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School Development and Pupil Progress 
Supporting Pupil Progress:  A detailed analysis of one child’s holistic development, with justification for the next steps in learning.
Introduction
The school in which the data was collected is a small village school in South Wales with under 100 pupils on roll. The learner, who will be referred to as child 1 throughout the essay,  is a year 1 pupil that is currently in a class of 29 mixed reception and year 1 children, with there being  only 8 year 1 children currently in the class . Child 1 has been at the school since nursery age and also has a sibling that attends the school, she has an attendance of 98% and attends both breakfast club and after school clubs throughout the school week. Child 1 is in the highest ability group within the class along with 5 year 1 children and 2 reception children. Child 1 is a well behaved child who listens well to instructions and is keen to please adults within the classroom, while being  of a quiet nature and only mixing with a small group of friends both in the classroom and  during playtime and dinner time. During carpet time she is reluctant to answer questions  in front of her peers and is very quietly spoken when she does speak, this is also apparent during a focus task as child 1 often doesn't ask for help but sits and waits to be asked if she needs help. Child 1 regularly attends school without her reading folder during her designated reading days and has not returned the last 3 pieces of homework that has been given. Child 1 is confident in certain situations, this is often when she feels sure of her own ability, child 1 enjoys mathematics and attends a number of sport clubs outside of school, often brining in medals and awards. 
Data collection     
The primary method for the data collection was the Mosaic approach which puts emphasis on the importance of listening to the child's perspectives within research (Clark and Moss, 2011), this allows us as researchers to be receptive to the voice of the child, which supports the work of Kellett and Ding (2004) who suggest that children are experts in their own lives with their opinions and thoughts being an invaluable part of research . The Mosaic approach is made up of a number of approaches that will  be used to collect data in different contexts and then be put together to gain the most comprehensive  picture possible. The approaches consist of observation, map making, photographs and child conferencing which will allow for qualitative data to be collected and analysed. Cohen et al (2011) state that qualitative data allow for more in depth and detailed research to be gathered, however does suggest that the sheer amount of data that is gathered by using qualitative research methods can often be an overwhelming amount, leading to some important parts of the research being missed or overlooked by the researcher. However in this particular context it was vital that the child's feelings, opinion and voice was not limited and they were able to contribute to the research to their full extent, with Freebody (2003) stating that the methodology chosen must best represent the present project being undertaken, which in this instant it does.  
The individual aspects of the Mosaic approach all have their own strengths and limitations separately when carrying out the research using these tools.   The use of observations in the research can allow for large amounts of data to be collected with Riddal-Leech (2008) suggesting that using observation can allow for a detailed account to be gathered in a way that other methods do not allow for, however Hobart and Frankel (2009) state that the use of observation for a child in a busy classroom environment can often lead to the observer missing out some aspects of the data due to the fast pace things happen at in this environment which can result in important research being overlooked. In the current research, observation of the child, is an invaluable tool as it will allow for a clear and detailed picture of how the child acts in a range of situations that couldn't be collected in any other way. Photographs will be used as an aspect of the Mosaic approach, with Clark and Moss (2011) stating that the use of photographs in research allow for a young child to develop a stronger 'voice' through the use of visual methods giving them a way of expressing opinions, thoughts and feelings that they may not yet be able to express through speech, with Thomas and O'Kane stating the importance of giving children a sense of control  on how they wish to express themselves.  Samuels (2004) supports the use of photographs as an effective research method to use with young children further, by stating, it gives children the freedom to truly express their thoughts and suggests that photographs taken by children are more likely to reflect what matters to them as they are not limited by questions and answers.  However Barker and Weller suggest that a limitation to using photographs and giving children large amounts of freedom within research can be  that often the researcher has little idea of what the photographs mean and states that the researcher can then be left interpreting the photographs differently to what was intended by the child who originally took the photograph. However this limitation will be restricted in the present research  project as part of the  Mosaic approach will consist of child conferencing which will allow the child to look back at the photographs taken and reflect and explain why each photograph was taken and the meaning behind it, which will give the research a deeper understanding.  Clark and Moss (2011) state that child conferencing is an important part of the Mosaic approach which allows the researcher to question and talk to the children but without it feeling like an interview, instead it is an adapted style of interviewing with a child focused approach.    
In order to carry out the research there are a number of ethical considerations that need to be addressed when carrying out research with young  children within the classroom environment.  The research will be carried out within the school during school hours and will follow the schools safeguarding policy ensuring there is no risk to the participant. The consent of the class teacher will be gained by signing a consent form (Appendices 20) and further to this assent will be gained from the learner by verbally agreeing to take part in the research and having their answer recorded.   All research will be anonymous and the school and learner will not be named throughout.  This will ensure that all  ethical considerations are adhered to throughout the research process.  

