develop Child X to become an ambitious capable learner, ready to learn throughout his life (Welsh Government, 2019). Looking at the incident through my own lens as the observer I also recognise that I would also use the buddy system in my own teaching to improve Child X’ communication and social learning environment. Child X was constantly showing the pupils in his class what he had mad with the LEGO, so I think that this would be beneficial as he was constantly looks for reassurance of his peers.




Theoretical Eyes

Through the view of the literature and theory’s eyes Vygotsky’s zone of proximal development came up throughout and how all children learn more when an adult is guiding them, and as Gray and MacBlain (2016) suggested children with a lower ZPD need more guidance from the teacher. This would impact my future teaching as children with ASD usually can do less independently, meaning they would need much more guidance from myself. The next steps I would take for this, would be to ensure that the class is put into groups dependant on their ability so that the children with lower ZPD’s have more guidance allowing them to become ambitious, capable learners and confident in their learning. Also, Bronfenbrenner’s social learning theory came up and as Charlop et al., (2018) suggests deficits in social skills can lead to peer rejections and isolation which could potentially impact Child X’ confidence, this then has an ongoing impact on me as a teacher as I would be unable to develop a healthy confident individual. Using a theoretical perspective when analysing your own teaching allows us to identify strengths and weaknesses of different practice and strategies we use, which is then beneficial not only to us as the teacher but to the learners as well. 


Conclusion 

Throughout this assignment I looked into a critical incident and how reflecting on your own professional practice helps you develop as a practitioner. Personally, I think that I have displayed good reflective practice in this essay which is a key skill to develop throughout the teaching profession (Welsh Government, 2019). I am now able to see why reflecting on your own practice is important as one approach does not fit all when it comes to teaching especially if you have children with different needs in the class. I now have an insight into why differentiation is a part of the professional standards, and why teachers need to incorporate it through their planning. According to the professional standards ‘learning materials and experiences are used to provide appropriate challenges to every learner’ (Welsh Government, 2019). This links to my critical incident and me as I must ensure I take this into my future teaching practice, I will continue to provide children with tasks that are appropriate for their stage of abilities and needs.  
The assignment has also allowed me to expand my knowledge on children with ASD in a mainstream setting and the strategies that are most beneficial to them. Although I also know that if a child has different educational needs it doesn’t necessarily mean that they are lower than the other children in the class. And we as teachers need to appreciate the importance of being able to plan for the individual pupil challenge as stated in the professional standards and Humphrey (2008) suggests that we need to be able to see past Child X’ label in order to expect more from him and challenge him appropriately. 
Furthermore, I feel that this critical incident encouraged me to look into seeking advice and support. Allowing myself to ask for help when needed to encourage and increase my independence when teaching children with ASD. In addition to that I see that working in collaboration with past teachers that have taught Child X would be important as they may have found a strategy that worked well for them that I could take on board and adopt in my own teaching.
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Appendix 1

	

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This lesson I observed was the lower ability children in the class, the lesson focused on linking their topic with the curriculm, they are reading a book ‘The Enchanted Woods’ and the children were writng a letter to the children in the book about a bridge they had built the day before. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

15 children were based in the class, the teacher got red group to sit at their desks and yellow group were off exploring the 7 areas of learning. Blue and Green group were in the hall with the TA working on something separately.
The majority of red group were engaged and interested, but 2 of them didn’t understand and sat there doing nothing.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

It was clear from the start that they were writing a letter as the teacher explained that last week they looked at how you write a letter and this week they were going to apply what they knew to their own letter. They were given key words and their adresses to include in their letter and they had to come up with one sentence to write. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Clear instructions were given, and the teacher demontrated on the bored how they set out the letter, they were also given key words and their adresses to include. The teacher was focused on the 8 children writing a letter and was going around hell=ping them individually.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Most of the children were able to engage with the lesson even though it was the first time for them writing a letter, they give it a good go and really concentrated on what they were writing. Although 2 of the children were unable to participate as it challenged them a little bit too much, but with some individual help and support they got there.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

AFL - When the lesson started the teacher questioned the pupils on if they remembered how to write a letter and the format of a letter. She asked each child individually to give at least one detail of letter writing. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


AFL – the children were shouting out a lot instead of using the hands up method, the teacher explained that she wouldnt answer anyone that was shouting out and would only answer children who put their hands up, the children were then getting up and following her around the classroom to get her attention. 

