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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	
Naomi Doerge

	INSTITUTE/CENTRE/UNIT

	IICL- London


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Deputy Programme Manager (Business CertHE) & Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Deputy Programme Manager (Business CertHE), Lecturer (Academic Skills), Module Leader (Academic & Employability Skills: Health and Social Care), Co-Lead EAP Department

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	1st October 2025

	Mentor
	Dr Jessica Clapham SFHEA Senior Lecturer, Programme Director, Applied Linguistics UWTSD Carmarthen.






Context statement: 


	
In my year and a half at University of Wales Trinity St. David’s (UWTSD), my roles have afforded me a broad range of experience. I am Deputy Programme Manager for the Business Skills Certificate of Higher Education (CertHE) at the London campus, a programme of 1300 students, module leader for the second largest Academic Skills module, and co-lead of the English for Academic Purposes (EAP) Department. I lecture Academic Skills for Level 4 CertHE students in Business and Health and Social Care, and have also taught Level 4 BA students. My work in the EAP Department has also offered the opportunity to design materials and teach Level 5, 6, and 7 students.
As Deputy Programme Manager, I work closely with the Programme Manager, sharing responsibility for programme design, quality assurance, and student support. I also assist with preparation for quality review meetings and exam boards, including data collation, profile audits, discrepancy resolution, and student advocacy (A4; A5). During term time, one of my key duties is supporting students with academic or pastoral challenges and offering guidance to lecturers on materials, assessment design, and classroom management (A1; A2).

As a module leader, I design materials and detailed lesson plans and communicate regularly with my team of lecturers to ensure maximum student engagement, feedback, and understanding for Term 1 Level 4 Health and Social Care students (A1; A2; A3). Furthermore, I develop assessment briefs in line with institutional expectations, taking care to reflect on previous versions to enhance clarity and effectiveness.




























Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	
My role as module lead of Academic Skills for Health and Social Care is something I am particularly proud of, as I have dedicated time to ensure that materials and lessons are inclusive of all levels and abilities, regardless of who delivers them (K5).

When I took over the module, I applied the pedagogical knowledge from my MA in Applied Linguistics and English Language Teaching, as well as my DELTA, to significantly redesign and rebuild the curriculum from teacher-led slides with minimal, often optional, activities to student-focused, interactive learning with scaffolded activities embedded into each lesson’s materials (K2; V2). This includes activities such as recognising academic style errors in a paragraph, choosing between stronger and ‘weaker’ paragraph structures, true/false questions, and sorting cohesive devices into their functions, among many others. This redesign reflects Task-Based Learning (TBLT) principles learnt on my MA, which suggest that such learning reduces student anxiety (Xu & Fan, 2022), increases motivation and engagement, and fosters positive teacher-student relationships, creating environments “filled with enthusiasm and active participation” (Xu & Fan, 2022, p.28). These benefits are crucial for Level 4 Widening Participation learners, who vary in age, experience, and often struggle with participation and motivation (UPP, 2025) (V1; K1; K2).

Each week, I email detailed lesson plans to my teaching team, emphasising student engagement and offering practical strategies to reassure anxious students (V1; V2; V5). This ensures a consistent experience for students (K5), as lecturers vary in expertise, especially with teaching within a widening context, and further supports teacher-student relationships (K1; V4; V5). Colleagues have noted the impact; one lecturer wrote, “as an experienced teacher and someone who taught the course before, I quickly realised that you have a tremendous understanding of the circumstances of our students and their needs, these emails are like mini-training sessions”.

My materials are designed for diverse students (V1) who differ in educational background, commitments, and sense of belonging (Fernando & Kenny, 2021), which can lead to considerable academic anxiety (Canning et al., 2018). Such anxiety can be “detrimental” (Young et al., 2019, p.2) to learning and retention. Therefore, in addition to task-based learning, my activities also reflect the research which demonstrates that peer interaction, such as pair or group work, benefits mature and first-time university students (Downey, Cunningham, & Buggy, 2023) (V2; V3), especially those more prone to academic anxiety. 

Many widening participation students may struggle to attend class regularly (Office for Students, 2018) (V2; V4), and digital adaptive tools can vastly benefit such students, as well as others, as they offer "all students an opportunity to learn” (Marshman, DeVore, & Singh, 2020, p.1). I have made sure to supplement in class materials with online H5P quizzes on Moodle (K4) so that students can review topics on their own timeframe. However, ensuring student engagement with such tools is challenging (Marshman, DeVore, & Singh, 2020), especially given that many of our first term students do struggle significantly with basic Digital Literacy (Butcher & Curry, 2022) (V4; K1) and I believe that I need to offer more in class opportunity for students to engage with these tools. I plan to liaise with the Health and Social Care Digital Skills module leader as well (K5) to see if both modules can introduce these types of digital quizzes, as well as an increased use of forums, early in the term so that students have ample opportunity to practice, and to increase their confidence with the use of digital tools. I would like to carry this over to modules across the Business Certificate programme in my role as Deputy PM as well (A4; V2).