Analysis of the learner
Through the use of the Mosaic approach a wide set of data was collected regarding child 1, the data will be analysed against the ASK model, which stands for attitude, skill and knowledge with Nottingham (2013) stating that as a teacher it is vital to recognise and value the role that these  3 key components play in the learning process, education and holistic development of a child. During child 1's walk around the school to identify areas that help her learn she took a large amount of photos in a wide range of places with a number of photos being outside. The first pictures that child 1 took were of the book stand and of her reading folder (appendices 1 and 2)  suggesting she sees these items of high importance. When asked about these photographs in the child conferencing,  child 1 stated that she took these photos first because she needs to do more reading because she's 'not good at it'. Child 1 often does not bring her reading folder on her designated reading days and states she couldn't bring it in because she has not yet practiced it in the house and therefore often misses out on reading in school which can make progress harder to track. An observation of child 1 (Appendices 3) was carried out during a literacy lesson where the children were participating in partner reading, child 1 was lacking in confidence and read with a quiet voice, child 1 read fluently with words she recognised however was reluctant to sound out words she was unsure of, this again was apparent when her reading folder came back into school and she read with the class teacher. Bowden and Greenburg (2010) suggest that young children's reading is affected greatly by the confidence they have in their own ability to read, which is also noted in Nottingham's (2013) ARK model stating that children need resilience  as part of their attitude to learning meaning not being afraid to try and get something wrong.  Taking into account the data collected, child 1 would be currently working at an Outcome 4 (Foundation Phase framework, 2015) for her reading, with her target to be using decoding strategies confidently for unfamiliar words.  
Child 1 took a photograph of a work table (Appendices 4) and explained she liked working with others in her group during focus tasks and found that it helped her get her work done.  This can be linked to Vygotsky's social constructivism theory where a child's knowledge is furthered by the social interaction of other children and further to this Piaget's theory of scaffolding which states that children's ability to learn can be furthered by their peers giving them support in their learning and therefore learning from each other's  knowledge and understanding (Bee and Boyd, 2010).   However child 1 didn't take any pictures of the role play area, carpet area or busy area where she has opportunities  to play and work alongside her peers, when child 1 was asked about these areas in the child conferencing, she stated that she doesn't like free time and joining in if she's not working, this could suggest that she finds it difficult to talk to her peers if it isn't in a structured form such as a focus task.  This could be seen during an observation taken when child 1 was in the role play area with 3 of her peers (Appendices 5). Child 1 found it difficult to engage with her peers, particularly when  she was given a role by another child and was reluctant to join in with the dialogue between the children, eventually leaving to go into a different area within the classroom.  Child 1 communicates clearly with adults and other children during structured tasks using a wide range of correct vocabulary, however she struggles to talk to peers during play and is reluctant to take on a make believe role  and therefore would be currently working at outcome 4 for oracy (Foundation Phase framework, 2015). The evidence collected for child 1's written work  (Appendices 6,7,8) suggests that this area of literacy is her strongest.  Child 1 is able to form upper and lower case letters accurately with the ability to spell high frequency words and use grammar along with expressive punctuation within her writing.   As shown in appendices 7 child 1 is able to write for different audiences and can structure content correctly, with all these aspects considered child 1 is currently working at outcome 5 for her written literacy (Foundation Phase framework, 2015).
Child 1 took several pictures of things relating to mathematics (Appendices 9, 10, 11) these being both indoors and outdoors. Child 1 was asked during the child conferencing about these photographs and said she enjoys doing mathematics all the time not just when she works in class, then referring to doing maths when she goes shopping with her parents by adding up the shopping bill and paying with money at the till.  This is recognised by the work of Guberman (1996) who states that for young children who enjoy mathematics they often find a number of opportunities to become involved in activities that include mathematics outside of the school environment and this can hugely aid a child's mathematical development which in turn supports them in school. This could to some extent could explain child 1's confidence in her answers given during mathematics both during focus tasks and when on the carpet, despite child 1 often lacking confidence in answering questions on the carpet in front of her peers but can be seen answering regularly during mathematic sessions.  Child 1 also stated that she enjoyed learning new things in mathematics and always likes to ask adults questions to find out more, the ASK model recognises this  as curiosity, with it being a vital quality to learn and further understanding and knowledge  (Nottingham, 2013).    In regards to the evidence of work collected for child 1's mathematical  development (appendices 12, 13, 14 and 15) and the knowledge and understanding she has displayed though questioning and enhanced provision tasks, child 1 is currently working at outcome 5 in mathematics.  Child 1 is able to write and read numbers up to 100 with the ability to recall doubles and halves of numbers up to 20. Child 1 demonstrates the ability to find halves and quarters, use money up to £1, read hours and minutes on a clock and recognise 2D and 3D shapes (Foundation Phase framework, 2015).  
