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[bookmark: _GoBack]Practical interventions and activities to promote positive behaviours for pre-school children with additional needs.

Behaviours, good and bad.   Both are part of the daily on goings when being involved with children in a classroom setting.  Many children are entering the foundation phase having not yet developed these skills for acceptable and unacceptable behaviours (Welsh Government, 2012, pp. 28-31).  This assignment discusses a local playgroup and how the setting is promoting and developing positive behaviours with children with additional needs. This piece of work looks in detail at two positive interventions which are used daily at the setting to increase concentration and positive results in improving all round behaviours.  Next, is discussed the importance of how the classroom is managed.  At SNAP there are many children requiring specialist equipment to assist with their needs.  To conclude, look at how SNAP could improve links with parents (SNAP, 2017).

SNAP Pembrokeshire, the setting where the basis of this assignment is taken from. A local charity set up over twenty years ago, by a local paediatrician who was aware of the lack of services suitable for younger children with additional needs in Pembrokeshire (SNAP, 2017). Along with additional needs, many of the children who attend SNAP have some form of challenging behaviour.  This can be caused by internal factors, for instance a child with autism where their condition can affect how they are able to control and self-regulate themselves.  Or, external factors where the child’s environment influences their behaviour for instance if they prescribed glasses or hearing aids.  The child can continually remove them which can become a behaviour to receive attention.  This can also be something very trivial as a parent giggling when the child throws their food on the floor.  The child will learn that they have a reaction from somebody and they may continue to do it again waiting for the same response.  Positive behaviour is at foremost importance to be built upon during their attendance at SNAP.  Children with learning disabilities are at greater risk of developing behaviour described as challenging (Challenging Behaviour Foundation, 2014). 

The playgroup supports a maximum of eight children each session from the age of eighteen months to five years old.  Each child that attends has their own specific learning difficulties.  This can range from a medical condition, physical condition or a learning delay. At present children attending sessions are on the autism spectrum, diagnosed with sensory processing disorder, downs syndrome, speech and language delay, hearing impairment and global delay. Each session contains a wide selection of the above.  Settings cannot place children into behavioural categories once they receive a diagnosis or label because they will all have their individual personalities and behaviours  (Ellis, 2014, pp. 138-142). For example, all children with autism do not behave in the same way.

The main purpose of SNAP is to provide an excellent intense start to education with appropriate early intervention for children.  SNAP, follows the SEN code of Practice so that they can achieve to the best of their ability. This includes the promotion of good behaviour which will stand them in good stead when they move on to mainstream or in some cases special schools (Welsh Government, 2004). 

As Mark Drakeford, Minister for Health and Social Service included in the “Written Statement - Social Services and Well-being (Wales) Act – Children and Young People”
Prevention and early intervention are critical to successful outcomes in supporting families, particularly those with complex needs (Drakeford, 2015).

Many children with additional needs do not have their behaviours identified early enough to receive suitable support (Estyn, (2006) pg.7).  Further to this, The Elton report states that some children’s behaviours cannot be properly controlled in mainstream schools ( (Harris, 1991).  Any benefit to the individual child exhibiting the challenging behaviour can disrupt other children in the class from studying.  There is also a potential knock-on effect leading to increased challenging behaviour in previously unchallenging pupils. Decision making and transition planning process for placing pupils into appropriate setting is vital. This is where it is so important that all multi agencies working with a child must have open communication to assist with making the correct decisions not only to assist the individual child, but consideration to the members of his or her class which could be being affected with negative behaviours (Estyn, 2006).

To access SNAP, each child is referred by at least one professional who is already assigned to work with the child.  This could be their health visitor, paediatrician or any of the multi agencies involved with the child.  For example, the speech and language, physiotherapy, specialist teachers for hearing and visual impaired and occupational therapist.

