Appendix One 
Lesson Study One – Student Teacher: Emily Clatworthy
9.15 am 

	Tick if observed 

	Pupil 1
	Pupil 2
	Pupil 3

	1. Disengaged 
	
	
	

	2. Frequently interrupted engagement
	
	x
	

	3. Generally continually engaged
	
	
	

	4. Engaged with periods of intense engagement/concentration/contribution
	

	
	

	5. Sustained intense engagement/concentration/contribution
	x
	
	x



9.30 am
	Tick if observed 

	Pupil 1
	Pupil 2
	Pupil 3

	1. Disengaged 
	
	
	

	2. Frequently interrupted engagement
	
	
	

	3. Generally continually engaged
	
	x
	

	4. Engaged with periods of intense engagement/concentration/contribution
	
	
	

	5. Sustained intense engagement/concentration/contribution
	x
	
	x



9.45 am

	Tick if observed 

	Pupil 1
	Pupil 2
	Pupil 3

	1. Disengaged 
	
	
	

	2. Frequently interrupted engagement
	
	
	

	3. Generally continually engaged
	
	x
	

	4. Engaged with periods of intense engagement/concentration/contribution
	x
	
	x

	5. Sustained intense engagement/concentration/contribution
	
	
	



Observer Notes

Pupil 1

· Immediately asked for help when they did not know how to begin answering the exam question set by teacher.
· When the teacher used a ‘cold calling’ technique, pupil offered an intelligent answer.
· Consistently focused.
· Didn’t respond to or engage with distractions from other pupils around them when they were attempting to talk to them, they refused to engage. 
· Engagement dropped slightly towards the end of the lesson when it neared time to pack away and focus turned toward the next lesson and chatter began.

Pupil 2

· Did not engage with teacher, in the form of voluntarily answering questions or appearing engaged (not looking at teacher, head down, looking out of the window).
· When teacher asked them specifically for an answer, they did offer an impressive and intelligent answer showing that they were engaged in the lesson in a less conspicuous way. 
· Appeared to struggle to work independently; asked their peers what they were writing and appeared to continuously look at their work for guidance instead of asking the student teacher.
· Engagement dropped slightly towards the end of the lesson when it neared time to pack away.


Pupil 3 

· Appears to be very knowledgeable, offering to answer questions to a high standard.
· Finished their exam question early and asked the student teacher to mark it, suggesting that they actively sought feedback/praise.
· Always engaged in the lesson apart from around 9.45am when they had finished early and was waiting for their peers, then appearing disengaged.


Appendix 2

Lesson Study 2 – Student Teacher: Rhiana Smith

10.15 am 
	Tick if observed 

	Pupil X
	Pupil Y
	Pupil Z

	1. Disengaged 
	
	
	

	1. Frequently interrupted engagement
	
	
	

	1. Generally continually engaged
	x
	
	x

	1. Engaged with periods of intense engagement/concentration/contribution
	

	
	

	1. Sustained intense engagement/concentration/contribution
	
	x
	



10.30 am
	Tick if observed 

	Pupil X
	Pupil Y
	Pupil Z

	1. Disengaged 
	
	
	

	1. Frequently interrupted engagement
	
	
	

	1. Generally continually engaged
	
	
	x

	1. Engaged with periods of intense engagement/concentration/contribution
	x
	
	

	1. Sustained intense engagement/concentration/contribution
	
	x
	



10.45am
	Tick if observed 

	Pupil X
	Pupil Y
	Pupil Z

	1. Disengaged 
	
	
	

	1. Frequently interrupted engagement
	
	
	

	1. Generally continually engaged
	x
	
	x

	1. Engaged with periods of intense engagement/concentration/contribution
	
	
	

	1. Sustained intense engagement/concentration/contribution
	
	x
	




Observer Notes

Pupil X

1. Appears distracted; looking out of the window and fiddling. Does however maintain contact with the teacher, occasionally making notes.
1. When teacher notices distraction they ask question and they do provide a correct answer.
1. Does not engage with peers – distraction seems internal; not affected by outside influences. Seemed able to answer the exam question without difficulty after clarifying with the teacher.

Pupil Y

1. Continuously engaged and focused. 
1. Puts their hand up to answer almost every question and is eager to provide an opinion, as well as real-world examples to be included in the answer.
1. Also asked the teacher a question on the subject they were studying – appeared inquisitive. Answered the exam question to a very high standard and was eager to share their answer.

Pupil Z 

1. Sustained disengagement – did not answer any questions orally.
1. Struggled to answer the question, teacher conspicuously praised often as the child has a history of behaviour issues and therefore requires more individual attention than others.
1. Pupil wrote substantially less than peers and seemed to lack confidence in their writing. 









Appendix 3

Post-lesson interview with Pupil 1

1. How did you feel about answering the exam question when a model answer was not on the board?

I felt less confident as I didn’t know which direction to go in terms of the way to answer the question - I didn’t really know what the question wanted me to write about. It would have been helpful to see success criteria.

1. Did you feel more confident in your ability to answer the question when the model answer was on the board?

Yes, because it helps you know what to include but also, if you see that you have some of the points in your original answer that you did without help then you get a confidence boost 

1. Would you prefer the model answer to be shown to you at the beginning or halfway through?

I would prefer halfway through, as I want to give it a go on my own so I can see what I can do. That way I know what I need to revise or work on most. 


















