Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
The focus of this extract will undergo the critical analysis of a specific intervention, how it is used with in the school and how it will benefit a certain individual with emotional holistic developmental disruptions. The aim of this analysis will feature an in-depth study of psychology behind ‘ELSA’ (Emotional Literacy Support Assistant) interventions, how they will support the child identified by their school practitioners, how this intervention aids pupil development whilst also clarifying many obstacles discussed by theorists and beliefs of the practitioner. In educational settings, interventions are used to describe a focused teaching session, which is a deviation away from teaching practice (Hawthorn. H, 2021). Interventions may be one-to-one, small group or whole class led activity, with the aim of the teacher, teaching assistant or specific trained individual whom their practice is based on a key area of care, supporting children with particular learning, holistic or academical needs. 
In terms of education, the way children learn through their minds, bodies, and spirits is typically considered to be a major advantage in pedagogy. The holistic approach examines every aspect of development while putting the child, especially their personality, front and centre. According to Piaget (Pound, 2005), a child will go through four major stages of cognitive schooling and development, including concrete and formal operation, sensorimotor, preoperational sectors including emotional development.
In this assignment, I will be studying Darla, her one-page profile can be seen in Appendix 1. Darla is nine years old and is in Year Five. Darla has been dealing with her parents divorcing since she was three years old and over her school years has found it increasingly difficult, displaying anger and showing aggressive behaviours to her peers. Darla has not got any identified Additional Learning Needs; she is purely finding managing her anger particularly difficult in school, and sometimes at home. Darla lives with her mum during weekdays and sees her dad every weekend. Darla’s mum decided support should be in place to assist her with challenges she faces inside and outside of school, as her mum is her main caregiver. Darla’s mum sees a significant decrease in her behaviour when she has to see her dad, as Darla gets overwhelmed and agitated from being separated from her mum. Darla struggles to trust her mum, dad and teachers at school which leads her to keep any emotions inside and her reaction to dealing with these issues is to hit her peers.  Darla’s class teacher has referred her to an ELSA trained Learning Support Assistant (LSA) at school, taking place within a small office during school hours with the staff member. The intervention I will discuss will go into depth of how the scheme can help Darla with her anger management and barriers she may or may not overcome due to this chosen intervention. 
As briefly mentioned, the chosen area of intervention to be analysed is ‘ELSA’. ELSA is a school provided training programme, specifically aimed at children identified by their class teacher struggling with any of their studied six key skill aspects, featuring marital breakdowns, bereavement and loss, anger, friendship, real- life problem- solving skills, social and self-esteem hinders within their adolescence (ELSA Support, 2023). Educational psychologists Sheila Burton, first initiated the intervention in Southampton, designed to meet the emotional needs of their pupils from within her own resources (Hampshire County Council, 2019). ELSA interventions usually take place for six sessions, however if the child, parent or practitioner feel they are not ready to move on, these sessions can be continued for additional meetings and referrals. Burton’s study undergoes that ELSA training supports each child emotionally, with the belief that children perform better academically when their emotional needs have been addressed and assessed (ELSA Network, 2020). Student teachers and teaching assistants have the abilities to train within the ELSA programme, to better their understanding of how to meet these emotional needs of the children in their care. For students aged five to sixteen, ELSA interventions emphasise spending time away from academics and engaging in activities to explore feelings and emotions that may become difficult. During her sessions, Darla will have the chance to discuss any issues she is having at home or at school. Darla may also address the factors that spark her anger and how she can work with the ELSA staff to find solutions to these problems to help her through adolescence.
For the purpose of this extract, ELSA interventions cover a range of aspects that allow the children participating to thrive in all areas of their lives. In childhood, emotional detachment during adolescence may be a hinder to think and behave differently, for example, children like Darla who are not communicating correctly with their emotions are more likely to develop anxiety, panic attacks, posttraumatic stress disorders (PTSD) and phobias in later life (Parenting for Brain, 2023). 
Sharp (2001) described emotional literacy as having the capacity to recognise, comprehend, regulate, and effectively communicate one's own emotions as well as appropriately react to those of others (Southampton Psychology Service, 2003). This idea is closely related to that of emotional intelligence, which was first described by Salovey and Mayer (1990) as the capacity to pay attention to one's own and other people's feelings and emotions and use them as a springboard for decision-making. Although these phrases are frequently used interchangeably, educators prefer the term emotional literacy because the idea of intelligence suggests that it is something permanent and intrinsic rather than something that can be learned and grown (Shotton & Burton, 2008; Weare, 2004). Using psychological theory and advice, such as Maslow's Hierarchy of Needs, the ELSA training considers the significance of emotional literacy in schools (Maslow, 1970). According to this notion, it's critical to make children feel safe and give them a sense of belonging so they can grow up to have positive self-perceptions that will help them achieve and enjoy their goals. According to research, ELSA training itself has successfully enabled students to express their emotions in a secure and private setting (Kelly, Slade, & Grienenberger, 2005), demonstrating the impact of theory on practise.
