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ECEY5005:
Language and Literacy in the Digital World 

AIM(S)

· To gain a deeper understanding of language and literacy in the development of young children.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· analyse, in depth, children’s language development and early literacy from pre-birth to seven years;
· identify and analyse a range of approaches to early literacy, including digital literacy;
· identify and analyse, in depth, their own role in encouraging and supporting children’s oracy, reading, writing and digital literacy skills;
· apply practical skills which include application of theory in practice, develop their own digital skills and an oral presentation.


AI Statement
I can confirm I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials such as my own work. I confirm I have copies of my drafts, notes, and other resources I used which I may be asked to provide in evidence.






Part 1. Presentation (15 minutes):
• Record yourself telling 2 stories

Video 1 (Digital) - ECEY5004 Digital Story.MOV
Video 2 (Traditional) - ECEY5004 Traditional Story.mov























Part 2: Paper 
Introduction
[bookmark: _Int_GFr4joMa]There are many benefits that storytelling can bring to children such as, developing their language and literacy skills (Neaum, 2012). Listening to stories help children learn new words, improve their listening skills and use their imagination (Bower, 2014). After listening to and participating in a familiar story or rhyme, children may be able to begin repeating the story or sharing the story in their own words. This can support children’s language and literacy development (Welsh Government, 2024). 
This paper will analyse two recorded storytelling approaches, focusing on three storytelling skills observed during the recordings. These include questioning and interaction, the use of voice and expression, and the use of visual or digital resources. Research and relevant theories will be used to explain the importance of these skills and evaluate their limitations. Comparisons between the two approaches will help identify their strengths and how storytelling can support children's learning and participation.
2.1 Questioning and Interaction
During the stories, the storyteller asked questions and interacted with the children to help keep them engaged. Questions were asked during and after the story, although more questions could have been used to encourage children to take part and share their ideas. The storyteller also left pauses during the repetitive parts of the story, allowing the children to say the next line. This can help children remember the words, develop their listening skills, and build their confidence in speaking. It also allows children to become more involved in the story rather than just listening to the storyteller. The pauses also gave children the opportunity to participate rather than just listen (Dickinson and Morse, 2019).
 

[bookmark: _Int_VGLeJeTg]Larson and Marsh (2014) explain that children develop literacy through talking and interacting with others. Adults can help children develop their language by asking questions and encouraging them to join in with stories. This helps children learn new words and improve their speaking and listening skills. In We're Going on a Bear Hunt, the storyteller paused during the repeated parts of the story so the children could say the next line. This helped the children join in with the story instead of just listening. However, more questions could have been asked to give the children more opportunities to talk about the story and share their ideas. This shows how storytelling can help children develop their language and literacy skills.
Asking questions during storytelling gives children the chance to share their ideas and listen to what others have to say. This can help children develop their speaking and listening skills, as well as learn unfamiliar words. Open-ended questions can encourage children to think about the story and explain what they think might happen next (Dickinson and Morse, 2019). For example, the storyteller could ask, “What do you think will happen when they find the bear?” or “How do you think the children are feeling?” These types of questions allow children to give their own answers rather than just saying yes or no. The Curriculum for Wales (Welsh Government, 2020) highlights the importance of developing children's language and communication skills. Storytelling can support this by giving children opportunities to listen, talk, ask questions and share their ideas.
Vygotsky’s theory suggests that children learn through their interaction with others. Vygotsky's idea of the Zone of Proximal Development explains how children can learn with support from adults (Best Wales, 2024). During the We’re Going on a Bear Hunt story, the storyteller left pauses for children to say repeated phrases, encouraging their storytelling and speaking skills. If more questions had been asked during the stories, this might have encouraged children to think more critically and predict what might happen next. However, Newman and Latifi (2021) explain that Vygotsky's theory should be questioned. Children learn differently, so adults need to understand when children need help and when they can explore and learn on their own.

The questions asked by the storyteller gave opportunities for children to think and respond with their own answers. Although questions were asked, more could have been asked to make children think more critically. During the digital story, the questions were more open-ended, but the storyteller did not leave breaks for children to respond, whereas in the traditional story, breaks were given for children to respond. Although questions are important during storytelling, it is vital that the adult understands that asking too many questions may interrupt the learning being given (Bower, 2014). The traditional story therefore appeared to encourage more discussion and participation. Whitehead (2010) suggests that children develop language and communication skills at different rates and through different experiences. The storyteller should be aware of this and adapt the questions to suit children’s needs. 
2.2 Voice, Expression and Gestures
In both videos, the storyteller used different voices, facial expressions and gestures to help keep the children engaged. These skills support children in understanding what is happening and keep them engaged. Lysaker (2018) explains that picture books can offer children different communication cues. This means children can learn from both words and pictures. During the traditional story, the storyteller used different tones of voice and expression to keep children engaged and add more atmosphere. 
Kucirkova (2018) suggests that digital books can also support children's learning through sounds and animations, as they offer a different way to understand and experience the story. In the digital story, the storyteller encouraged children to use physical movements to act out parts of the story, which helped them connect the actions to the words being said.



