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Introduction:
[bookmark: _Hlk58264889]This reflective report will be based on my academic experiences gained over the past two terms in the University and how this relevant learning is associated with employability skills. The report will be sectioned by numbers in the table of content and a subheading. These titles of reflective report will consist of; challenges encountered in my career ambition and relevant skills required of students for employment, virtual learning experience, transitional past working experience in the care settings, CV writing, Personal statement,  Cover letter and core academic analytical skills. The report will explore on key issues using Gibbs’ reflective circle model which entails description, feelings, evaluation, analysis, conclusion, and action plan.  In the report, I will also reflect on experiences about knowledge gained in ICT to submit my assignments. The table of contents is also included to direct the readers where each topic is located. I will analyse my professional working experience using Kolb’s experimental learning model of four stages described as concrete experience, reflective observation, abstract conceptualisation, and active experimentation.

Thesis Statement
The purpose of this assignment is to reflect and evaluate my learning outcomes in this module and to structurally explain how important they are for my future career ambition. To begin with, a reflective practice is relevant to facilitate a genuine learning environment and skills development which could also be in the form of a written document with an individual evidence-based perception to attract the audience’s attention (  ).Kolbs, 1984). Reflective reports may be written in second-person accounts though it traditionally depends on the first phase account with activities previously observed or done. This academic report is also a knowledge-based evaluation of student learning experiences and performance from the past to identify what went well, and wrong, and how students should improve/develop their on-going academic and employability skills (Slade, et al., 2019).

Body
Gibbs reflective cycle model is used to explain Term 1-2 activities covered in this module
In the beginning, I felt frustrated and found it difficult to upgrade my knowledge and understanding of my career ambition in life. The challenges first started with the use of computer based, or virtual learning including academic words and their meanings covered in all class lessons. In term 1-2, the meaning of employability and academic taught in class were relevant learning experiences including skills required of students or school leavers by employers to secure employment, benefit the workforce and the economy (Anon., 2018). During my lessons taught in class, I discovered that understanding mathematics, science and other core subjects is essential, however, the student needed to build up their academic knowledge in different areas to help improve their overall learning experiences (Kolb, A. & Kolb, D. 2017 ). Some examples of those academic skill experiences may include different ways of quality notetaking by students during lectures with key information and clear points for better understanding afterwards, and for someone to read and digest the main points given in class by instructor (Gibbs G, 1988). Another sample skill taught in class which required of a student by employers is the ability to think critically (Beavers, et al., 2017) without questioning to solve the problem as this may also help students succeed in employment and class because critical thinkers can judge and evaluate the situation from their perspective and make wiser decisions for intervention (Thomas, and Bardeen, 2020).
In addition, I learnt that students should master and prioritize time management as a vital skill needed to acquire future employment and to achieve academic success by completing tasks allocated to them on time and prepare for projects and exams. I also discovered that reading and writing skills are academic skills that students must have to be able to read and comprehend texts including emails and communication notes in every class and at work.
In a proper learning environment, reading and writing usually go together as skills relevant for the student to achieve their career goals (Allan, et al., 2014). The above-described lessons learnt in class has motivated my spirit to study harder and obtain a broader knowledge of professionalism in my career.
Virtual learning reflection
Below is a diagram display of Gibb’s model circle of reflection, exploring an experience with; description, feelings, evaluation,  analysis, conclusion, and action plan to explain further my experience in virtual learning throughout term 1-2 (Gibbs, 1988) published on Nov.2020.
[image: A circular diagram showing the 6 stages of Gibbs' Reflective cycle]
Gibbs G (1988) published on 11 Nov, 2020.
Using Gibbs’ model ‘cycle of reflection’, during my learning, I Initially struggled with the virtual learning to access class lectures, modules, and submission of my assignment to Turnitin because of my little IT skills gained previously in life (Andersen, et al., 2014). To describe my feelings in the process of learning during term 1,  l was very nervous and felt helpless about using the computer to access my modules as well as lectures in class via Microsoft teams. In evaluation, the good experience was, I asked my children and colleague including lecturers to help me out with accessing class lectures, modules and how to submit my assignment, which was practically done, and I had overcome an obstacle (Terblanche, N. 2014). This incident has identified the gaps in my IT education for which I am prepared to pursue and obtain knowledge in Information and Technology skills. All my lessons are still taught virtually since term 1-2 due to Coronavirus pandemic issues, which is still unavoidable. My experience has improved with my knowledge gained from virtual learning and daily IT practice at home. Facing similar challenges in life again, I would not be stressed, but to accept the failure calmly and immediately contact my colleagues and lecturers for help. Overall, I am more comfortable to use technology for my learning and hope to continuously develop knowledge and skills in this specific goal area.

Kolb’s Experimental learning model commonly called Kolb’s framework Example is used to demonstrate reflection on my first care working experience in London.
Examples of Kolb’s experimental learning model includes:
Concrete experience---Feeling and having the experience in doing something
Reflective observation---Watching or reviewing performance and experience
Abstract conceptualisation---Thinking and learning from the experience
Active Experimentation--- Putting into practice what you have learnt

