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A Critical Evaluation and the Identification of Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or a Group of Learners, Based on an Observed Critical Incident.

Introduction:
This assignment investigates the use of critical incidents in the classroom and how as practitioners we reflect on such incidences and how this reflection guides our next steps. David Tripp defines a critical incident as:
An interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident (Tripp, D 2011, p8)
These events do not need to be dangerous or sudden but rather something that you as the observer deem important, it can be a positive or negative event. It can also be singular or repetitive incident. The analysis and reflection of these events are important in our teaching practice as it allows us the opportunity to improve, develop and adjust for the pupils in our classroom.
This assignment will firstly investigate the role of critical reflection in teaching practice to further understand the role of the teachers and the further training done to assist this. Secondly, it will investigate the school setting in which a critical incident was observed, looking further into an overview of the school and its reports/inspections and its correlation with the Critical Incident. This assignment will then look further into the critical analysis observed and how it relates to Donaldson’s four purposes (Welsh Government. 2020). A Literature Review will then focus on research linked to this critical incident looking at theories around Behaviour Management and Additional Learning Needs (ALN) in the classroom. This research will be compared and evaluated in order to gain better insight on how to approach the critical incident concerned. Within the reflection this research will be used to determine the next steps suggested in order to inform our professional development.

The Role of Critical Reflection: 
Critical Reflection and analysis have a very important role in teaching practice as it is this that allows us to further our professional development. A Critical Reflection is the way in which we analyse and question our perception and assumptions of any situation (Writing and Communication Centre, 2022). It is the role of the teacher to critically reflect to develop their practice as it directly links to the teaching standards. One strand of the teaching standards under the term Pedagogy and Influencing Learning is “Reflecting on Learning”. (Hwb Cymru. 2017)
Through various days doing “In Service Training” (INSET) teachers learn about the five professional standards and the strands that hold them up especially learning about pedagogy. These INSET days help progress and develop understanding of the new curriculum for both teaching staff and teaching support staff. These INSET days also help when student teachers critically reflect on their work as it gives them the information behind the professional standards and why critical reflection is an integral part of developing their lessons.
There are many theories and models of how we can critically reflect on a situation, one of which is Schön’s model of reflective practice. Unlike other models, Schön’s model reflects both during the time of the action/incident and after. Through comparing these two reflections you gain different perspectives which strengthens your critical reflection. While reflecting in action student teachers will use the body of knowledge, they already have in order to think quickly and act on their decisions. When reflecting after action student teachers will have opportunity to reflect using the knowledge they have gained and asking for their colleagues’ input. Schön’s model is especially useful for student teachers working in the earlier developmental stages due to the nature of the pupils learning experience, maturity and therefore their life experiences and understanding. Due to this student teachers will be constantly reflecting in action throughout work with different pupils/groups. They will also constantly be assessing for the need of further support.
Where Schön looks at reflecting in action, Brookfield’s model for reflective practice uses four lenses in which practitioners can use to reflect on their work after the event. These lenses include “the autobiographical”, “the students’ eyes”, “our colleagues experiences” and “theoretical literature”. Through these various lenses professionals gain broader perspectives on an event (Brookfield, S. 1998). When reflecting on work and implementing a plan this will give a more structured strategy, which in turn will give a better outcome for the pupil. 

Observation - School and Class Context:
In line with BERA Guidelines (2018) “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”; therefore the school, staff and pupils observed and referred to in the critical incident will remain anonymous. Any information leading to this knowledge will be redacted. 
The observation of the critical incident took place in a Welsh Language medium Primary School within the Swansea local authority. There are in excess of 475 pupils of mixed gender between the ages of 3 and 11 at the school, 25.9 pupils per teacher (Locrating.com n.d.). These pupils are divided into 17 classes, these include one mixed age class and two half time nursery classes; therefore, there are at least two form classes for every year group. Of these pupils around 7% are eligible for free school meals, which is lower than the National average of 19%; and 22% have been identified as having Additional Learning Needs although few are statemented (Estyn 2018). In the 2018 Estyn report, the school were awarded “good” in all inspected areas. It is explained that the school promotes pupils’ development and that most pupils, including those eligible for free school meals and those with Additional Learning Needs, make progress from their starting points. They do this through thoughtful planning around the children and with effective support from the staff. 
The class that I observed for the critical incident discussed was a year 2 classroom. It was a very light a spacious room in a modern school. Across the walls there were a variety of colourful displays designed to stimulate the pupils. In the front of the classroom there was an interactive whiteboard with enough space in front for the pupils to sit on the mat. Behind the mat there were three workstations available for the various activities. 

