Research Proposal
When creating a research proposal for Denscombe (2012), three considerations should continually be regarded throughout the process to ensure a comprehensive and successful pitch. Namely, the proposal needs to be meaningful, viable and persuasive, outlining the overall proposed research and ensuring that readers are left understanding what is being proposed, how the research would be executed and that reasons why research in the particular area is needed. Any postgraduate student should become familiar with relevant ethical and university guidelines before undertaking a research study. In preparing this proposal the universities Research Ethics Guidelines (2017), Research Data Management Policy (UWTSD, 2017), BERA (2018) ethical guidelines and GDPR (ICO, 2018) have all been consulted. To ensure research is undertaking respectfully and integrity is upheld, results will be recorded objectively and honestly. While bearing all the aforementioned criteria in mind, what follows is an overview of the proposed research. 

Title
Effective School Governance: A Review of Existing Practice of Primary Schools within Swansea.

Research Questions 
The proposed questions may well be revised during the research process, although initially, the key research questions would ask:

What constitutes an effective governing body?

How do governing bodies currently fulfil their role in setting the strategic direction of the school and holding leaders to account?

What support/training is currently available to governors to aid them in developing in their role?

What are the implications of research and are there any recommendations?

Background
The role of a governing body is to challenge and offer support, be a critical friend and to set the strategic direction of their school. School governors have long been considered to have a critical strategic role in supporting and challenging school leaders. According to the 1986 Education Act (2020), school governors would have a significant role to play more. Recently, Education Minister for Wales stated 'school governors are central to effective school leadership and will continue to be so with the new curriculum being rolled out' (Welsh Government, 2019).

Today there are approximately 22,200 governors in schools in Wales who volunteer their time willingly. The different types of governor make up each of its committees, for example, parent, community and local authority governors, to name a few. While no individual governor acts alone, support and training for each governing body are required. While new issues such as social media and online bullying have become more frequent, training opportunities have evolved to address and support governors in how they could be handled (Swansea Council, 2019). However, existing issues such as time for governors to attend such courses and the various meetings, school events and Estyn (2017) inspection meetings can prove challenging. 

In 2016, the Welsh Government aimed to review school governance in Wales through large-scale research that sought stakeholder views. The aim to allow governing bodies to recruit members based on individual skills and greater flexibility in deciding constitution and membership. Which, in turn, would allow governors to meet their school's needs. Despite a high response rate and agreement to some proposals made, there emerged no clear way to achieve the aims. Instead, it was decided that efforts would be spent ensuring governing bodies would be kept informed about curriculum reform, and relevant, accessible training opportunities be made available to support governors to be effective in their role (Welsh Government, 2016).  In 2013, training for newly appointed governors was made mandatory (Swansea Council, 2019). 
Nevertheless, training and support for governors regarding the new curriculum would be especially crucial as in understanding what the new curriculum will look like in practice will enable governors to review whether the school's curriculum is indeed meeting the needs of all pupils. Ultimately both senior leaders and governors need to fully understand the curriculum intended to be able to monitor outcomes (Swansea Council, 2019). The role of school governor in Wales will be impacted upon by curriculum reform. While research conducted by WISERD (2019), has highlighted positive stakeholder attitudes from pilot schools towards the new curriculum, equally some concerns were raised, regarding workload, training and resources available to schools (Wavehill, 2019), also, the feasibility of reducing the attainment gap (Welsh Government, 2017).

Governing bodies currently undertake a skills audit with each member recording their skills and relevant experiences. Also, members keep a record of the training courses they attend and the visits they have made to the school.  However, these opportunities take place in isolation and do not offer governors an opportunity for self-evaluation as a team, to explore views and experiences, or ways to improve practice (Swansea Council, 2019). Self-evaluation is central to Estyn (2017) common inspection framework. For governors to be able to evaluate their effectiveness, they need to fully understand their role review and evaluate their personal and collective contribution and uptake of training opportunities. 

