2109851 EDD7003A
The opportunity to move into higher education offered the opportunity of time and space to interrogate pedagogical positioning in relation to Physical Education (PE) and explore the complexity and problematic nature of our current delivery in the UK. To be able to offer a practical, viable alternative that has considered inclusivity in its’ widest sense requires a close-to-practice research methodology (quote here) that can exemplify and work through the potential pitfalls and practical application within a PE classroom. The desire to move research off the paper onto the sports hall floor was a primary driver in the consideration of appropriate methodological approaches. 

This study hopes to explore the effectiveness of an intersectional equity framework and an equity approach adopted within a Physical Education curriculum. Therefore, the selection of a participatory action research approach to a programme design and implementation will sit alongside an ethnographic narrative of both the researcher and practitioner will take place. As a physical education teacher with considerable school experience with the intention of being involved in the school sessions, this would be perceived as insider research. The intention is to co-design a framework and approach that can be adopted in a secondary Health and Wellbeing AoLE curriculum (Welsh Government, 2019). 
An ethnographic account, akin to the work of Fitzpatrick (2013), an immersive experience will be journaled, observations of the process of learning by both students and staff will be written up as field notes to develop a critical understanding of the contextualized learning taking place during the unit of work. 
As a co-collaborator in the design of a scheme of work that will embody an equitable approach, a process of refinement, modification and development will take place over the course of time while delivering the unit of work. The praxis will embody practice, this evolution will be informed by critical discussions, practitioner reflections and student engagement. The current state of PE argues Kirk (2011) is dire, PE faces extinction unless we radically reform. This research seeks to offer an alternative, inclusive, socially-responsible offer to the Physical Education community than the current status quo of multi-activity, sport as a decontextualised skills menu of mostly games based activities. This intentionally political act seeks to move the practitioner and students towards a critical pedagogical approach. This methodological approach is values-laden, the practice enacting the values of inclusivity and intersectionality. 

Enright (2017) utilises an action research methodological approach which engages the student in utilizing their voice with agency in the process of transformative learning, recognising that teachers are required to be prepared to work alongside their students to encourage and further equity within the educational setting. A participatory method that enables students and teachers to become agents of change when engaged in meaningful discourse on curriculum design. This may in turn lead to a deeper level of engagement in transformational learning. This embodies the concept of students becoming actors rather than be acted upon (Cook-Sather, 2010). 
This participatory action research (PAR) utilised by Enright (2017) arguably rails against the traditional perspective of research being done to marginalised voices, that exploits rather than enhances the participants’ experiences. PAR can be considered as a truly democratic act that centres the student within the research and the meanings derived from the interpretations of their experiences. 
The PAR methodological approach that Enright (2017) utilizes challenges the power dynamic of the teacher-student relationship, empowering students to become engaged in the curriculum, pedagogy and assessment of university-based PETE module. The design utilised a teacher-educator, pedagogy consultant and student voice through weekly informal interviews with questions set and adjusted over a 12 week period, periodic focus groups and observation of weekly sessions also took place. This multiple method of data collection ensured a rich set of data which was reflected and acted upon throughout the module. The interpretation of data was shared with students to ensure a shared understanding of the themes. The researcher, teacher-educator and pedagogy consultant also maintained weekly diaries of their engagement in the process. This was layered with semi-structured interviews to develop contextual perspectives of the module. 

This constant cycle of data collection, interpretation, reflection and acting upon allowed the teacher educator to act upon the findings during the research process. The benefit of this can be seen in the shifting position of the student teachers towards a more critical and inquisitive stance of discussing pedagogical practices. 

