Social Care Wales
[image: ]


GRADUATE CERTIFICATE in Consolidation of Social Work Practice
LEVEL 6 - 60 Credits

[bookmark: _GoBack]
LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)


	Learner’s name: Charlotte Loosmore 

Learner’s University Registration Number: 1708427




 


WALES INSTITUTE for WORK-BASED LEARNING
2017-2018

Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





I am currently working in an Intake and Intervention team, and therefore I will be working with the child, whilst working with their families and carers. My previous work experience was within a private fostering agency which involved supervising foster carers and completing Form F assessments for potential foster carers. Once approved by the Fostering Panel the carers would then be transferred to the appropriate social worker to complete a matching matrix to determine the level of skill to match with a child that required a placement or short break. 
Now that I am currently working in the intake and intervention team I will now be a child social worker where as previously I supervised carers and did not have direct contact with the children. It is essential that I am able to work collaboratively with all allocated professionals associated with each child. Due to my lack of experience with the Intake and Intervention team, my first learning outcome is to learn the time scales and protocols for the Child Protection Procedures. This will enable me to understand my statutory responsibilities as the case holding social worker. 
It is essential that I am also able to adapt my skills and knowledge to critically analyse associated risk factors and determine the likely hood of risk to a child/children by completing pre-birth assessments and Risk 2 assessments.  My current role there is expectations that all Child protection procedures are followed and reviewed  within time scales whilst also supporting Care and Support Plans (CASP) to provide intervention for children and families in need. This will support my practice to reflect the long term support offered within the Intake and Intervention Team, and adapt the care and support plans that reflect the changing needs of the child/children and family over a period of time. 
It is also imperative that I work collaboratively to co-produce care and support plans with other agencies to support intervention. An area where I feel is a learning need is to learn the Local Authority’s protocol for supporting children and young people at risk of sexual exploitation. Within my role I will be required to complete multi agency strategy meetings, and complete sexual exploitation risk assessment framework tool to determine the level of risk to a child or young person. This will require a multi- agency approach, working alongside the police, health, education, and other agencies. 
Within supervision I identified with my manager that I would like to learn the process of court work to enhance my professional development. Although I am less experienced within this area at this time, my overall aim is to become confident in writing court reports and using critical reflection to provide best evidence in practice. 
My individual learning needs highlights areas where I need to familiarise myself with, and being proactive in researching relevant legislation and procedures to inform my practice. In by doing so this will increase my level of understanding and enhance my skills and knowledge to inform future practice within my social work role. 

Words 509. 


Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _ 21/08/18_ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)






The objective of this piece of direct work was to meet with a father (referred to as Citizen 1) of a child on my case load to discuss his views on the recent application to the Courts. Citizen 1 has applied to the Courts for a Child Arrangements Order (Section 8 Children’s Act 1989).  My role as the allocated social worker for the child is to complete a S7 report (Children’s Act 1989), by collating all the information from the applicant as instructed by the court.  
Child Arrangement Orders decide who the child is to live with, or spend time with, and can be granted to more than one individual, whether they are cohabiting together or not. If a Child Arrangements Order states that the child will live with a person, that person will have parental responsibility for that child until the order ceases. Contact with a child can either be direct or indirect, (The Children’s Act 1989). It is also essential part of this process to gain the wishes and feelings of the child and determine whether or not the child’s physical and emotional needs are being met whilst ascertaining parent capacity for the child. 

Child Arrangement Orders can implement specific arrangements for a child; these orders will be more detailed arrangements made between the parties by agreement. Child arrangements orders are not only made in respect of parents; there can also be orders for arrangements between siblings and the wider family members. There are occasions where the order will give directions that contact is to be supervised by a third person, or that contact is to take place in a specific location (Herring, 2015).

Given the sensitive nature of this meeting I will ensure that I discuss with Citizen 1 where he would like the meeting to be held. I have offered to visit the family home and I have also proposed to arrange a private room at the Local authority for the first initial visit should that be more appropriate for Citizen 1. 

Word Count 330. 






	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)




