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The Learners Voice – Should children be involved? 
The purpose of this blog is to critically evaluate how primary schools can enhance and support the learners voice, including children with Additional Learning Needs (ALN) and vulnerable learners.

The United Nations Convention on the Rights of the Child (UNCRC) article 12 
States that every single child has a right to express their views and contribute towards any decision making that affects them. This enhances children’s self-esteem and encourages them to have confidence to voice their opinions and to be heard. 

Cheminais (2010) highlights that a government imitative is used to promote the importance of listening to children. This is known as ‘Every Child Matters’ (ECM). Their objective is to development the outcomes for all children and young people (CYP) especially for those who have additional needs or who are vulnerable. This may be through practitioners voicing the young people’s opinions on their behalf. One of the purposes ECM (2003) is to provide guidance in order to support the school system and to be able to respond to the views of CYP. This involves multi-agency professionals collaborating to create the planning of the overall care of school settings (Cheminais, 2010). 	Comment by miamarshall ..: Find original ref
Jones and Welch (2010) and Boyd (2018) advocate the importance of educational settings listening to children and providing them with their basic rights and needs.  In agreement, Davies and West-Burnham (2003) stress the significance of acknowledging children’s rights and listening to the voices of the pupils, especially regarding their own learning. 

Jones and Welch (2010) argue that children are sometimes excluded from making decisions or having words put into their mouth from adults. Suggesting that children are taught to accept that they do not have a voice.
Different societies vary a little regarding their approach of the UNRCR. Most organisations are similar in believing that there are 3 main aspects including provision, protection and participation. 
In addition to this, Unicef emphasis ‘four core principles of the convention’ which are located within articles of the UNCRC. 
These four principles are as follows: 
· Non-discrimination
·  best interests of the child
·  right to life, survival, and development, 
· respect the views of the child
Jones and Walker (2011) state that the United Kingdom (UK) government underlined these four principles as key rights for CYP.

For more information on the rights of the child: https://www.unicef.org.uk/child-rights-partners/wp-content/uploads/sites/3/2016/08/CRC_summary_leaflet_Child_Rights_Partners_web_final.pdf
In 2005, the children’s commissioner was underpinned. The purpose is to act as a voice for children and young people, with the drive to promote awareness of children’s rights, views, interests and needs. Many countries have their own commissioners, each differ slightly from one another, though all have the same outlook which is to ensure that CYP’s welfare is protected. In Wales the child’s commissioner is Sally Holland, her main objective is to meet with as many children and young people as possible and listen to the matters that affect them. As well as working in partnership with other organisations in order to meet the children’s needs. This is governed by the UNCRC.
UNICEF works across the United Kingdom (UK) with various schools to develop an inspiring and safe environment for them to learn in, where children are able to thrive, their talents are encouraged and most importantly, they are respected.  These values are implemented throughout every day practice that provides children with the opportunity to have a healthy life, be happy and also be able to be an active and responsible citizen. 

Unicef refers to the UNCRC to support and guide schools who want to become a Rights Respecting School. This Award identifies that schools have achieved the implementation of UNCRC within practice. 

UNICEF Notes that there are almost 5,000 schools who are currently working to complete the award. 

Over 1.6 million children who attend a Rights Respecting School. 

Estyn reports that when schools undertake effective practice regarding the involvement of pupils, there are many benefits that derive from it. 
Including improved behaviour, improved health and wellbeing of both staff and children. The ethos of the school helps to develop an enhance CYP’s understanding of their rights and the consequences when these rights are broken. 
Estyn suggests that through a whole-school approach and rigid leadership will enable the practitioners to deliver quality practice. 

For the full report, please visit: https://www.estyn.gov.wales/sites/default/files/documents/Pupil%20participation.pdf
Estyn (2016) Pupil participation: a best practice guide. 









