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Curriculum for Wales 2022

The curriculum for Wales aims to help schools develop their own curriculum. It became available in January 2020 and schools will start using the new curriculum from September 2021. The Department of Education aims for the curriculum to be fully implemented across all educational institutions in Wales by 2022. In order for this to succeed, Education for Sustainable Development and Global Citizenship,  needs to be addressed by the whole school community, including teachers, learners, parents, carers, governors, visitors and non-teaching staff so it can be included in the curriculum as well as throughout the life of the school.

It gives guidance to schools which ensures that all learners aged 3-16 in Wales, are given the same core learning, also providing consistency across all schools. It also gives guidelines on expectations around assessment arrangements to support learners’ progression. It sets out to deliver ‘broad and balanced’ education and aims to improve education after evidence from international surveys, and evaluations from Estyn suggested levels of achievement were not where they were expected to be. The Department of Education has also said that our society is changing; the way we work and technology is advancing fast, so therefore it is essential we prepare our children and young people so they can thrive in the future. The Department of Education says the new curriculum is more flexible, allowing headteachers and their team to adapt the curriculum to meet the needs of the pupils in their school so they can best support their learning needs.

How does the curriculum talk about ESDGC and Global Citizenship?

Jane Huttcited (N.D, cited by Department for Children, Education, Lifelong Learning and Skills, 2008) states “Climate change, poverty, conflict and consumer pressure are all part of our world today. ESDGC seeks to raise awareness and action to address the consequences of our lifestyle choices…”. ESDGC provides education that will prepare young people for life in the 21st century. It should not be seen as an additional subject, but instead be “embedded throughout schools, an attitude to be adapted, a value system and a way of life” (Department for Children, Education, Lifelong Learning and Skills, 2008). ESDGC is about the environment and the people who live in it, and form it. It recognises that the world is unjust and unequal, however can change by people changing their attitudes, values and behaviour. Children are our next generation so therefore it is important to educate them on global education. For teachers, this means preparing learners for new challenges that will be part of their future, such as climate change (Department for Children, Education, Lifelong Learning and Skills, 2008).

‘Transforming our World: The 2030 Agenda for Sustainable Development’ is a plan of action for people, the planet and prosperity. It says that our greatest global challenge is stopping poverty in all ‘forms and dimensions’; including extreme poverty. Countries and stakeholders collaborating will implement this plan. The 17 sustainable development goals and 169 targets seek to realize human rights of all and to achieve gender equality. The goals and targets will require action for the next 15 years in areas of critical importance for humanity and the planet. “The future of humanity and of our planet lies in our hands. It lies also in the hands of todays younger generation who will pass the torch to future generations…” (United Nations, 2015)

The new curriculum aims to make sure all children and young people in Wales have the same education, by ensuring that all schools cover the same core learning and keeping consistency throughout all schools in Wales. Conversely, it guides schools to ‘create their own curriculum’, which could be seen as being too ‘open’, and the cause of too much variation between schools. This could therefore make some schools more ‘successful’ than others and result in schools offering different opportunities to their students, so I question if this is really giving all children equal opportunities. The curriculum mentions schools giving ‘meaningful’ learning to their pupils, however how can the word ‘meaningful’ be defined, as what is ‘meaningful’ may differ from person to person depending on their views, ambitions or the way they were brought up

Children in a more ‘deprived’ area may have to go to a particular school because it is more local to them and their family cannot afford to go to a more ‘successful’ school further away due to travel costs or inconvenience, even if they wanted to. Also schools may have different outings with their pupils depending on their surroundings and what they have access to. Schools in a more deprived area may have parents/carers who cannot afford trips, so therefore may need to arrange more affordable places to take them. 

According to the World Bank Group (2018), a new global database of intergenerational mobility (IGM), which covers of 96 percent of the world’s population over the past half a century, provides a detailed picture of socioeconomic mobility and inequality of opportunity around the world. Narrowing the gaps between the rings on the mobility ladder requires public investments and policies that create more equal opportunities, we therefore need to invest in people, especially children as early as possible. The world bank’s human capital project, closely links to this and encourages countries to invest more effectively in their people. For sustainable and inclusive growth, public policy must allow individuals that want to, to be able to move up on the economic ladder, however mobility is challenging; especially in developing countries. Patterns from the global database suggest that economies with a higher IGM in education are better ‘placed’ to generate future growth, as well as to reduce poverty and inequality. Therefore in developing countries, this becomes an issue as the next generation are more likely to end up in poverty and so forth. This shows a child’s success is down to their parents’ status. The World Bank Group (2018) says what is luxury in one society could be a necessity in another. If we are to tackle poverty ‘in all it’s forms’ as the ESDGC states, we need to understand how to measure poverty. Living in poverty does not simply involve a shortage of money but also a lack of basic needs, such as: drinking water, adequate sanitation and electricity so therefore we need to tackle those elements too. 