Child 1 took photographs of the wall displays within the classroom where children's school work is displayed (appendices 16 and 17). Child 1 explained during the child conferencing that sometimes she likes the displays and sometimes she doesn't, when asked to explain why she feels this way, child 1 discussed feeling happy when the class teacher puts her work up on display but sad when her work is not chosen to be put up within the classroom.  This suggests that child 1 looks for adult approval in the work that she completes and feels that having her work put up is confirmation that the adults within the classroom approve of the work that she has produced.  Huffman et al (2000) identify young children's need to have a positive feeling  when interacting with adults and gaining adult approval as a vital part of their learning process, suggesting that some children need more adult approval than others with it being needed consistently in school situations with a number of children.  Webster-Stratton (1999) goes on to suggest that adult approval is a profound factor in a child's behaviour, more than their academic achievements, however child 1 did not take a photograph of the class behaviour and reward chart wall neither did she acknowledge it on her tour of the classroom , this suggests that for child 1 the biggest factor of adult approval is for the work she produces, which could suggest she lacks confidence in her academic abilities. Within the ARC model Nottingham (2013) highlights the importance of self-regulation within a child's attitudes towards learning, this could suggest that child 1 struggles to control her feelings and emotions towards her academic work and achievements when adult approval is not given in a form that child 1 recognises, which is currently by having her work displayed in her opinion.  
A number of photographs taken by child 1 were outdoors (appendices 18 and 19) and she spent a large amount of time during her tour of the school in the outside area both on the yard and in the forest area, which suggest that child 1 enjoys outdoor aspects of the school day. This was confirmed during the child conferencing when she stated she liked being outside to play sport  and do P.E. and then remembered when she  learnt mathematics in the forest area referring to when her class went outside to learn about measurements.  Rivkin (1995) recognises the positive effects that learning in the outdoor environment can have on children, stating it allows them the opportunity to have firsthand experience of what they are learning and can take their learning further by exploring on larger scale, with Maynard et al (2013) suggesting that children are more relaxed about learning new concepts when outdoors.    Child 1 appears to be more confident when in the outdoors and can be seen to link her confidence in playing sports outside with her overall persona when in the outdoor environment, while showing a more confident approach when mixing with her peers and engaging in dialogue. 
Next steps 
Looking at the analysis of the data it can be seen that child 1's confidence in her literacy could be a target to improve over the current term, as this is something that has been identified as needing to be focused on from the use observations, photographs and child conferencing. Child 1 identified reading as something she feels she is  'not good at' and stated she needs 'more practice at', however child 1 regularly attends her reading days without her reading folder and therefore misses out on the opportunity to read with the class teacher, I feel that it would be beneficial to have a second reading folder that stays in school to avoid child 1 missing out on reading in school. The opportunity to gain more practice will benefit child 1 as she states she does not read at home and is therefore currently missing out on reading both at home and at school, which may be contributing to her lack of confidence in her ability. As was recognised in the analysis of the learner child 1 looks for adult approval regularly and it is an importance aspect of school for her, this could be used as a factor to improve her confidence in her reading, with lots of positive comments and feedback being given when she reads, with  New and Cochran (2007) putting profound  emphasis on the role a teacher has in developing a child's confidence in their own abilities through the use of support, approval and encouragement within all aspects of their learning and development. Child 1's target for her reading would be to use decoding strategies confidently for unfamiliar words Foundation Phase framework, 2015), this could  be done by providing child 1 with flash cards of words in the book that she struggled with and allowing her to practice these at home or in free time before she reads again, as it seems to be more of an issue with child 1 not wanting to get things wrong when reading, as within her writing she shows the ability to decode, therefore this may be an issue with  her self confidence.  