[bookmark: _Int_f5VKueqd]
Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments

	
As a lecturer in a widening participation institution, I am acutely aware of the importance of academic resilience for these students and believe that supporting its development is a key part of my role (A4). I have witnessed the strong “correlation between self-belief and confidence, and academic performance” (Bakour, 2024, p.64) with widening participation students (V4; K1), and therefore aim to create a classroom atmosphere where students actively lead their learning (V1; V2; K2). I see my role as a facilitator, guiding students to recognise their own worth and capability (V2; V3), rather than following a more traditional teacher centred, lecture-heavy approach. I emphasise student responsibility from day one, using a Jigsaw Activity to teach Time Management strategies.

I chose this activity because it promotes accountability (V2; V3), collaboration (K2), and students’ ability to facilitate their own learning (Jay, Etchells & Dimond-Bayir, 2023) (V2). Students start in “Home” groups to lead into the topic, move to “Expert” groups to specialise in a strategy with a website article and questions to answer, then return to teach peers in their home groups. Materials are scaffolded, and groups decide how to share tasks effectively, with little involvement from me. I monitor closely and step in if needed, but otherwise students lead the way on how they learn and teach their strategy.

Since introducing this activity, engagement has increased, with students reporting excitement for future group work and satisfaction that “each and every person contributed and helped each other work” in post activity written reflection. This aligns with research showing “effective instructor-designed group-based learning can improve students’ social relationships and sense of their unique contribution” (Fellows, 2024, p.52) (K1; K3; V2; V5). Randomly assigning the groups encourages cross-background interaction (V1; V4), enhancing collaboration, enhancing collaboration, which can support learning and performance (Jay, Etchells & Dimond-Bayir, 2021) (V3; K1). Engagement and collaboration have significantly improved from previous Day 1 classes and contribute to a strong classroom community. 

On reflection from last term, I revised the lead-in and discussion questions to improve understanding (K3). I also noticed that previously some students left confused about strategies they had not become ‘experts’ in, so this term I added a Strategy Table for students to create their own written record (K3; K1). After this term’s version of the activity, I also recognise the need for more time for students to consolidate knowledge and reflect on their skills and experience after the activity. As learnt during my DELTA, such metacognitive stages are crucial to improve retention and engagement (An, Ye & Liu, 2024) (V3; K1).  I now recognise that I could establish more opportunity for metacognitive stages across all my classes, not just my Week 1 lesson (K3). This will not only better balance independent learning with support in the first weeks of term, but also further support students in the development of their confidence in their own abilities (An, Ye & Liu, 2024), something widening participation students often need (Barkour, 2024) (V2; V4; K1).
Finally, as Deputy Programme Manager, I recognise the need to share this activity as an example of collaborative and independent learning with other lecturers, ensuring all Business Certificate classes have the same opportunities (K5). Prior to this term, I lacked confidence, thinking the activity too complex to explain. After a colleague successfully tested my instructions of it (V5), and since I have been able to reflect on its weaker points and consider improvements, I feel confident to share it. In my new role as Module Leader for the Business Certificate Academic Skills module next term, I will ask all lecturers to use this activity too.





	




Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Designing assessments and giving feedback is something I have reflected on extensively over the last year. When reviewing the first assessment brief I created for Academic and Employability Skills in June 2024, I recognised opportunities to strengthen the sequencing and scaffolding of tasks to better support students’ gradual progression (K2). At the time, I introduced a short report early in the term, as it carried a lighter weighting and was supported by planning tools and templates. However, through student observations and discussion, I realised that many first-term learners would benefit from more step-by-step preparation before completing a report-style task. This insight highlighted the importance of aligning assessment timing with student readiness and emotional confidence (K1; K3).