Appendix 4

Post-lesson interview with Pupil 2

1. How did you feel about answering the exam question when a model answer was not on the board?

In some ways it’s good because that’s what it’ll be like in the exam, so you don’t rely on seeing the answers beforehand. 

1. Did you feel more confident in your ability to answer the question when the model answer was on the board?

Yes, because it shows you a clear example of how you can get full marks and also allows you to compare your answer and then you can work on what you need to do next time to improve.

1. Would you prefer the model answer to be shown to you at the beginning or halfway through?

Maybe at the beginning for now because at the moment we’re still practising so until we need to do it without help in the exam we should practice as much as we can with example answers so we can improve ourselves.



















Appendix 5

Post lesson interview with Pupil 3

1. How did you feel about answering the exam question when a model answer was not on the board?

Much less confident as I didn’t really know where to start, but when I asked Miss I felt better and remembered the structure we had to use and what had to be included.

1. Did you feel more confident in your ability to answer the question when the model answer was on the board?

Yes I did, I can see the benefit of it being shown halfway through because then you can compare your answer against the proper one and see where you did or didn’t get the marks.

1. Would you prefer the model answer to be shown to you at the beginning or halfway through?

I think halfway would be better than just at the beginning because the more you do it, the better you’ll get it at it and you’ll feel more comfortable doing it in the exam when you aren’t shown any answers at all.


















Appendix 6

Post lesson interview with Pupil X

1. How would you feel about answering the exam question if a model answer was not on the board?

Much less confident because I’m still not sure how to answer an exam question like the one we did properly and I like it when Miss goes through it with us before we start.

2. Did you feel more confident in your ability to answer the question because there was a model answer was on the board?

Yes, because I can refer to the success criteria so I know that I’m on the right track.

3. Would you prefer the model answer to be shown to you at the beginning like this lesson or halfway through?

At the beginning, because then I know where to start and there is no point in answering an answer if it’s all wrong from the beginning. 






















Appendix 7

Post Lesson Interview with Pupil Y 


1. How would you feel about answering the exam question if a model answer was not on the board?

I would feel a little less confident, but I would give it a go because at GCSE you don’t get an example answer to go off. 

1. Did you feel more confident in your ability to answer the question because there was a model answer was on the board?

Yes, because I can refer to the success criteria so I know that I’m on the right track and it was nice to see that what I was planning on writing anyway was in Miss’ success criteria on the board so I thought I was doing it right so that was good. 

1. Would you prefer the model answer to be shown to you at the beginning like this lesson or halfway through?

Halfway through, because then I have more of a challenge and I can know what I need to work on.


















Appendix 8

Post Lesson Interview with Pupil Z

1. How would you feel about answering the exam question if a model answer was not on the board?

I probably wouldn’t do it or I would only write a little bit because I wouldn’t know how to answer it. I wouldn’t ask Miss for help.

1. Did you feel more confident in your ability to answer the question because there was a model answer was on the board?

Yes, because I knew what to follow, so it helped me.

1. Would you prefer the model answer to be shown to you at the beginning like this lesson or halfway through?

At the beginning because then I know what to do and it helps remind me.























Appendix 9

Reflection Form
Lesson Study: 1 – Emily Clatworthy
	Profiad/ Experience

	Cofio a Deall/
Remember and Understand
“How did the support given appear to support the learning?”
	- It appeared that the support given did support the learning because it reminded some pupils of points they had not included.
- The language of the exam question was somewhat vague, and so showing the model answer halfway through the attempt allowed the pupils to realise that they were actually expected to bring the topics of abortion and euthanasia into this question, even thought the question only mentioned the words ‘value of human life.’

	Gwerthuso a dadansoddi/
Evaluate and analyse

“In what ways could the support given be improved? Would another method be more beneficial?”
	
- I don’t believe another method of support would be more beneficial here, although I did take care to talk the class through the answer that was being shown to them on the board, drawing their attention to aspects of the answer they might have missed in their own work. I was able to emphasise certain elements after moving around the room and reading pupils’ answers I realised that many were overlooking the same points. 

	Casgliadau a chamau gweithredu/
Conclusions and actions
“Did the support given appear to enhance pupil engagement?”
	
- I believe that the support given absolutely enhanced pupil engagement, because without the model answer being shown I as the class teacher might have marked the answers and commented on each reminding them of what they had missed. By showing them the model answer then allowing them to continue, I could still ascertain their level of understanding by having them mark in the margin where they had reached to by the end of the eight minutes, while still allowing them an immediate chance to improve. 


	





Appendix 10

Reflection Form
Lesson Study: 2 – Rhiana Smith 
	Profiad/ Experience

	Cofio a Deall/
Remember and Understand
“How did the support given appear to support the learning?”
	- It appeared that the support given did support the learning because it facilitated a discussion of success criteria.
- Without the discussion, I feel as though some pupils might have struggled with answering the question.

	Gwerthuso a dadansoddi/
Evaluate and analyse

“In what ways could the support given be improved? Would another method be more beneficial?”
	

- Perhaps having the pupils themselves tell the student teacher what was successful about the answer rather than pointing them out. This might have made the process more of a dialogue.

	Casgliadau a chamau gweithredu/
Conclusions and actions
“Did the support given appear to enhance pupil engagement?”
	
- I believe that the support given did enhance pupil engagement, it spurred discussion both of the success criteria and of the topic in general.
- Because the topic of war and conflict can be so controversial, having a model answer as a way to focus class discussion and thinking appeared to work effectively.
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