Another aspect of child 1's literacy that was identified as needing improvement was oracy, including her communication with her peers within the classroom environment.  Child 1 struggles to communicate with peers effectively when on free play, despite communicating well when doing a structured activity.  With these aspects being considered, child 1 should be given the opportunity to work as part of a small group or in partners to complete short tasks within the classroom, which would make talking to her peers a more natural concept as she begins to do this more with different children,   Donaldson's successful futures (2015) states that all children should have the ability and confidence to communicate effectively as part of a team or group and therefore need the opportunities to develop these skills. Watanabe and Swain (2007) suggest that during collaborative talk and interactions children are able to significantly benefit,  allowing them to gain confidence and develop communication skills  and by facilitating these opportunities for young children teacher's are  allowing them to develop and use these skills in everyday situations with their peers.   
It was clear to see from the data collected that child 1 has an interest in mathematics and enjoys learning both in school and at home. I feel that it is important to develop and further child 1's passion for mathematics and extend the link between the school and home learning in particular as child 1 does not return her reading folder and often homework is not completed, therefore it is vital that the mathematics work at home is recognised, praised and then may have the opportunity to be  built upon into other aspects of the curriculum.  Moschkovich (2002) suggests that children with a passion for mathematics often develop a wide range of their mathematical skills outside of school and in the home environment, going on to suggest that teacher's should develop and find ways of supporting this by linking mathematics with every day activities that children can then go home and further their knowledge by using these skills with their parents in daily life.    
It was apparent during the analysis of the data that child 1 benefitted from being outdoors and enjoyed these aspects of the school day. I therefore feel that including more time outdoors during the school week will benefit child 1 and that these benefits will also be carried through in to the classroom environment.  Child 1 communicates slightly more confidently with her peers when in the outdoor environment  and therefore would benefit from spending more time interacting with her peers in this setting, with Maynard et al (2013) stating that shy and more introvert children often become more confident when engaging in outdoor play and learning, with them becoming leaders in situations that they would usually avoid in a classroom setting, often leading to a feeling of experiencing success and  ultimately  building a child's confidence to interact more often and with greater ease when surrounded by their peers.  During an observation of child 1 within the role play area, it was clear to see that she struggled to become involved in role play dialogue and did not feel comfortable in that situation to take on a character , Stephenson (2003) states that giving children the chance to engage in the outdoor environment with large amounts of space can allow a child to develop their fantasy play and encourage them to take on roles as they are more relaxed and feel free to evolve themselves into their role play, this aspect would be beneficial for child 1 as for her to achieve an outcome 5 in oracy she will need to have the ability to act out specific, real or imaginative roles  using appropriate language with her peers (Foundation Phase framework, 2015). 
It was apparent during the data analysis that child 1 had strong feelings towards the classroom displays and these feelings were mixed on the account of if her work was displayed or not. In light of this I feel it would be beneficial to introduce a homework wall were each week every child has the chance to display the homework they have returned to school. Child 1 has not returned homework to school for the last 3 weeks and this has been a regular occurrence throughout the school year, therefore with child 1 gaining adult approval  by having her homework displayed, which can be seen as an important aspect for her, this could be the encouragement she needs to return her homework more regularly.   This can be seen as positive reinforcement, which was recognised by the work of Skinner (2011), which consists of a behaviour that is wanted to be continued and done again will be met with some type of reward, for child 1 having her homework displayed within the classroom would be seen as a reward.  
Conclusion 
Overall the data collected and analysed has been invaluable for identifying targets and next steps for child 1 and has allowed me to have a clear insight in to the different areas that child 1 needs further support for but also where she needs to be challenged further.  I have identified that  child 1 needs further support in aspects of her literacy and also with parts of personal and social development with this being focused on communication and confidence with her peers, in addition to this child 1's mathematical knowledge and understanding needs to be challenged further.    In reflection of the methodology used within the research, I feel that having the voice of the child was a vital part and allowed for a deeper understanding of the child's thoughts, feelings and needs that without it would have been impossible to gain. The use of the photographs alone I feel would have been difficult to understand as they could have a number of meanings, but together with the child conferencing it  produced in depth data that could be used alongside my own observations and ultimately produced clear and interesting data that allowed for next steps to be identified. 
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Appendices 3
Observation of reading 
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Learner Observation Form