SNAP’s daily planning follows the foundation phase curriculum (Welsh Government, 2015).  At the setting each child has their own individual member of staff who carries out learning strategies according to the child’s individual needs.  As in Vygotsky’s theory SNAP’s staff can be the child’s “scaffolding” of learning while attending the setting (Simply Psychology, 2014). Staff members are also responsible for encouraging positive behaviour as staff must understand that behaviour must be taught (Department of Education and Skills, 2006, p. 10). At SNAP we encounter similar behaviours compared to a mainstream playgroup for example, some children that attend may try to hit another child. Along with this there are behaviours relating to each child’s additional need, for example if the child needs to wear glasses or hearing aids.  

SNAP staff are continually vigilant and become aware of the triggers of each child and may use strategies to redirect behaviours.   For instance, a child with autism, the member of staff will be conscious of the fact if a child does not like transition between activities or have sensory issues.  In these cases, strategies using picture timetables or objects of reference would be put in place allowing the child to understand what will be expected of them next, these can be personalised to suit each child.  Staff are expected to respond immediately.  Many of the behaviours we encounter at SNAP are due to internal factors relating to their additional need.  But in some cases, children develop learnt actions which can become challenging such as hitting out to gain attention. If such an incident occurs staff demonstrate the use of kind hands.  SNAP staff continually encourage positive behaviours. 

At the setting the encouragement of positive behaviour is paramount as outlined in the behaviour and discipline policy. It is essential so that the playgroup can run as smoothly and a safe environment for the children to visit.  There is a high level of role modelling from the adults within the setting but always respecting the child’s rights under the aims of the UN Convention of the Rights of the Child and understanding that there may be underlaying issues when unacceptable behaviour occurs (United Nations, 1990).  Along with the above, behaviour is included in SNAP’s Special Need Statement of Intent stressing that strategies such as positive behaviour management will be implemented within the playgroup.  Children learn to recognise positive feedback and praise which in most cases develop the child’s behaviour in a positive way (Ellis, 2014).

SNAP use many strategies which are implemented in to the session, to name a few, picture timetables, development of signing, turn taking games, objects of reference, egg timers as a visual aid to develop the child’s sitting at task skills and the use of communication aids.  Many of the approaches that are used in SNAP are mentioned in the book “Getting the Buggars to Behave” (Cowley, 2003, pp. 125-158).   Along with the above, two activities/learning tools which has been introduced to the setting through observations prove to beneficial to the children who attend SNAP.  Attention Autism designed by Gina Davies (Davies, 2013) and Tacpac designed by Hilary Wainer (Wainer, 2016).

Attention Autism has been developed to be simple, effective and above all the children find it fun.  The benefits of this learning tool have promoted behaviour skills not only to the children with autism but, to all children that attend the group.  Some of the values the children take from this tool is learning to sit quietly and expand their attention and concentration (Davies, 2013).  

There are four levels to Attention Autism’s learning tool which covers all areas of learning, namely, linguistic, kinaesthetic, spatial and aural.  This activity is repeated daily with the same theme for a week.  To begin with only level one would be used, in a new term the levels would then be increased as the children’s attention improves.  
 The first level, is where engaging items are withdrawn from a bucket.  The second level, is where the children must watch an activity done in front of them.  The third level, individual children are invited to do an activity in front of the group.   The final level the children are required to complete a craft activity.    Due to the age and level of understanding of most of our children we do not undertake this level.

The children learn to sit and concentrate what is happening, keep themselves under control by not jumping up and shouting out.  They learn to control frustration and disappointment when they are not invited to participate.  Observations prior to the introduction of Attention Autism, children showed a lack of important skills which would benefit the children with transition to school.   Observations have continued over twelve months and there are clear improvements in concentration and attention, focus and ability to stay on task (Davies, 2013).

