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	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 


Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.

The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 

Serious and organised crime covers a vast array of subjects; this essay explores Child Sexual Exploitation (CSE) and how CSE can be attributed to organised crime and how Multi Agency Public Protection Arrangements (MAPPA) can be utilised to combat this.

There is no legal definition of serious and organised crime, however, the National Audit Office (National Audit Office 2019) explain in the following quote:
“Serious and organised crime is planned, coordinated and committed by people working individually, in groups, or as part of transnational networks. Criminals’ motivation is often financial gain but varies depending on the type of criminality. The most harmful serious and organised crimes include modern slavery and human trafficking, organised immigration crime, child sexual exploitation and abuse…”


There has been large media coverage of CSE cases, for example in Rochdale where children around the ages of twelve and thirteen were being groomed by older men.
These children were given food and alcohol and were then abused, some girls becoming pregnant before their 16th birthday.
This case was scrutinised and Greater Manchester Police conducted a Serious Case Review which identified “A failure to recognise Child Sexual Exploitation in the early stages.” (RBSCB 2013)
Due to the high profile of this case and the serious flaws in many agencies approach towards CSE, many agencies and police forces now have a better understanding of what is meant by CSE and have adapted their ways of working.
This perception has changed dramatically and CSE is now taught in police forces as a topic, for example in South Wales Police speakers from other agencies are brought in to explain CSE and provide training to officers to raise awareness of the signs and the process required to deal with it.
Although it is unusual for response officers to be involved with MAPPA first hand, it is extremely important for them to be aware of the processes involved and be able to identify not only offenders but other possible victims of CSE.
In a study conducted by the National Crime Agency (NCA), across nearly all UK forces, a greater number of incidents relate to children who go missing than adults (63% children and 37% adults.) (NCA 2017)
Some of these children will have markers for CSE on police systems against their name for officer awareness.
These warning markers make officers more aware of the circumstances in which the child has gone missing, where they were located and the details disclosed by that child or another person.
MAPPA becomes integral to protecting children involved with CSE when they are associating with subjects who are contained on the MAPPA database, ViSOR.
For example, if an offender who is managed by MAPPA is linked to an occurrence report where they have been involved in a person under 18 and this goes against their conditions, then the agencies involved with MAPPA will be made aware of this and actions can be put into place.
Please see below diagram:


MAPPA itself does not manage the offender or the risk, it is a platform that brings together the agencies needed to properly manage an offender. Each agency has a different responsibility, but MAPPA is like a forum where the proposed conditions and options can be discussed.

There are different categories of MAPPA offenders and levels of management within them.
Category 1 contains all registered sex offenders
Category 2 pertains to violent offenders convicted of an offence on the schedule 15 list. They have to have been sentenced to 12 months or more, or have a suspended sentence of the same.
Category 3 is reserved for the most concerning offenders who will be scrutinised the most by the agencies involved in MAPPA as they pose the most serious threat to society.
Within these categories is the involvement that MAPPA and the agencies within will have with the subject.
Level 1 – This is the ordinary involvement with minimum input from MAPPA, these cases are dealt with in a routine manner. Whilst the offender is a risk to the public, it can be managed with traditional means.
Level 2 – This is where all agencies involved have a much more active approach. They are risk planning as this offender poses more of a threat to the public and some more precautions may be necessary.
Level 3 – This level relates to dangerous offenders. As there are fewer subjects in this category senior management have the ownership of these cases. Higher risk management is needed to actively prevent reoffending and risk to the public.


In regards to the Rochdale offenders and how they would be concerned with MAPPA is unknown as this information is private and not available.

Taking into consideration information gathered in an interview with a MAPPA co-ordinator, the below options would be available for the local MAPPA agencies to discuss in regards to the Rochdale subjects.

There are multiple options to select from when managing offenders.
The wide range means they can be tailored to the individual, which decreases the likelihood of reoffending.
In some circumstances the victim is able to have an input on the conditions if they so wish.
Exclusion zones, non-contact orders and other conditions that could personally affect the victim will be taken into consideration.
One of the main safeguarding issues is where the offender will reside. MAPPA will discuss the options. A lot of thought is needed when deciding this to prevent re-offending and any danger to the community.
Some offenders will have to wear a tag. There are two types of tags, one which will ensure that they reside at a specific agreed residence between set times, usually 21:00 hours till 07:00 hours.
The other is a GPS tag, which if they have an exclusion zone or a condition not to attend a certain address or area, this can be monitored and the information used to decide the next steps if it is breached.