Emotional development is one of the key aspects of childhood. The Hierarchy of Needs identifies that every human being must meet basic theories of motivation, meaning that it focuses primarily on what motivates people, not the processes through which they are motivated (Maslow, 1970). The Hierarchy of Needs identifies that before being motivated to meet the requirements of the level above them in the ‘pyramid’, people must have all of their wants at their present level met. The first pyramid level is psychological needs, Darla, however, has these requirements satisfied because she is housed in a secure environment with her mother, she is fed, and she is clothed, allowing her to proceed to the next stage, which is safety needs. Physical and emotional security, housing that is more than just a shelter, financial security, and security of one's health are all examples of safety needs, which Darla has these needs met also. The third model claims that after people have their physiological and safety needs addressed, their search of social affiliation takes precedence, thus, family and belonging are involved. As Darla lives with just her mum and sees her dad weekly, this is an area in which Darla is hindered. 
Due to her mentality, which makes her feel alone and unsafe in her house and results in the family being separated, Darla is at a disadvantage for the child's holistic development.  Maslow's hierarchy of needs states that once a person's need for social acceptance and belonging is met in stage four, they start to concentrate on themselves and their self-esteem. This hinders Darla's emotional development because she has not yet satisfied the requirements for the third stage, which makes her aggressive, non-interactive, and socially unaware of her own and her peers' emotions. ELSA will allow Darla to develop natural coping mechanisms to discuss difficulties, will allow her to interact at a more sociable level with peers, and will develop a greater self-awareness and manage school and home better whilst having a positive outlook on a difficult situation (Portsmouth SEND, 2018).
From an educational perspective, Darla may be a child with ACEs, specifically a household dysfunctional ACE. Adverse Childhood Experiences (ACEs) are potential traumatic events that occur in childhood from ages zero to seventeen. Factors of trauma include abuse, neglect, divorce and separation (ACEs, 2023). The 2015 study for ACEs Wales indicates that around half of adults in Wales had experienced at least one ACE within their childhood. This study suggests that by 49 years old, 24.9% of individuals with one or more ACE reported having been diagnosed with one or more chronic diseases, which is why the ELSA intervention could include sessions to facilitate Darla’s emotional needs and well-being before she is eighteen years of age (Welsh Government, 2021). As can be seen in Appendix 1, Darla has a great deal of mistrust for her teachers, peers, and parents. This demonstrates her difficulty in forming emotional relationships, which makes it challenging for her to trust particular people. Through the ELSA intervention, Darla will have a confidential and dependable person with whom she may speak about her problems both inside and outside of the classroom. In childhood, trusting an adult is the main component of the child’s autonomy and emotional development being fulfilled, as discussed by Deci and Ryan (1993) in their self- determination theory.
The self-determination theory holds that positive school adaptation or academic motivation for pupils might result from meeting three essential psychological needs: the need for affiliation, the need for competence, and the need for autonomy. According to their research, if a teacher meets a child's basic needs by demonstrating appropriate commitment, providing a clear structure, and motivating their students, the child's learning, achievement, attachment, and motivation are all enhanced and are consequently related to the emotional learning process (Roorda et al, 2011). Self-determination theorists define "commitment" as an emotional component of relationships between teachers and students, drawing on the attachment theory to do so. As a result, there is a close connection between the concept of emotional safety and the basic need for attachment. (Roorda et al., 2011). 
This idea holds that the satisfaction of the aforementioned three basic requirements, which support one another and ensure the best, healthiest growth, is a good indicator of the quality of teacher-student relationships (Bakadorova and Raufelder, 2018). Darla will have the chance to open up to the responsible adult with whom she becomes familiar on a one-on-one basis if she is left alone with them in a secure and private setting. Because of Darla having mistrusting issues, this makes her more likely to feel as though her needs are unimportant. She may also feel unsecure since she is aware that her caregivers and teachers are responsible for other people besides her. It is paramount that the LSA assures that Darla is content and comfortable with them, so that she can confine in without feeling that her needs are unimportant. Empathy and responsiveness from the teacher are two components of emotional support, hence, the need for the one-to-one ELSA intervention to be in place for children like Darla. 
Another psychological theory on which the ELSA training is based is Bandura's Social Learning Theory (SLT), published in 1977. This idea emphasises the value of interpersonal connections and contends that emotional literacy is better learned via modelling than through instruction. When examining children's emotional literacy, emotional intelligence is another crucial component to consider, as Salovey and Mayer (1990) pointed out. They hypothesised that children could struggle to recognise and categorise their own feelings, which would weaken their emotional resilience.
Interventions are designed to help students advance in the crucial developmental area they are having trouble in. Darla’s identified area of holistic development is emotional literacy, which is umbrellaed under Health and Well-being Area of Learning Experiences (AoLE) (Curriculum for Wales, 2022).  In terms of pupil progression, the Curriculum for Wales identifies that as pupils advance, children get better at learning in a situation that is social and professional. As they become more efficient, they have the ability to independently seek out the right assistance and recognise the sources of that assistance. 
Progression is the process of gaining knowledge and abilities over time and improving them. This focuses on comprehending what it means to advance in a particular field or topic and how students should widen and develop their knowledge and understanding, abilities and capacities, and characteristics and dispositions. This is essential for pupils to embody the four purposes and advance onto various career paths after school.
The Health and Well-Being Area progression must allow students to revisit and expand their understanding of the ideas contained in the principles of what matters across a variety of subjects and dimensions of health and well-being. What enables learners to advance and the rate at which they advance will be influenced by their contexts, personal concerns, interests, and situations. In the context of feelings and emotions, this is very pertinent. (Progression Code, 2021 p.8). Darla will be able to grasp a more autonomous perspective on controlling her own emotions through ELSA training, as well as be able to analyse actions she can take to further enhance her emotional development. Children can search for and assess responses from a variety of sources while posing more complex queries. This includes more successful methods of self-evaluation, determining their next steps in learning, and better techniques for self-control (Progression Code, 2021). 
