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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW


SECTION ONE:

	NAME
	
Chris Thomas


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Institute of Management and Health (IMH)
Business Campus


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer 

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Programme Director / Partnership Team Leader/ Lecturer / Admissions Tutor /  Module Leader / 

	
LENGTH OF SERVICE AT UWTSD

	
YEARS:    7       MONTHS:   2 (FT)
YEARS:    1       MONTHS:   0 (PT)




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values within your Areas of Activity through two case studies.






	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing this application you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. Which elements of Core Knowledge did you utilise and why?
Which Professional Values were particularly relevant and why?

	
As Programme Director/PTL for the online Wales-Ducere (W-D) undergraduate and MBA programmes and former Programme Director for the Entrepreneurship pathway for the undergraduate Business Management Portfolio (2015-2018) my course design has developed over time, and is underpinned by the concept of ‘constructive alignment’ (Biggs and Tang 2011, p. 95)(K2). This ensures that the intended learning outcomes (ILOs), learning activities and grading all support each other “so the learner is enveloped with a supportive learning systems” (K3). Similarly, the QAA framework (QAA, 2014) and subject benchmarks statements (K6); UWTSD’s learning and teaching strategy themes namely collaboration; personalisation; inclusivity;  professionally focussed; the university’s 2018/19 enhancement theme of employability; data from NSS, external examiners, admissions, World Economic Forum and the marketplace (K6) have also become more relevant in recent years.  My role has simultaneously led me to engage in macro level activities meaning that I can influence IHM policy on how we develop our role with external partners. 

One example of module design as a, reaction to marketplace data was my creation of a new level 7 module entitled Digital Entrepreneurship in 2018. There was a general lack of teaching around enterprise at our Master’s level when compared with competing institutions. Furthermore, there was also a strong general market demand for enterprise-based skills at this level (V3, V4). The module is an elective but has consistently been fully subscribed (K5), denoting its popularity. The module is delivered online (K4) and students are encouraged to reflect on their own experience and share this knowledge through VLEs. Questions or challenges are posed for students to discuss and answer, whilst they are being directed to various resources such as academic journals, videos, and websites, all of which will help enhance their knowledge (K2, K3). This approach is not new and has its roots in the constructivist learning theories of Paiget (1936), Dewy (1997) and Vygotsky (1962). It has been developed into a social constructivism theory, emphasising the context in which the learning occurs and the social contexts the learners bring (Gredler, 1997). This inquiry-based approach is aimed at encouraging deeper learning and a curiosity and an appetite for continuous learning and development within and beyond studies (V4). 

I have striven to embed the key principles of UWTSD’s learning and teaching strategy into the course design, aided by inquiry-based learning. Collaboration: as my students now feel they are working in partnership rather than being told specifically what to learn. Personalised: students have become empowered to be independent learners. Inclusive: students from diverse backgrounds (V1) can bring their previous experience to bear. Professionally focussed: the collaborative nature of the learning design lends itself to work based scenarios bolstered with industry-based projects (discussed later) and therefore connected with the university’s 2018/19 enhancement theme of employability (V4). I have also adapted Salmon’s (2007) social constructivist five-stage model of e-moderation specifically for designing online courses and for supporting student learning, developing participants at each stage of their journey from novice to digital mastery. (K2, K3, K4, K5, K6, V1, V2, V3, V4).

The monitoring and mentoring of staff in partner institutions is a key responsibility of a PTL. My feedback on the programme documentation ensures that all ILOs are clearly described and aligned to the learning exemplars for each module. This helps the academics to understand how our programmes are designed and also facilitated the production of assignments and learning material that reflected the applied nature of the programme (K2). Although the programme has only been running for a year, student feedback has been extremely positive - 5 out of 5 in terms of quality of teaching (K5, K6) indicating that the course has been well designed (V3). 

Reflection and reviewing of the teaching quality of this programme has recently been completed through the annual programme review process (utilising programme team discussions, external examiner feedback, student feedback and partnership team reports) This has helped me to develop the programme further (K5). For example, although student feedback has been extremely positive in terms of teaching quality there is a need now, due to the increased in student numbers, for a student voice. This will be done informally by encouraging students to self-organise and communicate with each other through platforms outside the VLE and formally with the election of course reps. 
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values are relevant and why.

	
As a Programme Director on the W-D programmes, I both monitor and mentor internal and external staff. I have also acted as a mentor for a PCET student and as module lead. I also informally mentor new members of staff. I teach students from level 4 to 7, full time and part time, professional and non-professional, from non-traditional and traditional backgrounds, online and offline, with class sizes varying from 5 to fifty. Therefore, I employ a variety of teaching activities rather than a ‘one-size fits all’ approach in order to reach the learning objectives of the module as underpinned with an inquiry-based approach (discussed above) that includes reflective, collaborative, case -based and problem-based learning (V1, K2).
 