Prior to beginning of this meeting I gained permission from citizen 1 for it to be observed by my mentor, I ensured that citizen 1 understood the reasons why I was being observed and what would happen with the recording of the observation, giving him enough time to contemplate his decision before the meeting started. 
I prepared for the meeting by booking out a private room and arranged the seating so that citizen 1 and I were sitting facing one and other to ensure that it was a supportive environment for the meeting. 
I started the meeting by ensuring that the “Active Offer” (Welsh Government, 2012) principle was offered. The Active Offer principle is set to ensure that all service users are given the option of accessing all services in either Welsh or English. By actively offering a service in both Welsh and English it is hoped that the service users will feel confident that their needs are being met without feeling pressure to seek a service or request it themselves, by watching the Mwyn Y Geriau video from the university gave me further guidance on how to actively offer this service (University of Wales Trinity Saint David). Law in Wales states that the Welsh language should be visible as English, therefore promoting respect for all citizens. The Social Services and well-being (Wales) Act (2014) (SSWBA) promotes the use of the “Active offer” as it is recognised that language is essential for effective assessments and meaningful engagement with service users, by making an active offer it is hoped that individual’s needs are placed and the core of services. 
The Welsh Language Act (1993) requires each Welsh local authority to provide Welsh Language schemes to detail how they will promote the Welsh language in all aspects of their work with the public. The Welsh language measure (2011) requires public bodies in Wales, to ensure that they treat the Welsh and English languages on a basis of equality. 
As mentioned above this piece of work is to gain a view from citizen 1 to gain an understanding of the current circumstances that has led to him making an application for a child arrangement order. The local authority has a duty to promote contact between a child and their parents and other important people in their lives as detailed within the Social Services and Wellbeing (Wales) Act 2014, section 95 (previously Schedule 2 of the Children Act 1989).  
Social Care Wales, (2017) states that Citizen-centred social work practice is a means of ensuring that all citizens and groups using the service have a sound voice over matters that affect them. The relationship with the social worker is seen as a means to enable citizens to make the changes they need in their lives, while recognising the expertise that people have about their own situations. It includes working in partnership and seeking productive ways to achieve outcomes and not reducing intervention to matching citizens to traditional or existing services. High standards of conduct and practice and good communication are essential to and underpin a citizen-centred approach (Social Care Wales, 2017). Social Workers are accountable for ensuring that their own practice is citizen-centred and leading and promoting this approach with others.

This piece of work adhered to social work values by using a citizen centred approach to support citizen 1 to enable him to feel confident in the language of his choice whom chose to speak English. I preceded to give citizen 1 a piece of paper and a pen and suggested that he make notes throughout the meeting, and should he feel that he had any questions to ask then I would be happy to assist in answering them for him. I felt that this encouraged empowerment for citizen 1 to ensure that he was able to express his wishes and feelings appropriately, this also supported my code of professional practice (Social Care Wales, 2017), in ensuring that I respect the views and wishes, and promote the rights and interests, of  each citizen.  

This was a very difficult time for Citizen 1 given the current circumstances he advised me that he had not had any contact with his child for a period of time due to conflict with the child’s mother who has full residency. Citizen 1 raised concern in relation to the emotional impact this was having on the child and felt that his only option was to apply to the Courts for a Child Arrangement Order (The Childrens Act , 1989). Through listening to citizen 1 it was essential that my communication skills were appropriate. Trevithick (2003) states that good communication skills including listening skills are essential for the social worker to be non-judgmental and to be able to engage in conversations to achieve desired outcomes. I believe that I used effective listening skills throughout this observation, which allowed me to gather information about citizen 1 current situation whilst listening to his wishes and feelings. 

Trevithick (2003) also discusses the importance of a social worker being able to create a positive relationship with the people they work with as it ensures that the citizen feels confident to engage with any support offered. Trevithick (2003) also states that a relationship is created by the social worker by conveying empathy, I believe that throughout this interaction I was empathetic to citizen 1’s needs when discussing the reasons why he had not had contact with his child for a long period of time, I was empathic towards him recognising that as the social worker I can only make a recommendation to the Courts with the information I am provided with and that my main focus is the child. There were no perceived language barriers throughout our discussion and I felt that citizen 1 was able to give his full perspective. Citizen 1 throughout confirmed that he understood my views and what my role was, I also focused on asking open questions in order to highlight specific areas that I required answers to in relation to the current situation. 

I used clear and concise language with citizen 1 to explain my role and how this should be viewed in terms of writing a report. I felt that I addressed these sensitive issues in a calm and collective manner ensuring that I portrayed a level of competence in my verbal communication. I believe that I used empowering language with citizen 1 throughout this observation, Green et al. (2005) identified five aspects of how a social worker can use language to empower the citizens they work with, those being the language of collaboration versus the language of help, the language of ownership, the language of possibilities, the language of solutions and the language of elaboration and clarification. I discussed with citizen 1 the possibilities of the outcome from the Child Arrangement Order and discussed proceeding to the next stage. 

On reflection following on from this piece of work I believe that I need to further discuss with citizen 1 the concerns in relation to the emotional impact it is having on the child. The future outcome is to identify an appropriate arrangement for the child that reduces any emotionally damaging effects caused by the complexities between the parents. My role is to ensure that my recommendations highlight arear of concern and look at how this can be managed for the best interest of the child. In order for myself to complete this piece of work it is paramount that I gain the wishes and feelings of the child who is at the centre of this process. I recognise that this requires emotional intelligence to enable me to have the ability to understand and respond sensitively. 

Word Count 1277 


Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes on Time 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes 


Yes 

	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think, the social worker was for his or her meeting with you?

	Adequately prepared 

	  How has the social worker listened to you and respected your views and wishes?

	A meeting was arranged for the Social worker to listen to my views. 

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes 

Yes 




	How has the social worker’s involvement met your expectations for this visit?

	The social worker has been professional vigilant and conscientious.  

	Are there any other comments or suggestions that you would like to make?
	Very helpful and fair throughout. 