Darla must demonstrate progress after undergoing ELSA intervention sessions in order to maintain academic and social success and avoid falling behind in developmental age. The present curriculum is in effect, and it calls for pupils aged nine and ten to have achieved progression step four by the time they graduate from primary school. Thus, it will be put into practise with an emphasis on the "Four Core Principles" (which encourage healthy, ethical, ambitious, and creative learners) and the Health and Well-Being AoLE on which Darla's ELSA sessions will be built and which will help her advance. In order to evaluate progress, the LSA running these sessions should make sure Darla is developing her capacity for advocacy on behalf of both herself and others, moving beyond focusing on herself and towards considering others in her relationships too. 
Later progression encourages increased precision, complexity, and proficiency in those skills, while earlier progression which should be clear from Darla’s intervention, concentrates on learners building awareness of a variety of skills which must be identified from these sessions. When aiming to enhance performance, children who are emotionally well-adjusted exhibit greater resiliency and tenacity. They respect and tolerate the opinions and solutions of others. They encourage and assist their peers to do their best since they are aware that their actions can have an impact on others. Children who exhibit enthusiasm to participate in behavioural and anger management improvements from the ELSA intervention progress successfully. The LSA will be able to see that Darla has grown in confidence and self-worth and will continue to promote this attitude.
As was already indicated, ELSA interventions are specifically created for an LSA to support Darla at school. It was clear from the referral that Darla's teacher had set objectives for these ELSA sessions in order to support Darla. An Individual Development Plan (IDP) must be established in order for these ELSA interventions to successfully examine Darla's emotions and provide for her emotional needs and welfare. These plans are developed and approved by those who are most directly responsible for supporting a child or young person, such as parents or other carers (Carmarthenshire Council, 2023). One element of an IDP is that if the school needs ongoing guidance and assistance from outside organisations in addition to what can be realistically arranged, LSAs must get the appropriate training in order to provide correct ELSA intervention to pupils. Darla's mum made it clear that she wanted to see her daughter be able to confront her emotions when needed, which is why she should be informed about how her sessions are going and why an IDP is necessary, Darla’s IDP can be seen in Appendix 3. To ensure that everything needed to be covered during her intervention, Darla's class teacher had outlined in detail what needed to be covered in each session, as seen in Appendix 2.
Over the course of six meetings, these interventions will occur once a week in a small room set aside for one-on-one sessions. It is vital that the LSA remembers that Darla struggles to trust any adult, which is why session one must be about getting to know each other on a professional yet calming way. To establish a good rapport with Darla, the LSA must employ a number of strategies. An initial teacher-child trusting relationship during session one will be facilitated by the LSA’s gestures, such as listening to Darla, making eye contact with her, and talking about things she finds interesting. The discussion between Darla and the LSA about her dancing and swimming, which is depicted in Appendix 1, serves as a useful introduction so that the staff member can start using the IDP correctly, which will continue for the remaining sessions. 
For Darla, it's crucial to set the tone for a secure atmosphere. Asserting attachment between staff and child will be facilitated by the LSA considering her likes and interests and incorporating them into the surroundings so the Darla feels comfortable speaking openly and honestly about how she is feeling. ‘Hobbies, goals, and people can all be connections that influence learning.’ (Teaching and Education,2020) means that by using Darla’s interests and hobbies will keep her engaged and help boost her confidence during her ELSA sessions. I believe that the presence of adults who can assist children emotionally, comprehend their feelings, and demonstrate empathy serves as a healthy emotional environment. They can learn and grow when they feel safe and secure, which gives them the courage to explore new things and conquer any obstacles they may encounter (Croner-I, 2012). Children learn about feelings and how to express them appropriately by observing others, thus it is crucial that the LSA serves as a role model. Darla should see how the LSA is feeling in various scenarios and how they are handling those feelings. For instance, Darla might find it reassuring if the LSA discusses what makes them angry; she will discover things they have in common, and this will improve Darla’s view of her ability to trust her teacher. The activities designed as part of Darla's IDP, and her ELSA intervention will cover particular topics which are detailed and listed in Appendix 2.
Darla’s class teacher has taken an extensive amount of research to assure that ELSA intervention is best suited for Darla. Every intervention has strengths and limitations, which is why thorough study is essential for effective childcare and emotional literacy support. Research assistants Jessica Dodds and Rachel Blake (2015) reviewed the investigation into the effectiveness of ELSAs in schools in great detail. They undergo the theory of Burton (2008) who discovered a dramatic increase in the number of schools taking part in ELSA training, demonstrating the beneficial effects of the programme. The study by also revealed how all trained ELSAs felt that taking part in the training had aided them in supporting disadvantaged children. Despite the fact that only a few schools were examined, this raises the possibility of a programme success. This is a positive affirmation toward ELSA intervention; that staff will be able to train using the programme while considering the children in their care who require the most assurance, like Darla.
A basic psychological understanding of the fundamental needs underlying healthy emotional development in children is provided to selected teaching assistants as part of the ELSA training, enabling them to look beyond the behaviours that are being displayed to the needs that those behaviours may be expressing.