Leyden (1998) advocates the importance of a whole-school policy. Reiterating that all children have the right to education and every individual are entitled to equal opportunities, despite any additional needs. This will be implemented within the school’s policy and ethos to provide a steady and extensive education (Leyden (1998). This also supports the community to enhance their knowledge and understanding of the values, attitudes and practice, which will illustrate in the provision of the school. Moore (2012) agrees, suggesting that whole-school Policy encourages practitioners to work together and share the same principles in order to provide the best resources and methods to meet children’s needs. 
It is important that all children have the opportunity to participate and have their voices heard through the process of decision making about their educational environment. In order to do this, schools are advised to create a pupil participation policy (Welsh Government, 2011). This is a whole-school approach where each child can have the chance to voice their ideas or concerns about their learning, not only those who are chosen to be a part of school council or any other represented body within the school. This is to ensure that the whole school is considered in a fair way which can benefit everyone. By taking the learners voice into consideration, represents that the school is taking children’s thoughts and opinions seriously, promoting motivation and a sense of ownership. Moore (2012) proposes that each class can each participate in classroom rules. The policy enables children to voice their concerns of areas within education that they feel needs to be tackled instantly. This could be how information is distributed and broadcasted, and how practitioners act upon results and feedback revealed. 
The Welsh Government (2011) propose various holistic approaches that could be measured against when creating and developing the whole-school policy. This is demonstrated below: [image: ] 




















In addition to this, the image below shows how the Welsh Government (2011) also provide suggestions on different topics that the children can have a large input in; 
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There are many other aspects within education where the learners voice and participation should be taken into consideration. However, it is also important to note that there are certain aspects that pupils should not be involved in. As stressed by the Welsh Government (2011) children should not participate in matters affecting individual staff or children. 






























Meeting the needs of children with Additional Learning Needs (ALN) in the twenty-first century.  

Peer and Reid (2016) describe a disability as someone who may have a mental or physical impairment, having a long-term and a continuous adverse impact on the individual being able to complete ‘normal’ day to day tasks. 

Fredrickson and Cline (2002) defines special educational need (SEN) as an individual who has a much larger difficulty in learning in comparison to other children of the same age, or because they have a disability that obstructs or prevents them from utilising the education equipment available for their peers. 


SEN Code of Practice:
Children should have the opportunity to access a stable, appropriate and wide-ranging education where the needs of each child are met effectively. The children’s views should be listened to and taken into consideration when making decisions about their education and well-being. Children should have the opportunity to be included within mainstream classes where they would receive additional support through using an Individual Education Plan (IEP). This plan will include:

· Teaching styles to be used
· Short-term targets for the child
· Provision that is going to be implemented 
· The review date of the plan
· The outcoming result of this process 

However, it is important that practitioners do not ‘group’ children with ALN separately to their peers as that would be inclusive practice and may result in those individuals feeling that they are segregated. Every school should have a Special Educational Needs Co-ordinator (SENCO) where the role of this practitioner is to oversee the provision for children with SEN and ALN.

ALN Reform: 

In December 2017 the National Assembly for Wales passed a new Law which is referred to as: The Additional Learning Needs and Education Tribunal (Wales) Act, which will take effect from September 2020. The new system has revised current practice and adapted the provision to ensure the needs of children with ALN are met effectively within the demands of today’s society. 

This system is designed for CYP with ADL (from birth to twenty-five years old) 
Supporting them throughout their education. 
 The IEP’s are being replaced with Individual Development Plans (IDPs) this will result in every single child receiving an IDP plan, including children without additional needs. This is to ensure the rights and provision of each individual is protected and warrants continuity and consistency.

CYP and their parent/carers will be encouraged to understand and contribute to any decision making that affect them, as well as being offered opportunities to ask any questions or highlight any concerns. Parents/carers and CYP are able to inquire a review or reconsideration of the IDP by a local authority if unhappy with the school’s decision. 
 As granted by educational organisations as well as other services, Additional learning provision (ALP) will be included within IDP’s. There will also be an action plan that is well-defined regarding which organisation will be responsible for distributing the individual elements. 
 All individuals (0-25) and their parents/carers will have the right to appeal to the Education Tribunal if they do not agree with a conclusion made by a local authority regarding the IDP or ALN. If this circumstance was to occur, there must be advocacy services for CYP to have access to. 
 The new ALN code provides a set of clear guidelines for governing bodies and local authority to follow when supporting CYP within the ALN system. The IDP must also state that if an individual is welsh speaking the provision must also be undertaken in Welsh. 

