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Section 1:
Personal Development Plan
Name:  Siobhan Roper.
Date: 13/01/2024.
	Objectives
What do I want to be able to do or do better?
	Success Criteria:
How will I recognise success?
How will I review and measure my improvement?
	Actions:
What methods will I use to achieve my learning objectives?
	Implementation:
How will I practice and apply what I learn?
Timescale?

	To increase my understanding in young people’s development & the Community Services provided to support students.
	Be able to complete assessments to a high standard putting into words what I have learnt.

Reflect on feedback and marks from assessments.

From feedback investigate more research that I missed within the assessment.


	Attend course workshops and lectures, focussing on coursework and tasks provided.

Look into different research conducted on the development of young people and on community services that should be provided to support students.
	Implement working with different services in and out of the college to support students in all aspects.

Attend tutorials to receive feedback and support on my progress.

Take on feedback to improve on my learning within the course.

Timescale: Termly

	Be able to work alongside professionals within the community to support and mentor students.
	Check procedures I have completed with the health and safety officer to get signed off.

Receive feedback from different organisations to make sure they feel comfortable and happy with the progress of the relationship.

Reflect and improve on any issues, discuss with students and professional on placement experiences.
	Build relationships with other professionals within the care sector.

Use policies and procedures in place to create a happy and safe placement environment for students to attend.

Use different communication methods to keep updated on how the setting is getting on with the experience. 
	Incorporate settings into placement experiences for students to attend.

Make sure each party has an understanding of what will be expected of them while a placement is taking place.

Give settings all the relevant paperwork, therefore they understand how procedures are followed within the college to keep them and the student safe during placement. 

Make sure myself or a team member available to contact when students are attending placement blocks.

Timescale: Annually

	Research to gain knowledge on the role of families in young people’s development.
	Monitor my Continuous professional development.

Reflect on student and parents’ relationships to see if I was able to implement this into my role.

From assignments check to see if my learners have an understanding of the importance of the role of a family when it comes to child’s development.

	Complete Continuous professional development courses on the impact of families.

Look into research on how families impact young people’s development.

Speak with students to see how they feel their family impacts their learning.

	Work with parents and guardians to support students through their studies.

Implement the knowledge I have learnt into my teaching.

Timescale: Annually.


	Create a personalised time management plan to support home, work, and study balance.
	Ensure Better time management for each week.

Reflect and improve on different ways to be able to achieve this at the end of the week.

Complete a tick list to see if I was able to complete all my tasks.

	Create a Time management table which will be situated in my diary.

Make sure my diary is keep up to date so not issues arise last minute.

Give myself plenty of time to complete tasks rather than overloading on my workload.


	Make sure I stick to the Time management table I created for the week.

Rearrange my Table as and when I need to even if that’s daily.

Instead of saying yes to something straight away in work. Explain I will be able to do this but not until a certain date.

Timescale: Weekly

	Maintain good mental health and resilience.
	Reflect on situations with my counsellor to find coping strategies if needed.

Reflect in journal how I was able to achieve different situations without effecting my mental health.

Take on praise I get from others to build my confidence.

	Attend regular counselling sessions.

Reflective Journal.

Ask for support or feedback from others.
	Work as a team to help support each other.

If I am struggle speak to someone who can help me.

Use coping strategies within work that will help.

Timescale: Weekly











Section 3:
Analyse of Concept Map.
The conceptual map presented in the second section of this portfolio focuses on the array of community services available to assist college students undertaking vocational courses. This visual representation illustrates the collaborative efforts of various departments within the college and external community organisations, demonstrating how practitioners can harness these resources to help students thrive.
This is seen as a multi-agency approach. This is a crucial area within the work environment to make sure is working to be able to enhance the well-being and learning of all students. Looking at the transition to higher education can be seen as a challenging period for a lot of students, as there are emotional and social adjustments as well as academic. Research by Ferreira et al. (2020) emphasises the importance of a supportive environment in fostering positive academic and emotional development. This can be seen in organisations such as colleges through professional help through different areas of individuals' lives, for example, mental health professionals such as Student Support Services, Pastoral Coaches for different departments and counselling services if needed. Practitioners should work with professionals within the organisations as well as professionals in the community who can support students to thrive in their academic studies as well as contribute to their well-being. The importance of creating an environment where students feel supported can be seen in the work of Tinto (1993) who emphasises the significance of students feeling belonging and connected can support the retention and success of individuals. This is also supported by Bronfenbrenner (1979) who suggests collaborating as multi-agencies ensures a holistic approach to student support by addressing various aspects of their well-being, including academic, social, and emotional needs.

