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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

Introduction 
In this assignment, I will be examining the importance that ‘Assessment for Learning (AfL)’ has on pupils learning, and how much it impacts on pupils’ development and progression within their learning. I will investigate a variety of different AfL strategies that can be implemented into a series of different learning episodes across three Areas of Learning (AoLE). Whilst doing this, I will be critically evaluating AfL strategies to consider whether they are effective and will aid pupils’ progression. 
To assess the pupil’s learning, I prepared three lessons for my Year 4 class that were completed during the Autumn Term. The activities that were created focussed on Humanities, Languages, Literacy and Communication (LLC) and Expressive Arts. Within these AoLEs, children were working towards progression step 3.  Furthermore, throughout the term, pupils were be learning and gaining knowledge on the Tudors. To comply with the class topic, the three activities were be based on the Tudors. These lesson plans were created to allow children to experience different learning opportunities through a variety of different AoLEs. These lessons were taught throughout of the topic. In order for children to complete the three lesson activities, they were utilising their prior knowledge of reading, writing and what they already know about the Tudors previous to the lessons. 
This approach recognises that a key purpose of the new curriculum in Wales is to help aid pupil progression, as according to the Welsh Government, an essential aspect to aid pupil progression is assessment. By assessing children, you are providing the best learning opportunity, and ensuring pupils are supported and challenged accordingly to their own ability. (Welsh Government, 2022). Pupil progression also enables children to develop further and to learn/ enhance their skills. The Welsh government encourage teachers to use the four purposes when planning for different learning episodes to assist with pupil progression (Welsh Government, 2021). 

Literature Review
Assessment for Learning (AfL) is an approach/ technique used by teachers to help determine the levels of pupil learning and assess where they need to be. This evidence is then used by teachers to examine the teaching strategies and adaptions that need to be put in place. This will allow the individual pupils to progress/ develop in order for them to be where they need to be within their learning. By teachers using (AfL), it gives children the opportunity to reach their full potential and progress within their learning (Cambridge Assesment International Education , No Date ). On the other hand, Claire Gadsby would state that AfL takes place when a pupil engages with another to understand the learning that is occurring (Beere, 2013). 
Most of the prior research that has been applied that AfL can be used to monitor and assess pupils’ performance. However, David Didau is an author who would dispute this approach.au. He argues that assessment for learning does not impact a child’s progression and he implies that we cannot guarantee learning performance in any lesson. Due to this, he suggests that we cannot effectively adjust the way we teach to apply with the data based on student achievement (Fletcher-Wood, 2017). 
Some researchers would define Assessment for learning as an assessment that is carried out whilst the pupil is actively involved in their own learning progression (Cambridge Assesment International Education , No Date ). Nevertheless, AfL is not just used to collect test results and to gather evidence (Blanchard, 2009). Dylan Wiliams agrees that for Assessment for Learning to impact a child, the evidence needs to be put into action and used to change teaching strategies that are required to meet the learning needs of individuals (LSI: Learning Sciences International, 2018). 
In addition, research has provided evidence that Assessment for Learning aids pupils learning by giving them a direct understanding of what is wrong and how they can develop to correct their mistakes (Black & Wiliam, 1998). A series of recent studies has indicated that AfL can be a planning tool, it can give teachers ideas of what strategies and approaches to use whilst teaching and enhancing pupils learning. Furthermore, from the evidence collected Assessment for Learning can be used by teachers when planning different topics and what they need to cover. They can potentially use the evidence to implement the areas where children are struggling to go back and practise whilst using different teaching methods that best suit the individuals needs to develop. (Lambert & Lines, 2000). 
The term ‘Assessment for learning’ within classrooms is not just used to carry out tests or exams. It should be used in variety of ways to enhance pupil progression. For it to be beneficial, it should be carried out throughout the whole school year. In addition, there are four elements to Assessment for learning which all impact pupils learning performance. These are 
· Sharing criteria with learners, 
· Quality of questions/ quality of talk, 
· Peer and self-assessment and 
· Use and quality of feedback. 
Each of these elements play a key role in a child’s learning journey (Welsh Government, 2013). 
For effective Assessment for Learning within classrooms, teachers need to carry out observations, discussions in the classroom, assessing pupils written work, providing useful and effective feedback which is going to impact the children’s progression. This has been discussed by a great number of authors in literature (Teaching English with Oxford, 2021). 
Alternatively, some studies have suggested that peer and self-assessment can potentially have a negative impact on a child’s learning process (Twinkl, No date ). Research implies that students can be overly harsh on themselves and their peers when marking work, and this can have a negative impact on children’s confidence within the learning. This can potentially lead to them to being reluctant to try hard in their learning progression. 
Research has been carried out that has concluded that AfL can be especially effective at raising educational by standards for lower ability children, by closing the spread of the attainment gap and increasing overall performance (Black & Wiliam, 1998). Having studied Dylan Wiliams research he found that assessment for learning allows pupils an additional 8 months of learning a year (Wiliam, No date). 
Moreover, Literature suggests that AfL boost pupils’ confidence in their learning by allowing them to become actively involved with their own learning and to be more independent by aiding their own progression (Third Space Learning, 2023). From Estyn’s research and findings, they have recognised the importance of learners having a clear concept of what they are learning. They also need to ensure that learners understand what success should look like within the activities. Estyn also expresses the importance of critical feedback that will benefit and be effective to the Childs learning progression (Welsh Government , 2022). Furthermore, previous studies have emphasised that for AFL to be successful, pupils need to be able to self-assess themselves by recognising what their learning intention are and for pupils to clearly know what the need to do in order to achieve and develop their learning (Cambridge Assesment International Education , No Date ).
John Hattie believes that it is feedback that connects children’s understanding to what is intended to be understood. Furthermore, Royce Sadler supports this statement by claiming he thinks that feedback is knowledge and helps ‘close the gap’ between a student’s current level of ability to where they need to be (Hattie & Clarke , 2019). John Hattie concluded that teachers have the most significant impact on children’s learning and progression. He recommends that teachers should concentrate more on the importance of getting to know how each individual child thinks and learns rather than how they engage and how they do the work (Hattie & Clarke , 2019). He also suggests that the most important aspect in education is knowing where the pupil is at and what you want them to know. He believes that feedback is very effective to aid a child’s learning, particularly if it is personal and relevant to their performance.  John Hattie states that ‘where to next’ feedback is very crucial to a child’s progression (Taylor & Francis Books, 2018). 