Almost one quarter of individuals in Wales have SEN in some form which results in poor outcomes in comparison to children in mainstream. The new Act will refer to children with any particular need as ALN as appose to SEN. 
 Educational Practitioners will receive relevant training to ensure that they have the appropriate skills to work with children with ALN. Additionally, practitioners will also be provided with guidance to enhance the quality of the practice. The ALN reform aims to support CYP to conquer obstacles within their education to allow them to contribute and learn to achieve the best potential outcomes. 
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More able and talented 

Leyden (1998) and George (2011) notes that If a child starts school already being able to read/write or shows exceptional skills for their age, then the practitioner may doubt whether they have the necessary skills to provide appropriate activities to develop the child’s emotional stage. 
Children should be encouraged to explore different ways of finding results. It is important that practitioners are to be mindful of the balance between intellectual and social needs. 
McLeod (2018) explains how Maslow’s hierarchy of needs suggest that when a particular need will stay unfulfilled, resulting in all of the individual focus is prioritised on that factor. 
[image: Image result for maslow's hierarchy of needs]











For example, if a child is unwell, they would struggle to concentrate on what they may be learning in class. 
In order for children to develop their self-esteem and confidence, their basic need of love and belonging is essential in aiding this development. 
If children do not receive this fulfilment, they will explore different strategies to seek the affection and interest that many children crave (George, 2011). 
Children who are more able and talented have the same needs as others, some children seek attention from children older than them or from adults. George (2011) insinuates that In order to find attention children may ‘play up in class’ or purposely underachieve, which leads to them receiving attention in the wrong way. 
Leyden (1998) highlights the significance of promoting the child’s contributions and ensure they will be recognised and listened to. 
Children who are more able and talented may find activities too easy and is therefore a concern of creating an untrue awareness of what they are capable of. 
Leyden (1998) raises concern of how children would feel if they are always achieving top marks and then they experience a lower mark.
This may cause children to stress about always being high performers.
It is important that children experience failure as well as achievement in order to develop themselves as they get older, in order for them not to be afraid of failing (George, 2011). Leyden (1998) advocates that practitioners must provide activities that are challenging enough to suit each child age and stage development. 














How technology will shape the future of learning 

Donaldson (2015) Report ‘Successful Futures, Independent Review of Curriculum and Assessment Arrangements in Wales’ proposes that in order to meet the needs of children within contemporary classroom, practitioners must incorporate technology within everyday practice. 

Technology can be used to support individuals who have specific learning difficulties (SPLD). The Welsh Government (2015) published a document to provide strategies for educational professionals to support children with SPLD through the incorporation of assistive technology into mainstream class tasks. This is a learning software that can be used for various additional needs, though the effectiveness of this depend on the context and particular need of the child (Welsh Government, 2015). The Assistive technology can be used across all subjects and enables children with additional needs to participate within the curriculum in an easier method that is more suited to their needs. The main purpose of assistive technology as proposed by the British Assistive Technology Association (BATA; cited in Welsh Government, 2015) is to enhance the individual’s ability to learn, communicate and live fulfilling, productive and independent lives. 

The Welsh Government (2015) highlight that children who has a specific learning need may also have additional complications. For example, if a child is dyslexic, they could use text-to-speech to assist them due to difficulty relating to reading and writing. There could be various reason to why an individual may need this particular software. Peer and Reid (2016) add that voice to text is another software that helps individuals to process information. They also highlight that there are additional materials available, including digital notebooks and digital recorders that could be utilised in support of the child keeping up with the speed of the class. The Welsh Government (2015) suggest that Instead of centring primarily on the label, it may be more appropriate to focus on the cognitive impairment. The Welsh Government (2015) stress the significance of ensuring each individual need is considered, remembering that each child is different and therefore their needs may vary.
Leyden (1998) notes that practitioners should encourage open-ended learning through the uses of technology and highlights the greatness of knowledge that is out there and reminds children that there is a lot more information than what we already know. 












Technology can have various uses and not only for one particular difficulty, the table below shows some examples where technology is used for diverse needs: 











































Carpenter et al (2015) and Pritchard (2010) insinuate that pupils’ engagement is a vital aspect of learning for children with ALN. However, children with ALN usually have difficulty engaging for long periods of time and generally have lower levels of concentration than mainstream children. Pritchard (2010) proposes that this can result in the child being disruptive, unfocussed and display challenging behaviour. 
Carpenter et al (2015) stress the importance of efficient communication between home and the school, especially when a child has an ALN. 
Here is a case study, acknowledging how this can be effective in practice; 
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It is vital that educators are able to have easy contact with educational specialists. Carpenter et al (2015) highlight that educational practitioners must work collaboratively with multi-professionals in order to meet the needs of the individual more effectively. Lacey (2001; cited in Carpenter et al, 2015) refers to this as Transdisciplinary Practice, where professionals from various backgrounds work closely together with the outlook of providing child-centred and holistic interventions. 