This essay will focus on the sector's experiential opportunities within the concept map. Students are provided with a diverse setting within the care industry over the two or three-year course where they will be able to develop sector-specific knowledge and skills. The Placement Officer plays a pivotal role by collaborating with individual students, lecturers and student support service to facilitate the best placement for each student, fostering hands-on experience (Cameron et al.2020).
To ensure the safety of students and others during placements, there are a set of policies and procedures in place. The first role that will be discussed is the responsibility of implementing health, safety and environmental policies, along with safe working practices before students embark on their placements. Under the Health and Safety at Work Act 1974 it is an employer's duty to protect the health, safety and welfare of their employees and other people who might be affected by their business (HSE, 1974). Placement Officers and assessors within any work-based learning environment are tasked with conducting Health and Safety appraisals before any thought is given about a student attending the setting. The Placement Officer goes to each individual setting to complete an inspection of the environment, making sure it is safe and that all the correct policies and procedures are in place, including the correct insurance to protect students. This is agreed upon with organisations to make sure they understand their commitment to health, safety and the environment which is a crucial component of the appraisal and monitoring process, which implements any action plans for organisations when necessary (Karanikas & Hasan, 2022). Close collaboration with each placement setting is imperative to ensure the completion of health and safety inspections and that staff members understand the expectations for both themselves and the students who will be attending placement. To be able to ensure students have an understanding of the Health and Safety Act 1974 before attending placements, the Placement Officer and Lecturers must work together to ensure all students have completed the health and safety unit within the qualification before placement blocks start. This is then reinforced on placement as the placement officer provides students with health and safety booklets to be completed by mentors and students while attending their placements. Additionally, the placement officer will attend the setting to complete a monitoring form for each student attending, Which is suggested by Humphreys & Woods (2014) that an assessment of role completion and satisfaction for both students and the setting is expected of this role.
When dealing with health and safety, various factors might hinder the process of collaborating with different organisations. Simply raising the need for a health and safety appraisal could immediately put a brake on discussions about working together to create a student-friendly placement environment. Organisations, already dealing with numerous responsibilities, may perceive the appraisal as an additional workload, potentially slowing down the collaboration process. This is supported by Aiston et al. (2002) that barriers that challenge collaboration are additional world and establishing the same objectives for the placement outcome (Woods et al., 2010). Another potential hurdle may be if upon conducting risk assessments within the environment, it is identified that improvements are required before students can commence their placement. In such a scenario, the setting might take offence, perceiving the need for enhancements as an implication that they are not adequately fulfilling their duty in caring for children or the elderly, misunderstanding and developing a barrier (Wates, 2012). This could lead to strained relationships, jeopardising the rapport that has been built, and, in extreme cases, resulting in the withdrawal of support for the entire placement experience for students.
The Placement Officer collaborates with various departments within the college as another approach to working with multiple agencies. Collaborating with different student support within the college will enhance students' placement experience by providing personalised support, making sure as a team we are prioritising their well-being, support any needs while out on placement, promoting accessibility and inclusivity. This in hand will contribute to a positive placement experience for learners where they can thrive within the environment. Ensuring that students have an optimal placement experience involves assessing factors such as attendance and attitude towards the course. In this regard, it becomes crucial for the Placement Officer to engage in proactive communication with the students' tutors and lecturers beforehand. It is seen by Chawłowska et al. (2021) that gaining insights from other perspectives can determine the likelihood of students attending placement and exhibiting enthusiasm for learning and skill development which is also supported by Nwosu et al. (2022).
This collaborative effort is integral to effective teamwork, Yale University (2024, P.1) states 'A team environment allows individuals to bring their diverse perspectives to problem-solving, which in turn increases their success at arriving at solutions more efficiently and effectively'. The Placement Officer can engage in active listening and collaboratively find solutions within the team to secure the best possible placement for each student. Failure to undertake this proactive approach can have repercussions on the relationship with the placement setting. Instances of students not showing up or displaying a poor attitude during placements may negatively impact the setting's willingness to accommodate future students. Therefore, this pre-emptive collaboration with the team plays a pivotal role in fostering positive relationships with settings and securing successful placements for students.
The Placement Officer also collaborates closely with student support officers, acknowledging the diverse backgrounds and personal challenges students may encounter. A Student Support Officer works in institutions such as colleges and is seen as part of the wellbeing team for students (Seek, 2024). When students face issues beyond what tutors can address, these concerns are directed to the student support officers. The collaborative process involves practical steps: after discussing problems with tutors, it becomes crucial to seek the opinion of student support officers on whether specific placements might impact students' mental health or if attending at that time is advisable.
Navigating this situation comes with its challenges, especially considering GDPR within the Data Protection Act (2018) constraints that limit the sharing of specific student information between student support officers and the Placement Officer. GDPR, or the General Data Protection Regulation, is like a rulebook designed to protect people's privacy, and it became a law in the UK in 2018. When it comes to students, GDPR ensures that they have control over their personal information. If a student chooses not to share certain details, institutions, including placement officers, have to follow specific rules to keep that information private.
If a student decides not to share something, GDPR makes sure that their personal data is handled with care and isn't used without their permission. It's essentially a set of rules to make sure that students' privacy is respected, and their information is kept safe (Irwin, 2022). This helps build trust between students and institutions, showing that their personal data is being handled responsibly and ethically. Therefore, in these instances, the Placement Officer must rely on the judgement of student support officers, trusting them to make decisions in the student's best interests. This cooperative effort with student support officers is vital for taking a comprehensive approach to student well-being and ensuring the success of placements.
However, there are challenges associated with working with student support officers (SSO). Firstly, SSO’s may lack a comprehensive understanding of the expectations and vulnerabilities associated with each student placement. Consequently, the skills, competencies, and professional standards necessary for a successful placement opportunity may not be fully aligned with their assessments. Another potential challenge is the presence of bias among student support officers. Personal biases, perceptions of students or placement settings, or past experiences may influence their judgment, resulting in unfair assessments of students' readiness for placement. These challenges are supported by Michigan Assessment Consortium (2016, P.1) who state ‘Bias can lead to teachers or students making incorrect conclusions about a student's abilities based on assessment factors that are not related to what the student actually knows or can do. These incorrect conclusions introduce "measurement error" or a risk to reliability.’
Additionally, student support officers are primarily focused on student well-being. While this emphasis on well-being is important, it can lead to overly cautious decisions that hinder students' opportunities for developing resilience and professional growth through valuable experiential learning experiences.
Ensuring students' privacy is respected is crucial, but it can bring challenges during placements. If the guidance from student support officers is inaccurate, it might affect students' well-being on placement. Our top priority is keeping students safe and content in their settings. If external issues not considered by the college impact the student experience, it can dent their confidence and mental well-being. Which then in hand will impact the student's learning and overall experience.
To conclude the role of a placement officer encompasses the incorporation of numerous policies and procedures into daily tasks. In the context of multiagency collaboration, fostering strong relationships is key, but it's equally essential to adhere to established policies for the safety of all involved parties. Effective communication stands out as a foundation for building and maintaining positive relationships while ensuring compliance with the set protocols. Finding the right balance between building relationships and adhering to policies is pivotal for the smooth and secure execution of placement operations.