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



This piece of work will demonstrate safeguarding legislation and policy and procedures in Wales and is based on a case study in assessing a child who is vulnerable to child sexual exploitation. 

In 1989 The Children Act was introduced and gave every child the right to protection from abuse and exploitation, and the right to inquiries to safeguard their welfare (The Childrens Act 1989). Under the Children Act 1989, all local authorities, now have a general duty to safeguard and promote the welfare of children within their area who are at risk of harm. This Act introduces the concept of ‘significant harm’. For example a child is defined as being subject of significant harm where there is ill treatment or impairment of health or development (The Childrens Act , 1989). 
In Wales the Welsh Government has the overarching responsibility for all child protection procedures (Welsh Goverment, 2015). At a regional level safeguarding children’s boards manage the effectiveness of these procedures to protect and promote the welfare of children (The Care Standards Act, 2000). Each board includes a member of the Police, the Local Health Board, the local authority and probation services and professionals that fall within the safeguarding arena (Brammer, 2010).  Welsh Govenment , (2004) “working together to safeguard children” provides guidance that focuses on the legal requirements, making it clear what each, organisations and agencies should do to keep children safe. In doing so, it seeks to identify effective safeguarding is achieved by putting children at the core of the system by ensuring each agency are playing their full part. 
The Local Safeguarding Children Boards (LSCB) follow statutory guidance for conducting any serious case reviews (Safeguarding Vulnerable Groups, 2006). The decisions to conduct an (SCR) should be made within one month of the notification of the incident. The (LSCB) must notify the National Panel of Independent Experts and their public bodies of this decision.
The (LSCB) should appoint one or more reviewers to lead the (SCR). The lead reviewed must be independent of the (LSCB) and any organizations who are involved with the case. The (LSCB) should submit the names of these reviewers to the National Panel of Independent Experts. For the review process, the (LSCB) should make sure there is appropriate representation of the different professionals and organizations who were involved with the child and the family. The (LSCB) may decide to ask them to give written information about their involvement with the child (Safeguarding Vulnerable Groups, 2006). 
There are some differences between England and Wales which has initiated a process of separation in the legislative correlation. Government legislation makes changes for England but leaves Welsh law in place. For example, the Health and Social Care Act (2008) creates a new regulatory system for social. It replaces the regulatory system for social care contained in the Care Standards Act 2000. In Wales, however, the Care Standards Act 2000 remains in force and so the two nations will soon have different regulatory frameworks.  
The United Nation Convention on the Rights of a Child (UNRC), specifies the treatment and rights of a children should receive, these statements are international and are legally required by all countries that have approved it. The (UNCRC) consists of 54 articles that set out children’s rights and how each governments should work together to make them available to all children. Under the provisions of the convention, governments are required to meet children’s basic needs and support them to reach their full potential. Central to this is the acknowledgment that every child has basic fundamental rights (United Nations Convetions on the Rights of a Child, 1989). 
The Welsh Government have adopted the principles set out by the (UNRC) by implementing it through the Social Services wellbeing Wales Act (2014), in ensuring that that rights of all children are heard and their wishes and feelings in relation to the care and support they receive through the “What Matters document”  (Social Services and Well-being (Wales) Act, 2014) When a child or young person believes that a problem is not being looked at fairly , or are, considering making a complaint, local authorities must ensure that these children are advised of the availability of independent advocacy services and support specified children to access those services. 
The overarching policy and procedures used within children’s services in Wales are The All Wales Child Protection Procedures (2008) as they provide common standards to guide child protection practice for every Local Safeguarding Children Boards in Wales (The All Wales Child Protection Procedures, 2008). The procedures also provide a framework within which individual child protection referrals, actions, decisions and plans are made and carried out. They are an integral part of the agenda for safeguarding and promoting the welfare of children (The All Wales Child Protection Procedures, 2008). 
The procedures are based on the fundamental principle that the protection of children from harm is the responsibility of all individuals and agencies working with children and families, and with adults who may pose a risk to children (The All Wales Child Protection Procedures, 2008). The effective protection of children cannot be achieved by single agency acting on its own (The All Wales Child Protection Procedures, 2008). These procedures clarify how individuals and agencies should communicate and work together effectively in partnership in order to identify vulnerable children, and keep them safe from abuse and neglect, and to improve outcomes for them. The implementation of the procedures can only be effective when supported by good practice, and the exercise of professional skill and judgement (The All Wales Child Protection Procedures, 2008). 
The Social Services Wellbeing (Wales) Act, (2014) placed an increased emphasis on  children and their families by ensuring that there is effective care and support planning which will embrace all aspects of a child’s well-being, including educational attainment  health and developmental needs (Social Services and Wellbeing (Wales) Act, (2014). 