	
Name of learner(s): Child 1
	
Class: Reception/ Year 1 

	
Time: 1:20 
	
Date:  17/05/18

	Activity: Reading with class teacher 

Starts confidently, reads the title and comments on the picture at the front of the book. Reads well with some expression and is recognising the punctuation and using it well. Stops on a word, teacher tell her to break it up but she doesn't say anything, teacher sounds out first letter to prompt her, but she says she doesn't know that word, teacher asks her to give it a go, child says 'I can't, I don't know that word so I'll get it wrong'. Teacher tells her the word and she moves on but is reading slightly slower that before. Child stops again and tell the teacher 'I don't know this word, what is it?' teacher prompts the child to try but refuses to have a try as sounding it out. Teacher tells child the word and she continues reading. 
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Appendices 5
Observation of role play area
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Learner Observation Form

	
Name of learner(s): Child 1 
	
Class: reception/ year 1 

	
Time: 11:10 
	
Date: 18/05/18

	Activity: Free play- Role play area 

Child 1 is in the role play area with 3 other children, she sits at the till and starts taking the money out and counting it, a child gives her an apron and tells her to be the shop keeper because she's on the till. Child 1 put on the apron and plays on the till, child doesn't talk to other children and a child is asking how much the carrots are but child is reluctant to answer and tell the child she doesn't know, child 1 takes off apron and starts to look through the food box, a child asks her if they sell cake in the shop, child 1 gets up and leave the role play area.
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Appendices 20 - Permission letter 
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RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in school for assignment Datblygiad Ysgol a ChynnyddDisgyblion - School Development and Pupil Progress (M6X02151-C) (M7X02153-C)
Dear class/senior mentor, 
For the university module ‘School Development and Pupil Progress’, trainees are required to identify one ‘average’ attaining learner within the class in which they are based and, over the PTE, explore what helps the pupil to learn language and mathematics. Such exploration could involve: 
  observation; 
  asking the learner to identify places/things that help him/her learn language and mathematics; 
  discussing what helps the pupil learn language/mathematics and how they feel about those areas with the pupil and/or teacher; 
  collecting samples of work which might show something about the learner’s language and mathematics learning. 
Undertaking this work should support trainees in understanding how children learn and how they can develop their teaching to ensure effective learning. Trainees are expected to be independent in undertaking this work and they have been given strict ethical guidelines to follow although we anticipate that undertaking the work above would be in line with typical day-to-day classroom practice. The trainees have been asked not to reveal the identity of the learner or the school within their assignment. 
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place. 
We would therefore be grateful if you could confirm that permission has been sought and that exploration tasks have been undertaken by signing below. 
STUDENT NAME (PLEASE PRINT): LEAH HARRIS 
SCHOOL NAME (PLEASE PRINT): LLWYCOED PRIMARY SCHOOL

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 
ALEX WELLS 
Student to verbally ask the child:   'I have talked to (trainee‘s name… Miss / Mrs/ Mr) about my work, and I am happy for it to be used in their work. I know that my full name won't be used  (Record their response below).
Yes I am. 


If you have any queries regarding this, please contact: 
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance, 
SDPP module team 
Sarah Elsey                                                                                                                 Gail Parker                                                                                                                  Dr. Helen Lewis                                                                                                         Rachel Wallis
Linda Davies                                                                                                             Nerys Defis                                                                                                                Jayne Morgan                                                                                                         Nana Ryder                                                                                                           Heddwen Davies                                                                                                                                 
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