A key reason for adopting the inquiry-based model is that there is a growing body of psychological research which has brought into question the whole validity of teachers adapting their methods to individual learning styles. Krätzig and Arbuthnott’s (2006) research found that learning styles are not consistent attributes and in the same research they found no evidence to indicate that accommodating learning styles improves learning. Rogowsky et al. (2015) found no relationship between learners’ supposed learning styles and their actual ability and performance. Jarrett (2018) calls recent research “another nail in the coffin for learning styles” (V3, K3). 

Mentoring and leading external partner staff for Wales-Ducere UG programme and part 2 of Wales-Ducere MBA in UWTSD’s quality processes involved communicating the key areas of the Academic Quality handbook and focussing on areas where there was a divergence between the UK and Australian methods of study (K6). This included such topics as regulations for progression, programme design, approval and validation, student cases, and assessment criteria. I co-ordinated staff development in specialist areas i.e. detailed discussions with the PD of Business School MBA and with the Assistance Dean (Quality) with the Ducere Academic lead. 

In 2015 I acted as the mentor/senior mentor for a PCET student who was specialising in entrepreneurship. 
This involved planning and coordinating the introductory teaching experience programme, inducting the trainee into the faculty and integrating her into its culture and working practices; There was also a need to report on the trainee’s professional qualities and role, through informal but regular written and oral feedback  on their teaching performance, as well as  four formal assessments of teaching performance along with  termly reporting on progress (K6). Over the year the student moved from observing and supporting classroom activities to actually delivering lecturers and tutorials - not just on the specific subject matter but also delivered a general lecture to all level 4 students, on the importance of the optional Entrepreneurship module at level 4 along with producing a detailed pamphlet (K2, K3). The result was a confident practitioner who was ready to seek a teaching post.

I am currently mentoring a new member of staff who is delivering the Digital Entrepreneurship module on the Ducere MBA (K1, K2, K3, K4, K5).  I am presenting best practice when using the VLE to conduct online learning. On the Skills for the Workplace programme where I am module lead for the Knowledge Management module, I mentor and give feedback to a new lecturer  with regards to teaching mature students with a strong emphasis on using inquiry-based approaches and using the students’ existing knowledge and experience (K1, K2,K3,K4,K5). 

One of my key interests is promoting the benefits of entrepreneurship generally and entrepreneurship pathways specifically to both students and staff alike. Each year I co-ordinate events at the faculty for Global Enterprise Week. This involves my encouraging and supporting all lecturers to theme one of their sessions that week on enterprise., They might for example, invite a guest speaker i or hold an entrepreneurial activity. This also helps staff embed the university’s strategic value of entrepreneurship into their modules UWTSD (2017). The highlight of the week is the Robert Owen Cup which I organise. This competition is open to all students at the university and I design part of my Level 5 Entrepreneurship module around this event. This comprises of a pitch assessment which then acts as a feeder into the competition (K5, K6). Teams pitch to a judging panel of local business experts, selected and invited by myself. The event was further enhanced with the prize of trip to Orange County to our own Professor of Practice’s competition. I co-ordinated a pan-University evening event in which students could watch the 2017 competition via Facebook Live at the Town Hill Campus. 

Jarrett, C. (2018) Another Nail in the Coffin for Learning Styles. 
Available at: https://digest.bps.org.uk/2018/04/03/another-nail-in-the-coffin-for-learning-styles-students-did-not-benefit-from-studying-according-to-their-supposed-learning-style 
(Accessed: 3 November 2019).
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why

	
I am the responsible academic lead for the internal verification assessments, moderating of marking across several modules on the business portfolio as well as being responsible for the quality of assessments across the W-D portfolio, which are written by external academics. The W-D academics are based in Australia with experience only of the Australian Higher Education system. My experience of monitoring and mentoring for quality assurance on the W-D assessments has made me a better internal verifier on the business portfolio, as the same type of issues are generally raised. I encourage staff to use a variety of formative feedback and summative assessment. Again, following the principles of constructive alignment, the assessment tasks need to be aligned with the learning outcomes. The assessments for the inquiry-based model continue on a regular basis (K2, K3, K4, K5, K6).

As the internal verifier for W-D undergraduate assessments, it was clear to me from the outset that there was not enough variety in the assignments.  They gave only limited opportunity to experience a diverse range of workplace skills and merely consisted of reports and presentations. Exemplars were given from other programmes so that the teams could consider more contemporary and innovative ideas. A staff development session outlining the details of the PV4 policy was given, focusing on areas of concern: number of assessment components. the quantification of assessments in terms of word count or minutes. This early intervention and detailed mentoring of the first set of assessments for trimester one achieved much, specifically in terms of much more closely aligned assessments for trimesters two and three (K2, K3, K4, K5, K6).