Critical Incident linked to Donaldson’s four purposes:
During the observation days at this school, I had the chance to observe a range of classes in which I looked for critical incidences. The Critical Incident that I will focus on concerns a pupil (Pupil A) in year 2. During my time in this class, I observed the introduction of the days’ work, time spent on the mat, wet weather play and a PE lesson. Throughout this time pupil A was constantly chewing on their sleeve, playing with their laces and using other methods of stimulus. The need for stimulus is the Critical Incident that I will be looking further into, as this happened continually, I will be looking at the various points of the day in which this happened rather than just one specific period of time and therefore, when this pupil would need additional intervention or support. 
I observed this class from the start of their first lesson until lunch time. In their first lesson all pupils were sat on the mat listening to a PPA teacher explain which activities had been set out for the day on each of the tables. During this time, I noticed that pupil A was constantly searching for the form of stimulus by either chewing their sleeve, covering their mouth with their hands or playing with their shoelaces. It had seemed as though pupil A was not concentrating on the presentation however when asked a question, they could give the correct answer albeit with a quiet a shy, introverted response. This showed that pupil A had been concentrating and just needed another form of stimulus while sitting on the mat. This continued then in the form of pupil A starting to make various noises while the presentation continued. This resulted in pupil A being moved to sit next to the teacher. Pupil A now having stopped the noises continued to bite their sleeve and play with their shoelaces. 
The day’s routine was hampered by ‘wet weather play’, so the pupils found it difficult to ‘run off steam’. The pupils in the class all had colouring booklets to use during this time and most sat at tables to colour in. However, I noticed that pupil A decided not to sit at the tables where there was space, instead deciding to lie on the floor in order to colour in. Throughout this time, pupil A seemed comfortable in the space they had chosen but constantly moved position finding new ways to make body contact with the floor.
After break it was time for a PE lesson. At the beginning of this class, pupil A had additional time with another teacher for supported intervention. This however meant that on returning to the lesson pupil A had missed the explanation of what was happening and some of the initial steps. The teacher quietly went to pupil A to explain that in this lesson they were working in pairs to create patterns of movement, using different forms of travel and shapes for freeze frames, while one partner followed the other. When following their partner pupil A looked relaxed and followed with ease. However, when it was their turn to lead pupil A suddenly seemed uncomfortable and instead of deciding on a shape would look at their peers and decided to follow them. When deciding on a form of travel however, pupil A always chose to do an army crawl, thus giving them the most contact with the floor. When it was time to watch certain pairs show their progressions pupil A continued to spin in the same spot on the floor and rolled around giving them more contact with the floor.
I spoke with the class LSA regarding pupil A to ask if they had any Additional Learning Needs and if they had a statement. They explained that they did not have a statement but that they were a pupil that they would keep an eye on in class. It also did not seem as if there were any plans to get a statement of Additional Learning Needs for pupil A. 
When looking at Donaldson’s four purposes the constant need for stimulus and the links these have with mental health would mean that we should focus on the child’s mental and physical health in order to attain the purpose “healthy, confident individual”. When looking further into this purpose we see that one of the subheadings is individuals who “are building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government 2020). Through working with pupil A on providing stimulus to help their overall well-being we will attain this. This will also help pupil A “face and overcome challenge” which is another section of this purpose.