2 pupils were sat there doing nothing for a long period of time as they didnt understand what they had to do, they needed a lot more prompting and explination compared to their peers in the group.  





	



























	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

· 30th september 2020
· 11 o’clock
· Year 2
· Lower ability
· 8 Children
· Teacher 
· Letter writing




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Assessment for learning

The children were sat at individual desks facing the teacher, writing a letter to a child in a book that they are currently reading as part of their topic work, they were writing to them to explain that they had built them a bridge. The teacher was questioning the children and asking them to raise their hand if they knew what should be included in the letter. Instead the children were shouting out abrupty and causing disruption, so the teacher explained that she wouldnt answer anyone that was shouting out and would only answer children who put their hands up. Not only that but when she sent them off to wrtie their letter quietly instead of putting their hands up the children were then getting up and following her around the classroom to get her attention. 


The teacher explained to me that she was trying to encourage and train them to sit in their seats for a period of time as they are going into the junior school next year so she wants them to be prepared. 

















Appendix 2


	Date and time, year group:
30th September 2020, year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Language and literacy, Read, write, ink.
The lesson focused on the sound of the day which was ‘CH’, they had to practice writing ‘CH’ and then also spelling out words that had a ‘CH’ in them. They were the lower ability group and used fred talk to sound out words.     





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class were split into two groups of 15 one group was with the TA the higher abilities and one with the teacher, the group of lower ability children. The group I observed were very engaged and interested and all took part in the activities that were carried out.  




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

From the start of the lesson it was clear that the teacher wanted the children to focus on the the ‘CH’ sound as the teacher explained that this was the next sound they were going to learn.





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Each group had a member of staff present to ensure that they were going in the right direction to succeed in being able to prounouce the sound and recognise and write words with the specific sound in.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Most the children were able to engage within the lesson and as they were split up into ability groups there was room for them to be challenged. One little boy who had autism was very diengaged and refused to participate, he got up from his seat and went and played with the trucks even after the teacher explained that he could play with them after he did the work. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Checking ability – the teacher got the children to write on the whiteboards and got them to share, noting down the children that were wrong. 
AFL – she asked the children individually if they could think of something begining with the sound ‘CH’



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

ASD - The little boy with autism was unable to do the work so got bored and went off and played with something that he would rather do and explained to me that he was ‘rubbish’ at this and all he does is ‘scribble’

All the children were able to write the sound ‘CH’ but some were forming the letters the wrong way around.

































	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

· 30th September 2020
· 9:30am
· Year 2
· Lower ability
· 15 children
· Teacher 
· Read, write, ink. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Autistic Spectrum Disorder

The class was split into 2 groups, the lower ability and higher ability, they were given whiteboards to complete their tasks ans the teacher used this strategy to assess their learning. The little boy with autism was unable to do the work so got bored and went off and played with the trucks and blocks twhen i asked him why he wasn’t getting involved he explained to me that he was ‘rubbish’ at this and all he does is ‘scribble’. The teacher let him go off to play and didnt encourage him to come back and participate.






















Appendix 3



	Date and time, year group:
30th September 2020, year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The 2 lower ability group then had a creative and expressive arts lesson where they had to make the Queens face with flowers, leave and sticks from a 1st class stamp. They then had to draw what they had made in their sketch books. Both yellow and red group participated in this in the hall while the other two groups were in the class. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children were all very engaged and were asking the teacher a lot of questions about the stamp and the Queen, the lesson was very hands on, and the children led the lesson while the teacher took a step back.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The children knew exactly why they were focusing on stamps because they knew that they needed a stamp for their letter writing, so the teacher made it very clear that this activity would link to their term project and the new curriculum.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher gave clear instructions at the start of the lesson and linked it with other activities that they had already done, the lesson was pupil led so they were asking the teacher questions on what they wanted to know rather than the other way around.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

This was challenging for the pupils as they not only had to make a person out of leaves and sticks they then had to draw what they had made. The stamp was also a new rescource for some of the children and they had never seen it before so was interested in knowing a lot about it. 