Child at Risk of Sexual exploitation

The sexual exploitation of children and young people is a form of child sexual abuse. It is an umbrella term for a range of negative sexual experiences that involve a varying degrees of coercion.  This includes young people who have sex in exchange for drugs or somewhere to stay, and young people can be exploited through formal prostitution (Shefield Safe Guarding Childrens Bored , 2011). Those exploiting the child/young person have power over virtue of their age, gender, intellect. Violence coercion and intimidation are common in exploitive relationships being characterised by their vulnerability. 
Whilst it is common for young people who already vulnerable to become victims of sexual exploitation, it is important to recognise that all young people are potentially at risk.  (Coles , 2005). Sexual exploitation can and does happen to males and females of all backgrounds, races and sexualities. The Adolescence years are a difficult time when relationships with family and peers can change very quickly leaving young people vulnerable and an easy target for adults who choose to exploit those (Clutton & Coles, 2007). A child who is at risk of sexual exploitation is assessed under a tool used across Wales called sexual exploitation risk assessment framework (SERAF), which was created by Barnardo’s  (Clutton & Coles , 2007) This tool identifies risk indicators and are placed into categories of for example (not at risk), (mild risk), (moderate risk) or (significant risk) (Coles, 2005).  The All Wales Child Protection Procedures, (2008) specifies that children who have been assessed using the (SERAF) tool that have scored at moderate to significant risk requires a multi agency stratergy meeting (MASM). 
The aim of the MASM meeting is to share all the information gathered that has informed the SERAF assessment and discuss the identified risk factors with all the relivant professionals. All professionls should work coproductivley in producing a safety plan to minimise risk to the child/young person and recommendations should be made in relation to alternitive action. 
Smale, et al., (1993), identified three different models of assessment used in social work practice, the questioning model which follows the format of questionig and listening, to reflect on the main focus of the assessment. The procedual model gathers the information to make a conclusion for criteria for social work intervention. The echgange model is where people are the experts in their own situation, and the emphasis is to echgange information allowing the indervidual to lead the converstaion. 
At this stage of the MASM meeting this could be seen as usuing a procedural model (Smale, et al., 1993). This model focuses on eligibility and staderised assessment tools. Review and evaluation are part of the intergral process and are alo a distics phase in ther planning process, this enhances motivation when progress is being made and prevents a drift when interventions are not being effective (Dolan & Oreilly, 2015). The assessment framwork is the reviewed as a minimum of 3 months however this can be brouyght forward sooner should the risk indicators increase. 
Case Study. 
Within this casestudy the young person will be refered to as child 1 to protect the young persons identity. Child 1 is a fourteen year old feemale and  resides with her mother, step father and her siblings. Chilld 1 has been identified as being at risk of child exploitation by using the (SERAF) tool  (Clutton & Coles , 2007). 
Child 1 was brought to the attention of the local authority due to a number of referals from the Police reporting a high volume of missing from home incidences. Child 1 had also been involved in a number of incidences of anti social behaviour in the community resulting in a referal to the youth offending team. Child 1 had become very volitile in school and as a result was placed in a behavioural unit to continue with her education. Child1 had also been known to be taking substances such as cannabis and anthetamines. This raises alarming concerns to the wellbeing of child 1 and therfore a stratery meeting was convined with a multi agency team to look at a safety plan. The saftey plan was created which included a referal to Barnadoes substances misuse services around assosiated risks of substances and a further referal to the NSPCC around completeing some work with child1 around CSE. The allocated social worker to visit child1 more freequently and liaise with the community police officers. 
The case was allocated to myself. My first meeting with child 1 was to complete a return home interview under the All Wales Child Protection Procedures 2008 protocol, this would determine a summary of why the young person went missing and what actions needed to be taken (The All Wales Child Protection Procedures, 2008). This would also allow child 1 to discuss her wishes and feelings around why she is demonstrating risk taking behaviours. 
