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[bookmark: _Toc101114271]Introduction 
[bookmark: _Hlk100574977]This written report will focus on one action point taken from School X’s strategic targets. The report will demonstrate how the chosen target was addressed and its impact measured within an evidence-based framework. Relevant literature, theory, and policies will be used 
to support the points raised in relation to the chosen focus. 

School X set a strategic target to improve their understanding of pupil behaviour and how best to implement a restorative approach throughout the school. A restorative approach is often implemented in schools to help pupils become confident individuals, successful learners, effective contributors and responsible citizens (Behaviour Matters, 2016).

In accordance with the Research Ethics and Integrity Code of Practice at the University of Wales Trinity Saint David (UWTSD, 2020), the practitioner’s third Professional Teaching Experience (PTE3) will be referred to as School X. The school context is an English medium primary school with 210 registered pupils situated in Carmarthenshire. A strong emphasis is made by School X to expose foundation phase and key stage two pupils to the Welsh language and culture. Free school meals (FSM) are available to 34.7% of pupils at School X, which is significantly higher than the Welsh national average of 21.3% (My Local School, 2021). 13.2% of School X’s pupils can speak at least two languages, which is more than double the Welsh national average of 6% (My Local School, 2021). Approximately 50% of School X’s pupils have Additional Learning Needs (ALN), with 12 of them receiving special education at the school's Specialist Teaching Facility (STF). 

[bookmark: _Toc101114272]Literature Review 
A school development process or school development plan (SDP) identifies areas for improvement and outlines a set of strategic targets aimed at raising standards. An SDP should also include a realistic action plan which recognises and addresses potential obstacles such as low resource levels (Education Authority, 2020). The Welsh Government (2014b) states that school development planning is a disciplined procedure that requires honest self-evaluation using quantitative and qualitative data to improve educational standards. In 2017 the Welsh Government outlined a challenging and ambitious educational reform programme aimed at raising educational standards and improving learner outcomes (Welsh Government, 2017). Enhancing the quality and equity of its educational system was prioritised by the Welsh Government following the country’s substantially reduced performance in the 2009 Programme for International Student Assessment (PISA) (OECD, 2017). 

An SDP is usually evaluated by the school’s senior leaders, governors, teachers and pupils every three years. The Welsh Government (2014b) believes that all stakeholders should be consulted and involved in the process to prevent disagreement and conflict. Shanka and Thou (2017) highlight that managing differences of opinion amongst staff members can be difficult at times. As a result, careful consideration will be given when critically reflecting on School X’s strategic target of improving their understanding of pupil behaviour and implementing a restorative approach throughout the school. 

When it comes to addressing behavioural issues, Ellis and Tod (2015) emphasise the importance of all staff members following the same school principles, procedures and strategies. The Welsh Government (2012) highlights the benefits of proactive management strategies in preventing behavioural issues from occurring. Strategic planning is key to successful proactive management (Morrison-Porter, 2021) as it prepares practitioners on how to deal with potential behavioural issues surrounding behaviour problems. According to the Welsh Government (2012), non-structured play time can be particularly problematic for pupils with behavioural issues who have difficulty managing their emotions and controlling their behaviour. O’Brien (1998) highlights that a variety of factors can contribute to pupils behaving inappropriately during play time, including disagreements, bullying, and a lack of coping skills. To improve pupil behaviour Meyer and Evans (2012) recommend for practitioners to implement a restorative approach as a proactive management strategy. 

Restorative approaches support action accountability with particular emphasis being made on empathy (Martin, 2015). This approach differs significantly from the traditional, punitive approach (Behaviour Matters, 2016) and can improve the school environment, leading to positive pupil-practitioner relationships. Meyer and Evans (2012) emphasise the importance of developing positive pupil-practitioner relationships as it helps pupils to achieve their full potential. Restorative classroom discipline represents an ethos that encompasses all aspects of pupil relationships inside and outside of the classroom (Schiff, 2013). Fundamentally, this represents a rejection of punishment as an educational response to challenging behaviour and conflict. According to the Next Generation Learning Challenges (NGLC, 2022), restorative school practices reflect educational goals that recognise the school as a social community, and pupils as members of the community that require support rather than exclusion. Nonetheless, it must be acknowledged that disruptive or inappropriate pupil behaviour is sometimes inevitable despite practitioners successfully implementing behavioural management measures (Welsh Government, 2012). As a result, clear expectations, coping strategies and problem-solving skills are required when implementing a restorative approach.