A vital aspect of the new Curriculum for Wales is learner progression. In order to enable each student to advance at a suitable rate and to receive the support and challenges they need, assessment for learning is essential. Having read the new Welsh Government reports and documents on the new curriculum ‘Assessment for learning’ is one of the 12 pedagogical principles. They key role of AfL within the curriculum is to allow every pupil the opportunity to progress (Welsh Government, 2022). 

Discussion of lesson planning decisions
The three lessons my year 4 class completed was planned to take place over a series of weeks to allow time for children to confidentially understand the topic. Prior to the topic starting, I allowed the children to discuss and mind map what they would like to learn within the topic. This allowed them to voice and promote the children’s engagement within the lesson episodes and to be actively involved in their learning and take control by deciding what they do. This was important as they were more likely to preserve and allow room for growth and improvements within their own learning (Blanchard, 2009). 
In addition, within lesson one (see figure 1), the focus was for children to develop knowledge of understanding of the Tudors. In groups pupils gathered facts and information on the Tudors by using a worksheet that contained key questions which they needed to answer together. Children did this in a form of a carousel , there were multiple stations that iincluded:
· Who are The Tudors? 
· Henry 8th and his 6 wives 
· The types of clothes they wore 
· The Tudor rose
· Tudor houses 
· Tudor shield 
· Food and drinks
In these stations there were fact files, photos, videos, and real-life objects such as clothes that they can try on. In addition, the Area of Learning (AoLE) for this lesson was Humanities. From this lesson, children learned teamwork skills and how to communicate with others. Theyl also progressed and developed their language skills by gathering and interpreting information which will aid them to put it into their own words. They also expanded and progressed their knowledge of the topic throughout the lesson.
In lesson two (see figure 2) the AoLE pupils directed attention to Languages, Literacy and Communication (LLC). The aim of the lesson was for pupils to work in groups to create a presentation based on the Life in The Tudors. They used the facts and information they collected in the previous Tudor carousel lesson. They then presented their presentations to the class to show what they learnt and their understanding. In addition, the children built on the skills and knowledge used within lesson one. They also showed understanding of how to present to an audience. Similarly, within lesson three (see figure 3), pupils will remain in their groups. However, they will be creating a 3D Tudor house, using raw materials, and thinking of the types of materials they would use in the Tudors. For example, clay, straw, wood. After creating their Tudor house, each group will present their work. Moreover, in lesson plan three, the AoLE children will be focusing on is Expressive Arts. Furthermore, pupils will be focusing on their creative skills and building on their imagination. They will also be progressing to work with others effectively and allowing others input as well as theirs. I chose to group the children together to complete these variety of activities because having read Vygotsky’s research on group work, he alludes that nearly 80% of pupil learning is from their peers (Welsh Assembly Government , 2010). When working with others I strongly believe children feel more confident and work far better. On the other hand, some research would argue that when working in groups some students might only do very little, or no work at all because they know their peers will complete it for them (Indeed , 2022). 
Another strategy I decided to use throughout all three learning episodes was the use of feedback. Feedback can be given in a variety of different ways. By pupils being given Feedback allows them to know where they can improve and learn different strategies to help progress further (Black & Wiliam, 1998). By giving pupils’ quality feedback, it allows them to know where to improve. However, for feedback to be successful it needs to be acted on and put into action. Each feedback should end with a particular task based off the feedback for the individual to complete (Beere, 2013). There needs to be time for improvements to be done. This needs to happen straight away to be effective rather than later down the line. By children acting on their targets straight away aids them to potentially understand the area of learning they are struggling with. Welsh Government imply that to ensure pupils have a better understanding of where they need to improve or work on, feedback needs to be specific and clear (Welsh Assembly Government , 2010). Moreover, giving pupils one to one feedback aids pupils to feel valued which then they are more obliged to work on personal improvements (Blanchard, 2009). Feedback should also be positive, by children having positive feedback motivates them to persevere and continue to develop their learning further (Blanchard, 2009). Feeback not only helps with pupil progression, however it aids with children’s perspective of themselves and effects their self-esteem. Children with higher self-esteem are far more likely to be more engaged with their learning (Lambert & Lines, 2000). Sadler emphasizes the importance on feedback, in which it must be meaningful and personal to the individual to make an impact and be worthwhile (Broadfoot, 2007). 