This approach will deeply inform the research approach as it upholds the Freirean approach of a dialogic learning, encourages deep engagement in the process of curriculum design which arguably foster meaningful experiences of physical education. Enright’s research acts as a provocation to other researchers to adopt a democratic approach to education more broadly and arguably its’ findings suggests that the modelling of questioning, interrogating and receiving feedback and acting upon it engages students in deeper critical thinking of their own part they play in their education as active agents of change. 
Fitzpatrick (2013) approach mirrors the insider researcher of Enright (2017), however develops a critical ethnographic narrative, whereby it has a political purpose, seeking to observe through a subversive lens rather than through the dominant ideology and cultural norms. The research reflects on the findings in relation to knowledge, society and political action.  
 This study sought to interrogate the injustices and power relations in the lives of brown youths in a school environment. Utilising research conversations with student and teachers, observations of over 300 hours of PE and reflective journaling to build an holistic picture of the lives of children. Building relationships through critical conversations on wide-ranging issues impacting the children in either focus groups or individual interviews. The researcher argues that she is building trust through reciprocal, meaningful relationships. However, considering the ethical dimension and reciprocity, the research does not clearly outline how the outcomes would be of direct benefit to the participants beyond centring the voices of marginalised groups in academia. The narrative storytelling, utilizing direct quotes enabled the world view of the pupils, presenting their views in what is deemed to be a verisimilitude- whereby it is not acknowledged as an absolute truth but a version that is authentic to the pupils’ experiences and conversations undertaken. This allows the researcher to make sense of these conversations within a wider understanding of the political and social discourse that surrounds the racialisation of brown bodies in Physical Education that maybe the pupils are not likely to be cognisant of. The researcher utilises a sociological theoretical lens of Bourdieu (1986)  to make sense of the pupils’ reality. 
The storytelling of the process is equally as important as the design and development of an effective equity framework and pedagogical approach within this research. Therefore, a combination of an ethnographic account alongside an action research approach enables the researcher to question how learning happens, how change occurs and the challenges faced in adaptation of pedagogical practice. The process is as important as the outcome in this research

The method will consist of researcher and practitioner co-designing a scheme of work with a group of student leaders, ensuring a Frierian (1970) approach that utilises an ongoing process of mutual participation. Therefore, empowering students to engage in learning design . There will be systematic monitoring of the enactment of the unit of work generate valid data. The data will include journaling by both researcher, practitioner and students to triangulate the meaning of the experiences. Observational notes of lessons will also inform and a process of reflection and adaptation over the weeks followed by informal interviews throughout and at the end of the unit of work to derive meaning from the experience. 
Ethnographic study involves 

When considering methods, Horton (2003) envisaged that for education to be effective it has to begin with the people themselves, arguably a key component of critical pedagogical thought. Therefore, an emancipatory, participatory action research method that ensures students and teachers within the context have agency and a sense of power that their ideas, experiences have a central voice and can decision-make within the process had to be at the forefront of research design. The philosophical principles of critical pedagogy seek to enable multiple expressions of liberation of oppressed populations. A co-designed curriculum that seeks to be underpinned by critical pedagogical principles must align with emancipatory research methods. 