Similarly, I have mentored external academics as to the way in which they provide feedback in line with the UWTSD’s procedures - this includes timeliness and detail using the rubrics provided on the generic assessment criteria and a full range of marking. I have also mentored new members of staff in a more general way, in the designing of assessments and the delivery of feedback along with advice on unfair practice and plagiarism (K2).

With regard to the digital modules: Digital Marketing; Digital Marketing Social Media and Tourism; and eBusiness Strategy, I have been successful in developing the students’ competencies in digital literacy (K4, V4). In all courses students created their own website and reflected on this via a weekly blog. Real world case studies were used, for example Neath and Port Talbot County Council’s marketing of Afan Park mountain bike centre, in which students were assessed in their critical analysis of the website and their recommendations (K2). 

These digital successes have led to my developing e-Portfolio assessments for a Level 4 Introduction to the Digital Workplace Module which incorporate the construction of a website, online questionnaires and social media content for a chosen start up organisation. The assessment was linked to the students’ Entrepreneurial Innovation Module in the following semester. This gave students a more holistic and in-depth view of one organisation. The feedback from the external examiner was extremely positive: “This is a great assessment and the e-portfolio links well with the work Entrepreneurial Innovation module”. These assessments have been adopted in other modules at our faculty (K1, K2, K3, K4, K5, K6, V3, V4).

Along with the summative assessments, I also use regular formative assessment directed to the ILOs. Splitting the class into small groups and encouraging them to discuss best practice in an area related to the assessment encourages collaborative learning as well as peer-based feedback. This motivates the students towards self-directed learning, as they can see that engagement on the topic will have a direct benefit to their ultimate grade with assessment driving the learning experience. “Evidence for assessment ideally should be generated as a natural product of the enquiry, rather than as a separate exercise”. (Kahn and O’Rourke, 2005 p. 9). Similarly, initial self-reflective blogs are conducted in tutorial time which gives the benefit of immediate feedback at the early stage of a course when these are new concepts for many students. These practices not only provide students with feedback to reflect on their understanding of their work, it also informs on how teaching can be adapted to meet students’ needs. These benefits of formative assessments for learning have been documented in Black and Wiliams’s (1998) classic review article (K1, K2, K3, K4, K5, K6, V3, V4).

Black, P. and Wiliam, D. (1998) ‘Assessment and classroom learning’, Assessment in Education: principles, policy & practice, 5(1), pp.7-74.

Kahn, P. and O’Rourke, K. (2005) ‘Understanding enquiry-based learning’, Handbook of Enquiry & Problem Based Learning, pp.1-12.





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why

	
As discussed above I work on a broad range of programmes and environments that cover classroom based and online learning, supporting students from a diverse range of backgrounds. Many of our online students are in full time employment and the option of home-based learning has attracted students with mental health and disability issues. Therefore, I have co-ordinated key support personnel to enhance learner support (K2, K3, V1, V2). 

Although one of my goals was to turn a traditional classroom into an engaging, inquiry-based learning environment through flipped learning, (Roach, 2014) I found this difficult due to a lack of engagement from the students. Hence one trial of flipped learning was unsuccessful at level 6 due to the fact that students did not complete the preparation work required. It was found that the approach was more successful at the Carmarthen campus because there the students had been required to take part in flipped learning from Level 4 and it had subsequently become embedded within the student culture. However, as we do not have the same system in the Swansea Campus, collaborative learning is more the norm within my learning environments (K2, V3).
 
Lack of engagement may also be due to the fact that as an institution we are rather out of step with student preferred digital methods of communication. As Cronin (2016, p. 77) commented. “It is increasingly evident that there are inherent tensions between the decentralized, participative and informal nature of the web and the individualized and formal nature of (and systems within) higher education”. Students come to higher education with a certain amount of digital skills and familiarity of web-based platforms which are not always compatible with and sometimes discouraged causing “digital dissonance” (Clarke et al, 2009, p. 57) (K2, K3, V3, V4).

The more we understand our students’ digital habits, the better we can develop teaching practices. Therefore in 2017 whilst working with my senior research colleague, building on and broadening JISCs digital literacy questionnaire (JISC, 2013) we looked at how students used social media to find out about universities (recruitment) and what social media platforms they would consider if they were offered by the university. 62% of students were happy to merge learning and communication tools. These finding were communicated to the Head of School and presented at the Nexus 2018, the University’s Annual Learning and Teaching Conference (K2, K3, K4, V3).   
 
In the modules and programmes led and managed by myself, students are actively encouraged to communicate outside the formal VLE forums, where they might be embarrassed about asking questions when the tutor is digitally present. This is even more important with our online programmes where there may not be an informal structure of communicating whereas on our campus-based programmes students can easily meet outside learning spaces. I also encourage the use of social media for learning by embedding my Twitter lists into my Moodle pages. This encourages students to use Moodle and to become aware that they do not always have to seek out information, but rather by using digital technology can have information channelled towards them (K2, K3, K4, V3).