Dylan Wiliams implies that the best feedback involves not just saying what the pupil has done wrong, rather teachers should be stating how the pupil can develop and achieve better next time. Giving children strategies or targets to allow them to understand how they can progress within the next activity or exam. He states that by giving this type of feedback is effective and impact a child learning more (LSI: Learning Sciences International, 2018). However, previous research implies that by giving negative feedback can lead to behaviour issues (Visser, 2023). Some children may start to feel like there are failing if they are constantly receiving bad feedback. From this they may feel like there is no point in participating and will get easily bored which will potentially cause distributive behaviour within the classroom. Furthermore, studies would argue that feedback can also cause a negative impact on children’s self-esteem (Brockner, et al., 1987). By children having low self esteem is going to cause them to feel like they can not do the work and easily give up. This will potentially have a big impact on the child’s learning progression because they will not be motivated to keep improving. 
Throughout all three learning episodes, the use of live feedback was used consistently. I  allowed the children to receive feedback whilst they were completely the activity (Prospero Teaching, 2023). I found this very beneficial because it prevented children from making the same mistakes throughout the lesson and I was able to correct them straight away. Some researchers argue that live marking, is very time consuming and they suggest that it is quite difficult to go around every child in the amount of time in the lesson, especially if you have a large class (TeacherToolKit, 2023). However, others would imply that it is very important and really benefits pupils learning progression. It also allows teachers to know where to change their pedagogies within the lesson to maximize the learning progression (Cambridge Assessment International Education, 2019). Furthermore, whilst I was giving live feedback to individuals, I ensured that feedback was personalised and very clear to allow children to fully understand and to aid their progression. I also provided pupils with examples of how they could improve. 
Another Assessment for Learning strategy I used within learning episode two was the use of ‘Quality of questions/ quality of talk’. I used this strategy to allow children to start thinking of how it would feel and what it would be like to live in the Tudor period. Giving children this question, ensured that answers that were given were detailed and enable learners to use gather and learn different describing words from their peers, which they will be able to use later within the lesson. 
To get children to answer this question, I used the questioning strategy of ‘think, pair, share’. This strategy consists of children individually processing the question with sufficient time to think of their answer, then they talk to their partner and discuss the question, and finally they then share their answers and ideas to the whole class. By sharing it with the class it opened debates and further discussions. Pupils’ partners were chosen for them when they were discussing the question with another pupil.  
Having read further research, it suggests that to improve a pupils’ quality of talking, teachers should randomly pair pupils with another. This has been shown to be very beneficial as it allows individuals to build on their vocabulary and develop their oracy skills through talking to people they may not normally talk to. However, it was reported in literature that some children may found this very difficult (Cypher Learning , 2021). For many children having to discuss their opinions to children they do not normally talk to can trigger anxiety and their confidence can quickly become very low. This can cause a negative impact on the individuals learning and possibly lead them to not want to join in. The use of ‘talk partners’ allows for peer assessment, pupils to seek help and advice and to share ideas between one another (Clarke, 2012). 
Another way, to build on quality of talk is to not ask for “hands up”. This allows pupils who do not normally answer questions time to reflect and show their understanding. Moreover, if teachers turn away from using ‘closed questions’, it will increase pupils’ confidence in answering questions because they will get to express their opinions and further expand on their answers. It also gets all children to think more because they do not know who the teacher will pick to answer. Teachers should apply more open and valuable questions as it also allows answers to be up for discussion and debates (Clarke, 2012). Meanwhile, having read recent research, it has been stated said that teachers do not give pupils enough time to process a question and adapt it to their own words and then be able to think and recall the answer. By not allowing children to have enough time (Kerry, 1982), it does not give them the opportunity to think of their own answer. 