Section Four:
Case Study.
In my role as a college lecturer, I interact with students from various backgrounds. One notable aspect is the significant influence that parents, guardians, and families have on a learner's education. Over the years, I've noticed instances where students enrol in our courses due to family encouragement or are influenced by family members already working in the sector. There are even situations where our communication extends more with the parents than with the learners themselves. I'm curious to explore the extent of the impact that a family truly has on a learner's educational journey. 
The influence of families on college students has been a topic of considerable interest for myself as a Lecturer, and aim to explore in more depth. Previous studies have highlighted the pivotal role that families play in students' academic and personal development during their college years (McCallen & Johnson, 2020 and Harper et al., 2020) However, it is suggested by Copeland et al., (2021) that there is still a need for a comprehensive examination of the specific ways in which families impact college students.
Recognising the influence of families on college students is essential in my role as an educator. This study seeks to delve into the contributions of families to college success, examine the link between family dynamics and academic performance, and assess the impact of parental involvement and support on students' educational paths. The objective of this case study is to shed light on how families impact the college journey for students and propose recommendations for improving family support in their educational pursuits and the best way I can incorporate what I have learned into my practice.
After conducting research, several key findings emerged regarding how families influence college students. These findings show how families impact how students go through college (Son et al.2020), it is shown within this research that Families play a big role in students' college experiences. They often provide financial support, which helps students afford what they need for school. Families also give students emotional support, making them feel more confident and able to handle challenges. What families think about education can also influence how students do in school for example seeing family members succeed can inspire students to do well in college too. Cultural values within families can affect students' decisions during college. Lastly, Sometimes families help with practical things like getting to class or taking care of responsibilities, which makes it easier for students to focus on their studies. By researching areas like motivation, academic choices, and family environments, this study uncovers the complex connection between family dynamics and how well students do in college. In the next parts, we will look at specific parts of this relationship, giving detailed insights and analysis to understand better how families influence college students.
One notable aspect of how families influence college students is their impact on students' motivation levels. The investigation revealed the significant influence of families in moulding and maintaining students' motivation during their college experience (Nieuwoudt & Pedler, 2023) (Martin et al., 2020). Positive elements within supportive family environments, such as positive reinforcement, encouragement, and a belief in the student's capabilities, have been noted to boost motivation for academic success. Conversely, unfavourable or neglectful family environments have been associated with a detrimental impact on students' motivation and overall academic engagement (Dolson & Deemer, 2022). Comprehending the factors contributing to family influence on student motivation provides a basis for educators to devise effective strategies that support and empower students. By understanding the impact of families on student motivation is essential for my role as placement officer. It will help provide valuable insights into the challenges and support systems the students face during their time in college. With this knowledge, I will be able to develop personalised support strategies for students.
For example, if I was able to notice that a student's motivation is affected by their family's academic expectations, I can work with the student to set realistic goals and inform families of these goals, while also providing appropriate support during the placement to the student to make sure they are not under any more pressure. On the other hand, if family issues or financial difficulties are hindering a student's motivation, I can support them in getting the correct support for these difficulties to improve their experience of placement. For example, as we work with vulnerable children and adult settings, if this is a tigger in their life I can work with the student and their family to find the best possible placement including making sure they are receiving support from an SSO while out on placement.
Overall, understanding how families influence student motivation allows placement officers to offer tailored support to students, ensuring they have the best possible experience during their college placements.