Teachers are expected to continually review practice through, for example, performance management and feedback from peer observation. Action research is progressively becoming more commonplace for teachers in primary schools (Fricke, 2018). Indeed a 'research-driven culture' is highlighted as an essential component of the new curriculum reform in Wales (Welsh Government, 2019). Undertaking action research could easily benefit and improve governing bodies performance in a similar way. As greater responsibility will be placed on governing bodies so too will accountability, this then is an opportune time to reflect and review current practice at a time when significant curriculum change in schools in Wales is underway. 
Aims and Objectives
The research aims to review existing practice of primary school governance in Swansea. To investigate the potential impact of educational reform on school governance and ultimately contribute to existing knowledge. A thorough review of existing literature must first be undertaken and analysed in order to understand curriculum reform, related government policies, existing research and identified good practice. I am ensuring a sound knowledge and understanding of the role and responsibilities of governing bodies in Wales and how governors will need to adapt to be ready for educational reform. Stakeholder's attitudes regarding current practice, the support offered and curriculum reform must also be obtained and reviewed using questionnaires and focus group discussions on undertaking action research. 

Methodology 
The proposed research will follow an interpretivist paradigm and will take a qualitative approach. According to Kuhn, 1962 (2012), a research paradigm is a group of shared principles and acknowledgements by researchers concerning how issues should be comprehended and addressed. Paradigms can be defined in various ways. For example, paradigms can be characterised as such, 'axiological (ethics), ontological (reality), epistemological (knowledge), and methodological (systematic inquiry)' (Mertens, 2015: Mertens and Wilson, 2012 cited in Ling and Ling, 2017, p.xvii). A more straightforward explanation is that in research, paradigms connect philosophy with practice (Ling and Ling, 2017). 

Traditionally, the scientific method, quantitative research methods have been regarded as the holy grail when it comes to research and data collection. Nevertheless, as time has moved on, so it has this belief. Realising that the collection of purely numerical and statistical data, using strict rules and objectivity can pose limitations gave rise to the birth of social science and qualitative methods (Denzin and Lincoln, 2011). Many social theorists have contributed to what we now recognise today as the interpretivist paradigm for social inquiry such as Martineau (1802-1876). Nevertheless, Weber (1864-1920) is often recognised as being the originator of the movement. The Interpretivist paradigm has continued to evolve since this time with on-going contributions and debates regarding the precise role of the researcher in their study (Ritzer, 2003). 

The Interpretivist paradigm that aligns with the intended study originates in America and appears in social science in opposition to the long-standing positivist paradigm and aimed to describe social reality (Morehouse, 2012). It is due to the stark contrast that exists between these two paradigms that mad positivist an unlikely match to the intended study. Therefore, both will be explored further. According to the positivist paradigm, researchers should abstain from involving oneself in research. Instead, they should remain objective on the contrary to the interpretivists who expect and embrace subjectivity. As Morehouse (2012), argues, when a researcher knows participants, has an established rapport and existing knowledge of the organisation for which research will take place. The researchers are at an advantage in that participants are more likely to feel comfortable and confident in sharing their views and experiences, offering more truthful answers. Plus the research findings and knowledge gained can help support the organisation and help improve practice.

Moreover, participants can draw on personal experiences and share views offering rich, in-depth answers. Whereas, positivist paradigm believes there is only one right answer and lends itself more toward quantitative methods resulting in numerical and statistical data collection (Ling and Ling (2017).

Researchers adopting an interpretivist paradigm would likely employ qualitative methods that aim to obtain participants experiences, views and interpretations. For example, in adopting an interpretivist paradigm allows the role of the school governor to be viewed from their actual experiences and views (Ling and Ling, 2017). In this instance, through questionnaires and focus group discussions, it is then from gathering such human experiences that data can be interpreted, constructed and understood, which is in contrast to the positivist paradigm, where cause and effect limit the researcher's viewpoint. 
Arguably, researchers can draw elements from more than one paradigm. However, a considerable exploration into why and how they relate to a research study should be thoroughly investigated and explained (Ling and Ling, 2017). While many paradigms have indeed been explored, in this instance, it is the interpretivist paradigm that resonates most with the initial assumptions and chosen methodology. Whether researchers are aware of paradigms or not, they will adopt a paradigm when engaging in a research study. However, it is beneficial to the researcher to be aware of the various paradigms and adopt a paradigmatic stance as paradigms illicit critical thought regarding the topic from the beginning of a research study (Ling and Ling, 2017). 