During my visit with child 1 she was reluctant to engage at first. Using a strength based approach I decided to work on child 1 strengths rather than discussing all the negatives experiences, and ask child 1 what she would like to achieve in the future and what does she feel she is good at. Child 1 presented with low self-esteem and said that she was not good at anything and in the future she would like to work with animals. Child 1 also said that her life had spiralled out of control and acknowledged that she had been taking various substances. Child 1 expressed that she liked to smoke cannabis and at times drink alcohol she said that she “did not care”. Child 1 also disclosed that she had been sleeping at various houses and train stations with older males present but would not disclose any more information. I then asked child 1 if she would consider support from external agencies to work on how to keep herself safe by completing some “keep safe work”. Child 1 agreed to this (NSPCC, 1936). 
Child 1 also discussed how she felt in relation to her home life. Child 1 had been living in various accommodation due to the family presenting as homeless. Child 1 said that she has not felt settled in a long time and her mother had recently remarried and had no time for her. Child 1 said that her relationship with her mother’s new husband was hostile as he always tries and tells her what to do and he has only been in her life for a short period of time and that she has not met her biological father which has impacted upon her whole life. 
After discussing these matters with child 1 I was aware that it was essential to be aware of the information that she had provided. My immediate thoughts were around her vulnerability to male attention, and demonstrating attachment difficulties. Child 1 displays unresolved trauma which has resulted in disorganised ambivalent attachment style. Bowlby, (1979), states that  having experiences of abuse, neglect or unresolved trauma in a chils life can have lasting effects. A child who has grown up with a disorganised attachment by there caregiver will not be able to feel an sence of stability, they may socially struggle, they will often have diffuculty in building trusting relationships. There is evidence to suggest that children who diplay disorganised ambivilant attachment have difficulty managing stress and may demonstrate hosstile or aggressive behaviours as they see the world as an unsafe place (Colin, 1996). 
I then arranged a home visit to see childs 1 mother who will be identified as Citizen 2. I was aware that it was a difficult time for the family, and that citizen 2 did not like professionals. Citizen 2 said that child 1 behaviour has always been a challenge and that she acknowleged that her parental style towards child 1 had been more like a sister relationship. Citizen 2 said that she was very young when she had child 1 and that she was in an abusive relationship with child 1 biological father and she decided to leave not long after child 1 was born. Citizen 2 belived at the time that this would be in child1 best intrest. Citizen 2 said that she did not have a good upbringing and that she was placed in local authority care from a young age and she was seperated from her mother and her siblings. Citizen 2 said this caused her to become disruptive as a child where she had self harmed and also was aggressive and felt very isolated. Citizen 2 said that when she met child 1 father she immidiatley felt a sense of security even though looking back it was more a controlled relationship but she had not experienced stability before. 
When citizen 2 left child 1 father, she said she did have other realtionships with men and moved around a lot with child 1 and has now had a further two children with previous partners. Citizen 2 met her current partner just over twelve months ago and they were married after three months. Citizen 2 said that child 1 will not accept that her new husband and that she will continuasly will not listen to bounderies. Citizen 2 said that child 1 is to blame for her own behaviours and that she needs to be more excepting of citizens 2 new relationship. 
It was evident after this discussion with citizen 2, why child 1 was displaying difficulties. Citizen 2 did not acknowlege that by her having various relationships with different male partners throughout childs 1 life has impacted on her. Child 1 attachment style displays disorganised/abivilant  given her mothers sporadic parenting. When citizen 2 has not had a partner child 1 has had her mothers full attention. Child 1 is also expressing difficulty in regulating her emtions due to her mother having further children and her feeling a sense of loss towards her mother as her attention is now focused on the younger children. 
Given the complexeties of this case It was essential that my communication method was effective to promote a possitive relationship with child 1 and citizen 2  to assertain what further intervention was required. It is essential that all social workers adhere to their code of conduct set out by Social Care Wales (Social Care Wales, 2017). There are standards set out within the code that guide practice and conduct that is expected as a professional (Social Care Wales, 2017). Working with child 1 and Citizen 2 I was also mindfull of my social work values. The British Assosiation of Social Workers, (2012) states that upholding the values and reputation of the profession, Social workers should act at all times in accordance with the values and principles of the profession (British Assosiation of Social Workers, 2012).  This also mirrored the National Occupational Standards that define key functions of social work practice that describe the skills and knowledge and understanding required for social workers to practice effectively (Social Care Wales, 2017). 