Family expectations significantly impact the academic choices made by college students, as revealed by studies Waterhouse et al., (2022) and Dolson & Deemer, (2022). Students often take into account their families' expectations when deciding on their course of study, choice of major, and academic goals. High family expectations can serve as a driving force for students, motivating them to excel and pursue fields aligned with their family's aspirations. However, conflicting or unrealistic expectations may lead to internal conflicts and decision-making dilemmas for students. Understanding the impact of family expectations is crucial for college practitioners to provide guidance and support to students in navigating the complex landscape of academic choices (Samra et al., 2021).
Studies also examined the role of supportive and detrimental family environments on college students' overall well-being and academic performance. Findings indicate that students who grew up in supportive family environments, characterised by open communication, emotional support, and a sense of belonging, demonstrated higher levels of satisfaction, resilience, and success in their college endeavours (Dolson & Deemer, 2022) (Waterhouse et al., 2022). Conversely, students from detrimental family environments, marked by conflict, lack of support, or dysfunctional dynamics, often faced greater challenges and obstacles in their academic journeys. Understanding the differences between supportive and detrimental family environments can inform interventions and support systems that promote the well-being and success of college students (Waterhouse et al., 2022).
From previous research I have found out about how families affect college students, it's clear that family dynamics and support from parents matter for how well students do in their studies. The research shows that what families expect can shape how students decide what to study, pointing out how having a supportive family is different from dealing with challenges (Chen et al.2022). As a lecturer, I see different ways I can positively help my students.
Looking forward, there exists a compelling need for further research to delve into the enduring effects of family influence on students’ post-college graduation. The exploration of how family dynamics persist in shaping students beyond their college years presents an intriguing area deserving of more profound investigation. As I contemplate integrating these findings into my work, I envision fostering a classroom environment that extends beyond the subject matter, incorporating discussions about career goals and the role of family expectations in shaping students' academic paths. This way, I am not just teaching the material but also helping students think about their future beyond college which is supported by Rhiem (2021). It is a good idea for future research to dig into how cultural and economic backgrounds impact the way families influence college students. In my lectures, I can bring in examples and stories that reflect different cultures, making sure my teaching is relevant and inclusive (Nelson Laird, 2010) (Sairsingh, et al., 2020).
Regarding the recommendations for college practitioners and families, I can play my part in encouraging open communication. I can start discussions during my lectures that involve parents, practitioners, and students, creating a space for everyone to talk. For example, having open evenings where students and parents can find out about what their child will be expected to complete each term and answer any questions they may have. This way, I'm contributing to a supportive environment for students. In addition, I can work with team members to set up programs that help parents get involved and support their children better. Whether it's orientation programs or workshops, I can actively participate and encourage my students' families to engage with their education. During my lectures, I can share resources and tips, making sure parents understand how much their support matters.
Through my review of existing research, it has become evident that families play a pivotal role in shaping students' educational experiences. This knowledge forms the basis for furthering my research endeavours and implementing practical applications based on the insights acquired. As I extend my research, my objective is to contribute meaningfully to the existing understanding of the relationship between families and students' education. The aim is not merely to accumulate information but to offer valuable findings that can inform effective practices within the realm of education.
Furthermore, the insights gained from this exploration present an opportunity to bring about positive changes in my teaching approach. By understanding how important it is for families to be involved, I can create specific plans to better help students. This means making a welcoming learning space that appreciates and includes the role families play in students' education.