With the W-D programmes I have acted on student feedback and improved online resources that are available for starters. Many students come from non-traditional, non-academic backgrounds and struggle initially with the intellectual jump to higher education. Therefore, the VLE now has a comprehensive onboardingon boarding section covering online study skills, goal setting, the writing process and writing skills along with the standard UWTSD library resources on referencing. This was put together as part of a joint initiative between Ducere’s Head of Learning Experience and myself. This reference section is a good practice standard that other courses both online and offline could follow (K1, K2, K3, K4, V1, V2, V3). 

I have realised, through reflecting on the online programmes I manage, that I need to do more for staff in terms of online learning. I have not only shared and discussed Gilly Salmon’s 5 stage model (Salmon, 2007) with staff I mentor but also with all colleagues who teach online programmes.  I have also found through discussions with colleagues at Faculty Learning Days, that sharing best practices in terms of teaching online is of paramount importance. Therefore, I am currently in discussion with the Assistant Dean on the possibility of running a staff development session on this topic.  (K2, K3, K4, K5, V1, V2, V3).
 
Clarke, W., Logan, K., Luckin, R., Mee, A., and Oliver, M. (2009) ‘Beyond Web 2.0: Mapping the technology landscapes of young learners’, Journal of Computer Assisted Learning, 25, pp.56-69.
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your own working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	
Continuous professional development (CPD) gives me confidence in my competence as a manager, mentor and teacher. I see it as a key investment to make an impact in my workplace through teaching quality. Also, as Chalmers and Gardiner (2015, p.82-83) state: “there are clear expectations that teaching staff will be required to provide evidence of the quality of their teaching and of ongoing participation in teacher development programmes”.
 
As a Chartered Institute of Marketing (CIM) tutor and CIM member I have to keep abreast of subject content. This is formalised in my interaction with the CIM chartered CPD program, which benchmarks my skills against their Professional Marketing Competencies framework. I am currently in the process of achieving Chartered Marketer status, with the aim of being recognised amongst my peers as achieving the highest level in the marketing profession. This will become a unique selling point on the CIM courses I teach. I have represented the faculty team at the CIM’s annual tutor conference and fed back updates. I have attended CIM events in Cardiff and Swansea covering Digital Marketing and GDPR, both areas of which I have incorporated into my CIM and undergraduate teaching. Although we do not set or mark CIM assessments, I believe that  the value in my CPD work here can be evidenced by the fact that I have received commendations from the CIM for the “excellent standard of results achieved for assessments” submitted in December 2018 for Digital Strategy and July 2017 for Mastering Metrics.  In the past I have also been a member of the British Computing Society (BCS) but decided to discontinue this in order to concentrate on my core interests, where I can better add value 
(K1, V3, V4).

To enhance my subject knowledge of entrepreneurship I attend events run internally by REIS as well as attending the Global Enterprise Week events I organise for IMH. Within the University I have worked with my counterparts at FACE to promote entrepreneurial events. We are currently looking at enhancing interdisciplinary collaboration among our staff and students, with a longer-term goal of creating a generic Enterprise and Innovation Project module, contextually taught across different academic areas whilst also holding mixed interdisciplinary student group tutorials (K1, K2, V3, V4).

So as to inform and improve my teaching, I regularly attend HEA events and workshops such as the ‘Higher Education Matters in Wales’ workshops covering areas such as: ‘distinctive graduates’, ‘the learner journey’, the NSS and ‘partnership pathways’. UWTSD offers a comprehensive schedule of events both university-wide and at institute level which inform and impact my practice. I have spoken both at IMH events on topical areas such as the use of social media to communicate with students and at faculty events on incorporating creativity into teaching events (K2, K3, K5, K6, V1, V2, V3, V4).

Also, I have worked with a senior colleague to conduct the IMH’s first student digital literacy/social media survey. The questionnaire was broad in purpose. The objectives were to find out not only what digital media students used, but how comfortable they were in using it. This has implications for how teaching will be delivered, and how messages communicated. We also asked broader questions around what digital media was used to find out about the University and courses. This will have implications in terms of what media is used to recruit students.  These finding were presented at Nexus 2018, the University’s Annual Learning and Teaching Conference (K2, K3, K4, V1, V2, V3, V4).   

A crucial source of information is the tacit knowledge held by UWTSD staff. Over seven years I have built up a network of ‘go-to’ experts for subject based, pedagogical, process-based and programme based best practice. A key factor in the development of my PTL role with the W-D Programmes has been my networking with senior members of staff. Vic Saunders, for example, who was my original mentor when I started at UWTSD, is now the Assistant Dean focussing on partnerships. He has been a sounding board in key areas of programme development, partner relations, external examiner relations, annual programme review and mapping of programmes. Antje Cockrill has also been able to lend her research expertise and provide a staff development session for the Ducere Academic Lead on dissertation philosophy and delivery. Also, my recent research on learning styles (discussed above) has reinforced my belief in constructivist methodology (K2, K3, K4, K5, K6, V1, V2, V3, V4).