Darla’s class teacher further identified positive affirmations with regard to ELSA and found that Swindon Borough Council (2020) identified that mental health and positive well-being is hugely considered during delivery of these sessions. The Swindon study explained that the ELSA programme was thought to provide beneficial results for both particular students and school systems as a whole. Data from the SDQ show that ELSA involvement has a variety of positive effects on children and young people's emotional wellbeing and mental health at the level of the individual pupil. This included an improvement in prosocial behaviours and a decrease in a variety of emotional, conduct, hyperactivity, and peer difficulties. Positive changes in students' emotional literacy and regulation, social skills, involvement in learning, and wellbeing are highlighted by data from ELSA questionnaires.
Although there are optimistic suggestions about interventions, many interventions, such as ELSA, necessitate a comprehensive discussion of implementations that might take place during these sessions. From the study of Bandura, the constructivist idea that learning is an active process is further supported, by implementing social experiment on how observation affects learning and children's behaviour. In his ‘Bobo Doll’ experiment, Bandura discovered that children would react in a similar way if they observed an adult or other child acting in a particular way. Darla's home life may have exposed her to behaviours that the school's practitioners are unsure about, which calls attention to the need to understand why she responds in this way. From this experiment, the child would be encouraged to continue the particular behaviour if it got encouragement or reward. Darla might therefore think that this intervention is a "prize" or that being excused from class for her disruptive behaviour is a reward for being angry and aggressive against her classmates. Due to this, the LSA must work collaboratively with Darla professionally and insist that this intervention is not a plan for Darla to utilise as a "escape," but rather one that is primarily concerned with her emotional development.
But nonetheless, a lot of the interventions employed in schools today not only have scant evidence supporting their educational effectiveness, but they also place an undue and unneeded strain on teachers and school administrators in terms of effort. Children spend a significant amount of time in school, where various levels of social interaction take place between peers, teachers, and staff. As a result, a wide variety of social, cognitive, and emotional abilities are needed and developed in this setting; some children flourish while others may be at danger of having mental health issues. According to reports from The Association for Child and Adolescent Mental Health (2020), up to 25% of students exhibit noticeable mental health issues while they are in school, but between 70 and 80 percent of these pupils do not receive mental health support. There are still many unanswered questions regarding the efficacy of interventions, such as whether specifically targeted programmes are superior to general programmes, which diagnostic tools are best for identifying "at risk" participants for prevention programmes, when to start an intervention, and how long it should last in relation to the problem it is intended to address. To ensure that this intervention does not prevent Darla from experiencing any future mental health issues, it is critical that the ELSA intervention stay focused on what has to be accomplished for her.
With this study, "questions regarding understanding and promoting the role of the ELSA within the school were raised" (McEwen 2019, p.293). When acting as an ELSA, teacher assistants found it challenging to find resources, schedule sessions, and manage an increased workload. It was essential to have SENCo leadership. All of the ELSAs surveyed said that the relationship between the ELSA and the child was the most crucial factor. This assertion supports the research conducted by Bonnie Wong and her colleague. All parties concur that for this intervention to be effective, the relationship between the ELSA and the child must be strong. This study does have certain restrictions. Only a limited sample was used, as in the prior study, to get the results. Both researches relied on interviews to get their data, which takes time and limits the amount of time available for social interaction. Nonetheless, despite working with different children and ELSAs, both studies discovered advantages to the intervention. Future research with a bigger sample size might help us better understand the benefits and drawbacks of the ELSA intervention. Additional benefits of using ELSA as an intervention include the ability to improve student behaviour, attitude, and engagement throughout the new curriculum, double the rate of progress in learners' development of emotional literacy, and maximise the effectiveness of supporting and trained staff, which should make the intervention more cost-effective.
Furthermore, the overall conclusion of the text demonstrates the value of using intervention to support students' learning. It also demonstrates the importance of considering a student's holistic development, as focusing only on a student's cognitive and learning demands will not enable them to realise their full potential. As discussed by Sharp (2001), emotional literacy support must have the ability to recognise, understand, control, and effectively convey one's own emotions as well as appropriately respond to those of others, which is why ELSA intervention is the best intervention for Darla.
The studies also included information on the ELSA intervention's shortcomings. The additional workload was challenging for the teacher assistants as well. When selecting an ELSA, it is crucial that they be able to handle the added workload and be a person who can work patiently with children who are experiencing emotional difficulties. If a school is having financial difficulties, costs would still need to be taken care of by the institution itself. This solution would be appropriate for the entire school if adequate funding were given to the institution. The results of the study unequivocally demonstrate the advantages of using this strategy.
It is essential to take the workload of the instructors and leaders into account while putting this intervention into practise. Concerns about interventions are said to develop when "they are pushed on teachers and school leaders without enough resources or effective organisational support," according to the NASUWT (2020, p. 7). An intervention needs to be understood and carried out by a skilled person in order to be effective. Darla's strengths must be taken into account when implementing the ELSA intervention. During ELSA sessions, she exhibits a demonstrated desire in fostering relationships that will be good for Darla's emotional growth.
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DarlaAppendix 1