From this, I ensured that children were given a length of time to answer that was suitable to the question to allow them to process, discuss and answer the question with depth. Research suggests that teachers should allow 3-5 seconds wait time before allowing children to answer a question (Kent State University, 2024). From trailing this out on my placement, I disagree with this research. I do not think this is enough time for pupils to process what is being address to them and then be able to think of an answer. According to a study, they argue that by increasing the wait time allows pupils response to be more detailed (Improving Teaching, 2013). By allowing pupils to have thinking time increases the quality of response because it gains pupil confidence to get the correct answer (Blanchard, 2009). In a study it was concluded that if a wait time was ‘less than one second’ less children were taking part and answering (Black , et al., 2006). Due to this happening, in most classrooms it is the same children answering the questions. Some pupils do bother thinking because they know that other children will answer quicker. This means that the rest of the pupils are lacking the opportunity to develop their thinking and questioning. To prevent this from happening, teachers should use strategies such as pose, pounce and bounce to allow pupils time to process and think. For learning to be at high quality, pupils need to have high order thinking skills and transferable skills (Clarke, 2012). 
In lesson three, I used the questioning strategy of hot seating. This technique is where a child sits in a seat (hot seat) at the front of the classroom. In my lesson the child that was sat in the hot seat was acting as Henry the 8th. Pupils then had to ask the individual on the hot seat questions to answerer (Farmer, No date ). For example, they may want to ask him why he had so many wives, what it is like to live in that period, what clothes he wears. These questions will be linked to what they had learnt in the pervious lessons. I used this strategy as a type of quiz/ recap of what children learnt previously. By doing this, children were able to recall what they can remember. Throughout this questioning activity, the childr enused all six of the “thinking hats” on from Edward de Bono thinking hats theory. Edward De Bono is a theorist who belives we should use parellel thinking. This is where you can examine and study topics from different perspectives and directions. Each of the six thinking hats symbolises a different way of thinking. By using the different hats opens up discussions and allows room for arguements/ debats (IndigoTrainingUK, 2008). The type of thinking for each of the six hats are:
· White Hat – Information 
· Red Hat – Feelings
· Black Hat – Cautious 
· Yellow Hat – Benefits 
· Green Hat – Creativity 
· Blue Hat – Process/ Decision making. (Litmos Heroes, 2014) 
Some studies argue that using hot seating allows students to strongly understand how different characters are feeling and why they might feel that certain type of way (Dawson, 2012). Allowing children to have these experiences is helps their creativity to picture what is happening in different scenes or periods of time and some children may feel like they are connecting with the different characters. Furthermore, it aids their vocabulary skills and speaking skills because they are physically able to voice what they are thinking. Nevertheless, other researchers would argue that hot seating can lead to some children feeling left out (Rothman, 2022). If children aren’t as confident as their peers, they might not feel as comfortable to voice their arguments, opinions, or questions in front of the whole class. 
Conclusion 
To plan 3 learning episodes, I used the Yr Athrofa lesson plan template. Using this template ensured that I linked each activity to the new Welsh curriculum. It helped me to underpin where I would use different assessment for learning strategies in which section of the lesson. 
The theme of the learning episodes came from the school topics which they will be completing over the course of the year. Furthermore, to help me decided what activities to plan, I used pupil voice which was previously mentioned within this assignment. Pupils were able to mind map what they would like to learn throughout the topic. From this, I further created three lesson plans based of their input and ideas. Having read an Estyn report, they encourage teachers to use pupil voice within their lessons to allow them to be actively involved in their learning (Estyn, 2018). Pupils are far more likely to be engaged in their learning, if they have decided what they want to learn. 
Throughout the lesson plans, I used a variety of AfL strategies from the four elements. From examining and studying research, I concluded that feedback is a very important aspect to aid pupils’ progression. By providing pupils with feedback to ensure that they clearly understand where they need to improve and how best they can achieve that improvement. In addition, feedback needs to be acted on straight away in order for it to be effective, because children will forget what they done wrong and will continue to make the same mistakes. 
Moreover, I can conclude that the use of hot seating really benefitted my students. They were able to better understand and appreciate what it might have been like to live in the Tudor period and what it would have been like to be Henry the 8th. It allowed pupils to understand how he might feel by putting themselves in his shoes. It also opened discussions and further questions within the classroom. Additionally, the use of ‘think, pair, share also worked considerably well in my classroom. It aided pupils’ discussion skills and vocabulary. For some children, it helped build their confidence by talking to peers they might not normally do so. Likewise, children were able to also start to think of the possible lifestyle Tudors had and what it was like to live in that era. 




