Chalmers, C. and Gardiner, D. (2015) ‘The measurement and impact of university teacher development programs’, Educar, 51 (1), pp.1-28. 




	Case Study 1. (1,000 words)


	
Developing quality enhancement with Wales-Ducere 

Teaching excellence has become increasingly linked to the success and attractiveness of Higher Education (HE) institutions (Skelton 2005). This is further bolstered by the Government’s rollout of the Teaching Excellence Framework (TEF), monitoring ‘quality teaching’ for all HE students in participating institutions in the UK. However, Strang et al (2016, p. 5) found “a lack of a body of evidence for notions of ‘quality teaching’ across higher education”. Even the HEA refer to the implications of quality enhancement on professional practice (K6) as ‘possibly one of the hardest dimensions to articulate’. Therefore, there is a particular challenge in these values to overseas partners.

As Partnership Team Leader (PTL) of the UG Wales-Ducere programmes, I am responsible for the ongoing communication at programme level, highlighting and resolving key issues with Academic Leads, Programme Managers and Institute administrators so as to facilitate the smooth and efficient management and operation of programmes. The university and in particular the IMH has a strong history and culture of quality and enhancement led initiatives. Therefore, I saw my key task as aligning the UG Wales-Ducere Programme with UWTSD’s Learning, Teaching and Enhancement Strategy (UWTSD, 2017) by monitoring, implementing, and reviewing the teaching and learning strategies of this programme. Relevant details of this process are discussed below.

As an Australian online Business School, Ducere worked with slightly different priorities and practices, something which gradually came to light over the first few months of communication. They were very much student satisfaction driven at the expense of detailed quality. I also noticed from an early stage that I was dealing more with administrators than academics i.e. operations manager, programme operations coordinator, head of learning experience. These members of staff were excellent at dealing with the processes and student experience but did not have a strong academic focus which created something of a barrier to academic quality. 

For an extremely student focussed organisation, Ducere seemed quite truculent on the issue of student communication. They did not allow students to communicate with each other outside the VLE. This attitude does not promote inclusivity or personalised learning due to the institutional ownership of the VLE. The Head of Learning Experience (HLE) was also taking up a considerable amount of the academic’s communication with the students with weekly support calls with each student. Academic queries were passed to the tutor and the non-academic issues dealt with by the Head of Learning Experience or fielded to the relevant department i.e. student support or finance. When asked if they need help or support students will always say ‘yes’ and this goes against my philosophy of creating strong independent learners. It also puts a high workload on the HLE. On the positive side it did produce a vast amount of qualitative data on the student experience. As the HLE was based at the Swansea campus, during our weekly catch-up meetings we were able to get her to agree to decrease the frequency of unsolicited student communication. After reflecting on the issue further during the annual programme review, I have requested that students be asked how they would best like to communicate outside the VLE and these results will be acted upon shortly. 

I instigated regular Skype meetings with the academic team from an early stage, usually after sharing new documentation i.e. assessment approval forms, assessment equivalent forms and assessment moderation forms. This was done to ensure a clear understanding of how the forms were to be used and to answer any queries. The queries where mainly process based questions i.e. ‘why do internal verification forms need to be checked by a second academic and a PTL?’ Once our processes were justified there were usually only minor issues which would be dealt with by email.

In terms of the teaching resources, Ducere’s learning material exceeded my expectations in terms of quality, variety and volume. For example, they produce their own video cartoons on key learning concepts, such as digital disruption. They also, through their Ducere Global Leaders Faculty, produce video insights from former Presidents, Prime Ministers, CEOs, entrepreneurs and philanthropists. This use of low-brow to high-brow resources ensured inclusivity, giving parity of access to students from a wide range of backgrounds and with diverse needs. The applied nature of the programmes demands this extensive use of contextual material. Conversely, the teaching quality was difficult to observe, as there were few students in the first few cohorts and they did not engage fully with the VLE forum. As the numbers are now growing, I have communicated to the team that forum engagement should be a KPI. However, student feedback scores on teaching quality were extremely high. 

Formative assessments were built into the VLE in the form of quizzes and activities, to allow for accurate feedback loops and the display of pedagogical best practice. However, in terms of the summative assessments, much time was spent mentoring academics on our quality assurance methods and ensuring that the quality of assessments was similar to home assignments at the same levels. This included staff development on weighting of components, inclusion of a variety of learning skills, word counts and writing effective guidance for students. 