MAPPA was set up to identify offenders who pose the greatest threat to the public and to manage them and safeguard the community.
By putting conditions in place after their release and monitoring their reintegration into society, this reduces the risk to the public and reduces the chances of them reoffending.



Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.

In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

This essay addresses the question “What is the importance of having independent bodies to oversee complaints made to the police and how does the process ensure the police are held accountable for their actions?”

As with any public service or organisation that is relied upon by the public, the police are held accountable for their actions.
The police are held to a very high standard and this is written into the College of Policing’s framework of the 10 Standards of professional behaviour which will be referred to throughout this essay.
When a member of the public makes an informal complaint towards the police, depending on the seriousness of the complaint it can be corrected or rectified by front line supervisors such as Sergeants. 
The professional standards department (PSD) is the department within in South Wales Police (SWP) that is tasked with resolving issues and complaints in the first instance if it cannot be dealt with by front line supervisors or that supervisor feels as though it needs to be reviewed by PSD. 

It is also their role to make the decision to take the matter further. They will conduct their own investigation and resolve it in a way in which they see fit.
This could be construed as the police policing the police, however PSD are reviewed by the Independent office for police conduct (IOPC) annually so that their work is transparent and scrutinised.
If PSD deem that the matter is required to be investigated further, this is where the independent bodies who govern the accountability of the police take over the investigation.

Her Majesty's Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) states, at HMICFRS we inspect, monitor and report on the efficiency and effectiveness of the police and FRSs with the aim of encouraging improvement.” (HMICFRS 2018)

It is an important aspect for HMICFRS and the IOPC to be known as independent bodies not related to the police, the reason for this is so that they are impartial and unbiased.
As stated on the police conduct website, “Neither our Director General, Director for Wales or any of the Regional Directors have worked for the police in any capacity. These are the people with oversight of our investigative work and they ensure that our investigations are robust and impartial.” 
And “By law, our Director General can never have worked for the police. Also none of our executive team, regional directors or our Director for Wales have worked for the police.” (IOPC 2018)

The definition of impartial means a party not related to the situation able to give a fair and unbiased opinion on the situation.
By being impartial and independent this gives the public confidence in the agencies decisions and how they come to their conclusions.
Police officers investigating other police officers could be seen as biased and not being in the publics best interests. These bodies are transparent in their approach, their investigation and the results of that investigation to provide reassurance to the public that they are acting in their best interests.
Also, the fact that these bodies often work with the professional standards department within the associated police force to conduct the investigation shows to the public that the police force itself is trustworthy and accountable. 



The Independent Police Complaint Commission (2004 – 2018 where it became the Independent Office for Police Conduct (IOPC)) definition of corruption is, ‘the abuse of one’s role or position held in the service for personal gain or gain for others.’ (Independent Police Complaint Commission 2011)
This definition makes it clear how officers should hold themselves to a higher level of scrutiny and expectations from the public.
Officers must not use their position to make any sort of gain for themselves as this goes against many of the standards of professional behaviour.
Corruption is an act that is actively targeted within South Wales Police and other forces, the act of corruption goes against every single one of the ten policing principles.
There are Anti-corruption units within departments like PSD.
HMICFRS defines these units as a “Department of a police force that protects the public and the police force from the threat of police corruption.” 

An example of this can be found within a document from the Independent police complaints commission which is where the below information relates to. (IPCC report 2011)
In 2007, South Wales police were made aware of an employee who was assisting a retired police officer with their new business.
The retired officer had become a private investigator and was using the employees restricted access to undertake checks on people that is reserved for policing purposes only.
The employee was investigated by PSD and the matter then referred to IPCC (now the IOPCC) where both agencies worked together to investigate the allegation.
Whilst conducting the investigation it was established that the employee had been conducting searches for the private investigator using police systems. It was also found that the employee had links with a known criminal, this exposed a money laundering operation.
Over £200,000 was seized from the employee.
Both were sentenced and this was published in local newspapers. By doing this the conduct of the officers was transparent to the local population.
“In 2007 as part of a wider public survey, the IPCC asked a representative sample of adults across England and Wales about who should deal with cases of serious corruption. The findings showed that the vast majority of respondents (87%) believed that this should be dealt with by the IPCC.”