Communication is key and defined in the Oxford English Dictionary (2013) as the “imparting or exchanging of information by speaking, writing, or using some other medium” (Oxford University Press , 2013). It cannot be described in such narrow terms within social work practice due to the different systems involved in working with different citizens in a variety of situations. This involves social workers making judgements and getting to know the citizen in order to communicate efficiently to the individuals preferred method of communication (Wilson et al, 2008). Communication in social work practice is central to all professionals working in building relationships with each citizen (Hargie & Dickson, 2004). Good communication as a social worker requires the expertise to be both sensitive and understanding of their situation in order to build rapport with the individual (Trevithick, 2003). 
Building a relationship with each citizen is how the social worker contacts and engages with the individual. Developing a rapport begins with an introduction which forms the basis of the relationship, particularly as it is important to gain an understanding of the citizen. This involves discussing their background, values, culture and needs, which will help develop the relationship (Banks, 2006).
Citizen participation is recognized by many writers as a widespread ideal objective across social work services (Leung, 2011). Citizen Participation provides direction between the service user and the social worker offering regular structure for discussion to enhance a more effective contribution (Leung, 2011). Linhorst, , et al., (2005) acknowledges that citizen participation in decision making is coherent with social work values for promoting service users independence and self- determination, (Social Care Wales, 2017). Brudney & England, (1983) highlight that citizen participation is essential to the social work profession, through hearing the voices of the service user on the difficulties they encounter as it is necessary for planning interventions which in turn affects the quantity and quality of services service users receive.  It has been acknowledged by many writers that too often young people receive a damaging reputation and stereotyped as uninvolved within the community and labelled as lazy (Cunningham & Rious, 2015). 
However research suggests that young people accessing services in Wales desire to be a part of social change and are becoming more actively involved and engaging within the service (Jones, 2014).  Cunningham & Rious, (2015) also recognise that the voices of young people are a powerful influence on policy makers and researchers in how to engage and empower this population.  Therefore by engaging and empowering young people in the process of research they become aware that their voices are being heard (Welsh Government, 2015). 
After a discussion with my manager I was asked to complete a further Risk assessment, to look at that parent capacity for child 1. In order for me to complete this assessment I would be required to visit the family and discuss child 1 basic care needs, ensuring, and safety, emotional warmth, stimulation and provide an analysis to how parents are able to meet these needs. 
Both child 1 and citizen 2 attended a number of sessions in order to complete the assessment which we discussed any concerns and potential strengths which were identified. When considering relevant information required for this assessment I structured areas of focus on the Framework of assessment of Children in Need and their families (2000). Calder, (2008) states that this framework is inadequate when assessing risk, however for the principle of this assessment I found the areas of focus beneficial in terms of citizen 2’s  attributes to the current circumstances and how they may impact on child 1’s needs. 
Throughout each session I discussed the concerns and risk taking behaviors that child 1 was demonstrating and stressed that in order to ensure positive change these risks needed to reduce and that citizen 2 would be required to take on a more active role in implementing safeguarding measures. When discussing potential interventions for child 1 it was noted that child 1 would become increasingly resistant. It was evident that Child 1 was not prepared to address some of her behavior. However citizen 2 was engaging and took professional advice on bored. 
Methods in social work practice are described by many writers as specific techniques and approaches to accomplish tasks that reach specific goals. Teater, (2010) states that theories often inform social workers of the type of method that is appropriate for the citizen based on psychological and sociological perspectives. According to Coulshed and Orme, (2006) suggest that competent practice also requires informed knowledge as well as other disciplines such as psychology and sociology. Choosing the correct approach or intervention is essential in promoting change and empowering it citizens, and is relied heavily on reliable research findings as to what has been effective in terms of intervention and what has not, (Grey and Webb, 2013). 
In order to move forward I needed to reduce child 1’s anxiety by working on her strengths.  Sealeebey, (1997) states that a Strengths-based approach  is a collaborative process between the person being supported by services and those supporting them, allowing them to work together to determine an outcome that draws on the person's strengths.   Forbes & Sheridan, (1997) criticized this view stating that this approach is no different to other traditional approaches. For the purpose of this assessment process I found the strength based approach significant beneficial with child 1 in drawing on her strengths which enabled child 1 to feel empowered and speak openly in relation to her behaviors. 
Through my analysis from completing this assessment it was evident that child one had experienced a level of adverse childhood experiences and was seeking her mother’s attention. Through supervision and guidance from my manager and evidence that I had collated through the assessment I was able to establish a care and support plan to meet child 1 needs and provide as level of intervention that would aim to reduce child1;s risk taking behaviors and strengthen her relationship with her mother. This required additional support from external agencies, for example the NSPCC and Barnrdoes, who specialize in various interventions. The NSPCC will be working with child 1 around Child sexual exploitation through 1-1 work to support child‘s understanding of the risk. Whilst Barnardoes will be supporting child 1 with substance misuse and associated risks. As part of the care and support plan Education will also be required to ensure that support is in place for child 1 that will encourage engagement and build self-confidence and structured around her academic ability and development. 
In relation to my role this would require increased visits with child 1 and citizen 2 to ensure that the plan is working and work alongside citizen 2 in implementing guidance and boundaries and working on her relationship with child 1. 
Carrilio, (2008) states that a social workers role is challenging in its self which also takes place in a complex environment where making a professional judgment is paramount. Banks, (2006) suggests that  there is not yet  an agreed-upon  definition of evidence-based practice, there is however  a general agreement  amongst the profession that evidence-based practice represents a systematic effort to identify what is known and what is currently agreed upon as best  practice within the social work field.  Bejamin and  Misra, (2006) argues that for social workers to remain accountable for their work that they should adopt a more out-come based approach, for example by looking more at performance measurement of the social worker such as inputs and outputs, and looking at written documentations,  case notes and deadlines with the emphasis on outcomes for service users. 
As a social worker  I find this hard to comprehend, although I understand that these tasks need to be done to remain accountable I feel that the Citizen is then just a statistic not valued nor empowered due to the pressures and time constraints that social workers are up against in the statutory  and voluntary sector. 
In recent resarch  there has been a growing intrest in the academic discourse of social work and relationship based practice (Murphey, et.al 2012). This is reflected most recently in the Monro,(2010) report.  The report states that the participation of children and young people in decisions that will affect their lives is central to Government policy. The report further illustrates that the reason for involving children within the child protection process is that they are the key source of information to understanding problems that they and their family are experiencing and the impact this can cause within their culture and values. Ferguson, (2011) states that a crucial feature of relationship based practice is the creative intimate work of the social worker, by implementing this form of intervention a child will not only recive support to deal with trauma but supported through the assessment process. Munro, (2010) suggetst thefore it is vital that social workers trying to understand human behaviour to implement relationship based practice by using their skills in forming relationships with citizens to obtain information and to understand the problems, by also engaging the child and family to promote change.