Section Five:
Reflection.
In recent years, there has been a growing recognition of the importance of providing students with practical experiences in the field of healthcare (Markowski et al.2021). This section aims to provide an overview of the reflection on incorporating health boards as a valuable placement opportunity for students. The significance of this topic will be discussed, followed by an exploration of the benefits and challenges associated with this placement opportunity. Using Graham Gibbs' Reflective Cycle Theory (1988), this essay will reflect on the recent placement opportunity to improve future experiences. The discussion will cover the six stages in Gibbs' Reflective Cycle, exploring the event, feedback from all parties involved, evaluating both positives and negatives, analysing the overall situation, and concluding with key learnings. Finally, the reflection will also include plans for a more streamlined approach in future Health Board placements.
There are numerous benefits of incorporating the Health Board as a placement opportunity for students. Being in a real healthcare setup helps students learn by doing and getting hands-on experience. Hands-on experience can be seen to help students retain more information (Cridlin, 2007), and by getting to watch and learn from experienced healthcare professionals, which boosts their practical skills and knowledge (Billings et al.2021). This exposure isn't just about skills, it also gives them a better understanding of how the whole healthcare system works in real life. It's like a more practical and down-to-earth way of learning, getting them ready for what's ahead in the healthcare field. Students may also have the chance to collaborate with other healthcare professionals and gain insights into interprofessional teamwork and communication skills (Sanko et al., 2022).
Additionally, being placed in a Health Board setting allows students to contribute to the delivery of quality patient care and make a positive impact on the lives of individuals in the community. Moreover, students can build professional networks and establish valuable connections with healthcare professionals, which can open doors for future employment and career opportunities. Building relationships by networking has been seen to have many benefits such as uncovering job opportunities that others cannot, supporting career advancement, exploring different paths and many more (Hamlin, 2022). To facilitate student placements within the health board, my first task as a placement officer was to conduct a comprehensive risk assessment. Lele (2012, p.1) states 'It involves identifying the hazards present in any undertaking and then evaluating the extent of the risks involved, taking into account existing precautions'.
Considering the diverse areas and multiple campuses of the hospital, I opted to consult the college's Health and Safety Officer. Undertaking a comprehensive risk assessment of this magnitude pushed me beyond my usual comfort zone, inducing a sense of nervousness and the acknowledgement of being outside my familiar expertise. It is seen in the Learning Zone Model by Lev Vygotsky (1978) that pushing yourself to step outside of your comfort zone too much can make people panic and feel overwhelmed. To be able to build your confidence it is suggested to work with others (Mind Tools, 2023). Therefore, I briefed the Health and Safety Officer on the situation and sought guidance on effectively conducting health and safety inspections for such a large organization. He was able to offer valuable support and proposed a collaborative approach. We decided to meet with the health board's own health and safety officer. Over several meetings, we provided information about our students' activities during placements, and she, in turn, familiarized us with the various departments our students would be attending, along with the required paperwork. This collaborative effort spanned a year, ensuring both parties had all the necessary information for thorough health and safety checks before placing students. This means that we as a team were making sure all the correct procedures were in place and adjusting anything within the environment that could be detected as a risk to our students, avoiding any dangerous situations, which is suggested by Ynze (2012).
With all the necessary paperwork finalized and both sides completing the risk assessment, the next step involved collaboration with the manager of the students within the health board. In the role of the manager within the Health Board, typically facilitating the placement of student nurses to work with our organization and students. Several meetings were conducted with the manager and her team, alongside our team, to outline the objectives for our students' placements and to understand the expectations from both parties. The conclusive meeting occurred at the conclusion of the academic year when the health board indicated her intention to liaise with various hospital departments to gauge their interest in supporting our students during their nursing shadowing experiences.
Upon returning to work post-summer holidays, our Area Manager informed us that she had communicated with the manager during our absence and secured approval for placing students in different hospital departments. A prompt meeting was arranged to outline the necessary preparations before students could begin their placements. Subsequently, we had one week to prepare for the students' return. From a pool of 120 students, I was able to select 20 students, ensuring they provided the required information, completed occupational health forms, underwent fire safety training, and received individual timetables. With only two weeks before the students commenced their two-week placements after the summer break, this resulted in a significant increase in my workload, putting considerable pressure on me to ensure the accurate completion of all the necessary information. It was a tight schedule, but fortunately, we managed to accomplish all the necessary tasks within the given timeframe.