Appendix 
Figure 1: Lesson Plan 1
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Figure 3: Lesson Plan 3 
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image12.png
Time

‘Activities/Methodology/Key Concepts
(Teacher's Role — including key teaching points,
differentiation strategies and key questions)

Pupil Tasks
(Pupis’ role —including differentiation, engagement
in formative assessment and homework)

Resources
(Including Health and Safety
requirement)

Opening
phase
it ks
o prior
earning)

Tvill begin the lesson by activating pupils prior
learning of the Tudors. | will ask pupis what facts
they can remember about The Tudors from the.
previous lesson.

1 il sk the question ‘how would you feel iving n
the Tudor period? they will have 2 minutes to
independantly think to themselves before getting
into pairs to discuss their answier. { vil gve them &
minutes to oscuss). | will then ask pupils to share
their thoughts and feelings on Iving n the Tudors to
the class. This questioning strategy Is alled think,
pair, share.

Pupils il ecap on ‘who the Tugors are and what
facts they can remeber from the previous lesson’”

Pupils willdiscuss in pairs now they would feel i
they lived during the Tudor period. Next, they will
share their thoughts and feeling to the class.

Teaching
& Core
Learning

e, I Wil share the sucesses criteria with the.
pupil. By doing this willgive pupis an indicator of
what is expected of them by the end of the lesson. |
willoutline what the childrens task will. (The task is
to produce a presentation, on The Tudors). 1 will ot
show pupils a WAGOLL because | want to develop
their imagination skils by alowing the t0 be creative
with their ideas.

1 ill be observing pupils and giving them live:
feedback on their vocuabulary and sentence
structures. | il also be managing the classroom
envionment ensure that groups are focused and on
task.

Following on from the previous lesson pupils will
use the information and facts they have
gathered to produce a presentation on the
“Tudors, They will be splitinto groups. They will
also do further research electronically to find
more facts to include into their presentations.