Although often overlooked, administrative efficiencies are key to quality assurance. I worked with PTL team and helped devise a document-sharing SharePoint Protocol accessible to all PTLs and external partners, to enable these processes to be carried out efficiently. I have set out a detailed schedule of events for submission of key documentation as well as aligning exam boards, so that students had enough time for preparation of re-sits and for communicating this to PTL teams and Ducere staff. Both these initiatives have led to efficiency and accuracy gains. My work as PTL has led me to work collaboratively with senior members of staff such as the Assistant Deans at IMH and the CEO of Ducere. 

From a modest start of three students, the Wales-Ducere undergraduate programme continues to grow with over twenty students enrolled. The first year has been an important learning curve for all Ducere staff who are now firmly embedded in UWTSD’s QA processes.  I now have full confidence that their students, whether thousands of miles away or  based at home, are taught to the same high standards as those who attend our campuses.

HEA (2019) UKPSF Dimensions of the Framework.
Available at: https://www.heacademy.ac.uk/system/files/downloads/UKPSF%20Dimensions%20of%20the%20framework.pdf 
(Accessed: 3 November 2019).
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Available at: https://uowtsd.sharepoint.com/corporate-services/Shared%20Documents/Policies%20&%20Strategies/Approved%20Strategies/Teaching%20and%20Learning%20Strategy.pdf?csf=1&e=bSq4uh&CT=1573081849438&OR=OWA-NT&CID=caed2d43-6822-3473-a8f4-d60a14834538 
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	Case Study 2. (1,000 words)


	
Student engagement, experience and employability through the development of a faculty enterprise strategy
The necessity of providing entrepreneurship education (EE) by HEI’s has long been recognised. It is partly due to the acknowledgement of the impact it has on student employability and also part of governments’ drive to impact the economy. EE is therefore woven into UWTSD’s Learning Teaching and Enhancement Strategy through its key principle of being ‘professional focussed’ and it also closely relates to UWTSD’s strategic value of employability.

Initially there was a general apathy towards the entrepreneurship course I taught as students were unable to appreciate its value. AsMy  students initially were of the opinion believing that as they were planning to become managers, entrepreneurial skills were of no use. By spending time teasing out the key issues from students in the tutorial sessions, as well as consulting the research literature I was able to address and improve these issues. Meldrum et al’s (2018) research found that students see enterprise education as only about starting a business and the importance of soft skills rather than hard academic skills. Biggs (1999) argued that if courses are perceived as not being linked directly to the degree, then students are less likely to engage. Therefore, I made sure that I continually justified the course to the students, setting out clear learning objectives for each session and linking them with employability. The assessment itself was divided into both a practical task (soft-skills) and an academic report (hard-skills). Almarghani and Mijatovic (2017) found that the quality of teaching is the most significant factor that HEI’s can improve that will also affect their student engagement levels.  I use lateral thinking questions and rebus puzzles at the start of class to engage students and encourage creativity also with a variety of inquiry-based learning techniques. I have discussed these at Faculty Learning days.  Balan and Metcalfe (2012) specifically recommended poster assessment, collaborative-based learning and small business awards which was exactly what I provided after module revalidation. 

The course still continues to develop, for example, Meldrum et al’s (2018, p.18) research found ‘a lack of cross course student collaboration and integration’. This is currently being addressed, as I am planning to work with FACE to enhance interdisciplinary collaboration among our staff and students, with a longer-term goal of creating a generic Enterprise and Innovation Project module. The initial course delivered successful results, with a cohort of over 90 students. Fifty per cent achieved a 2:1 grade or higher with positive student feedback. The re-validated course continues to achieve results in terms of student satisfaction.

When I became PD for the Entrepreneurship pathway, I formulated an Enterprise Plan for the Faculty, with three strategic objectives: teaching excellence in entrepreneurship, informed by my own research and that of the Centre for Creative Entrepreneurship (CCE); promoting those enterprise skills and practices in demand by employers for the 21st century; and  raising the profile of the faculty in terms of enterprise education awareness for existing staff, and existing and potential students. The first two objectives have been discussed above, I thought that the third objective of awareness would be achieved by embedding Global Enterprise Week (GEW) activities firmly within the faculty, with a full series of events designed to promote student engagement. “Global Entrepreneurship Week is a collection of tens of thousands of events… that inspire millions to explore their potential as an entrepreneur” (GEN, 2019).

