Milly Hands 2205042

                                     [image: A close-up of black text

Description automatically generated]


Module Code:  ECAD6016

Module: 	Learners, Schools & Communities: where am I teaching?
Assignment Title: 
Assessment Component 2: Written Assignment A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Student Name: Milly-Jayne Hands

Student Number: 2205042 

BA Primary Education (QTS)

AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	Strengthening Critical Engagement with Literature
	I have improved my critical analysis by comparing different viewpoints and evaluating the strengths and limitations of sources.
	I have tried to compare different viewpoints particulary within the literature review where I discuss the barriers of using formative assessment in the classroom. 

	Improving Structure and Coherence in Writing
	I have focused on one idea per paragraph and used subheadings to improve clarity. 
	I have used subheadings throughout the assignment.

	Keep reading widely around the focus

	I have read books, journal articles, and credible websites, related to my focus.
	See Reference List.



















Introduction 

This assignment critically evaluates the development of a strategic target from a School Development Plan (SDP), focusing on the actions taken, their impact, and reflections supported by evidence and research. According to BERA (2024), schools must be kept anonymous by using a pseudonym. I will refer to the school as School X. The target chosen is Improving the Quality and Quantity of Formative Assessment and Feedback to Support Learner Progress. This was identified as a key priority at School X. Formative assessment and effective feedback are vital in helping pupils understand their next steps and make meaningful progress (Heritage, 2010). This target is relevant within the school’s context, where there are a wide range of learning needs and a commitment to raising standards for all learners. It also aligns with the Welsh Government’s National Mission, which highlights assessment and feedback as crucial tools for supporting pupil progress and reducing the attainment gap (Welsh Government, 2023). The assignment begins by outlining policy, followed by a literature review. It then explores how the target has been implemented and concludes with reflections on the impact and future practice.



Policy 

In Wales, school improvement is guided by national policies that encourage schools to reflect on their practice and plan for development. The Welsh Government expects schools to follow a cycle of self-evaluation and improvement planning to raise standards and support all learners. A key document in this process is Education in Wales: Our National Mission, which sets out the goals of improving outcomes, reducing the attainment gap, and creating a fair and inclusive education system (Jones, Giorgio Ostinelli and Crescentini, 2023).

Each school creates an SDP to identify its priorities for the year ahead. These priorities are based on evidence such as pupil progress data, Estyn inspections, learner voice, and the needs of the community (Booth et al., 2013). This approach ensures that schools are responding to national expectations and local needs. This target links to wider Welsh Government goals, like those in the Well-being of Future Generations Act, which encourages schools to help create a fairer and healthier society (Welsh Government, 2015). This includes making sure every learner is supported to thrive, both academically and emotionally. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 also promotes inclusive education by ensuring that all learners, regardless of ability or background, are given the support they need to succeed (Welsh Government, 2018). By improving formative assessment and feedback, schools can identify individual learning needs and give them clear guidance helping pupils to make progress and feel included (Irons and Elkington, 2021).

At School X, improving formative assessment and feedback was chosen as a priority following internal reviews and external advice. This target is closely linked to the Welsh Government’s focus on supporting progress in literacy, numeracy, and digital skills (Welsh Government, 2022). It highlights the importance of high-quality feedback in helping all pupils understand their learning and what they need to do next, which may help reduce barriers to progress and promote equity across the school (Smith et al., 2017).


Literature Review 

Formative assessment involves using strategies like questioning, peer and self-assessment, and giving feedback that helps learners understand what they need to do next (Clark, 2012). Research by Black and Wiliam shows that good formative assessment can improve learning, especially for pupils who need the most support (Black and Wiliam, 2018). The Welsh Government also highlights assessment as a priority, linking it to raising standards and supporting all learners (Welsh Government, 2023b).
Dylan Wiliam explains that assessment should not just be about checking what pupils know but used to support teaching and learning (Black and Wiliam, 2009). However, putting this into practice can be difficult. Estyn found that in many schools in Wales, feedback is not always clear or helpful, and pupils are not always sure how to improve (ESTYN, 2024). This reflects what I observed at School X, while some teachers provided clear success criteria and helpful, focused feedback, in other classes the feedback was unclear or missing, which left some pupils unsure about how to improve their work.