With this hindsight, I developed the brief to allow more time for students to build the skills required for the report and reordered the curriculum so familiar topics (such as presentation skills) were taught earlier, with more challenging topics later. This reflects Fellows’ (2024) recommendation for gradual scaffolding and led to calmer students and a reduction in academic misconduct, with numbers reducing to six across the cohort (K2; K3; V2). My practice in assessment design has also evolved through collaboration with my Birmingham Module Leader counterpart (V5). Together, we created a brief that shifted from assessment of learning to assessment for learning (Fellows, 2024). The current process-based portfolio structure, where each task builds toward a final 1,200-word report, has resulted in students demonstrating stronger awareness of research skills and reporting that they feel more prepared for Task 3. This is likely to lead to fewer misconduct cases and higher submission rates.
As deputy programme manager, I have recently contributed to the review of 2026 briefs submitted by other module leaders, working closely with my programme manager and the Birmingham counterpart for the Business Skills for the Workplace Certificate to ensure briefs meet UWTSD standards and are appropriate for students (V5; K5). My experience of asking too much of students too soon also helped me identify when others risked doing the same (K1; V1). I made suggestions to simplify language based on my understanding of how assessment wording can alienate widening participation students (Butcher et al., 2017), supported by training I took part in regarding assessments during UWTSD’s Assessment Symposiums (A5).  I also advised on providing more accessible guidance on how to meet specific criteria, and setting more realistic expectations of Level 4 students, for example, focusing on asking students to describe or explain, rather than analyse or critically compare. This process enhanced my understanding of how briefs should be designed and communicated, how our programme assesses students, and how institutional standards must be upheld (V4; K5).
As a final reflection, I have also considered how I give, and instruct others to give, feedback. Although summative feedback is generally sufficient, I believe students do not always access this feedback in good time to improve for the next term. To address this, I plan to use Weeks 9 and 10, during which little new material is introduced, and students are focused on assignments, to offer short “mini-tutorials.” These will allow lecturers to offer individual support and opportunity for skill development ahead of the final task (K1). I have given lecturers a set of questions they can reflect with each student on, to ensure consistency across these ‘mini’ tutorials (K5). In addition, recognising that students struggle to access their summative feedback (K3) as the teachers and modules change (V4), next term the PM and I will run a ‘Feedback Clinic’ on the Business Skills programme, to help students access and understand the feedback they received to improve future assessments.












Evidencing Area of Activity 4 (A4): Support and guide learners

	
In my role as Deputy Programme Manager, I work closely with the Student Success team and Programme Manager (V5) to help students transition into higher education. Many students struggle in their first terms with a sense of belonging, which can negatively impact confidence, engagement, and retention (Bakour, 2024; Fernando & Kenny, 2021) (V1; V4). Morgan (2024, par. 1) argues that “fostering a sense of belonging among students [is] a crucial element for academic success, student retention, and overall wellbeing” and insists that “creating a culture of belonging has become a strategic necessity”. To meet this, I have been part of two initiatives to enhance student experience and foster community (V3; K1; V2).

The first was a team-based “pub quiz” for 100+ students on Welcome Day, designed to promote active peer interaction. Working as Quiz Masters, the Programme Manager and I created a relaxed environment that boosted energy and helped students feel comfortable approaching us early for support, evidenced by the increase in emails received in the first weeks of term (V1; V2; V4). Building on this sense of community, we also introduced our second initiative, a Week 3 Get Together event for students across terms to socialise and meet staff. Although attendance was lower than hoped, feedback was positive with comments such as “more of these please!”. I plan to increase participation by promoting the event more directly in Term 2 and 3 classes.
Since taking the programme, my colleague and I have significantly increased pastoral support to students, collaborating with the Student Success and Learning Support team (V5), to ensure that student needs are met (V1; V2).  Widening participation students often require substantial pastoral support (Wixcey, Cropley, Shearer, 2024) and this involves referring students to wellbeing, guidance about missed classes, and meeting with anxious or struggling students, often following up multiple times by phone or email. Such support can impact academic outcomes (V3) (Wixcey, Cropley, Shearer, 2024) and our efforts to support students and foster community have been reflected in improved outcomes on our programme, with completion numbers increasing from 36% in the 2023/24 academic year to 88% completion in 2024/25 so far (Demetriou, 2025).
Further to pastoral support, this term I worked more closely with the Learning Support team and took greater responsibility for ensuring that our students with additional needs are supported (V1; V2). The number and range of these students have increased in recent terms, requiring closer collaboration with Assessments, Facilities, Operations, and Learning Support (V5). My colleague in Learning Support noted that I “always take the time to ascertain exactly what is needed; often going above and beyond to ensure that reasonable adjustments are made”. I have also adapted my own materials for accessibility, adjusting colours, fonts, and layout for students with learning disabilities such as dyslexia (V2). Recognising it is not enough for me alone to do this, and that other module leaders cannot always attend IICL quality training on the topic (V4), I am developing a one-page guide on accessible materials with Learning Support (V5) to distribute to all module leaders next term so they can implement similar changes programme-wide (V2; K5). 
In my role in the EAP department, I regularly meet students to offer guidance on their English ability. While our campus does not offer general language classes or support, I direct students to accessible self-study resources. Often, the guidance they need is more reassurance on their level and abilities to increase confidence (V1; K1). I am also instrumental in creating engaging, student-led materials and working closely with my EAP co-lead (V5) to facilitate these workshops.
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Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	One of the most significant ways I have enhanced my professional development is through attending the UWTSD Assessment Symposium in 2024 and then joining the Working Group that planned the 2025 event. The first symposium highlighted the needs of widening participation students and neurodivergent students, and how traditional assessment can disadvantage both groups (Fellows, 2024; Burnell, 2019). A discussion on Bloom’s Taxonomy, particularly expectations for Level 4 students, prompted me to reassess the demands I set in early assessments, influencing both my review of Assessment Briefs (A3) and my own brief design (A3). The second symposium focused on authentic assessment and improving poorly designed briefs. Through planning this event, and during the symposium itself, two Academic Skills colleagues and I developed the initial concept for the process-approach Assessment Brief now used on the Academic and Employability Skills module (A3; V5).