United Nations International Children’s Emergency Fund, is the world’s leading organisation in preventing and treating all forms of malnutrition. UNICEF (N.D), says they empower communities and strengthen systems to prevent malnutrition before it occurs, as well as giving the resources needed to save lives. Alongside this they offer teaching on hand washing, menstrual hygiene and waste disposal so they can prevent diseases spreading. In Liberia, they have helped mothers understand child health and nutrition so they can go on to inform and strengthen their own communities as when people have access to the right knowledge, they can help break the cycle of poverty. UNICEF (N.D) says the chance to learn can change a child’s life so it is beneficial to offer programmes for children to learn. Oxfam (N.D) says “Oxfam is a global movement of million of people who share the belief that, in a world rich of resources, poverty isn’t inevitable…”. Oxfam believe that experience has shown that with enough support and training, people can move away from poverty. 

The World Bank Group (2019) says we hold a sense of uncertainty as the pace of innovation continues to accelerate and technology effects our everyday lives. Robots are taking over ‘low skill’ jobs, but at the same time technology is creating more opportunities, creating new jobs, increasing productivity and improving the delivery of public services. Many children in primary school will have jobs that do not exist today. Innovation will continue to grow but developing countries will need to take rapid action to ensure they do not fall behind. In order to do this they need to invest in health and education, which are a building block of human capital. Despite this, countries are not making this investment (World Bank Group, 2019).

The International Baccalaureate (N.D) aims to develop inquiring, knowledgeable and caring young people who help to create a better and more peaceful world through intercultural understanding and respect. The international educational foundation, work with schools , governments and international organisations to develop challenging programmes of international education and rigorous assessments. The curriculum is based around six themes: who we are, where we are in place and time, how we express ourselves, how the world works, how we organise ourselves and sharing the planet. This could be useful for families who travel, however this may cause some problems such as disagreements on how children should be taught and disciplined, as well as possible language barriers, cultural barriers (Subjects like Female Genital Mutilation, would not be able to be included in education in some countries due to beliefs), and having the space for internationals. Additionally, identity is often based on where we live, so therefore if families are moving around, this could be lost. 

According to the new Curriculum, The Additional Learning Needs and Education Tribunal (Wales) Act 2018, creates a legislation framework to improve planning and delivery of additional learning provision.  This is through a person- centred approach to identify needs early so we can put in place effective support and monitoring earlier on. The curriculum does this by encouraging schools to understand that children with additional learning needs will progress at their own rate, which might not necessarily correlate with the broad progression steps given, but to give them support to reach their full potential. As well as this, schools should provide ‘stretch and challenge’ for more ‘able and talented’ pupils to enable them to make progress at a pace appropriate to them.

The curriculum emphasises that we need to promote individual well-being, tackle ignorance and misinformation and encourage critical and civic engagement. This encourages discussion of others’ views and questioning. It also corrects incorrect and misleading information pupils may have adopted by the media, society, parents/carers or other people around them, enabling them to become more tolerant of others and accept everyone despite their differences. To do this, the curriculum encourages schools to give their pupils opportunities to lead debate and discussions and to become aware of the social, cultural ethical and legal implications of their arguments, as well as being able to evaluate their learning and their mistakes so they become reliable and responsible. This is to be done in a safe environment where everyone feels valued and heard. The curriculum encourages learners to work effectively together, valuing everyone’s contributions and to build an understanding that different people have a different role within their team.
Nevertheless we cannot stop pupils’ families having their own views and potentially influencing their children to have the same, as we need to respect their views and wishes as well.

The curriculum ensures that ‘religion, values and ethics’ are mandatory curriculum elements, as well as ‘Relationships and Sexuality Education (RSE)’. The curriculum says through RSE, learners should be supported to explore and discuss information and values about relationships and sexuality that they are already exposed to and often struggle to navigate themselves. According to the curriculum, schools have a responsibility to prevent and protect, discussing and responding to learners’ questions and needs in a safe environment so they are able to express their views and feelings on a range of RSE issues . This should include a diverse range of perspectives; locally, nationally and internationally. The curriculum encourages partnership among all those involved in the pupils learning, including the learner themselves. The curriculum states that practitioners should recognise the individual’s learning needs and their background so they can get a holistic view of each learner’s development. Practitioners will then gain an understanding on how their learner’s learn, however can teachers adapt all their lessons to meet all their pupil’s learning needs under the already loaded pressure and time.

The curriculum also encourages diversity, helping to recognise and celebrate the diverse nature of social groups and communities and ensuring the curriculum reflects diversity so that it is inclusive. To reflect this, learners should be aware of a range of specific characteristics which define our identity which include: sex, gender, race, religion, age, disability and sexuality.