What was evident throughout this process was that neither child 1 nor citizen 2 had before spoken openly around their past experiences and came to the realization that there were a lot of areas within their lives that had been unresolved. Focusing on the analysis and on the impact of parenting capacity and environmental factors I was able to draw some conclusion in terms of parent motivation to change and inform what actions needed to be taken to inform the care and support plan. Following the completion of this assessment it was clear that the level of risk was likely to decrease through continuing engagement from child 1 and sustainable changes from citizen 2. 
In conclusion, I have found this piece of work to be beneficial to my professional development, supervision has given me the opportunity to seek advice and guidance and broaden my knowledge around child sexual exploitation and the protocols used in managing these risks. Using critical reflection has also supported my thinking in decision making and implementing intervention whilst also guiding my thinking in overcoming any barriers to communication to ensure that I was working to achieve a positive outcome for child1 and her family. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




Within Wales, The Social Services and Wellbeing (Wales) Act (2014) is the national legislation and was introduced in relation to the legislative framework to drive the changes outlined in Sustainable Social Services for Wales (A Framework for Actions, 2011). The act simplifies the Local Authority’s duties and roles in relation to improving the wellbeing of people that require care and support. It is clear from the outset that the Welsh Government have thrived to strengthen procedures in safeguarding adults which is an equal approach to that of children’s services. The acts aims is to mirror the massage given in children’s services that being, safeguarding is the responsibility of everyone and  should have the same  duty to report should an adult be at Risk. 
The legal framework for adult safeguarding is steered by policy and practice guidance. In Wales the procedures for the protection of vulnerable adults from abuse was updated in 2013 (Sscia cymru, 2013), this was aimed at guiding safeguarding work of all professionals involved across all of the care sectors. This continued the previous “in safe hands policy” (Welsh Government , 2000), which was implemented in Wales in the year 2000. In addition to this the Department of Health issued “No Secretes” in 2000 to implement guidance on developing multi agency policies and procedures in the protection of adults at risk of abuse in England. In addition the Protection of Vulnerable Adults (POVA) was introduced in 2004, to manage individuals who are known to have abused, neglected or harmed a vulnerable adult in their care (Department of Health and Social Care , 2000). This policy was able to strengthen the effectiveness of the employment process in allowing individuals that had found to have perpetrated abuse to be registered on the POVA list preventing them from entering the workforce relating to the care and support of vulnerable adults. 
In relation to the assessment process and establishing as to whether an adult is eligible for care and support this would be achieved through a unified assessment in order to assess any risk to inform the level of any intervention required. Within any assessment undertaken it would be vital to establish the preferred outcomes of each citizen. This would promote empowerment and actively support each citizen in promoting their independence focusing on their personal strengths. 
Gaining consent within adult safeguarding can become difficult as The Human Rights Act, (1998) protects individuals independence and dictates that all persons have the right to live their lives free from violence or abuse. The Mental Capacity Act (2005) however provides the statutory framework for the safeguarding of adults who are thought not to be able to make their own decisions without being at risk or putting others at risk in doing so. All citizens have the right to autonomy and the protection of their personal data as bound by the Data Protection Act 2018, and the GDPR which controls the way information is shared (GDPR, 2018). 
Despite current and previous policy, The Social Services and Well-being Wales Act (2014) can be seen as a positive move to ensure adult safeguarding is more robust and it has introduced national safeguarding boards for both Adult’s and Children’s services wish should sustain a level of accountability across Wales. 
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)






On reflection of the above aspects of safeguarding procedures of adults there are many similarities. The primary difference is that that an adult is perceived to have the capacity to make their own informed decisions in giving consent, and have the mental capacity in understanding their own decision making. Children are dependent on adults in making decisions for them. Within children’s safeguarding the overarching Legislation relating to a child is that of the Children’s Act (1989), which provides continuity with regards to safeguarding roles and available powers. However in adult safeguarding there are limited powers which exist and professionals may feel a sense of powerlessness in protecting adults they are working with. 
Personal data in the UK is also protected under the Data Protection Act 2018, however the Children’s Act 2004 introduced the idea that there is a need to share relevant information across all agencies in order to further safeguard children. The Social Services and Wellbeing (Wales) Act (2014) now also states that information that may affect the safety of adults at risk must be shared between all agencies. 
In contrast the safeguarding legislation highlights that when a child turns eighteen they are considered as an adult and are perceived as independent therefore parental responsibility ends. Retrospective of this, the law also states that a child/ young person’s wishes and feelings should be heard when decisions around their life are being made so that informed choices can be highlighted and their voices are heard (Children’s Act, 1989). 
An adult’s legal right to make informed choices about their life are detailed within the European Convention on Human Rights (ECHR), and the Human Rights Act (1998). Mental Capacity is also significant factor in adult safeguarding, as adults are anticipated to have capacity unless it is established that they lack capacity through The Mental Capacity Act (2005). 
In consideration to the facts it is evident that safeguarding law is much more obstructive and limiting for adults than within the children’s safeguarding reemit. The Mental Capacity Act (2005) and The Human Rights Act (1998) have remained the legal foundation for adult safeguarding and require social workers to take into account the ethical basis of their practice when intervening or providing care and support. The Children’s Act (1989) and the Social Services Wellbeing Wales Act (2014) still remain the overarching legislation for Children safeguarding and has informed best practice recommendations around information sharing and further collaborative working with external agencies in order to safeguard children. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)