As already stated, the intended study would take a qualitative approach. For Maxwell (2005), the qualitative methodology aligns itself well with paradigms other than interpretivism. For example, critical theory shares many similarities with the interpretivist approach, although, it goes one step further than seeking understanding and looks for ways to make improvements. In adopting such methods as interviews rich, in-depth data can be collected. However, as Denzin and Lincoln (2011), suggests, whether researchers adopt quantitative or qualitative methods in their study, they could do so regardless of the paradigm. 

According to Creswell (2013), qualitative research is made up of four assumptions including 'ontology, epistemology, axiology and methodology'. In simplifying these assumptions, one could instead ask what reality is, how is it known, how are values of research expressed, and how is research conducted. Qualitative research according to Lodico et al, (2010), often takes place in a naturalistic setting, seeks answers to broad questions, participants that have real experience in the topic under investigation and take a narrative form. These qualitative aspects correlate with the proposed study, as the study aims to obtain first-hand experiences and views from participants currently in the role of school governor. 

Ultimately, after careful consideration, the interpretivist paradigm links to my overall proposed study and qualitative approach. By using questionnaires and focus group discussions, the human element can be explored, obtaining experiences and views regarding a topic for which all participants have first-hand experience.  

Research Methods 
The proposed research would include 12 members of a primary school governing body for which I have been a member for the past five years. The sample size would be representative of the broader population in so far as schools throughout Wales will face curriculum changes and will need to adapt. As Denscombe (2014), argues, in qualitative research, large sample numbers are not required. Instead, time is better spent exploring in-depth the how and why of a given phenomenon. The sample would be purposive as it is through action research that current practice would be explored. Undertaking action research could benefit school governing bodies by providing an opportunity for collaboration, reflection and discussion to review the effectiveness of existing practice and consider areas to be improved (McNiff, 2013). The research methods would be qualitative in design. Secondary research would involve analysing existing literature related to primary school governors, the role they play in schools, how they are supported in their role, the new curriculum for Wales and potential impact on school governance. So providing an in-depth understanding of the topic and research questions being asked. 

As Cohen et al (2018), advises, researchers can limit the scope of data collection where they use only one method. Instead, a deeper understanding of a given phenomenon can be achieved by incorporating multiple methods. With this in mind, this study looks to include two different methods of data collection, questionnaires (please see Appendix A), and focus group discussions. This triangulation of methods will allow better exploration and understanding of participant's experiences and views regarding being a school governor, current practice, and comparison of results (Arthur et al, 2012). 

As governors are volunteers, the questionnaires would be designed, mindful of the time they would take to be completed. The format would be semi-structured and relevant to the role of governors. Each question would have an option for participants to omit an answer should they prefer to do so. Also, participants would have the opportunity to elaborate on any given answer toward the end of the questionnaire (Newby, 2014). Participants would complete a paper-based copy of the questionnaire in the designated governor meeting room located at the participating school as a group of 12, or in two separate groups of six if preferred at a convenient time arranged beforehand.

The results from the completed questionnaires would help inform focus group questions. Two focus groups would be organised with six members of the governing body in each arranged at a convenient time for participants. Discussions would be audio-recorded to ensure an accurate account of views and experiences could be obtained and later transcribed. I would facilitate both focus groups and ensure each member has an equal amount of time to express their views. Providing participants with a copy of the intended questions beforehand and asking them to collaborate in pairs to consider and discuss will achieve this. Helping to ensure all participants have had sufficient time to consider the questions and share viewpoints that should, in turn, encourage participation in discussions more likely. Focus groups would ask open-ended questions, not be leading, held in an informal environment and require reflection on the participant's part. Moreover, they would remain mindful of participant's time and so to the point, and facilitated by myself (Carey and Asbury, 2016).

Although, some participants may prefer an individual interview as appose to being audio-recorded when participating in a focus group discussion (Vaughn et al, 1996). Consequently, this was an additional revision to my choice of research tools. Even so, where a participant does choose this option, the questions from the focus group discussions would be used, and field notes will be taken instead of audio-recordings.  

The use of questionnaires was chosen due to a number of factors, including being cost-effective, timely, and less intrusive. However, similar to quantitative research, there are potential issues that can arise with the qualitative approach; for instance, if participants do not see the value in partaking, they may not offer truthful answers. It is essential as a researcher to bear in mind that regardless of the chosen methods for data collection, there exist advantages and disadvantages and potential pitfalls. For example, criticism for questionnaires includes participant understanding of questions cannot be ascertained beforehand, and the response rate can be limited due to large sample groups and closed questions being asked (Tracy, 2013). Nevertheless, I fully intend to check the questionnaires with participants beforehand for clarity, even using a pilot study with a small group of the intended sample if necessary. Moreover, open questions will be asked with additional space for participants to elaborate should they choose to. Completed questionnaires will be collected once completed.