I began communicating with all faculty colleagues, initially by email, regarding GEW, asking if they would be prepared to either devote one hour of a week’s lesson to an entrepreneurial activity linked to their discipline. or bring in a guest speaker. I reminded staff ofalso listed for tthem the benefits of entrepreneurial activities for employability and that, as I had done for my students. I reminded staff that as entrepreneurship was supposed to be embedded within every module. there were positive reasons for engagement. This was followed up by group meetings to obtain staff feedback and brainstorm new ideas. A list of Dynamo Role Models speakers from CCE was circulated, to make the process as simple as possible. Also, in order to reinforce the event, I asked the Dean to remind staff about it. One event previously run from the faculty was The Robert Owen Cup (ROC) but this pitching competition had struggled in the past due to a lack of team entries. Therefore, I embedded a pitching competition into my enterprise module, where winners would be fast-tracked to the ROC final heat. All events were promoted campus-wide either through CCE or through myself as faculty rep. The initial GEW results were promising. Staff were positively engaged with a large number of activities during the event. This was instrumental in UWTSD topping the GEW UK University leader board for activities for this and the following year.

However, student engagement in the event was not high, with many seeing the activities as optional and GEW as a form of reading week. Therefore, following a staff and a student debriefing session, a stronger communication plan was put into place the following year, highlighting the benefits of GEW in terms of employability. With greater staff awareness and buy in as well as myself co-ordinating involvement of other student focussed departments such as careers, life design and the Student Union even more activities were created. However, over the next few years student number dwindled in spite of the positive feedback coming from the enterprise students. High numbers were participating in the ROC which expanded internationally by incorporating students from International University of Malaya-Wales (IUMW). Through my collaboration with my counterpart at FACE a ‘taster’ event at the Town Hill Campus was held, linking live to our Professor of Practice’s own event at Orange County, Florida. A trip to the Orange County competition would be a prize being offered at the following year’s event. The events were attracting a lot of local media coverage which was positive. Therefore, in 2016 with staff morale waning I decided it was time for a re-brand. Based on the idea that if students viewed entrepreneurship as not relevant to their degree they would not engage, GEW was rebranded Employability Week as all students wanted a job at the end of their programme of study.  The conclusion was drawn was that to improve participation it needed to be embedded into assessments. This was adopted by some lecturers in the form of self-reflective blogs or CPD reports.  

However, all three initial objectives have been reached: better teaching practice from myself with positive comments from externals examiners and senior member of IMH, an undergraduate programme firmly embedded with employability and entrepreneurship; and the raising of the profile of the faculty in terms enterprise education been raised both across the university and the locality. There has also been the added benefit of increased collaboration with other faculties. 
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:

I have pleasure in completing this reference to support Chris Thomas for recognition by the Higher Education Academy for a Senior Fellowship.  In my role as Head of Faculty Partnership Office and more latterly as Assistant Dean (International and Marketing) in the Institute of Management and Health at University Wales Trinity Saint David (UWTSD) I have worked closely with this applicant during his career at University Wales Trinity Saint David (UWTSD) and I am very familiar with his teaching and leadership over the last five years. 

Chris has an extremely solid teaching background in Higher Education (HE) progressing towards responsibility for curriculum planning, mainly within marketing and enterprise.  In his teaching Chris always tries to create a positive learning environment where there is dialogue and interaction and wherever possible uses creative and innovative teaching strategies that suit all learning styles whether through reading, writing, visual, auditory or kinaesthetic and he always encourages students to have a go, which further enhances delivery.  He has always received positive feedback on the quality and structure of his work from students, through course evaluations and student involvement in course meetings, as well as from programme directors and external examiners.  In his role he also encourages other members of the team to use strategies for every learner which draws on a much wider range of resources where there are a variety of teaching styles from chalk and talk to listen and challenge and has often provided developmental sessions to the team in these areas.  

He continues to advance his own professional development and regularly attends conferences and training events both internally and externally.  He has used aspects of this to develop and support colleagues, not just in his programme area but also to colleagues in other programme areas in the Institute in the University.    He always applies a theoretically informed approach to his work and regularly disseminates recent developments within policing at events both in the University and externally.  
 
The Higher Education Academy dimensions seek to identify teachers and leaders who apply high standards across, ‘activity, ‘core knowledge’ and ‘professional values’.  These are all clearly demonstrated through Chris’s involvement in the development of the online UG Applied Entrepreneurship/Marketing programmes that were developed in consultation between UWTSD and Wales Ducere, a contributing partner of the University.  Leading a team of academics from the university and liaising with various academic staff from Wales Ducere, Chris designed and helped deliver the online UG Applied Entrepreneurship/Marketing programmes.   This was a challenging task due to the nature of the various institutions and required Chris to develop ways of communicating and liaising with colleagues effectively.  The final design went through an iterative evaluation process of refinement and a risk event to produce a course, which has been, embedded within the core Applied Entrepreneurship/Marketing curriculum for the University’s contributing partner Wales Ducere.  It continues to run successfully and receives high student evaluation scores.  In addition, feedback from the external examiners and various policing institutions has been extremely positive.  Of note, is the ability of the participants to work very effectively within teams and the transferable skills for employment that they have developed, which are sought by industry.   