This survey clearly shows how important the public feel about independent bodies and organisations overseeing the police complaints procedure.
It is in the public interest that officers are held to a high standard.
A harder question to answer is how it ensures the police are held accountable for their actions.
The first policing principle listed on the College of Policing’s website is:
“Accountability - You are answerable for your decisions, actions and omissions.” (College of Policing 2014)
This principle relates to all members of the policing community. It not only means to hold one’s self accountable, but it is each individuals duty to hold others accountable for their actions.

The importance of independent bodies overseeing police forces management of handling complaints and corruption investigations is highlighted multiple times within this essay.
The IOPCC works alongside professional standards departments to assure that there is no bias and that officers and staff are held accountable for their actions.
As shown in the 2007 case in South Wales, police are not above the law and their actions, especially acts of such dishonesty.
The public can be assured that the police and other agencies will investigate these matters and if found to be true, they will be reprimanded and are not above being imprisoned for their actions.

It could be argued that some actions could be seen as taking advantage of a role or position, however discretion must be used by the officer.
Certain stores and restaurants offer discount or free items to emergency service personnel, this is technically using the position for a personal gain or for others, however proportionality must be taken into account in these instances.
If a colleague is seen to be acting in a manner that could be seen as improper, officers must challenge and report improper behaviour especially for such serious acts as corruption.


List of acronyms used:


PSD – Professional standards department 
SWP – South Wales police
IOPC – Independent Office for Police Conduct
HMICFRS - Her Majesty's Inspectorate of Constabulary and Fire & Rescue Services
IPCC – Independent police Complaint Commission 


Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. 
Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

In this essay I will be looking at how youth gangs to establish how young and more vulnerable people are recruited or coerced into them.
According to The Nuffield Foundation (01//10/2013) “Youth gangs have received widespread political and media attention in the last decade. Gang membership has been linked to violent crime among young people, particularly in cases of gun and knife crime.”
This has led to the government developing a policy in response to youth gangs and has also prompted police forces to form specialised units to respond to this growing problem.
The NSPCC (National Society for the Prevention of Cruelty to Children) lists three types of gangs that was published by the Government in a paper ‘Safeguarding children and young people who may be affected by gang activity’

Peer group - A relatively small and transient social grouping which may or may not describe themselves as a gang depending on the context.

Street gang - Groups of young people who see themselves (and are seen by others) as a discernible group for whom crime and violence is integral to the group's identity.

Organised criminal gangs - A group of individuals for whom involvement in crime is for personal gain (financial or otherwise). For most, crime is their 'occupation.
(NSPCC – N.D.)


Children and young people being recruited into gangs is a real threat. 
They can be vulnerable through financial difficulty, substance addiction or they may live in an area with gang activity could be recruited or coerced into joining a gang.
Children can be persuaded with financial gain, personal gain such as food or expensive items, or the ability of fitting in with their peers and gaining status.
Children can also be coerced, pressured or forced to join a gang.
“Children as young as 12 years old have been exploited into carrying drugs for gangs” (NSPCC - N.D.)

Referring to the article “Trends in organized crime” (Spicer, J., Moyle, L. & Coomber, R 21/06/2019), the term “Cuckooing” was first used in 1992, however it has recently become a prominent phrase used in connection with county lines and organised crime groups.
Vulnerable people, often drug users, are targeted by gangs and their homes are then used by the gangs for unscrupulous activates. The gangs will in essence take over their home and their life. They control them with threats, tendering to their drug or alcohol addiction or they use their vulnerability, such as a person with a learning disability, to their advantage.
This ties in with youth gangs as the young person is either the one engaging in this behaviour or they are the ones being cuckooed. It could also be the parent who is the victim of cuckooing and already has a child, the child is then either coerced or willingly joins the gang.

Please see below workflows:







Often the person being cuckooed is frightened of the offenders as they are part of a County lines gang. They may have weapons or make threats that the victim fears will be carried out.
According to the NSPCC, “County Lines is the police term for urban gangs exploiting young people into moving drugs from a hub, normally a large city, into other markets - suburban areas and market and coastal towns - using dedicated mobile phone lines or “deal lines”.
The reason for the gang choosing to cuckoo a house, is to conceal and expand their illegal operation, usually concerned with drugs.
Another means that these gangs use is Child Sexual Exploitation. Gangs will physically and sexually abuse young people for their own gain. The National Crime Agency (NCA – N.D.) likens the way gangs utilise this method of controlling a young person to cuckooing them. 

“As we have seen in child sexual exploitation, children often don't see themselves as victims or realise they have been groomed to get involved in criminality.”
The young person may not see themselves as a victim, therefore it is important that others do see them as victims, voice concerns and have an understanding as to why they are a victim.