This is Darla. Darla is 9 years old and is a Year 5 pupil. She lives with her mum and sees her dad on weekends as they have been divorced since she was 3 years old.
Darla is a happy girl who enjoys being at school. She has some lovely friends in her class which she spends playtimes with. Her favourite subject in school is Maths and finds her Welsh lessons fun as she likes learning new languages. Darla enjoys helping Darla’s teacher and the LSA in class to give out books and resources for the pupils to start their work. Darla enjoys her swimming clubs during the week and loves to go to her dance classes on the weekend when she is at her dads. 
Darla struggles to trust any adult. She does not talk to her mum, dad, teachers or peers about what she is feeling. At school, Darla does not like to talk about her feelings. Her teacher at school has noticed that whenever Darla does not like to do something or she is feeling low, her reaction to the problem is to become very angry with her pupils and uses aggression and violence towards her peers. 
At home, Darla is very much the same. If her mum asks her how she is feeling, she throws tantrums, becomes very angry with her mum and lashes out by throwing things around the house and gets extremely overwhelmed. When it’s time to go down her dad’s house, Darla has been known to become very overwhelmed and tells her mum she doesn’t want to go. Her class teacher has become very concerned with Darla’s behaviour and explains that it is starting to have an effect on her work. She is sometimes not engaged with work, even in her favourite subjects, when she gets emotional and becomes angry during school. Darla’s class teacher believes that setting Darla up with a 1-1 support at school will help her trust certain adults and become in touch with her emotions, to minimise the aggression and violence toward her problems and feelings. 
Whilst reflecting on how the class teacher can help Darla develop further, she considered some of her main characteristics which include:
Physical Development:
· Well-developed gross motor skills e.g., jump, turn, especially in swimming when the school go on trips.
· Strong writer during Language, literacy and communication lessons. 
Cognitive Development:
· Recognizes time on the hour, quarter past and half past on an analogue clock.
· Finds it hard to concentrate for long periods of time.
Emotional Development:
· Shows disappointment if she fails to perform tasks or gets wrong answers.
· Becomes incredibly angry when she gets told off, or when she is asked how she is feeling. 
Social Development:
· Is respectful towards her friends only. Becomes shy when staff at school and her parents ask her specific things she does not like to hear.
· Enjoys working alone rather than with others. 
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Appendix 2
Darla’s Intervention- Week commencing 27.02.23.
	Session 1- Getting to know each other- Pupil to staff
	Activities and Structure of session:
· Staff must welcome themselves toward pupil by identifying their own personality in a professional manor. 
· Assure that Darla is comfortable in the environment by forming initial bond with staff. This assures she is happy and content in a secure surrounding without feeling pressured to talk about herself at first.
· Allow Darla to initiate conversation when necessary- no pressure for her to talk or answer questions.
· Important to listen clearly to what Darla says, take note of everything she states and use new profound knowledge with regard to her information to the staff’s advantage- acknowledge why she is here and keep on track remembering she does not trust adults easily. 