A well-known benefit of using restorative approaches in schools is that it encourages pupils to take responsibility for their own behaviour (McCluskey, 2018). Rather than punishing pupils for bad behaviour, restorative practice encourages pupils to reflect on their behaviour and identify areas for improvement. According to Murphy (2021), repeat offending is reduced considerably when pupils are willing to accept responsibility for their own actions and understand the effects that their behaviour can have on others. Research also suggests that restorative practices can have a positive impact on school attendance and pupil learning (Estyn, 2019). As a result, being able to implement a restorative approach is key to developing pupils into ethically informed citizens (Education Wales, 2021). 

For practitioners to implement a restorative approach effectively they must first receive adequate training (McCluskey, 2018). Developing practitioners’ listening skills, empathy, body language and tone of voice is vital (McCluskey et al., 2008). Adequately trained practitioners can help pupils with accepting responsibility for their own actions and support them with identifying restorative responses to harmful actions (Murphy, 2021). However, it must be recognised that training requires a lot of time and effort which may prove difficult for busy practitioners. 

[bookmark: _Toc101114273]Developing an Action Point 
In this section School X’s SDP will be discussed with the practitioner demonstrating their knowledge and understanding of processes involved in its development. Self-evaluation is an essential element of the SDP process (Department of Education, 2022) with practitioners creating an action plan after reflecting on the school’s strengths and areas for improvement (Estyn, 2018b). Self-evaluation has been shown to be a key process in identifying strategic targets which result in better educational outcomes and pupil experiences (Education Improvement Commission, 2000). School X identified pupil behaviour as being an area for improvement following collaborative self-evaluation. School X’s SDP outlines that most pupils are kind and respectful with a minority of Key Stage 2 (KS2) pupils struggling with self-regulation during non-structured playtime. In response, School X developed an action plan which focused on implementing a restorative approach to meet the strategic behavioural target.

Strategic targets should be focused, achievable and divided into manageable increments which should be reviewed every half-term (Hanover Research, 2014). The Welsh Government (2014b) believes that strategic targets should comply with national priorities aimed at improving educational standards and attainment. To achieve these strategic targets, it is important for schools to make the best use of available resources such as funding for staff training and development. School X reviews their strategic targets twice every academic year to reflect and learn from the impact that implementing a restorative approach has had on pupil behaviour. Whilst on placement at School X the practitioner taught a pupil whose behaviour was disruptive. This in turn had a negative impact on both his and the Year four class’s learning and development. However, a significant improvement in pupil behaviour was observed after School X implemented a restorative approach which aimed at identifying and resolving the root cause of the issue. Another school of comparable size and demographics to School X demonstrates similar benefits from implementing a restorative approach in the classroom (Estyn, 2018a). 

[bookmark: _Hlk100932906]Schools have access to a variety of data which can be incorporated into school development planning, including data surrounding pupil demographics. It is recommended for schools to measure their performance by using readily available data to benchmark themselves against other schools of similar size and demographics. According to Rubenfeld (2004), surveys can be used effectively to gather quantitative data. School X undertook a stakeholder survey in May 2021 which showed that 74% of parents/guardians felt that their children behaved well in school. However, only 64% of pupils felt that their classroom behaviour was good, whilst 54% felt that their playground behaviour was good (See Appendix 1). School X’s SDP is treated as a live document that is regularly visited and updated to reflect the school’s progress in meeting its strategic targets. The stakeholder survey was undertaken as School X has not had an Estyn inspection since 2013 (Estyn, 2013). Quantitative data obtained from the stakeholder survey has enabled School X to monitor pupil behaviour and implement a restorative approach which will hopefully result in positive future Estyn inspections. It is important to note that the stakeholder survey has also allowed School X to develop a success criterion for summer 2022 which is readily available within its SDP.  

According to the Welsh Government (2014b) and Davies and Ellison (2003), all stakeholders must be involved in school development planning as it enables everyone to be committed to the school's improvement agenda. In most cases, the governing body consults with the headteacher, parents/guardians, school practitioners and pupils throughout the SDP process. However, some limitations include the fact that this process requires extensive planning and stakeholder participation which can be time-consuming (Welsh Government, 2021). Fidler (2002) also draws attention to the stress and anxiety that each stage of the process can cause everyone. School X invited all members of the school community to participate in all stages of the SDP process, including strategic planning, implementing, monitoring, and evaluating.

Strategic planning is vital in enabling schools to meet their strategic targets whilst upholding its high values (Hanover Research, 2014; Fidler, 2002). According to the Welsh Government (2014b), progress is unfeasible and unlikely without strategic planning. School X had outlined a focused and socially responsible strategic action plan (Appendix 2) aimed at improving pupil behaviour and wellbeing. To be successful, Plant (2009) recommends integrating a holistic approach into the SDP process as it allows schools to foster social responsibility amongst their pupils and practitioners. Despite School X having undertaken strategic planning based on national guidance, ultimately it is the practitioner’s responsibility to implement a restorative approach and encourage good behaviour (Behaviour Matters, 2016). Having said that, School X helps its practitioners achieve their strategic targets by sharing workload and providing regular feedback sessions. 