As a leader and senior member of the team on the Wales Ducere programmes Chris has helped initiate a number of systems to ensure uniformity and consistency of the programme and compliance with QAA and enhancement of those quality standards.  Chris introduced into the programme a great number of quality assurance initiatives, many of which have been highlighted by the external examiners as evidence of best practice.  Chris implemented the use of programme documentation templates to ensure that suitable procedures and quality standards are applied uniformly throughout the programme, particularly with regard to student assessment (for example, assignment and exam specifications, approval mechanisms, module evaluations). These templates helped guide staff procedurally and provided an audit trail for external examiners.  They also provide review mechanisms for future improvement and quality enhancement.

In his role as a lecturer Chris has experience and understanding of issues relating to validation, minor amendment, unfair practice, extenuating circumstances, student recruitment, enrolment, examination board procedures, progression, achievement and nomination of external examiners and advises colleagues within his team accordingly.  

I can confirm that the claim presented here is a true representation of Chris’s achievements.  He has become a leader of applied entrepreneurship and marketing education through his teaching, curriculum design and in supporting the training and development of colleagues.



	Name
	Vic Saunders

	Job Title
	Assistant Dean (International & Marketing)

	Faculty/Centre/School/Department
	Institute of Management and Health 

	Email address
	Vic.saunders@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Vic is a highly experienced senior manager and has been my academic mentor for seven years.




	Second Referee:

I have worked with Chris for over 6 years and I am pleased to recommend him as a very suitable candidate for Senior Fellowship of the HEA. Chris brought to the Institute, his wealth of experience from business and has successfully implemented a range of innovative teaching and learning techniques to enhance the student experience and contribute to the management of the Institute and the wider strategy of the Institute and University.

During his academic career, he has managed the executive roles of Programme Director across UWTSD, Wales-Ducere and UCLAN. This role has involved leadership and co-ordination of module leaders, curriculum development and delivery and team co-ordination across several modules. He has designed and implemented a number of Wales-Ducere University policies. He has established and delivered both online and traditional modules, programmes and courses which meet the needs of students and professional organisations subject to the quality standards and quality assurance processes of the University and external benchmarks. It is to be noted, that Chris has received two commendations for his outstanding results on the Chartered Institute of Marketing (CIM) programme. Chris has both internally taken part in programme development and reviews and externally at UCLAN.  He has been/is a member of University committees such as Marketing and Enterprise and has been a panel member on the Sout Wales Business Review.

Chris as Programme Director, has been responsible for the writing Annual Reports, developing the NSS Action Plan and Teaching Excellence Framework plan for his programmes. He has successfully taken programmes through approval and re-approval both with the University as well as with the professional bodies such as the CIM. He has been responsible for taking results through Exam Boards, compiling assessment schedules and programme handbooks. 

At both UG and PG level, he has been a both a year and personal tutor which has included the support and monitoring of placements/internships. He is also on the supervisor list for postgraduate and undergraduate research students. 

He has represented the University externally at a number of CIM events such as the Annual Tutor Conference as well as putting teams together for the Start Up Weekend enterprise competition in Swansea. 

Chris has independently developed both subject areas of digital marketing and entrepreneurship at the University. As an example of his engagement with the latter subject area, he has single-handedly run the Robert Owen Challenge Cup, an annual University-wide entrepreneurial competition run by the Swansea Business School and supported by the (CMI). Chris has worked tirelessly on providing these opportunities for students to gain vital feedback and advice on how to take their business ideas forward and his consistently given his time to provide further advice and mentoring. This is to be applauded and evidence of Chris’s commitment the University and the students. In support of Chris’s sterling work in digital marketing, it is regularly the most popular course on the Skills for the Workplace courses, according to Programme Manager and student feedback.

Chris is an excellent academic who has supported and mentored colleagues across the Institute. He is an asset to the Business School and the wider Institute as a whole. Chris is a valuable colleague, whom I hold in high esteem and I am happy to endorse his application verifying him as a strong and senior HE teaching practitioner.


	Name
	Caroline Jawad SFHEA

	Job Title
	Lecturer / Year Manager 

	Faculty/Centre/School/Department
	School of Health, Sport and Outdoor Education
Faculty of Business and Management 

	Email address
	Caroline.jawad@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Caroline is an experienced HE lecturer who is a member of the Business Portfolio team, as well as being a Senior Fellow of the Higher Education Academy. 





SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head/Director/Dean of Personnel
· Head/Director/Dean of Learning and Teaching
· Head/Director/Dean of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Pro Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	
Chris Thomas

	Name of Signatory
	
Roger MaidmentMargaret Inman

	Job Title
	Assistant DeanDean


	Faculty/Centre/School/Department
	Institute of Management and Health


	Email address
	margaret.inman@uwtsd.ac.ukRoger.maidment@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:           M. Inman                                                        Date:  8.11.19







image1.jpeg
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David