‘They will present this to the rest of the class.
Pupils will b able to lead this activity to set it
out how they link. They can decide what their
focus will be (whether it being about Henry the
8", the types of clothes, who are the Tudors).
Pupils will also have the choice to decide how
they create their presentation.

Ipads
Craft resources.

Computers
fanything the
pupils decide:
they need)





image13.png
Each group will then take it in turns to present
their presentations to the rest of the class to
show their understanding of the Tudors. They
will also focus on their oracy skils and how they
present themselves, They will be focusing on
making their presentations engaging for their
audience.

‘The rest of the class will then ask the group
questions based on their presentation and give
the group feedback through two stars and a
wish (what they thought went well and how
they can improve).

Plenary

“This lesson will o on for 3/4 days.

o bring this,lesson to a close | will discuss key
facts on The Tudors to keep reminding them.

Pupils will say one fact they have leamed on the
‘Tudors during this activity that they did not
already know.





image14.png
w

‘ Prfysgol Symru | Y Athl‘ofa PDPX

University of Wales | Institute of Education

Lesson Plan for ECAD5008 Assignment

Stwdencteacner | Lucy Mann Cass_ [ veara

AolEor Subject | Expressive Arts. Date_| 06.11.2023
Lesson Focus Using their creative skills to produce a Tudors house.
Meaningful inks to | WMS1— Exploring the expressive rcs s essential o developing arstc
Curriculum sill and knowledge and enablesiearnars to become curiousand crestive

(bt ot st | incividusle.

e i) Progression step three— | can explorethe effecs tht 3 rang of
creativetechnigues, materiss, processes,resources, t00s and

technologies have n my own and others restive work:

WMeaningrul inks to: | Literacy - can sten to 3nd espond t others with questions and
Cross Curriculer | comments which focus on ressons, implications and nes s,
Responsibiiies

Personal Targets (inked to QTS and deriifed in waskly review]

+ Use more of my Welsh Language skils within lessons. For example, when giing
instructions.

Learming Objeciives (focus on Learning: use accessible vocabulary]

The pupils willearn o:

+ Explore a range of different materials.
+ Build on their imagination and creative skils
+ Beable to work collaboratively





image15.png
Success Critera (deary inved 1 ssch earming | Assessment of Pupls’ Learning

Objective and relted o the pocess and/orproduct | Evidence

of earning] (What have th learners o saywrie/dofproduce —
to damenstatelarning)

« To be able to use their team | Pupils need to successfully produce a
‘workskills and effectively work | Tudor house using team work and a
with others. variety of different materials.

« To be able to produce a Tudor
house using different
materials





image16.png
w

‘ Prfysgol Symru | Y Athl‘ofa PDPX

University of Wales | Institute of Education

Lesson Plan for ECAD5008 Assignment

Stwdencteacner | Lucy Mann Cass_ [ veara

AolEor Subject | Expressive Arts. Date_| 06.11.2023
Lesson Focus Using their creative skills to produce a Tudors house.
Meaningful inks to | WMS1— Exploring the expressive rcs s essential o developing arstc
Curriculum sill and knowledge and enablesiearnars to become curiousand crestive

(bt ot st | incividusle.

e i) Progression step three— | can explorethe effecs tht 3 rang of
creativetechnigues, materiss, processes,resources, t00s and

technologies have n my own and others restive work:

WMeaningrul inks to: | Literacy - can sten to 3nd espond t others with questions and
Cross Curriculer | comments which focus on ressons, implications and nes s,
Responsibiiies

Personal Targets (inked to QTS and deriifed in waskly review]

+ Use more of my Welsh Language skils within lessons. For example, when giing
instructions.

Learming Objeciives (focus on Learning: use accessible vocabulary]

The pupils willearn o:

+ Explore a range of different materials.
+ Build on their imagination and creative skils
+ Beable to work collaboratively





image17.png
Success Critera (deary inved 1 ssch earming | Assessment of Pupls’ Learning

Objective and relted o the pocess and/orproduct | Evidence

of earning] (What have th learners o saywrie/dofproduce —
to damenstatelarning)

« To be able to use their team | Pupils need to successfully produce a
‘workskills and effectively work | Tudor house using team work and a
with others. variety of different materials.