After students finished the first two-week placement within the health board, there was a significant reflection process by our learning area team and the health board, as it was a new experience for both the students and us as a team. I took the time to chat with each student to receive feedback on the placement. The feedback was very positive, with students expressing feelings of support, gaining new skills, and, interestingly, some even reconsidering their initial career choices after exploring different departments. They also showed their gratitude for the work that has gone into the opportunity to have a hands-on experience within the health board. Participating in practical, hands-on experiences goes beyond traditional classroom learning, offering students a diverse set of advantages, at its core is the practical application of theoretical knowledge, allowing students to connect abstract concepts with real-world scenarios (Billings et al., 2021). Students were able to engage in practical activities such as interacting with patients, and observation of various teams of staff, from nurses, doctors, porters, educational staff, and physiotherapists, The students were even able to attend mini surgeries within the radiography department. This helped sharpen students' problem-solving skills, and critical thinking, as well as contributing to the development of crucial skills such as teamwork, effective communication, and efficient time management (de Prada Creo et al., 2021).
While hands-on experience offers numerous advantages for students, it is important to acknowledge potential drawbacks. Certain students found the career they explored not quite fitting for them, which is fair. Within placements students may face challenges with task complexity, encounter unexpected obstacles, or make mistakes, potentially leading to frustration or a decline in confidence (McCloughen et al.2020). Feedback showed that some students felt a bit unsupported and out of place in specific departments, and that hands-on experiences can also demand significant time and effort, causing stress, particularly for students managing multiple responsibilities, this is an important reason I make sure students have a mentor within each placement they attend. Research by Quinn (2012) discussed by the University of Southampton (2024) has shown that there are many benefits to having a mentor within the workplace including personal development and the well-being of the student. Additionally, a few did not enjoy the experience and would not opt for a similar opportunity again. Recognising the range of opinions and experiences students had during the placement is essential even the negative. Wilson (2021) discusses how negative feedback can help you as a professional analyse the process you took and make a change based on the knowledge you have received. Receiving negative feedback is never pleasant, but it's understood that not all students will share the same perspective. What was disheartening, however, was learning that some students felt they couldn't approach me while on placement. I found this particularly upsetting because I believe I could have potentially improved their experience by addressing their concerns with the health board. As I was not granted access to the various departments during students' placement with the health board, I couldn't complete a monitoring form with them. This form ensures students' comfort within the setting and provides a platform for discussing any placement-related issues. This process aids in supporting students, fostering a sense of comfort and satisfaction in their environment. As my only recourse was speaking with them over Teams, this posed challenges, as many students prefer face-to-face discussions over written communication. In hindsight, I felt unable to adequately support my students. Following discussions with the health board, they agreed to allow me to visit the hospital on a designated day, where I sat in the canteen, and students could meet me to discuss their placement experiences.
After carefully considering the feedback received, I arranged a meeting with the Health Board team to discuss the feedback given and a priority to me was to remove students who expressed they did not wish to participate in the second block week placement. My primary concern revolves around prioritising the quality of the placement experience each student receives. It is paramount to create an environment where students not only fulfil academic requirements but also find enjoyment in their placements, fostering an atmosphere conducive to gaining new skills and building confidence in their chosen field (Elbes & Oktaviani, 2022). By addressing and implementing adjustments based on student feedback, the aim is to enhance the overall placement experience, ensuring that it aligns more closely with the individual needs and preferences of the students involved. 
As students embark on diverse paths, applying to universities for a range of courses, those expressing interest in professions within the health board can benefit significantly. By engaging in different activities during placements, students were able to gain first-hand experience with the day-to-day responsibilities, challenges, and rewards associated with their potential careers within the health board. This practical placement helped them assess if their chosen field aligns with their expectations and aspirations. It guides students in making more informed decisions about their academic and professional paths, refining their career goals based on actual experiences before committing to further studies at the university level (Quinlan & Renninger, 2022)
While the feedback from the health board overall was positive, some students encountered issues like attendance, punctuality, dressing appropriately, and displaying proper behaviour during their placements. As the opportunity was significant, it was disheartening to receive notifications about these behavioural lapses, considering the expectations communicated to students before they commenced their placements. The frequency of such issues led to daily calls from Susan Jones and her team, diverting their attention from more critical matters. I felt a sense of embarrassment in this situation, particularly because these were our second-year Level 3 students. They should have been familiar with the code of conduct from their previous placements. However, my embarrassment was compounded by the realization that I could have done more to emphasize and reinforce these expectations before the placement even began. However, I was able to address each problem by engaging in conversations with the students, reinforcing the established code of conduct for the specific placement over the phone to students. Fortunately, these interventions which Goldberg et al., (2019) has suggested to incorporate, were effective, allowing students to acknowledge feedback and continue their placements without further disruptions.