When considering an emancipatory approach, a consideration of who should feel emancipated is key. Therefore, the experience of the child is central when deciding upon methodological approaches, a rights-based approach seems essential to embodying integrity to the ideals of emancipation. This can also ensure that the central voices are heard too as alluded to by Freeman (2007), who stated that “taking a rights perspective is a powerful way of uncovering previously unheard or hidden stories.” However, navigating the complexities of the ethical considerations requires firm underpinning of childrens’ rights. The purpose of the research would be to improve the experience and create a critical pedagogy that engaged children, therefore their voice should become a central part of the process. Respecting their thoughts and ideas, rather than ‘looking down’ on their experiences. Mayall (2002) argues that we should be ‘ looking up’ in a contextualised way that understand children’s standpoints, learning from their knowing and treating them with agency to make change. In this way we must consider a participatory action research (PAR) process that documents their lived experiences respecting their participation rights as stated In the convention of childrens rights (United Nations, 1989, Article 12).  This states that the child has a right to express his or her views freely in all matters affecting the child, and to have them taken into account when reporting on the experiences throughout the  research period. A journaling of the participatory dialogue that will occur can provide opportunities to centre the childrens’ voice, positioning them as social actors rather than objects in the research. Arguably, research that is not participatory that involves children is not ethical and should not be considered as a valid research method, it should enhance the wellbeing of the participants. Assumptions that the child wishes to be a participant due to a gatekeeper such as a teachers’ willingness should not be assumed and must also take into consideration the ‘who’ that are selected. Not necessarily relying on the teachers’ perspective on who should be invited in, not necessarily the ‘good’, which could create a biased field of participants (Harcourt, Perry and Waller, 2011). Children should feel safe and be able to develop a respectful, open relationship with the researcher through the process to accurately capture their views and navigate the power imbalance. Furthermore, childrens rights also encompass the receiving of ideas and information and consideration must be given to how the research will be disseminated to the group in a meaningful way, through simple summaries and posters. 
The work of Luguetti, Oliver & Parker(2020) unpacks these ethical challenges as she navigates a participatory action research project with a youth refugee football project. Luguetti, Oliver & Parker (2020) recognises that PAR values researching with the participants, rather than on and supports co-creation of knowledge with young people that can act in favour of social change. Luguetti, Oliver & Parker (2020) goes on to argue that it is imperative to go beyond do no harm and to engage throughout the process in reflexivity in relation to power dynamics. This mirrors the classroom dynamics of teacher-led content and pedagogy that is standard in British education, this research suggests a democratic pedagogical process that is co-designed with pupils. It is our responsibility to find new ways to illicit creative opportunities, Luguetti, Oliver & Parker (2020) argues for an openness and to exercise reflexivity in relation to our own positionality as we enter our individual context and consider our own privileges, experiences and assumptions as we interpret the data before us and interrogate the experiences of the children we co-create with. Similarly, this research seeks to work with a school in a socially deprived area and therefore may create a false equal relationship that may further deepen the social inequality experienced by the children within the context. 
Luguetti, Oliver & Parker (2020) adopted a collaborative self-study to interrogate the processes and engage in reflexivity to consider the ethical challenges with the PAR, this was operationalised through extensive field notes and collaborative meetings with the co-researcher, who was both participant in the football programme and employed as research assistant. 

Friere (1987) argued that researchers should be open to and practice reflexivity to engage in a struggle for meaning and action which challenges their own positionality, assumptions and inherent privileges. The consideration of how the actions that emanate from the research are not dominated by these privileges and positionality, the how of removing hierarchy requires further thought. 

In order to understand the ethics of co-production, Luguetti, Oliver &Parker (2020) investigated her own positionality and privilege. Similarly, standing as an in-betweener, rather than an outsider. A Welsh, working class background, raised in the valleys, part of the LGBTQ+ community, constantly negotiating masculinity and femininity as a female ex-rugby player. However, also recognising the privileges of a university education and being middle class and white. There may be similarities, age, positive experiences of PE and sport will colour the interpretations of the observations and interactions. This reflexivity, ‘navel gazing’ (Jarvie, 1988,p.88)  are essential in ensuring the research is a real political experience rather than a structural exercise (Bensa,2010). The integration of the researcher experience through the research and as it evolves and changes is a consideration. Further exploration of emancipatory and decolonizing research techniques is required to ensure staff and students involved in the research have the power to influence the trajectory of the pedagogy and curriculum content. A consideration of how words may be interpreted and understood and how concepts that are selected are negotiated between us is paramount to the success of the research. Participants accounts, Bourdieu (1980) calls this a performative character, whereby we act out the social roles ascribed to us, based on our habitus, internalized dispositions or cultural capital in our contextual environment.
When exploring the ethical considerations of researching in schools Seedhouse’s (1998b) ethical grid can be a useful tool for guidance. The four layers of the grid can offer structure to build the research proposal. The external layer ensures that the safeguarding of children, the requirements of meeting the curriculum aims and what matters statements in relation to content and delivery, the consequential layer encourages us to consider what actions could be undertaken in relation to changing the landscape of PE delivery and how this might create a more inclusive environment for groups who are currently marginalised in PE. The deontological considerations relate to ‘do no harm’ and as we present challenging topics and ideas within the proposed curriculum we must plan to create psychological safety for groups such as LGBT+ students who have historically suffered bullying and othering in PE and finally the core layer which considers how the research enacts respect for all individuals within the classroom but also, more importantly encourages autonomous learners (Stutchbury & Fox, 2009).  In relation to educational research, one can consider the principles of caring (Noddings, 2012) as guiding thoughts to move beyond simply do no harm, to ensure that there is a building of relational trust as noted by Flinders (1992, p. 113) to create a collaborative environment. The ethics of the research should match the ethics of teaching to ensure alignment in the field of study between the researcher and collaborators. 