« To be able to produce a Tudor
house using different
materials





image18.png
Plenary

This leszon wil ollows o for 3 dars

o fnsh my lesson  will raise them on il heir
Rarduork. il ive them feedback on how well
them work 25 3 taam and hov well thy have
produce their ouses.

Each group will resent their ar wiork o the class
Individuslly each pupilwill wita two star and 3 wish
on3 post.t note on what s good sbou the groups
Tudor house and how they might be sbls o improve
it Using an ipad the group will he use the post it
2pp 0 scan all the post i notes the chidren are
Rolding up in the room. By using his app will help
store sl he notes on one page and not lose any
‘They will ead the comment thay g n thir graups
2nd discuss what they think about the commans.
They willse the postf notes in another esson to
individually write n evalustion on thei Tudor
house

Pastit Notes

pads





image19.png
Time

‘Actvities/Methodology] Key Cancapts
(Teacher’ Role— nclusing key tesching points,
iferentiston srstegies and key questions)

Pupi Tasks
(Pupis role-including iffrentiston, engagement.
in formative sssassment and homework]

Resources
(Including Health and Safety
requirement)

Opening
phase
with ks
o rr

Tl bogi this lesson my acivate pupls prior
knowledse. By gettng 3 people to act out being.
Henry 5th and answer question tha the lass has to
askhim,

On the whitsbosrd, | willstick sentence srutures
nd starter quastions o help lesd pupils to 3
srester dapth questions.

G pupi will b asked o it on the hot seat nfront
of the dass. They willact s Henry 8t The restof
class wil then ask Henry 8th different questions
based on what they would ask him i ral e
Throughout the questioning activity children allix of
there thining hats on from de bono thinking hats
tneory.

T oreear
.
o fobe

Teaching
& Core
Learning

10l 85 out wach group giing tham Ive fesdback on
tneir Tudor houses. Tellng them where they can
improve 750, will lso bs questioning them 35|
walk around,to gt them to think why might hey be
using that materil, why they think the house looks
the way t does.

Mesnutil, il aiz0 be mansging the learming
environment and cisssroom noie level

s 1esson pupils il be put o roups 10 se
tneirimagination o create/ produce a Tudor house.
They can ook up pictures on the nternet o see
what they lock ike. Pupls would of been tod prior
tothe lesson to bring in diferent materials and
resources to creste thei Tudor house.

Once thay have prodused they house, they il ske
Photo eveidence on the pad for thei relecton/
evaluston.

Wt
cresta thai art
work.

o ipds





image1.png
NPI"N 22 | Yr Athrofa ‘,DPX

S University of Wales | Institute of Education

Lesson Plan for ECADS008 Assignment

Swdentieacher | Lucy Mann Css [ Veard

Aol orsubjec: | Humanities Date: | 06.11.2023
Lesson Focus Developing Knowledge on The Tudors

Meaningful inks to | WHMS1~ Enaury, expleraion and nvestigstion spirs curosty sbout
Curiculam the worid, s pas,presentand fture.

(ot s r | rogression step three — | can us2 3ppropriste methods to gather.
] informstion efsted to my enguiries and | 3m able to inerpret the
information abtained n the context o ths énquiy question

Meaningful inks to: | Lteracy  Can show undarstanding ofsnd Usa the main deas 3nd
Cross Curricular | sgnicant detasindifferant texts o the sams topic
Responsibilties
Personal Targets (Uinkes 1 QTS snd dentifed in weekdy review]
+ I need to continue to manage the classroom noise and ensure that pupils
understand wihat noise s acceptable.

Learning Objeciives (focus on Learning- use accessible vocabulary)
"The pupls wil arn o

+ Develop their understanding of The Tudors.
+ Buid on their vocabuary
* Increase their reading skils.





image2.png
‘Success Criteria (cearly linked to ach Learring,
Objactive and rlated tothe process and/or product
of learing)

‘Assessment of Pupils Learning
Eudence

(What have the leamers to sa/wrie/do/produce —
10 demonstrte esrning)

* To be able to gather facts and
information the Tudors.

o Tobe able to summarise facts
given to them in their own
words.

o Start to understand who the
Tudors were.

To be able to start recalling facts on
the Tudors.