According to the NSPCC (N.D.) there are multiple reasons that children and young people become part of a gang.
The young person might join a gang for financial reasons as they may have no other choice. “Living in a disadvantaged neighbourhood featuring gangs, high crime levels and easy access to drugs increases young people’s risks of associating with delinquent peers, being exposed to community violence and becoming involved in crime.” (Public Health England – 2015)
With little access to jobs for themselves or their parents, joining a gang could fulfil this and sustain their lifestyle. 

They may simply want to join for the status of being in a gang. The respect that other people show or the community within the gang, being part of something.
Often children are excluded from school or their parents knowingly let them truant or otherwise.
This makes them vulnerable to being recruited into a gang.
Certain music has been affiliated with gang culture, such as drill music.
“Artists often rap about their violent and criminal lifestyle. Most drill music uses violent language and slang to deliver a message. Those who make drill music are mostly affiliated with gangs and use their music to send messages to rival gangs.” (Thurrock Council – N.D.)
Young people can be influenced by these songs, the lifestyle that is portrayed in them. This Hollywoodizes the young persons ideas of what it is like to be in a gang.

Whilst some may propose certain types of music entice young people towards gang affiliation, in Camden Music and Change (MAC) utilise music to work with young people with high levels of offending and social exclusion.
They use the Integrate Model “which takes psychologists, social workers and youth workers out of traditional service settings and into the community to engage with young people on their own grounds. Therapists work to build up young people’s trust and deliver ‘street therapy’ in places where young people feel comfortable.” (Public Health England – 2015)
This approach engages young people who can be otherwise difficult to engage with. It provides opportunities for their mental welfare, but also encourages young people to achieve their goals. It supports them with training and finding employment.
participants receiving ongoing support to achieve their goal. As well as support with areas such as training, employment and access to health and social services.

Programmes like these are an important tool in tackling gang culture, “Mentors will have lived experiences of gang involvement. It will be important that mentors have an awareness of mental health issues as well as sexual violence and gang-related violence.” (Public Health England – 2015)
This makes it more relatable to the youth so that they can get a real insight into gangs, which is hoped to help end gang violence.

Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

Concerning people with disabilities, specifically Autism Spectrum Disorder (ASD), how do police forces tailor their approach to accommodate for their needs. Also what is being done, and what more could be done to support the diverse disabled community?
The Oxford Languages definition of diverse is “Including or involving people from a range of different social and ethnic backgrounds and of different genders, sexual orientations, etc”.
This definition does not include disability, which is interesting. A quote from The Diversity Project, a cross-company initiative championing a more inclusive culture within the Savings profession, questions “What do you think about if you are asked about diversity?  Gender, ethnicity and sexuality always spring to mind but, on many occasions disability is missed off the list.”
Upon researching this, no search phrased “diversity including disability” came back with a result.

The College of Policing state “A key aspect of community engagement is providing information on policing in a format and context that meets locally identified needs. This may require a diverse range of communication options and tactics…Appropriate adjustments should be made to modes of communication, for example, when meeting people with disabilities.” College of policing - 2013)
This addresses the need for officers to use effective communication skills and to realise that they may need to adjust their approach depending on that persons specific needs. 
South Wales police introduced Police And Community Together (PACT) meetings within the community to address their needs and concerns. (College of Policing - 2013) They adjusted this procedure for the deaf community and funded a sign language interpreter to attend in a familiar place, their local deaf club. They also assigned a dedicated PCSO (community support officer) to be their point of contact.
This shows a positive adaption by the police to make people with disabilities more inclusive in the community and valued by their police service. 


By setting up a specific meeting for people who have a certain disability, that disability and communication problems that can arise are addressed.
However, comparing that with day-to-day policing, the following attributes associated with ASD can have a major impact on communication and situational understanding:
Spider diagram created from Cambridgeshire Community Services NHS Trust. (04/2018). 







