The fourth and final stage of the SDP process is measuring/reviewing impact (Welsh Government, 2014b). As previously discussed, School X created a success criterion to measure the impact that implementing a restorative approach had on pupil behaviour. This Assessment for Learning (AfL) strategy (Cambridge Assessment International Education, 2020) was readily available for all stakeholders which allowed them to have a clear understanding of the strategic targets. Concealing this information would have resulted in stakeholders being unaware of the school's targets, resulting in loss of interest and motivation (Gerzon, 2020). 

[bookmark: _Toc101114274]Reflection and Evaluation
In this section the practitioner will review the approaches used by School X and make practical suggestions on how the SDP process and implementing a restorative approach could be undertaken differently. In terms of the SDP process, School X took a collaborative approach which included a wide range of stakeholders. It must be acknowledged that this approach can sometimes lead to stakeholder disagreement and conflict which in turn can be counterproductive (Armstrong, 2015). Harkness (2019) highlights that negotiating change as well as nurturing new relationships is vital for long-term success. As a result, the practitioner recommends for School X to utilise conflict management and resolution strategies promoted by Shanka and Thou (2017) to improve the effectiveness of future SDP processes. 

As previously discussed, School X chose a restorative approach strategy to foster both an improvement and understanding of their pupils' behaviour. They hoped that by the end of the summer term in 2022 they would reduce the number of foundation phase pupils demonstrating negative behaviour. Although investing in staff training was highlighted as a one of School X’s strategic targets, the practitioner feels that the efficacy of staff training could be improved by promoting a collaborative learning environment. All primary school practitioners must undertake continuous professional development (Estyn, 2018c). However, the Care Council for Wales (2016) acknowledges that organising effective practitioner training can sometimes prove problematic. The practitioner recognises that staff shortages caused by the COVID-19 may have had a negative impact on staff training and development. According to Doyle (2020), being able to prioritise and delegate tasks such as staff training days is key to practitioner learning and development. To reduce workload and pressure, School X's headteacher could delegate staff training responsibilities to other members of the senior leadership team in the future.

School X decided to review their outdated polices at the same time as implementing a restorative approach. The school felt that this was relevant in helping them to achieve their strategic target of better understanding pupil behaviour and implementing a restorative approach. School X became more inclusive by strengthening relationships and enforcing its behaviour policies which considered pupils that struggle with self-regulation. This decision was made by School X’s senior leadership team after reviewing guidance outlined by the Welsh Government (2016). The Welsh Government (2016) underlines that school policies should answer a variety of questions outlined in the developing behaviour and attendance policy checklist. The developing behaviour and attendance policy checklist aims to promote positive behaviour and bullying prevention within Welsh schools (Welsh Government, 2016). As a result, the practitioner feels that School X would have benefited from using the policy checklist throughout the SDP to help them with their planning and evaluation. As discussed previously, appropriate staff training on using the policy checklist and implementing a whole school approach is crucial (Welsh Government, 2014a). In response, the practitioner feels that School X would benefit from investing in continuous professional development and reviewing their SDP on a regular basis.

[bookmark: _Toc101114275]Conclusion
Throughout this section, the practitioner will summarise the assignment and their professional development. Data analysis allowed School X to identify implementing a restorative approach to improve pupil behaviour and learning as a priority whilst planning their SDP. Continuous stakeholder involvement was key in creating a learning environment which was focused on helping School X to meet their strategic targets. The success criterion enabled School X to assess the impact of the changes against set targets. Finally, school X was able to identify and outline strategic targets on a monitoring progress document within their SDP (Appendix 3). 

The Welsh Government (2014b) highlights honest self-evaluation as being a key element of all effective SDP processes. Undertaking an extensive literature review has allowed the practitioner to gain an in-depth understanding of the SDP process and the benefits of implementing a restorative approach on pupil behaviour. The assignment has also highlighted the importance of stakeholder involvement in change management and meeting strategic targets. In the future, the practitioner hopes to improve stakeholder engagement by utilising digital resources such as Microsoft Teams and Microsoft Forms.