My concrete experience according to Kolb, A., & Kolb, D.A. (2018 ) was first discovered when I started working as a domestic cleaner in the NHS hospitals in South East London, in the early years of 2011. Alongside working with nurses, doctors, carers, and their family members in a hospital environment, I closely observed the procedure applied by staff to deliver care services to patients. I adopted this practice and voluntarily approached a staff nurse to show my developed interest in becoming a carer who later promised to introduce me to the ward manager in charge. On the day I was introduced to the manager of the ward, I felt nervous because of my limited communication skills, and was not confident to express my knowledge in caring as I was a domestic cleaner. However, I was accepted verbally by the ward manager who placed me on trial through a voluntary work-based learning team to obtain influential knowledge and basic skills (Stock, & Kolb, 2016). I choose to continue the transition from domestic to care assistant because of my career ambition of becoming a manager in my private organisation soon providing quality services in the society.
Having this limited idea in caring, I was first introduced and trained about personal care support, support with eating and drinking, patient-centredness, food hygiene, health and safety policy, and moving and handling etc. to provide quality service that would meet patients’ needs (Bachkirova, et al., 2016). The first experience I had in care when supporting a bed-bound patient with personal care, was putting on Personal Protective Equipment (PPE) kits to clean up human faeces, and urine, and to carry a bloodstain soiled linen in a bag down to the laundry at the basement in the hospital environment.
I felt shy and emotionally disturbed after witnessing and cleaning up the huge mess, and I lived in isolation at home on the very day preventing my little children from coming closer for safety purpose. Another experience encountered in my early days of caring was with a moving and handling technique I applied inappropriately by using standing hoist single-handed, instead of two staff using a full hoist to transfer a disabled patient to sit on the chair. This performance was wrong, and I learned it was against the policy implemented at work.
Immediately after, I was called for supervision, where the manager was furious and gave me very poor feedback. Further, I accepted the failure and began to apply Albert Bandura and Kults, (2019) Social learning Theories and model of learning by observation to improve my performance. The gaps were: I failed to read and understand the policies and procedures implemented at work, secondly, I also failed to communicate with colleagues, or ask relevant questions if in doubt, and failed to observe the correct ways including equipment provided for the individual clients’ needs. The long-term effect of my actions was a sad experience, the hazardous performance practised at work led to my back pain, including the service use with arthritis having strained legs (Næss-Schmidt ET, al.; 2020).
I have learnt a lesson from my past mistakes that working as a team and putting into practice correctly what was learnt can help to minimize risks and bring productivity into the organisation towards achieving a goal rather than applying wrong methods and putting peoples’ lives in danger (Passarelli, & Kolb, 2020). To address this, I have improved my career performances, deepened my knowledge, and skills from time to time through care professional training at work, E-learning,  watching care act performance videos, and through NVQ’s education previously achieved, including my up-to-date career development (Stock, & Kolb, 2020). It has been exciting for me to be promoted as a senior carer by my current care managers for demonstrating a great performance at work (Terblanche, et al., 2017). I hope to study harder, submit all assignments on time, incorporate feedback, and to continuously develop my employability skills in higher education to achieve my dream goals (Hagar Ibrahim Labouta, et al., 2018).




Gibbs Reflection Circle is used here to explain my career knowledge gained from term1-2 with the following learning tips taught in class via Microsoft teams.

CV writing learning: During my academic year in term 2, my employability skills tutor taught us how to write an academic Curriculum Vitae (CV) via virtual learning which is relevant to student career ambition for future employment. Previously, my CV writing structure was not academic and up to date. I was taught in class via Microsoft teams that my name and contact number should be written on top. Next line will be key relevant skills written down, however, education and qualifications beginning with current dates down to previous should be written very close to the bottom and I was advised to include my school email address, and location for instance; London instead of using my details such as a home address, date of birth, and photos in my CV (Paju, et al., 2016). I was glad to learn and adopted new academic knowledge of CV writing to attract employers for employment (Riley-baker, et al., 2020).

Personal Statement: The format for my statement as we were taught in class should include a heading, summary, experiences gained and practised in the previous employment, and to demonstrate the relevant academic skills obtained for job opportunities (University of Edinburgh, 2019).

Covering Letter: Similarly, my cover letter lesson undertaken in class to acquire jobs was very essential to persuade and convince employers about what students are capable of and which contributions and transferable skills they can bring into their organisation to increase productivity in their businesses (Roffey-Barentsen, & Malthouse, 2013). According to my lecturer, a cover letter should be written briefly, directed to the recruiter, it should be personalised and formally written, not too friendly, but with background knowledge about the company, you have applied for (Jasper, 2013).
During my academic journey of progress, I discovered that every job description requires different and specific cover letters which should be sent by email after correcting grammatical errors. Near the end of the page, I should also thank the recruitment team with information about my availability for an interview when shortlisted. Considering Gibbs Reflection Cycle of the good and bad about my previous experience gained in writing Cover letters, CV, and personal statements, my insight knowledge was very poor, however, the good experience learned from the university of Wales has now given me confidence to improve my competence to secure future employment (Nagle, & Foli, 2020).  ).




Moreover, Analytical Thinking skills were relevant academic areas covered in this module by student especially in relation to Kolb’s Experimental learning with thinking and doing skills.
Analytical skills are marketing skills enhanced by people who critically think in difficult situations to find solutions. Analytical thinkers are also good brainstormers in every problem. Between term 1 and 2, l felt more motivated to use my thinking skills to write well especially forming academic essays (Blakeslee, 2020).
I have recently developed a close reading skill by examining and highlighting key words carefully, and jotting down questions from the context, then using my critical thinking skills to interpret what was read. Before  university, my experience was limited, so I decided to develop this knowledge to work towards an outstanding organisation, that meets the requirements of CQC and their standard of care.

Conclusion
In conclusion, within this report I have summarised the difficulties I faced between term 1 and 2 such as learning virtually and having a lack of IT knowledge. However, I have overcome this by seeking assistance from those around me, such as my lecturers. Additionally, the models stated above has helped me to identify areas of weaknesses in my past jobs, and I have used feedback from my employers to improve myself to become a successful health care manager through an on-going education towards professionalism.
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