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ECAD6009: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

In this assignment I will reflect on my PTE3 placement school’s development plan and critically evaluate the impact of the actions taken by the school to achieve their set targets, within the school community. The placement school was set in a small village with two-hundred-fifty learners attending from Nursery up to Year 6 with one class in each year group. The school also has provision for 10 pupils with Moderate Learning Difficulties within Key Stage 2. According to Estyn’s school report in 2018 only 5% of the pupils claim free school meals, “which is below the national average of 19%” (2018a). I have chosen to concentrate on one target set in the school’s development plan, I will focus on the target “to improve the standard of numeracy used in ‘real life’ authentic experiences”. I believe this is a key target to evaluate, as offering ‘real life’ authentic experiences can help achieve “healthy and confident individuals” as suggested by the Welsh Government in The New Curriculum for Wales 2022 (2018).
The school community is not only made up of the pupils, parents, and the teachers, but often consists of other members of the community, and not just those in the education sector. The head teacher, governors, and sometimes staff from other schools make up this community, along with staff from school trip venues, police officers and the local authority. The school community plays a key role in helping achieve the targets as set out in the school’s development plan.
The school’s development plan is a strategy plan that schools are responsible for creating, they must evaluate and identify areas that require improvement. This self-evaluation should be effective to deliver improved educational outcomes for all learners. There are several documents the school can use as guidelines to help plan an affective school development plan or sometimes known as a school action plan. One such document is FaCE the challenge together: Family and community engagement toolkit for schools in Wales written by the Welsh Government (2016a). These guidelines are “designed to help schools to meet the requirements of the school development plan (SDP) regulations and the standards of partnership working expected by Estyn” (Welsh Government, 2016 p,5). The guideline speaks about key strategies to use and themes to work towards to create the school community and succeed in meeting their development targets. The Welsh Government speak about the “Self-improving system” in which, as touched-on above, the schools take leadership of their own development. A “whole-school approach” (Welsh Government, 2016) can not only bring the school community closer, but can also help develop individual members of staff, with relevant training and opportunities to be offered and taken advantage of, in affect the developing of these teachers, helps to provide high quality teaching and should in theory improve the progression of the learners. Allowing teachers to have the opportunities to help plan and have opportunities to take leadership to develop the new school development plan and work with other members of staff to continuously grow the relationships in the school community. Helping Families engage within the school community, can not just let the parents/carers see what their children are learning, but can also provide training, advice, and support for the parents/carers to use at home, to continue the theme of scaffolding and developing the learner’s progression. In turn, linking real life experiences, to the family life and future experiences that can deepen the Numeracy knowledge further. Though we must understand that some issues can arise getting families to communicate, schools can get further guidance from the Welsh Governments theme 3: Welcoming families to engage with the school (Welsh Government, 2016b) within the FaCE the challenges guidelines (Welsh Government, 2016a, p10). In the guidance it recommends “strengthen family engagement, to strengthen the school, and drive-up standards” (Welsh Government, 2016a, p11). “Parents have to engage with student learning in the home for any significant and sustained learning to occur” (Harris, 2009).
The school’s development plan is an on-going plan, to self-evaluate, implement, evaluate the impact, and revise. There is no end to a school development plan, as there are always ways to improve and better the school, and practice, in which the needs of the learner, and their educational achievements are improved. This can be done with great empowerment of the teachers and continuous professional development within the whole school community. 
Article 13(3) of the 1998 Education Order places a duty on Boards of Governors, through the scheme of management, to prepare, “and from time-to-time revise, a school development plan” (UK Government, 1998). It is a cyclical process that can show, if any, progressive results, and each planning cycle builds on the outcomes of the previous cycle. This is an important part of the process, as schools need to be able to record the development and continue with further progression and next steps.
I have chosen to look at the improvement of the use of standard numeracy in real life experiences from the school’s development plan, because the Welsh Government understands the importance of Numeracy in everyday life. In the New Curriculum for Wales 2022, the Welsh Government says that “the development of mathematics has always gone hand in hand with the development of civilisation itself. A truly international discipline, it surrounds us and underpins so many aspects of our daily lives” (Welsh Government, 2019). The Welsh Government speaks about the importance of developing mathematic skills and that the learners should;
 “.encounter contexts involving health and personal finance, where they may develop the skills needed to manage their own finances, make informed decisions and become critical consumers. Experiences in this Area will help them learn to interpret information and data to assess risk, and to use their numeracy skills across the curriculum to make effective choices, all of which can help them become healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
                                                                                           (Welsh Government, 2019)
With the school planning to give learners such opportunities, the impact expected should be to help achieve the four purposes, as recommended by Graham Donaldson in successful futures (Donaldson, 2018) and creating “ethical informed citizens” (Welsh Government,2019). One of the progression steps in the New Curriculum for Wales 2022 is for the learners to “have used money, and the language of money, in play and real-life situations and I can understand that I need to exchange money for items.” Taking this into consideration, the school have chosen to plan real life experiences using money on school trips. Learners are given the responsibility to put their learning into practice from the classroom sessions on money, within the local community, and to access the affordability, costing and change on decisions made during real life purchases. Using the hands-on approach, as suggested by the theorist John Dewey (Dewey, 1916) the learners will have the opportunities to interact with their environment and adapt and learn from the real-life experience, they are then able to use this to scaffold future purchases and experiences, helping the learners to gain confidence whilst achieving one of the four purposes from the New Curriculum. However, we must take into such circumstances that are out of the hands of the school. For example, the current pandemic, has meant that learners have been unable to interact within their community, and most have spent several months with online, and blended learning experiences. Meaning an impact on the experiences, and therefore impact on the progression of the school’s development plan. Schools must plan to be flexibly and to adjust the development plan, not just at the end of each year, but when and where necessary.