Equally, audio-recorded focus groups pose some disadvantages, such as being limited to only verbal recording communication, and are not quantifiable. Moreover, some participants may find being recorded intimidating or uncomfortable. Even so, focus groups can offer participants an opportunity to express their views amongst familiar peers are less formal than one to one interviews and can gather much rich data (Sim and Waterfield, 2019). For Carey and Asbury (2016), focus groups can be used to investigate further surprising results following questionnaires or used to help design questions for a questionnaire. Making this a versatile research tool. In this instance, the positives outweigh any possible adverse outcomes making focus groups appropriate for the intended study and relevant to the methodology. 

Taking a proactive approach and investigating a variety of methods has helped ensure the most appropriate research tools were chosen to be able to answer the research questions and were relevant to the methodology. Recognising possible drawbacks helped ensure measures could be taken to mitigate possible issues arising. 

Due to the chosen methods for data collection, qualitative data analysis will ensue. For Creswell (2013), data analysis involves the researcher collecting the data and trying to make sense of it. When questionnaires have anonymously been completed, the responses will need to be analysed. Here I will look for themes, comparisons or conflicting views of the answers given and use the themes to display the results in the form of a pie chart (Tracy, 2013).

When the focus group discussions have taken place, the audio-recording of discussions will need to be analysed. The audio-recording will then need to be transcribed with Pseudonyms used to replace any participant names mentioned. I will then look to identify emerging themes in the participant's dialogue, allowing, a summary of conclusions can then be drawn. The focus group schedule and questions would be the same for both groups, which would allow for a fair comparison of results at the end (Carey and Asbury, 2016).

Qualitative methods were deemed most appropriate for the proposed research as they seek personal attitudes and experiences. In this instance, focus groups and questionnaires would be most suitable. Ultimately, the methods outlined relate to the methodology as mentioned above as they seek human experiences and narrative insights into the role of school governors, which is needed to provide insight and answer the intended research questions. 

Ethical considerations
According to BERA (2018), in any form of educational research, investigators should be respectful of all participants and anyone the research may affect, including oneself. Individual rights should be upheld throughout with participants being treated in a fair, sensitive, inclusive and dignified way. Researches should compose themselves in a respectful manner mindful of the organisation they represent. I will research with integrity and honesty and when reporting findings. 

However, before approaching any potential participants or undertaking any research activity, ethical consent will be sought from my overseeing dissertation supervisor and universities ethics committee UWTSD (2017). The gatekeeper, in this instance, the headteacher will then be approached, followed by governing body members of the participating school should the headteacher give informed consent and permission to do so. Obtaining informed consent from potential participants is imperative in any form of research. According to Miller et al, (2012), informed consent is needed to be given voluntarily, and this can only be the case where possible participants feel free to make the decision based on sound background knowledge of the intended study provided by the researcher. 

I recognise that in order to obtain informed consent, participants must first fully comprehend my intended research study and the role I am asking them to undertake. As such, I have prepared a participation consent letter (please see Appendix B) that outlines in detail my intended study. Also, I have created a participation consent form (please see Appendix C), to be signed by participants if and when they feel they have been fully informed and are happy to partake voluntarily. Also, I will allow time for participants to ask any related questions or raise any concerns and address them in accordingly. The option will be given for participants to partake in questionnaires and or audio-recorded focus group discussions. Although, should any participant feel uncomfortable at the thought of being audio-recorded, a one to one interview will be offered as an alternative, using the same focus group questions, field notes would be made instead. 

Participants will be informed in writing and verbally of their right to withdraw from the study at any stage without needing to provide a reason. As I would know participants, it is essential to avoid a conflict of interest or bias as such, I will ensure academic honesty when collecting, recording and presenting the data generated. A debrief will also be offered to ensure an accurate account of views has been obtained (BERA, 2018). 

All participants will be offered an opportunity to review the findings from questionnaires and audio-recorded focus group discussions. In addition, a written report will be created and presented on request to the participants, along with the final copy of findings in the completed dissertation. If the headteacher and governing body were in agreement, I would also share a copy of the final dissertation with members of staff and allow time for any questions. 