Peer and Reid (2016) acknowledge how professionals and local authorities in 2004 had more input regarding the child’s requirements within education. The ALN reform has adapted this requirement to create a shared decision-making progress that includes the input of parents and children. 
Donaldson (2015) acknowledges the significance of the learner’s voice and encourages this through including children in his study when conducting his report. 
Children were interviewed across 60 primary schools, including welsh medium and English-medium settings. He used this information when developing the curriculum for children to have better education in the future, the diagrams below show the proposed curriculum that will be implemented throughout primary school to guide them in delivering quality practice within contemporary classrooms. 

	











[image: ]


























[image: ]






















Peer and Reid (2016) highlight barriers of inclusion when considering whether schools are effective in ensuring children with ALN are included within mainstream classes. This is referred to as a social model of disability. Peer and Reid (2016) propose that the environment as well as the way society respond to individuals with ALN can create obstacles of inclusion. Peer and Reid (2016) imply that children who attend a ‘special school’ that was separate to mainstream children grow up to live at the scope of society. Peer and Reid (2016) suggest that children with ALN should be integrated within mainstream schools in order to develop a more inclusive society. Though this can depend upon the severity of the individuals need and whether the school has the appropriate equipment or training to provide quality practice to meet the child’s needs effectively (Peer and Reid, 2016). 
 Peer and Reid (2016) insinuate that the early years are usually inclusive instantly and barriers to learning can be identified. However, Peer and Reid (2016) highlight that on some occasion’s barriers have not been recognised until a later date within the child’s education, including poor diet, deprivation and lack of resources at home. 


Social Robots could be used as an addition to the teaching structures that are already in place to provide extra provision to CYP.  Baxter et al (2017) highlight that children receiving one to one support promotes the child’s learning and development. Therefore, the robots can be used to encourage children’s engagement in activities within the classroom. The robot will have the ability to take into consideration the preferences, requirements and specific needs of an individual whom they are interacting with.  
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Baxter et al (2017) analyse that the robot is able to assist with meeting targets of each child within the class in relation to the curriculum.  





[image: ]





Baxter et al (2017) included a multiple-choice questionnaire (demonstrated above) to acquire the feedback from children regarding whether they enjoyed using the robot and whether it supported them in their learning. Baxter et al (2017) highlight how manipulatable and visual objects are effective for child to child collaboration which is supported with the touchscreen available on the robot. This encourages Active Learning in a shared environment. Children being encouraged to complete surveys and questionnaires about their learning promotes children to assess and plan their own learning (Leyden, 1998). 
 The Donaldson (2015) report stresses the importance of teachers providing quality practice to encourage learners to have more responsibility for their own learning. Some individuals may require additional support; therefore, the practitioner must be flexible in providing more practice and support for those individuals who need it. 

Baxter et al (2017) propose that social robots should be embedded within primary schools’ classroom to promote the engagement and enthusiasm about learning.  

How legislation affects children’s diverse learning needs.
The Welsh Government produced a Frequently Asked Questions (FAQs) document to clarify any uncertainties regarding the new ALN reform that is to commence in 2020. 
For more information: https://gweddill.gov.wales/docs/dcells/publications/180124-aln-qa-en.pdf
The Welsh Government assures that every learner will have equal opportunities In having their voices heard, along with parents, practitioners and educational professionals, with the focus being on the learners individual needs. The IDP’s must be accessible and available to all, to enable everyone to have an equal contribution. The local authority must provide appropriate arrangements or advocacy services for any disagreements that may arise.  
There is currently research undergoing regarding a proposed template for educational settings and local authorities to follow in regard to IDPs within the new ALN reform. Each plan should enable practitioners to recognise the individuals centred nature of the plan and find a balance in varied circumstances. The details contained within IDPs will vary depending on the complex and server needs of a child. Therefore, some IDPs will contain a lot more information than other children whose needs are less severe. Nevertheless, there will be equal protection and legal rights despite the severity of the need. 
The WG (2010) adopted the UNCRC within this document to create seven key aims to ensure that each individual:

· Are respected, listened to and has their cultural identity and race recognised. 
· Have a wide-ranging access to learning and education opportunities 
· Are not underprivileged by poverty 
· Have access to cultural, leisure, sport and play activities 
· Safe community and home, supporting their emotional and physical well-being
· Have the best possible start to life

It is essential that everyone recognises inclusion as a shared responsibility, the society as well as educational settings ought to provide meaningful provision within education which will enhance inclusion and independence overall. 

When planning a curriculum to include all learners, the WG (2010) stresses the importance of practitioners taking into consideration any social or environmental barriers that may prevent an individual from engaging or contributing within learning. Each child should have equal opportunities to access knowledge, understanding and relevant skills at an appropriate level. 