Literature Review:
The critical incident detailed shows the need for further research into teaching pupils with Additional Learning Needs (ALN) as well as behaviour management in the classroom. According to the Additional Learning Needs Code for Wales 2021:
“A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.” (Welsh Governemnt 2021, p21)
There are a range of learning difficulties that will arise in a classroom with each pupil having different needs. When looking at a pupils various needs they can be classified into the four areas of need. These are “Communication and interaction; Cognition and learning; Behaviour, emotional and social development and sensory and/or physical” (Welsh Government 2021, p35). When looking at the definitions of these areas of need and focusing on the critical incident discussed it can be seen as associated with cognition and learning needs. Cognition and learning needs are defined as 
“Some children and young people who demonstrate features of moderate, severe or profound learning difficulties or specific learning difficulties, such as dyslexia or dyspraxia, may require specific programmes to aid progress in cognition and learning. Some of these children and young people may have associated sensory, physical and behavioural difficulties.” (Welsh Governemnt 2021, p35
This shows that those who are neurodivergent as well as neurotypical students will have these needs at some point in the classroom experience. In order to help these students’ strategies must be in place. These four areas of needs show that behavioural issues in class can be a direct response to these needs not being met. 
The Sensory Profile created by Winnie Dunn is often used as part of an assessment process when looking at pupils who may need additional help. This theory suggests that behaviours are a reaction to a neurological-sensory response. According to Dunn’s theory there are four sections of sensory processing. These are low registration, sensory seeking, sensory sensitive and sensation avoiding (Dunn, W 1997). These can be interpreted as follows: The low registration can be seen as pupils who do not recognise all incoming sensory information but do not seek other sensory input to meet their sensory needs. Sensory seeking can be seen as pupils who do not recognise all incoming sensory information however actively seek sensory input to meet their needs i.e., touching others, touching objects. Sensory Sensitive can be seen as pupils who feel overwhelmed by sensory information however doesn’t try to avoid this stimulation. Finally, Sensory Avoiding can be seen as pupils who feel overwhelmed and will actively avoid this stimulation i.e., running away, covering their ears, hiding (ConnectAbility n.d). When using the Sensory Profile teachers will assess pupils based on their responses to various forms of sensory processing and response. Based on these responses you can see where the child is within Dunn’s sensory processing framework (See figure 1).  This doesn’t however mean that the pupil will always respond in the same way as everyone has good and bad days. Pupils can therefore present with a variety of sensory needs which can change daily.
“People with ASD frequently present with combinations of sensory under- and over reactivity and sensory-seeking behaviours that might be explained by hypersensitivity and aversion to rapid, changing, or unpredictable sensory input coupled with preference for predictable, repetitive sensory input.” (Ashburner, et al 2008)
This can be seen as some pupils will dislike loud noises and find them overstimulating while also making unconscious repetitive noises while sat on the mat. These actions and sensory seeking behaviours are often known as “Stimming”. Stimming is a term commonly used to describe the repetitive actions or behaviours in people who are neurodivergent. For those who are autistic, stimming is often used as a form of regulating their processing of their environment. This, in turn will reduce stress and therefore shouldn’t be stopped; provided it is not causing any harm. In the case of these actions causing harm rather than prohibiting them the student should be helped to discover a safer route to their stress management strategy. For example, instead of hitting, the pupil could try rubbing their arm or touching sensory mats. There are also other forms of repetitive behaviour that are linked to sensory stimulus such as chewing objects, spinning on the floor and touching various objects. (Ambitious about Autism n.d) Looking at the Critical Incident it seems as though pupil A was searching for extra stimulus whether knowingly or unconsciously. These instinctive behaviours can often be seen as disruptive that can otherwise be explained by a need for stimulus. 
Another aspect raised in the Critical Incident that could benefit from further research is that of behaviour management in the classroom. One theory focused on behaviour management is Skinners Operant Conditioning Theory (Skinner, B. F. 1948). Skinners’ theory of Operant Condition is used when positive behaviour is reinforced with rewards and negative behaviour is punished.  This involves reinforcing/punishing the behaviour after the event which in turn will increase or decrease the behaviour. Skinner introduced Operant Conditioning through firstly experimenting on animals in what was known as a ‘Skinner Box’. In this box, the animals’ behaviour would either be positively reinforced or would be punished, this allowed Skinner to observe and record the learned behaviours of the animal in question. Positive reinforcement can be used in the classroom in a variety of ways, the most common of which is using ‘dojo points’ or ‘j2stars’ to praise preferred behaviour. This creates a learned behaviour of seeking positive attention rather than negative attention. While this form of positive reinforcement is effective in younger years it may not be the case in the later years in a school. In these years reinforcing positive feedback with verbal praise would be more effective. It is the repetitive nature of this praise that is effective and can be especially effective if the pupil is struggling or is having a poor mental health day to reinforce confidence. Negative Punishment can be seen in the classroom in the form of disciplinary steps. These change from school to school but are often in the form of a first warning; second warning; five minutes to discuss with your teacher during break; ten minutes to discuss with head of year/department; fifteen minutes with the headteacher and finally, a call home to parents if there is serious misconduct. This form of learned behaviour works well in classrooms as it focuses on adjusting voluntary behaviours. This is done by using “external stimuli, explaining and demonstrating a skill or behaviour” (Psychology.org Staff. 2022). 
In addition to Skinner’s Operant Conditioning theory when focusing on behaviour management schools also look at Assertive Discipline as developed by Lee and Marlene Canter. This theory outlines that teachers will take the approach of assuming that the pupil will misbehave and have a plan in place in advance with rules and consequences. In line with Skinner’s theory Assertive Discipline also uses both positive and negative feedback/ consequences leading students to adjust their behaviour (Behaviour Management Models n.d). The main focus of this is to catch students with good behaviour and praise them to show that there is a benefit to good behaviour.
Although both these theories can work with some students, they don’t necessarily look at the reason behind the observed behaviour. When looking at pupils with Additional Learning Needs, in particular with pupils who use stimming as a sensory technique, they might not be aware of their disruptive behaviours. Furthermore, the discipline of these behaviours through punishment may not be affective. Instead, teachers should help pupils understand the reason behind these behaviours and help with addressing them. 