Throughout my first two years in practice I have developed my knowledge and understanding further through gaining opportunities in accessing training offered that has been relevant to my post. I feel that I have further developed my understanding of the processes and complex procedures involved in children’s safeguarding and furthered my knowledge on the differences between children and adults safeguarding procedures. 
In by doing so I have utilised support from my colleges within the team by accessing support from senior practitioners and I have also engaged with supervision with my line manager. I feel that my own practice has developed through gaining further guidance and I am more confident in asking for support. 
Since completing my initial developmental review, I feel that I have achieved my goal in gaining further insight into the court process. I was allocated a S7 report devised by The Children’s Act (1989), this was a private law case and gave me the opportunity to enhance my critical reflective skills by analysing risk. This I found was very challenging at times due to making recommendation for where the child should reside. Throughout this piece of work I sought guidance from my manager at each supervision to ensure that I identified areas of concern that were pertinent to the report. 
I have learnt through working as a team and sharing professional knowledge and partaking in relevant research is essential within social work practice. Using research within complex cases informs our professional views which supports decision making and further intervention processes. Working in the Intake and Intervention team has provided me with new experiences and has allowed me to develop my skills in managing my case load, Charing care and support plan meetings, attending case conference’s and core groups and working with families in providing early intervention. 
There has been a number of occasions where different professionals from various backgrounds have created differences in approaches to practice and support offered to families, and ultimately created some conflict in terms of the desired outcome. In my professional opinion I found that I always strive to ensure that the child’s welfare is paramount as opposed to desired outcomes and I would remain focused. Through supervision sessions I would discuss with my manager if I was unsure of any outcomes for families and professionals that may not be achievable as part of a care and support plan to gain further clarity and guidance. 
During supervision I have been able to access both formal and informal supervision with my manager to gain feedback on my practice, this has been vital part of my supervision in adapting my skills and knowledge. Using Gibbs (1998) model of reflective practice “the reflective cycle” during supervision has allowed be to reflect and think of all aspects of my practice rather than just thinking about the experience.  The cycle is intended to allow the practitioner time to consider what action should be taken next and further analyse the situation by gathering more information that will further support practice. 
I now feel confident about time scales and protocols within the Intake and Intervention team and understand my statutory responsibilities as the case holding social worker. I feel that I have developed an enhanced knowledge of child sexual exploitation and understand the local authorities protocols for children at risk of sexual exploitation, I would further like to access training opportunities in this area to increase further understanding of the different aspects of exploitation. 
Due to the demands of the Intake and Intervention team the transition process into the role was very brief. The rapidity of the work required me to adapt to this pace and the increased demands within my case load. Despite my case load being similar in volume to my more experienced practitioners, my cases were not as complex or high risk.  However towards my first six months in the team I began to notice a shift in the complexity of cases and felt that I was making good progress within my professional development. 
Throughout my practice I believe I have some invaluable experiences in terms of my professional development. Although this role has been complex and challenging it has also been very rewarding ion relation to the outcomes achieved for children and their families. Furthermore I am now beginning to feel like a competent practitioner however for my future development and the dynamics of my case load I believe that there will always be an area for development to expand on and to further enhance my skills in social work practice. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	09/11/17

	2
	14/02/18

	3
	18/04/18 
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	17/07/18 



Notes 


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




Charlotte started in this team in June 2018 having already started her CPEL award. Her progressions since starting in the team has been remarkable. Charlotte has been open about the transition from working within a private fostering agency with foster carers to working within a statutory setting and working with citizens.    
Charlotte has demonstrated how she has transferred her skills from her previous employment to her current job role. She is demonstrating a capacity to work collaboratively with professional and families to ensure the best outcome for children and young people. 
Charlotte has settled well into the team and her knowledge and skills have been utilised. She has adapted previous skills and incorporated them within her practice in a statutory setting. Charlotte is a quick learner and is keen to develop more skills in statutory practice and has shown as keen interest in court work. Due to Charlotte being proactive and expressing this wish to develop her court skills a S.7 assessment was allocated to charlotte. This supported Charlotte’s statutory working skills and gave her an opportunity to demonstrate her critical analytical skills. 
Charlotte take on board advice and support when offered and is never afraid to ask for the support and advice which is positive.
Charlotte is demonstrating that she is a confident practitioner that is developing appropriate skills and taking appropriate advice and support when required. 
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1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ LISA ATHERTON _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _04/10/2018 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Charlotte Loosmore 

	
Name of Team/Agency 
	Intake and Intervention Team Denbighshire Education & Children’s services. 

	
Name of Mentor 
	Lisa Atherton 

	
Name of Line Manager 
	Lisa Atherton 



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name: Charlotte Loosmore…  Date:………. 
(Learner)

Signed:……………………….. Print Name: Lisa Atherton ………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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