The WG (2010) stresses the importance of the curriculum ensuring that each child has a clear understanding of what has been taught and adaptions are made for those with ALN. A proposed plan on how schools can develop an inclusive curriculum is demonstrated below; 

[image: ]

Practitioners/teachers should develop with learners a ‘language for learning’ so they become aware of their own strengths and ways to tackle any difficulties. Learners may be ‘tracked’ to monitor their experience and ensure that they have access to a varied curriculum with a balance of activities and teaching styles, 1:1 and group/class work. 
Such tracking can check that the whole programme is coherent with any repetition being planned and links between Areas of Learning/ subjects identified. Learners should be given opportunities to learn then consolidate new skills and use them in a range of contexts 
to increase their independence in learning. 

The national curriculum has been amended to enable all learners to be assessed through the same framework. An example of the assessment framework is; 
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It is important that practitioners take into consideration learners who have an ALN and require special equipment to enable them to work at the same level as other children. Therefore, it is essential that practitioners do not use this against them if the child does not have access to this equipment and are inconsistent with their performance. 



























Well-being of Future and Generations (Wales) Act 2015
It is about enhancing the environment, economic, cultural and social well-being of Wales. 
All organisations involved will be encouraged to think more long-term, seek to prevent issues, enhance their practice as a team, as well as with communities and people. Lastly, conducting a more coherent approach. 
This ensures that everyone is working towards the same vision. 

Seven well-being goals 
[image: ]

Why do we need this Law?
There are numerous challenges that wales are currently facing as well as future concerns, including poverty, climate change, growth, health inequalities and jobs. In order to provide present and future generation a good quality of life 

Sustainable development principle 
This provides sufficient information to the appropriate organisations, explaining what their duty is and how they can implement this practice under the Act. 

· Long term
· Prevention 
· Integration
· Collaboration
· Involvement 

The Act puts in place a number of steps to ensure that all organisation are following the obligations of the Act. When organisations set their objectives for well-being, they must also publish a statement. 
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¢ How the policy is monitored and evaluated, involving pupils themselves
(e.g. through using the National Participation Standards Self-assessment tool
and/or the School Effectiveness Profile.

Your policy should be accessible, so that all staff and pupils in your organisation understand
it, and know what it's trying to achieve. Consider having a young people-friendly version of
your policy - e.g. in poster form - which can be displayed around your organisation. One way
of publicising your policy would be to organise a competition for the best poster portraying it.

Developing your policy

The continuing process of creating, developing, reviewing and evaluating a pupil participation
policy is cyclical in nature, and should entail working with pupils to:

Map what your
organisation is already
doing to involve pupils in
decision-making processes,
including teaching and
learning, forms of consultation,
and opportunities Evaluate
to actively participate how you have
in community life done, and set
goals for the
next year

Assess gaps
and inequalities
of provision,
and determine
realistic, achievable
and time-bound
goals for
improvement

Draft and
consult on your
policy, including

Implement an action plan
the policy

for the

Set a timetable :
coming year

for implementing,
monitoring and
reviewing the
policy (e.g. on an
annual basis)
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This role could be extended to include support for other participative pupil groups such as

18

Healthy Schools

School
Effectiveness Eco-groups
groups Other participative

pupil groups

Learner voice Peer Supporters
groups and Mediators

These groups may be sub-committees or linked to the school council, or they could
19 be autonomous, as long as channels of communication between the groups are clear.

This is an important role, and should be supported by a member of the Senior
Management Team.

The Class Teacher/Form Teacher has an important but not time-consuming role in
E—— supporting pupil participation. He/she can support active and effective pupil participation by:

¢ Raising awareness of a range of opportunities for pupils to play an active role
and to participate in decision-making (e.g. through announcements, a class
notice-board, posters);

e Ensuring that all pupils are encouraged to participate, not just those who are most
articulate or popular;

¢ Allowing regular time for class discussions to gather views, and feedback;
¢ Encouraging and supporting discussions so that they reflect the views of all pupils;

¢ Providing alternative ways to collect the views of pupils (e.g. suggestion boxes,
focus groups, questionnaires...)

20

Al staff, including non-teaching staff, should be aware of the benefits of participative
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Robot education peers in a situated primary school study
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Fig 2. Interaction structure and contents. (a) structure of each interaction, with five minutes on the collaborative sorting task itself; (b) example of a child
engaged in the task with the robot (hardware and classroom setup as shownin Fig 1); (c) two sample image libraries, showing a 3 times-table task, and a
stone-age animals task.

hitps?/doi.org/10.1371/journal pone.0178126.002
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Robot education peers in a situated primary school study

Table 2. End-ot-interaction questions. Multple choice questions displayed on the screen after each interaction, each of which had five possible responses.