Reflection/ Evaluation and Next Steps:
Looking at the further research relating to the critical incident I would look further into the reasons why pupil A is seeking sensory stimulation in class and suggest tools that pupil A could use to satisfy this sensory need. In order to prevent chewing on their sleeve I would suggest giving pupil A a sensory chew toy. These can provide a safer outlet for the sensory stimulation by redirecting the behaviour. With regards to choosing to lie on the floor, in order to do work, I would investigate seating options in the class and ask why there is an aversion to using the chairs available. An alternative for this could be to use a wobble cushion or a resistance band around the legs of the available chairs which would help stimulate pupil A. Additionally, using the behaviour models researched I would focus more on praising good behaviour rather than punishing unwanted behaviour until pupil A understands the reason behind these behaviours. Once there were strategies in place if the behaviour continued such as chewing on their sleeve, I would use the positive reinforcement as a reminder of using these strategies - “Thank you for using sensory tools”. Through this positive reminder pupil A would be more likely to adapt to these desired behaviours in turn causing less classroom disruption. 

Looking at Donaldson’s four purposes (Welsh Government 2020) through addressing this constant need for more stimulus through various methods pupil A’s mental health and wellbeing should improve as their unconscious needs would be met. This would in turn help pupil A concentrate more on their work hopefully helping their education. Through building a list of sensory tools for pupil A to use we will be focusing on “building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government 2020) and build upon the purpose of being a “healthy, confident individual’. This will then allow us to move forward concentrating on the other purposes Donaldson proposes such as being “ambitious, capable learners” through a focus on pupil A’s academic work.

Conclusion:
In this assignment I have critically reflected on my observations with the added research of key theories linked to behaviour management and pupils with Additional Learning Needs. Through the further research into Operate Conditioning (Skinner, B. F. 1948) and Dunn’s Sensory Profile (Dunn, W 1997) I have reflected on the reasons behind the observed behaviour and how this reason should affect my response as a student teacher. This has shown me that pupils may not be aware of their behaviour or the reason for it as this can be due to an unconscious need, whether this is sensory or seeking attention. The new Curriculum for Wales is focused on giving pupils the strengths of Donaldson’s four purposes (Welsh Government. 2020) therefore teachers must actively reflect on their lessons for these to be best suited to the four purposes. When reflecting on lessons teachers can look to the five professional standards and the strands that hold these up. Using these in line with the reflective models such as Brookfield’s lenses will help guide teachers in their critical reflection in order to give the best possible outcome for the pupils. This investigation has shown that it is key for educators to self-reflect on their lessons while referring to the professional standards as this is how we will provide the best education to the pupils. It is through this constant reflection that we will continue learning and develop our own professional standards.  It has always been the purpose of teachers not just to impart knowledge but to equip pupils for their future. Now with the new Curriculum for Wales the four purposes give clearer guidance to all practitioners and learners on what to strive for. These four purposes give opportunities to teachers and pupils for critical reflection in order to understand how they can improve the learning experience and environment. As we can see there are many models of critical reflection, however there is not a one size fits all as every learner and practitioner are different. However understanding these models will help teachers build individual development plans for pupils with identified critical incidences. 
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Figure 1: Dunn’s Sensory Profile (ConnectAbility, n.d.)
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