Next, is the multisensory activity Tacpac which is beneficial to children who avoid sensory activities for example children with sensory processing disorder (Wainer, 2016).  Tacpac combines the sense of touch and music through social interaction. It is delivered with interaction between two people the giver and a receiver.  Sections of music have been composed and are played while the child experiences the touch of a range of everyday textures based on a variety of items generally found around the home, for example, a wooden spatula, feather duster, or washing up sponges.  The items which are used in Tacpac may seem slightly odd, another example is chains, but the idea of it is to desensitise the children (Wainer, 2016).  From observations at SNAP children have become less resistant to play with unfamiliar textures.
There is great importance in how the classroom is managed when providing a suitable environment for children with additional needs.  The Welsh Government (2012) encourage the significance of having well managed classrooms to benefit the children’s overall learning experience.  At SNAP the principle is the same but adapted to suit the young age and abilities of the children attended.  The playgroup follows rules and routines, for example the sessions are timetabled so that the children have free play along with structured learning outcomes for instance sitting down to do puzzles or crafts.  The use of positive rewards and reinforcements is important. To demonstrate, some children would choose to spend the whole session on the computer to the exclusion of anything else. However, reserving use the computer for after they have attempted something not so favoured is creating positive feedback and reward (Ellis, 2014, pp. 102-116).    SNAP always encourage good behaviour and respect for others, if there is an incidence of a child hitting another, the adult will step in and show the child who instigated the problem that their actions has made another person sad (Welsh Government, 2012).
In order to ensure effective interventions can take place, the setting must consider the use of wheel chairs and standing frames which are provided for some children. If children are not able to access the environment this can have a negative effect and increase challenging behaviour.  Firstly, consideration must be taken in the actual space this specialised equipment takes up in the room and make sure that is not accessible for children to harm themselves by climbing on them for instance.  Significant importance to SNAP is to make activities accessible to all.  Wheelchairs may not fit under the sand pit or water trough in these cases a bowl would be used on the wheelchair’s tray the aim is to make everything inclusive to all the children.  In the classroom there is a sensory tent available for the children.  It also doubles up as a safe location for children who may be escalating to a ‘meltdown’ due to sensory overload to be moved to.  

The playgroup also takes into consideration of the displays on the walls, too busy can distract the child from concentrating on tasks. Especially during Attention Autism, behind the leader of the session must be a white background so that the children concentrate on the one person in front of them without being distracted with colourful pictures.

Many of the parents who visit for the first-time comment on how the other children sit and pay attention to Attention Autism.  As expected their child may not sit as easily as the others are they do not know what is expected from them.  Most children finding it difficult to sit and pay attention to what’s happening in front of them in the beginning.  Most children by the second or third session understand what is expected and cooperate and begin to enjoy the activity.  As referred to in Piaget’s Theory, children must learn something before moving on to something else.  But, with the children who attend SNAP they would not fall into his defined age timescale (Barrouillet, 2015). 

Although Attention autism has been successful within SNAP.  However, observations show that the planning and preparation of resources is time consuming.  To continue and improve the overall experience for the children to keep their attention there must be new and engaging objects in the bucket otherwise their attentiveness will drop.   When the leader brings out the bucket all eyes should be on it in anticipation of what is in it.   SNAP should consider nominating one member of staff to be responsible for this activity and provide time which is either timetabled in weekly or half termly to prepare for Attention Autism to continue to successful and benefit the children.  

To conclude, parents are the first and most influential teachers, so by engaging parents in their children’s learning behaviour skills has vast benefits in building the child success both at home and in education environments (Ellis, 2013, pp. 30-51).   In addition to the current positive behaviour strategies, improved links with parents could benefit the children who attend SNAP.   This could be either inviting parents to spend time in the playgroup to observe or recording their child’s progress of understanding the rules and routines and allowing them to view it in their own time.   Many of the parents involved in SNAP do not appreciate the importance of consistency to encourage the development of positive behaviours.  In many cases parents are also having to learn to understand their child’s individual additional needs.  Several parents find it challenging accepting that their child has additional needs anyhow.  Positive behaviours can be expanded to all environments, home, school or out in the community which can be related to the Bronfenbrenner and the Maslow theory (The Psychology Notes HQ, 2013) (Maslow, 2014).  The overall outcome of the consistency of SNAP, parents and families should be improving the child’s experience of learning and growing up in general, culminating in continued progression towards positive behavioural goals.
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