Voice and expression can help children understand more about a character and their personality. Young children begin communicating through gestures and babbling before gradually developing sounds and words (Bower, 2014). When reading stories, adults can respond to babies’ gestures and use clear expression to help them understand and respond to the story. Laing and Bergelson (2020) suggest that children need to hear sounds in their environment and link them to meaningful experiences in order to learn language. During the videos, the storyteller used different vocabulary and expressions to help children develop communication skills.
Bruner emphasised the importance of storytelling and how stories shape the way children make more sense of the world around them (Takooshian, 2026). The storyteller should make the story more engaging by using gestures, expressions, and explanations. Bruner believed that storytelling is important because it helps people make sense of their experiences. Although his theory was developed before digital technology, it can still be linked to digital storytelling because children can use digital resources to create and share stories in different ways (Greenfield, 2016). Bruner’s theory can be linked to the Curriculum for Wales which supports children in developing their communication skills and sharing their thoughts with others (Welsh Government, 2022). In both videos, the storytellers used interactive approaches to help children connect sounds and words and support their development. 
Expressions and gestures supported children in understanding the story and the emotions of characters. The digital story had enough expression and engagement that children could understand what was happening in the story without needing pictures. This was also shown in the traditional story, as the storyteller used props that matched the language and things being described. Expression can support understanding, but too much dramatic performance may distract from the story or leave less time for children's own contributions (Lysaker, 2018). The Curriculum for Wales highlights the importance of children developing their communication skills and making sense of what they hear and see (Welsh Government, 2022). This links to storytelling because children can use the storyteller’s voice, facial expressions and gestures to help understand what is happening. 

2.3 Visual resources and digital storytelling 
During both stories, visual resources were used, such as pictures. In the traditional story, there were also words on the pages. The storyteller pointed to the pictures and encouraged the children to look at them. Before reading the story, the storyteller also pointed to the title words. This helped draw the children's attention to the words before the story started. Montag, Jones, and Smith (2015) suggest that story-based resources can expose children to a wider range of vocabulary. In the digital story, the children could see the story on a screen. Both storytellers used visual resources to help children follow the story.
In stories, images and illustrations help to convey emotions, settings, characters and events (Kucirkova, 2018). The storyteller used illustrations or visuals in both stories; however, in the traditional story, the pictures might have been too small for children to see clearly, meaning a bigger book could have been used. Erstad and Gillen (2020) explain how digital texts allow children to understand and communicate meaning in different ways, rather than only through written words. 
In the digital story, children could use the visual resources and physical movements to help them follow the story. The Capture Wales project also shows how digital storytelling can combine photographs, voice, music and technology to share stories (BBC Wales, 2014). This shows how stories can be shared through different methods, rather than just written words. The traditional story used a printed book, while the digital story offered a different way for children to experience the story through visuals and movement.




Bronfenbrenner’s ecological systems theory explains how children’s development is influenced by the different environments around them (Bronfenbrenner, 1994). This links to storytelling because children’s literacy skills can be influenced by their home and early-years settings. For example, some children may have more access to books and digital technology at home, while others may have fewer opportunities. Adults also play an important role by reading stories with children and encouraging them to share their ideas. In the recordings, the children had the opportunity to experience a traditional picture book and a digital story that used props and visuals to help them understand the story. This shows how early-years settings can provide children with different experiences to support their literacy development. Bronfenbrenner’s theory helps explain why children’s learning opportunities may differ depending on their environments and the support they receive.
The two recordings used different resources to support children's storytelling. The traditional story used a traditional picture book, while the digital story used visuals and sounds. Both gave children different ways to experience the story. The Curriculum for Wales highlights the importance of children developing their communication and literacy skills through listening and speaking (Welsh Government, 2020). In the traditional story, the storyteller paused to give the children time to join in and say parts of the story. The digital story used visuals and sounds to help children follow the story, but the storyteller did not always pause to give them time to answer questions.
Digital storytelling does not automatically improve children's literacy skills.  Digital resources can support children's learning, but this depends on how they are used (Rahiem, 2021). Too many sounds or visual features could distract children from the story. Adults also need to ask questions and give children time to respond (Falloon, 2020). Overall, both traditional and digital storytelling can support children's literacy when children have opportunities to listen, understand and take part in the story.



Conclusion
In conclusion, both traditional and digital storytelling can support children's language and literacy development. The recordings showed how questioning, voice and expression, and visual resources can help children engage with stories and understand what is happening. The traditional story gave children more opportunities to join in because the storyteller paused to allow them to respond. However, the digital story used visuals and sounds to offer a different way of experiencing the story. Both approaches had benefits, but there were also areas that could be improved, such as asking more open-ended questions and giving children enough time to respond. Bronfenbrenner’s ecological systems theory also shows how children's learning can be influenced by their home and early-years environments and the resources available to them. Overall, it is important for adults to choose suitable resources and encourage children to participate, as this can help support their communication and literacy skills.
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