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher took photos of what they had made and what they had drawn to compare both on a later date. She was also questionning them about what they had made for example “is that her crown?” or “what else is on the stamp, what number is in the corner?"



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The children were going off topic a lot and getting distracted making something other than the Queen. 


ASD – the little boy with Autism finsihed his task very quick and then started throwing leaves and sticks across the hall, the teacher asked him to change his choices or he wouldnt be able to play with the lego after and he settled down quite quickly.
































	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 30th september 2020
· 2 o’clcok
· Year 2
· Lower ability
· 8 children 
· Teacher
· Inside the Hall




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Autistic Spectrum Disorder

The lower ability groups were split up into 2 groups, 7 children were playing with the construction and 8 on task with the teacher. They had a tuff tray full of leaves, flowers, stick, acorns and stamps. They were given the directions to recreate a 1st class stamp with the materials provided. They completed the task in pairs and then were asked to individually draw what they had made. The little boy with Autism finsihed his task very quick and then started throwing leaves and sticks across the hall, the teacher asked him to change his choices or he wouldnt be able to play with the lego once he had finished. He then settled down quite quickly and drew his creation in his art stetch book.























Appendix 4



	Date and time, year group:
30th September 2020, Year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mental maths lesson, 30 children with mixed ability an inside lesson using the interactive whiteboard and mini white boards. They focused on bonds to 10, bonds to 20 then their 2 times table.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All the children were willing to take part in the activities and getting all excited when they were using the whiteboard. The little boy with autism walked away from the group and started playing with the trucks and wooden blocks.




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher asked what number bonds the children would like to learn today and they all said number bonds to 10 after that she explained to them that after doing that they would then have a challenge to see if they could move onto number bonds of 20, so the pupils knew that they would be moving onto something else after.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

They had clear instructions on what they would be doing that lesson and the teacher told them an easy way to remeber their number bonds to 20. She also explained that in the two times table there were no odd numbers and too look out for them when counting in twos.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

They first recapped what they had been working on which was number bonds to 10 and then they worked on number bonds to 20 so the pupils would have been challeneged as they had to apply their knowledge of number bonds to 10 to the other sums. They were also asked to write their 2 times tables on a whiteboard and to see how far each individual got.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher was getting them up on the interactive whiteboard to ppick the answer to the sums and allowed every child to participate. She also had them write on their white boards and show her their answers.



	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

AoLE – Children were shouting out/telling the other children the answers so some children were not thinking for themselves 

When the child got up and had the answer incorrect on the interactive whiteboard, all the children laughed and “boo’d” her so she didnt want to get up and have another go because of her confidence and slowly you could see her getting a lot more fidgety and less interested.

ASD – The little boy again got up and went and played with the trucks and wooden bloocks, not giving any sign of interest or willingness to get involved with the rest of the class. He sat and played quietly and when encourgaed to get involved he ignored the teacher and carried on playing. 




























	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

· 30th septemper 2020
· 12 o’clock
· Year 2
· Mixed abilities
· 30 children
· Teacher 
· Mental maths.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Autistic Spectrum Disorder

The teacher explained that due to covid the children dont have lunch until 1 o’clock so for half an hour they do mental maths, she gathered all the children on the carpet and gave out white boards  to assess their learning. The little boy again got up and went and played with the trucks and wooden bloocks, not giving any sign of interest or willingness to get involved with the rest of the class. He sat and played quietly and when encourgaed to get involved he ignored the teacher and carried on playing.






