Upon reflection, discussions with my area manager, Health Board manager, and her team led to the decision to implement a proactive approach. The start of this process was very rushed, and it did not give students time to really think about the opportunity of this placement and if it was something they were really interested in. Therefore, myself and my team within the college decided we needed to give students the information of what it entitles and what will be expected of them. Therefore, students will be given a booklet on all the different departments they may visit and what will be expected of them, which myself and another placement officer will go through with each group. At the end of the booklet there is an application form which students can complete if they wish to attend the hospital setting. Starting at the end of each academic year, students eligible for this opportunity will be carefully selected. This pre-planning process before the summer break serves multiple purposes. Firstly, it encourages students to thoroughly contemplate whether they genuinely desire this opportunity, avoiding hasty decisions. Secondly, it allows ample time for completing the necessary paperwork, reinforcing the code of conduct, and providing preparatory lessons on presentation and expectations during the placement, including insights into various departments. This strategic approach aims to enhance the overall experience for both students and staff, fostering a more organised and focused placement program.
On the whole, I believe it was a positive experience for the students. However, the additional workload and the tight timeline created immense pressure on me. Not only did I have to ensure the success of the placement for students, but I also had to maintain focus on other responsibilities. Implementing action plans, such as initiating the process before the summer break and developing lessons to clarify expectations for learners, should alleviate the stress of fitting everything in and contribute to a smoother process next time. For future placements, I plan to utilise Gibbs Reflective Cycle again, as it proved beneficial in reflecting on both the positive and negative aspects and formulating conclusions for improvement in the future.
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