I have also completed my Level 2 BACP Counselling training since joining UWTSD, which has shaped my development as both a lecturer and Deputy Programme Manager. Many students require pastoral support for a wide range of challenges (A4), from academic anxiety to bereavement, financial pressures, and family issues. The Level 2 course strengthened my ability to listen and empathise and deepened my understanding of personal and professional boundaries, both my own and others’. It also refined my reflective practice, as weekly graded reflections with tutor feedback required sustained, honest evaluation of my actions. This has been invaluable in helping me identify weaknesses in my lesson plans, materials, and assessment briefs (A1; A2; A3), and to make concrete improvements. Finally, the training has enhanced my ability to communicate calmly in stressful situations, which has proven essential when mediating classroom management issues or meeting with students in non-academic misconduct meetings. These conversations often require addressing concerns about behaviour and helping students understand how to move forward constructively after disruptive incidents, and my counselling training has been invaluable in handling these situations with clarity, sensitivity, and appropriate boundaries (V1; V4)
In relation to Non-Academic Misconduct, my experience as Deputy PM, where I regularly support the PM in addressing these incidents, led to our collaboration with Executive Student Cases Officer, David Sherwood, to deliver IICL Quality training on non-academic misconduct for lecturers across the London and Birmingham campuses (V5). The first session drew over 100 attendees, and taking a leading role in organising this training significantly strengthened my professional confidence and development, particularly in communicating complex procedures clearly and supporting colleagues in applying them. I also created a pro-forma for this session, piloted in the Business Certificate programme in London. It was designed to support both lecturers and students after such incidents had taken place and ensure clear communication between stakeholders. Although it was ultimately not successful in its implementation, the process of designing it significantly aided my development as it strengthened my understanding of institutional systems and procedures (V4; K5), which furthered my knowledge as a Deputy PM.
A further training session that helped me reflect and strengthen my communication skills was the recent Personal Safety training day. Although framed within a health-and-safety context, the section on Transactional Analysis, exploring the different ways adults communicate, prompted me to reflect on my own interactions with students (K3). It has meaningfully shaped how I think about student-lecturer communication and the way I speak to students in my class.
Due to my initiative in learning, teaching, and co-leading teams, my line manager and the Dean have nominated me for Aurora 2026 which I will take part in from January 2026. I am confident that this programme will further my professional development as both a Deputy Programme Manager, and lecturer. 
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Dr. Patronella Ganza

	Job Title
	Previously: Programme Manager Health and Social Care Certificate, Currently: Associate Lecturer  Health and Social Care Programme

	Fellowship Status
	Felllow

	Institution/Institute/Centre/Unit
	University of Wales Trinity St. David

	Email address
	p.ganza@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Patronella was the Programme Manager for most of my time as Module Lead and Lecturer of Academic and Employability Skills. She also observed one of my classes as part of the university’s lecturer obversation scheme, The Visit.





	Referee 2:


	Name
	Dr. Lizeta Demetriou

	Job Title
	Programme Manager Business Skills for the Workplace Certificate

	Fellowship Status
	Associate Fellow

	Institution/Institute/Centre/Unit
	University of Wales Trinity St. David

	Email address
	l.demetriou@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Lizeta is the Programme Manager to my Deputy for the Business Skills for the Workplace programme. She is also the co-lead of the EAP Department.





GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
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	Date 
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