	Session 2- Sharing common problems- staff to discuss what makes them angry to find common ground with pupil. 
	

	Session 3- What do I enjoy? Staff to initiate hobbies and interests with regard to bonding and attachment towards pupil. 
	

	Session 4- Why do I get angry? 
	

	Session 5- What do I feel when I get angry?
	

	Session 6- Conclusion of all sessions- further intervention for in class- individualised pupil focus. 
	





	Individual Development Plan (IDP) 
	 


  Appendix 3


	SECTION 1A: Basic biographical information about the child or young person and contact details 


 
	Full Name 
	Darla
	[image: A picture containing text

Description automatically generated]

	Likes to be known as 
	‘Darla,’ ‘Darls’
	

	Date of birth 
	 15.10.2013
	

	Gender and pronouns 
	She/ Her
	

	Current education setting 
	School A
	

	Home address and telephone number 
	 N/A
	

	Name of parents 
	Julie and Kevin

	Email address 
	julie@mail.com, kevin@mail.com 

	Parents addresses and telephone numbers 
	N/A

	Communication requirements and preferences 
	English Language
Semi- fluent Welsh Second Language 

	For a young person, details of consent to IDP being prepared / maintained 
	Not applicable 


	[bookmark: _Hlk127542855]SECTION 1B: Responsibility for the IDP 


	Organisation responsible for maintaining the IDP 
	School A 
· ELSA Support (Emotional Literacy Support Assistant)

	Date before which the IDP must be reviewed 
	After 6 weeks of ELSA intervention- 6 weeks after initial meeting commences. 


 
	SECTION 1: Reasoning for the IDP 


 
	Reason for Referral 
	

	Personal Development Plan/ Outcomes from session
	

	Stages of Development 
	

	Staff member requirements for analysis of pupil progression
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