The practitioner intends to utilise their learning by seeking involvement in school development planning in the future. They also intend to follow guidance provided by the Welsh Government (2014b) whilst collaborating with stakeholders to improve pupil behaviour by implementing a restorative approach in their future place of work. In conclusion, the practitioner aims to teach pupils the skills needed for them to reach their full potential by promoting and measuring the benefits of positive behaviour on pupil development and learning. 
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Our Esfyn stakeholder surveys (May 2021) tell us that:

Teachers: 100% felt all staff managed behaviour well and knew what to do about bullying, h
and discrimination from a child. 1 teacher did not know whether they received an appropriate level of

respect from children.
Support Staff: 88% felt all staff managed behaviour well in class and around school and knew what to
do about bullying,
Parents: OF 50 responses 94% felt their child was safe in school but only 74% felt that children
behaved well in school. 68% stated their child has not been bullied and 729% felt that when bullying
occurred it was dealt with appropriately.

and discrimination from a child. 100% felt respected by pupils.

Pupils: Only 64% felt behaviour was good in class and 10% less felt behaviour was good in the
playground. 75% stated they had not been subjected to bullying but 88% felt bullying was dealt with
well when identified.

Governors: 100% stated they were aware of school arrangements for preventing bullying
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STRATEGIC ACTION PLAN/TASKS By whom? Start End Est. Cost Source
STANDARDS:

1. Identify through half-termly PPMs, pupils who are causing concern due to their ST October July AsstAlNGo, | Directfrom
behaviour or relationships with others - Venn diagram activity. Cross reference these & Asst 2021 2022 andDep | budget—staffing
with FP PSD outcomes & also their vulnerabilities e.g. e-FSM, sex, ALN, i levels etc ALNGos. Head time costs.

2. Track progress of positive behaviours against Trauma Recovery Plan Triangle — map directed by
how children are moving towards being ‘cognitive ready’ Head

3. Atend of year analyse rate of progress in academic areas to ascertain if once
restorative approaches have been implemented that rate of progress increases.

WELL-BEING & ATTITUDES TO LEARNING:

1. Well-being to be explored through topic-based learning of New Curriculum and Health AU Sept July Additional Budget
& Well-being ApLe. Whole school to have a focus and to deliver this through themes in 2021 2022 Resources
circle time, through assemblies and playtime activities DC& kP £500

2. Survey pupils in more depth about behaviour and relationships and ascertain levels of
knowledge of rudeness, n and bullying

TEACHING & LEARNING EXPERIENCES:

1. Weekly circle times based on themes mapped out across the school AU October July - -

2. Assemblies to explore themes and anonymised events with an eye on solutions HL 2021 2022

3. ALLstaffto use restorative approaches across school when dealing with issues arising All staff

4. Update use of DOJO ) positive and negative points — relaunch with ST
language

CCARE, GUIDANCE & SUPPORT: WRAP Budget

1. WRAP in to do assemblies with kids WRAP November | July2022 | funding

2. Our language and approach to change to reflect RA principles ALL Staff 2021 £2000 for Part budget &

3. Additional activities and interest in playgrounds particularly k52 ST ASAP playground part fund raising

LEADERSHIP & MANAGEMENT:

1. WRAP to lead Governors in information and development WRAP Autumn July 2022 Wrap Budget

2. Share more information about behaviour with parents, more detail and more regularly | HL, DC & kP ASAP Funding

3. WRAP involvement in working with KP to direct the parental engagement sessions kP Autumn

4. RADY to guide us with support for those parents and families living in poverty where
stress levels are higher HL Nov ‘21

5. Staff clear as to where minor and significant behaviour issues are logged.

6. Re-write our Behaviour Management Policy as a Relationship Policy HL Autumn

7. Further training of Lunch time Supervisors to reflect conflict resolution HL/DC Autumn

HL Once all
MDMS are

employed.
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Reviewing Impact (Monitoring progress against milestones)

Date Monitoring Activity Milestone statements RAG Progress
(statements which support evaluation of progress against targets set)
End | Start of Year, puplls to Staff and Governors have a much clearer idea of what behaviours are an issue, what pupil
of | completea more detailed | perceptions need addressing and if there are any trends as to concerns for certain classes or
Aut | behaviour survey. phases
21
Sgeakr.data analysed Sgeak.data is more purposeful in that it gives information for us to address. School Council are
(School Council) actively involved in analysing the information and being involved in action to address.
My Concern analysed MY CONCERN has a set template for analysing behaviour input and the number of referrals
regard to significant submitted based upon behavioural concerns. Clear half termly information produced to populate
concerns raised with Headteacher report to Governors with referrals clearly indicted. These can be compared term on
reference to behaviour. term
Note ACTIONS e.g. refer to
Area 43, BSCT involvement,
ECP referral etc
DOJO points analysed
the + and - points An increase on positive DOJO points and a significant and steady decrease in negative points.
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