In September 2008, the metropolitan police attended a swimming pool where a severely autistic boy was refusing to get away from the edge of a pool after becoming mesmerised by the water as it was his first time visiting one.
The police were called regarding concern for his safety. When officers arrived, they handcuffed him, used leg restraints and put him in the rear of a police van.
A case was brought against the Metropolitan police, ZH v Commissioner of the Police for the Metropolis, as ZH suffered psychological trauma which further affected his epilepsy. (39 Essex.com – 14/03/2012)
Sir Robert Nelson found this disproportionate and awarded him £28,250 in damages.
He stated that the police had used neither reasonable force or a proportionate approach. He also highlighted the need for there to be an awareness of the disability of autism within the public services. He said “It is to be hoped that this sad case will help bring that about.”
Nelson’s findings were published and clearly state that police forces need to learn from these past mistakes. They need to be accountable for previous actions and put in place measures to safeguard and make people of the disabled community feel more inclusive, heard and respected by the police. (39 Essex.com – 14/03/2012)


In 2004 the Metropolitan Police Authority (The MPA, dissolved 2012) commissioned a report that invited the Greater London Action on Disability (GLAD) to give their views and opinions on different topics and challenges they faced when encountering the Metropolitan Police Service.
(Unknown – 2004)
Members of GLAD gave their opinions on the factors that most affect them. They stated, “For some people with learning difficulties the police station can be a threatening place and they would prefer to have a familiar contact person there”. This highlighted how police stations can make disabled people feel, GLAD suggested a familiar contact person would be beneficial.
Unfamiliar people, processes and rooms can have an adverse effect on people with autism and other learning difficulties. 
New experiences can be confusing in general, people with learning disabilities may need an AA or social workers who can explain the process within the police station and also explain words or terms used.
“The role of an appropriate adult (AA) is to safeguard the interests, rights, entitlements and welfare of children and vulnerable people who are suspected of a criminal offence, by ensuring that they are treated in a fair and just manner and are able to participate effectively.” (Appropriate Adult Network – Not dated)
When the person in need of an AA arrives in custody, the service may not be readily be available. Although it is their right to have an AA in interview, the booking in process and the general experience of being in a cell without an AA being present could introduce a lack of understanding to the situation, which could cause the vulnerable person distress or frustration.
Effective communication needs to be used for this vulnerable person to be able to understand why they are in custody, their rights while in custody and the process and procedure that will be followed.

A survey asked people with Autistic Spectrum Disorder (ASD) and their parents about their experiences with police, it found that 69% of autistic adults were unhappy with the way that they had been treated by police officers. (Laura Crane and Katie Maras - 09/02/2016).
They also asked police officers of varying rank to complete a questionnaire.
From these results they summarised that “there is an urgent need for the development of national evidence-based guidelines and training on ASD for police services”
This study brings to light that disabled people within the community, especially those with specific learning disabilities and people who suffer with ASD, regularly have a disappointing and ineffective experience.
This can have a negative and demoralising impact on the individual.
It could also affect the individuals parent or carer and the wider communities attitude towards the police.
Communication and further training is key in this approach. Officers need to be trained to assess situations where communication is affected by a persons disability, when these situations occur the training should ensure that they respond appropriately and proportionately. The conclusion to this report was that “Police felt that several key barriers to effective management of ASD (such as failing to manage distress, sensory issues and communication needs) could be directly attributed to a lack of appropriate training.”
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.




THIS DOCUMENT IS ALSO AVAILABLE IN WELSH


Subject  has warning marker against their name stating they are under MAPPA


Subject is involved in an occurrence relevant to this (EG being found at a house party with persons under 18 who have CSE markers)


Both the subjects warning markers and the childs will be noted by officers. The subject is found to be breaching conditions


The occurrence is forwarded to MAPPA for their information and action


Young person is in a gang


Gang befriends vulnerable person


Vulnerable person has a drug habit (or is vulnerable in other ways)


Gang exploits vulnerabilities or feeds drug habit


Vulnerable person is now a victim of cuckooing


Parent is a drug user (or is vulnerable in other ways)


Gang exploits vulnerabilities or feeds drug habit


Parent is now a victim of cuckooing


Gang befriends parent


Young person is now vulnerable to being recruited by gang


Young person is a drug user (or is vulnerable in other ways)


Gang exploits vulnerabilities or feeds drug habit


Young person is now a victim of cuckooing


Gang befriends vulnerable person



 


Not being able to explain the situation or their needs)




Inappropriate smiling, looking away – These could be seen as signs of dishonesty


Person with ASD could have a sppech impediment or be non-verbal. Could break down communication and understanding


Could be seen by the officer as being under the influence of drink or drugs. Could cause confusion


Could cause misunderstandings of instructions



ASD, problems in communication


Cannot start or keep conversations going


Literal interpretation of speech


Unusual or repetitive language


Speech difficulties 


Inappropriate facial expressions
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