The school started by evaluating the current use of real-life numeracy within each classroom, in Foundation phase and Key stage 2. This was carried out by the Headteacher. The Foundation phase showed some evidence in their enhanced provision in their role play area, using money for an airport area, however learners were not using it efficiently and with no evidence shown in Key stage 2. The headteacher recorded that that there was limited written evidence in books, of the use of Numeracy in real-life settings and it was clear to show that the Numeracy plan across the school was not effective enough after reflecting on the data collected. Here the school have made a clear judgement and self-evaluated to create a target for the new school development plan for the year 2020-21.  Creating the target now lets them assess the implications and actions needed to develop and achieve the chosen target. The plan suggests that further evaluating was needed, and the Maths/Numeracy leader was required to visit three other schools to see what opportunities were used to improve this area. The data showed that other schools had organised visits to local post offices, bank staff networks were involved and the use of shop role play in Foundation Phase. Though this data collected can help put actions into the plan for this school to progress, the school must take into consideration that every learner is different and that learners learn in different ways. The school community in which these schools are based are very different to the village setting of this one and must also be considered to plan effectively. Following on from this, each teacher was given a written report with next steps which will be followed up next term. This shows that the school are following the guidelines set in FaCE (Welsh Government,2016a) about including the whole school approach and making sure that staff are aware of the plans and expected changes required.
Monitoring the school development plan each term will help the school to analyse the data more effectively and make amendments if needed, to improve the progression.  The governing body of the school must monitor, review, and update (if required) the school development plan annually or following an Estyn inspection. This will ensure that the school’s improvement planning and strategies reflect the up-to-date context of the school. “If the schools development plan is to be revised following an inspection, it must be done so within the required timescale as set out in The Education (School Inspection) (Wales) Regulations 2006” (Welsh Government, 2014). The school and governors have the responsibility to the learners to manage their school development plan effectively. The school choose to monitor this more frequently to provide the best progression levels. The numeracy coordinator has worked along side individual teachers to strengthen the school’s curriculum mathematics, improve teaching strategies and to communicate the high expectations. One key point suggested by the Welsh Government in the Teaching standards is that every “teacher has a professional right to be part of a school that sees itself as a learning organisation. The teacher has the autonomy to be a contributing part of a local, national and global profession and has the right to instigate and support improvement to the school to the benefit of learners” (Welsh Government, accessed 2021). The school here are giving the teachers opportunities to develop to increase learners’ outcomes, with this they are expanding and continuing the whole-school approach set in the school development plan.
Following on setting this plan, the teachers and the school community are keen to use the schools learning plan and have started to use the planning to create provisions and continuous enhanced areas in the Foundation phase. During my PTE3 I was able to experience the learners, through observations using money to purchase items in a shop area and in an airport role play area. The use of the money however had no meaning or value to the Learners in a Reception class. I was able to use the technique of interviewing learners to gather this information, and the learners were unable to recall the value of the coins. In Reception class the learners must “use 1p, 2p, 5p and 10p coins to pay for items” (Welsh Government, 2015) as required by The Curriculum for Wales: Foundation Phase Framework. Although the evidence of use the effectiveness is not fully impacting the learner’s development, due to the current circumstances of the pandemic, making them familiar with the use of money has been useful, to link the Numeracy to the real-life experiences.
The school are aware of the impact created by the disruption of Covid-19 and are currently expanding their school development for the rest of the year. They are aware of the gaps due to limited teaching time, and the targets remain the priority for the next academic year, allowing gaps to be addressed, and in turn progression to be monitored more efficiently, as due to the current circumstances have been very limited, if not impossible to monitor. With the full impact of the pandemic and potential ongoing disruption being unknown. The school have worked hard to improve and try and implicate the plan, as evidence seen within the PTE3, but must continue to develop these and review for the coming year. Limited access between bubbles has caused issues for the school community, meaning that some monitoring has not been able to take place.
The evaluation process reviews the extent to which it has been possible to achieve the objectives that were specified in each Action Plan or project: fully, partly, or not to any significant extent. The outcome of the evaluation feeds into the next planning cycle. Following on from the evidence, this target has not been achieved, and will be on-going for the future.
In the future, I look forward to being part of the school community and to be able to play my part in achieving future targets within school development plans. I will continuously develop my professional learning to impact all learners’ outcomes. In the future, I will use further observations and forms of evaluating to allow me to see the impacts of a school development plans, it is such a shame, we were unable to successfully review the impact due to limited time and resources.
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