Within the proposed research an action research approach, whereby a scheme of work that teaches equity explicitly will be co-designed with a qualified PE teacher in an attempt to achieve cultural inclusion and a sense of wellbeing and belonging for all children. This will be a part of an equity framework designed for pe curriculum design. One of the key ethical issues or tensions that may be drawn from the research design may be the potential privilege of both researcher and teacher that may be planning the scheme of work and therefore which may exacerbate and perpetuate current stereotyping and homophobic, transphobic tropes. 
Such tensions and conflicts could be ameliorated through the sense-checking by Global Majority, LGBT+ community members to ensure that a framework maintains high fidelity to its’ inclusive approach through development of key language usage within it. 
The teacher-researcher access to children in their own classroom cannot simply utilise their own environment without seeking out appropriate parental consent (Punch, 2017 pg. 44). 
The Curriculum and Assessment Wales Act (2021) notes that RVE must be delivered to all learners, this has proved to be highly controversial, therefore an acknowledgement of a sensitivity in relation to scheme of work that is addressing inclusivity and equitable practice with LGBT+ and minority groups will require parental consent to participate in the research and this must be addressed in good time to answer any possible queries and concerns. 
With Enright’s (2017) research, there were multiple insiders, both generating and interpreting data. To resolve this a peer-debriefer was utilised to support the negotiation of the ethical tensions, to further encourage self-interrogation and represent the stories of the pre-service teachers. The peer de-briefer was an outsider that encouraged reflexivity in the discussions. 

Within the proposed research an action research approach, whereby a scheme of work that teaches equity explicitly will be co-designed with a qualified PE teacher in an attempt to achieve cultural inclusion and a sense of wellbeing and belonging for all children. This will be a part of an equity framework designed for pe curriculum design. One of the key ethical issues or tensions that may be drawn from the research design may be the potential privilege of both researcher and teacher that may be planning the scheme of work and therefore which may exacerbate and perpetuate current racial stereotyping and homophobic, transphobic tropes. 
Such tensions and conflicts could be ameliorated through the sense-checking by a Global Majority, LGBT+ community members to ensure that a framework maintains high fidelity to its’ inclusive approach through development of key language usage within it. 
The teacher-researcher utilising their access to children in their own classroom cannot simply be a given, to utilise their own environment without seeking out appropriate parental consent is inappropriate and a clear example of unethical behaviour in research (Punch, 2017 pg. 44). Therefore, developing a clear rationale for the research that can be shared with both the school and parents’ to ensure informed consent is both given by parents and guardians and the school is an important feature of the future design in gaining ethical approval (British Educational Research Association, 2018). BERA (2018) suggests that researchers should consider how the research must not become too onerous, in a society whereby teachers currently feel the pressure of workload, an important task will be to ensure this enhances pedagogical practice in the workplace, rather than detracts from their core work of educating children. The rights of the child must consider their right to anonymity and whether or not they have consented to be part of the research, as this will be classroom based, research requires particular attention to be made to the interactions and class dynamics and respect of individuals’ rights to consent. Throughout, all difficulties met and challenges should also be appropriately discussed and considered. 
The methodological approaches that have been considered throughout offer an opportunity to engage within close to practice research, utilising emancipatory methods that enhance the opportunity to become autonomous learners engaged in a democratic pedagogical approach. The research seeks to utilise multiple approaches to check robustness and validity, to centre the voice of the child while developing a pedagogical practice that could impact the Physical Education landscape in a practical way. 
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