Int. | Question Option 1 Option 2 Option 3 Option 4 Option 5

1| Didyou enjoy playing? Notatall No |Abit Yes Yesalot

2 What would you prefer to play with next? Robot Classmates Read a book Play outside Games console
3 What would you prefer to play with next? Robot Classmates Read a book Play outside Games console
4+ ‘What do you think of the robot? Boring OK Good Bad Brilliant

https?/doi.org/10.1371/ournal pone.0178126:1002

on the condition, shown in table S1 File). The questions after interactions two and three were
same in order to explore the changes in response over time. The questions varied according to
the interaction number, and are shown in Table 2. If the child did not respond within 30 sec-
onds, the interaction would end, and a ‘no response’ entry was made.

The third type of metric used was the administering of standard questionnaires. A prelimi-
nary pre-study questionnaire was administered to provide an indication of prior expectations,
following prior work [23]. The main battery of questionnaires was administered after the
experiment had been completed. Three questionnaires were used at this time. The first was
comprised of two sub-scales of the Intrinsic Motivation Inventory [56, 57): interest/enjoyment
and perceived competence. The second was to assess the perception of social presence of the
robot [58], as previously validated [59]. The third was to assess the perceived social support
provided by the robot [60], an adaptation of a version validated with children (peer subscale)
[61]. All questionnaires may be found in the supplementary materials (S1 File).

The final evaluation metric was performance of the children in a classroom task not related
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in different contexts to ensure learning, transfer and embedding of
relevant skills and understanding.

Schools must provide a broad, balanced curriculum which includes
the national curriculum and religious education (RE) and they

should provide a clear explanation for the decisions made regarding
curricular emphases in the light of the learners’ needs and the
requirements of the equalities legislation. The resulting rationale
should be documented in whole curriculum or subject policy
statements. The questions in Appendix 2 may be used to support this
process.

Fig. 1: Planning an inclusive curriculum

Increasing emphasis on subject
skills, knowldge, understanding
(depth).

Subject specific skills, knowledge and
understanding planned from FP Areas of
Learning, NC subjects, 14-19 pathways
Reinforcement of key skills ~
increasing independence.

Developing thinking, communication,
number, ICT, PSE across the curriculum

Increasing emphasis on key
skills, learning to learn, using

relevant subject PoS in outline
Physical safety, social, self-esteem (extended/adapted) to provide
needs, need for fulfilment, recognition, breadth/age appropriate
respect, emotional growth contexts for learners’ priorities.

™ How  https://gov... All Tasks - R... Grammarly:... https://WWW... https://gwe...

g

>
4e





image15.png
Google YouTube

Qe mn B

Apple Cult Pens - th...n the planet!

How https://gov....

Disney

& gweddill.gov.wales

All Tasks - R...

¢

Academic Phrasebank Save to Zotero  Save to Zotero

Grammarly:... https://www... https://gwe...

The recent review of the national curriculum has resulted in the
development of a more coherent assessment framework which now
includes all learners.

Fig. 6: The assessment framework

Age 3

Routes fi
Foundat
Foundat
Foundat
Foundat
Foundat

Foundat

14 Qualifications

orlearning — — >

um Outcome 1 Pre Entry

ion Phase Outcome 1
ion Phase Outcome 2
ion Phase Outcome 3
ion Phase Outcome 4

ion Phase Outcome 5

ion Phase Outcome 6

iona
iona
iona
iona
iona
iona
iona
iona
iona
iona

iona

Curri
Curri
Curri
Curri
Curri
Curri
Curri
Curri
Curri
Curri

Curri

cu

cu

cu

cu

cu

cu

cu

cu

cu

cu

cu

um Outcome 2

um

um

um

um

um

um

um

um

um

Outcome 3

Leve

Leve

Leve

Leve

Leve

Leve

Leve

Leve

Exceptional Performance

1

Building on the Routes for Learning materials (Welsh Assembly
Government, 2006) which have been written to assess learners with
the most complex needs working at very early levels of development,
the outcomes for the Foundation Phase Areas of Learning (3 to
7-year-olds) and the outcomes for early attainment in national
curriculum subjects have been developed together, using common
text where annronriateThev take a haolistic annroach and identifv
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