There are several barriers that can make formative assessment hard to do well. These include lack of time, limited training, and differences in how confident teachers feel using these strategies (Andersson and Palm, 2018). The Welsh Government’s Assessment Guidance for the Curriculum for Wales encourages teachers to build assessment into everyday learning, rather than seeing it as something separate (Welsh Government, 2022b).

Research suggests that successful approaches include creating clear success criteria with pupils, using feedback to plan next steps in learning, and giving learners a voice in their own progress (Clarke, 2014). These approaches fit with the aims of the Curriculum for Wales, which focuses on helping pupils understand what they are learning, why, and how to improve (Welsh Government, 2022b). In summary, research and policy both support the importance of formative assessment, but there are challenges in using formative assessment effectively and consistently across the whole school (Moss and Brookhart, 2019). Ongoing training, time to reflect, and a shared approach among staff are key to helping feedback and assessment have an impact on learning (Killion and Staff, 2008).

Developing an Action Point, Reflection and Evaluation 

The chosen priority from the SDP is Improving the Quality and Quantity of Formative Assessment and Feedback to Support Learner Progress. This target was identified through internal self-evaluation, including book looks, learning walks, and pupil progress meetings, which showed that feedback was not consistent or effective across the school. Pupil voice revealed that some learners were unsure how to improve their work. This links to what Estyn has suggested about how important it is for pupils to understand their learning and take responsibility for their progress (ESTYN, 2022).

To address the target, the school introduced a clear action plan. This included updating the marking policy using the ‘Marking Mouse’ system, training staff on effective Assessment for Learning strategies, and creating a school-wide assessment toolkit. Teachers now use success criteria in lessons by sharing them with pupils at the start of learning, encourage peer and self-assessment through structured activities such as ‘tickled pink and green for growth’, and deliver feedback through marking codes, verbal comments, and reflection prompts that help learners understand how to improve (Appendix 1). Regular INSET sessions and peer observations have supported staff to share good practice. These steps are informed by guidance such as the Assessment for Learning in Wales document which emphasises the importance of clear learning intentions and feedback (Welsh Government, 2020).

In my teaching, I supported this target by using success criteria templates and giving feedback linked to pupils’ self-assessment. This helped learners understand what they were aiming for and reflect on their progress. However, some pupils, especially those less confident, needed extra support with self-reflection. Research shows that for feedback to be useful, pupils must understand and act on it (Black and Wiliam 2005). To support this, I used guiding questions like “What did you do well?” and “What could you improve?” to help pupils think about their work. I also tried peer-assessment by getting pupils to swap books and give each other feedback using a checklist. This helped them understand what to look for in their learning. I plan to try digital tools like Google Forms, where pupils can share their thoughts, and I can give quick feedback using short comments or voice recordings. According to (Hepplestone et al., 2011) using technology can make feedback quicker and more interesting for pupils. 
. 
The school measures the success of this target using different methods, including monitoring books, pupil progress data, lesson observations and pupil surveys. Pupil voice is a key part of the process, in line with the Curriculum for Wales focus on learner agency (Welsh Government, 2024). While there are signs of improvement, especially in pupil awareness of learning intentions, more work is needed to make sure good practice is consistent across the school. A next step could be adjusting feedback strategies to support all learners, including those with additional learning needs, by developing differentiated success criteria, offering scaffolded self-assessment tools, such as sentence starters or visual checklists, and using pupil-friendly digital platforms that allow for voice notes or visual feedback, helping to make guidance more accessible and inclusive (UNESCO, 2017).

Conclusion 

In conclusion, this assignment explored how School X is working to improve the quality and quantity of formative assessment and feedback. It looked at why the target was chosen, how the school is putting it into action, and how the impact is being checked. I now understand that using pupil feedback and lesson observations helps schools decide what changes to make and whether they are working. I have learned that school improvement is a continuous process, based on self-evaluation, listening to pupils, and working together as a school. Instead of following a fixed, step-by-step process, schools often need to reflect and adjust their plans over time (Chapman et al., 2013). This cyclical approach helps ensure that teaching and learning meet the ongoing needs of all learners (Pollock, 2008). This experience has shown me how I can support school priorities through my own teaching, especially by using clear success criteria and feedback that helps learners move forward and progress. It has also helped me become more reflective in my practice and supports my progress towards the Professional Standards in areas such as pedagogy, working with others, and helping pupils achieve their best.
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Appendices 

Appendix 1 – Marking Policy 
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