In line with BERA (2018) and GDPR (ICO, 2019) guidelines, every effort will be taken to ensure the data generated from the study remains anonymous, confidential and is analysed, transcribed and coded soon after collection. No personal or sensitive data would be sought or stored in this study. Also, no governor member would be identified by his or her role. Instead, questionnaires will be completed anonymously, and names would be pseudonymised at the point of transcription following audio-recordings of focus group discussions. The recordings would also be destroyed once anonymised and coded. Only the governing body, school and UWTSD would have access to the data generated. I would maintain control of the data and act as custodian. I would use my personal computer to store data which would also be password protected. In addition, I will back up the data using an external hard drive. All raw data will be destroyed once anonymised and coded (UWTSD, 2017). 

According to BERA (2018), participants must be protected from potential harm, maintaining anonymity is one such example, while I would not seek identifiable data, participants during audio-recordings may refer to each other by name. Any direct identifiers such as names would be removed when transcribing audio-recorded discussions and pseudonyms used instead with participants referred to as A, B or C. 

[bookmark: _GoBack]Anticipated risks to participants, such as consent, confidentiality, anonymity and time, have been thoroughly considered when creating this research proposal. Potential risk to self such has also been considered including safeguarding, conflict of interest, data protection, and avoiding any adverse publicity that may bring UWTSD or me into disrepute. However, even where care and attention have been afforded to safeguard and protect all those involved, there are occasions where things can go wrong. Even so, bearing this in mind related school policies university (UWTSD, 2017), and BERA (2018) guidelines will be adhered to continually. I will also ensure my DBS is current, governors all possess an up to date DBS check and are aware of school policies and safeguarding procedures. Even so, all such documentation will be visible in the governors meeting room where questionnaires and focus group discussions would take place. 

Timetable
The research would ideally begin in March and commence in September 2020. First, a thorough literature review would be undertaken, drawing on existing relevant Welsh government documentation and research. With the new curriculum being released in January, beginning in March allows time to review existing information and newly made available to gain a better understanding of curriculum changes and how they could impact on school governance. The gatekeeper, in this instance, the headteacher would be first approached as soon as possible following ethical approval from UWTSD. Following consent from the headteacher, the governing body would then be approached. Both would be provided with an in-depth outline of the proposed research, as mentioned previously. Ideally, if participants consent to volunteer in both questionnaires and focus group discussions, these would take place at an agreed time at their earliest convenience ideally by the end of May. This would ensure plenty of time for briefing beforehand and debrief afterwards, also, time for participants to review questionnaire results, focus group audio- recordings and related transcripts. In beginning research as soon as possible, should any participant prefer to be interviewed individually, quality time can be set aside to ensure interviews can take place at a convenient time and allow valuable data can be collected. 

Dissemination
For Hughes (2003), dissemination should be embedded in research, arguing that all too often dissemination rarely goes beyond an initial idea or reference to do so or too restrictive in the chosen audience. Indeed by disseminating research, sharing findings with a wider audience, including participants, the benefits can be great. On the other hand, waiting until the end of the research to share findings could also be limiting the scope of the research. Instead, Denscombe (2014), argues that participants should be informed and updated with the findings as they appear. Therefore in the proposed research, I would aim to involve participants by discussing the aims and objectives, research tools and offer a debrief after each. My dissemination strategy would include a written summary report to participants, which would summarise the key conclusions from both the questionnaires and focus groups discussions. The format would be clear and concise. It is intended that participants will be informed as much as possible and that any questions asked are answered. Participants would also be offered an opportunity to review the finalised dissertation, and a letter of thanks would be sent to each for the time and effort they gave, and the results reiterated (Hughes, 2003).

As the study will be part of governor action research, it would be important to share the findings and hopefully provide knowledge and insight into existing practice and considerations for future practice (Hughes, 2003).
Ultimately it is hoped that in keeping participants involved and updated throughout the process that the results will be beneficial, useful and informative to the governing body. Supporting them in continuing to challenge, support and remain a critical friend (BERA, 2018).

While every effort has been taken to provide a comprehensive proposal of my intended research, I appreciate that not every eventuality can be planned for. However, through exploration and analysis of the various aspects of my study, I am confident that at the very least I have considered all aspects and taken suitable precautionary measures to ensure all participants' rights would be upheld. Moreover, research would not be detrimental to participants instead in participating much is to be gained by all those the research would impact. 
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                                                  Questionnaire                           Appendix A


If there is any question you would prefer not to answer, please leave it blank.


Participant Number:                                                   Date:



1. How long have you volunteered as a governor?  
2. Have you been, or are you currently a governor in another school?
3. To the best of your knowledge, what support is available to governors?
4. Do you feel the training opportunities available to you are relevant to your role?
5. Is there any training you would like to see made available to support you in your role?
6. In your opinion, how is an effective governing body arranged?
7. In what ways does the governing body currently support the headteacher and school?
8. How do you feel the governing body hold school leaders to account?
9. How do you feel the implementation of the new curriculum will impact on school governors? 
10. As a governing body, do you feel there are opportunities to reflect and evaluate the role you play?




If you wish to elaborate on any answers already given, please feel free to do so on the space provided overleaf.

When the results of all questionnaires have been analysed, you will have an opportunity for feedback. Further correspondence will follow in due course.

Thank you for giving your time freely to complete this questionnaire. It is very much appreciated.





Participation Consent Form                                                         Appendix B

Project Title: Effective School Governance: A Review of Existing Practice of Primary Schools within Swansea.

Date:                                                Participation Identification Number:    
     
My name is Julie Hockin, and I am studying at the University of Wales Trinity Saint David in the MA Education Studies programme. I am also a volunteer and vice-chair of the governing body here at………………………………
I would like to invite you to participate in my research project. I wish to use questionnaires that would later be anonymised and coded and audio-recorded focus group discussions that would later be anonymised and transcribed. However, participation in one or both methods is optional along with a one to one interview should you prefer this to participating in focus group discussions. I hope to ascertain the existing attitudes toward governing body practice and upcoming curriculum changes. 

The information generated from both the questionnaires and focus group discussions will be kept strictly confidential and at NO time would be released to the general public. The data gathered will be used only for the purpose of this research study and will be destroyed once coded. By participating in this study, you will have an opportunity to express your views and experiences of your role as a governing body member, confidentially and anonymously. You may withdraw from this study at any point and participation is entirely voluntary. 

The questionnaires and focus group discussions will take place in the school at a time convenient to you. The questionnaires should take no longer than ten minutes to complete and focus group discussions around an hour. However, there is no set time limit for either. Also there are no right or wrong answers. After carefully analysing the data gathered from the questionnaires and focus group discussions, I will be happy to provide a copy of the findings at your request. 

I wish to thank you in advance for your time and participation. Should you have any questions at any stage of the study, please feel free to contact me on the details provided. 
Yours faithfully 












































Appendix C
Project Title: Effective School Governance: A Review of Existing Practice of Primary School Governance within Swansea.                                

Date:                                                           Participation Identification Number:

Name of Researcher: Julie Hockin

Please initial box

*I confirm that I have read and understood the information sheet dated……

for the above study. I have had time to consider the information provided, 
ask related questions and had my questions suitably answered. 

*I understand that participating in the study is voluntary and that I can withdraw from the study at any time, without need to provide a reason.


*I understand that any information I provide could be used in the future in reports, articles or presentations by the researcher



*I understand that my name will remain anonymous and not appear in any future reports, articles or presentations made by the researcher.


*I give voluntary consent to take part in the above study.

Participants Name                       Signature                   Date                                      
………………………….         …………………         …………………

Researchers Name                     Signature                    Date                                     
………………………….         …………………        …………………..
         
You uphold the right to decline to participate in this study and withdraw at any time. Should you choose to remain anonymous, every effort and precaution will be taken to ensure your identity is not revealed and anonymity is upheld. There will be no identifying information obtained from questionnaires; audio-recorded focus group discussions or individual interviews should you choose this alternative. The audio recordings and transcripts will not be heard or seen without your prior consent provided. All the information generated from the questionnaires, focus groups and or interviews will stay confidential.

One copy of this consent form will be given to each participant, and the original will be kept in the file of the research team at: University of Wales Trinity Saint David, Technium 1, Kings Road, Swansea SA18PH.
Name and address of the researcher: Julie Hockin, 19 Ffordd Y Wiwer, Tregof Village, Swansea, SA70NB. 
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