The curriculums four purposes for pupils are to become, 1)  ambitious, capable learners ready to learn throughout their lives 2) enterprising creative contributors, ready to play a full part in life and work 3) ethically informed citizens of Wales and the world 4) healthy, confident individuals, ready to lead fulfilling lives as valued members of society. Nevertheless I question how we can measure that they have achieved this; how can we measure a student’s capability accurately? The curriculum does not explain what students should be capable of, nonetheless some pupils may be more capable of some things then others. What is being ‘healthy’? This may differ from person to person, and if a pupil has a long-term health condition or is living in poverty, are they still defined as being ‘healthy’? We also cannot promise that each child’s life will be ‘fulfilling’ and that all will be able to work or that they will be valued in society, however we can prepare them for the world as much as possible.

Why is it important the curriculum shows ESDGC and Global Citizenship?

While a growing number of parents and educators understand the importance of these goals, less of them actually act effectively. There seems to be a gap between awareness and action. Much of what is written about what global education means focuses on explaining why is should be taught and what it means, however less focus is on how parents and educators can implement it in children’s learning (Reimers, 2020)

Academic conversation about global education has been disconnected from practice and is missing the voice of teachers and school leaders on their feedback on what worked for them, for whom, in what context and with what short term/long term consequences. On the other hand, Klein (2016; Longview Foundation 2008; OCED and Asia Society 2018; Tavanger and Madric – Morales 2014; UNESCO 2015-2017, cited in Reimers, 2020) says a separate set of literature, which concentrates more on implementing global education into practice, offer schools guidance on developing a global education, however unlike academic literature which has limited guidance on how to implement global education into practice; this practical guidance is almost exclusively about implementing global education into practice, with limited theoretical and conceptual grounding. Therefore this means that teachers and education leaders have limited support to make professional judgements about how to develop a program of global education which is responsive to their pupils’, schools’ and community’s needs; perhaps schools should offer more in depth information on global education in their Initial Teaching Programme and give teachers consistent training so they can progress professionally. Perhaps one to one meetings with teachers would be beneficial so they can evaluate their teaching and look for ways it can be improved. Donald Schon (1988, cited in Reimers, 2020) says the ability to reflect on the knowledge which guides practice is essential for improvement.

Reimers (2020) states another possibility for global education failure is because global education may have only been partially implemented, and the system of interdependent components have been ignored. A global education curriculum is unlikely to change institutions if it does not support teachers to develop the necessary skills to teach it, or give support to school leaders and parents. Using a multidimensional model to advance global education, is more likely to show much better results because education systems are multidimensional as well. This could be improved by perhaps making sure  parents are involved in their child’s learning. The Department for Children, Education, Lifelong Learning and Skills, 2008 says schools need to identify the leaders for ESDGC, to clarify the vision and develop the ethos, to develop and implement  ESDGC policy that is effective and inclusive and ensure that it is consistent by making sure training on ESDGC is happening regularly. The vision should take into consideration planning for the future. David Hicks (N.D, cited by Department for Children, Education, Lifelong Learning and Skills 2008),  says “If all education is for the future, then the future needs to be a more explicit concern in education. In the first decade of the 21st century, the current state of the planet guarantees a future very different from today”. 

According to Reimers (2020), while studying how adults learn, Robert Kegan and Lisa Lahey discovered that pre-existing habits and mindsets often prevent acting on new knowledge. Kegan and Lahey (2009, cited in Reimers, 2020),  found that when adults are aware of how these pre-existing beliefs and assumptions get in the way, they are ready for change and accept it. Conversely, is it fair to ask teachers to put aside their pre-existing beliefs as this is not supporting what they believe? Despite this I recognise the importance of having a ‘clear slate’ and being ‘open’ to being a teacher, as it is important not to influence pupils. Perhaps the teacher could share some of their beliefs in an appropriate way, while also sharing the beliefs of others. 

According to Reimers (2020), we need to change the culture of education- this means we need to address global education from a cultural, psychological, professional, institutional and a political perspective. The cultural perspective focuses on the big picture of how schools relate to the larger society; the broader set of societal hopes for schools, norms and values. The psychological perspective is taking the theories of learning and implementing them into the teaching process. The professional perspective focuses on how expertise is inserted into professional roles to advance teaching and learning. The institutional perspective means having various structures, processes and resources that provide resilience to the system, and the political view focuses on how the interests of various groups are negotiated and resolved, resulting in a particular culture of education. Together these complete the process of change (Reimers, 2020).

Climate change, conflict and misuse of technology have been indicated as the top global risks for many years, showing how hard these are to solve. One of the reasons is because they require global cooperation (Reimers, 2020). If we want to solve these risks, people need to be aware of them, care for them and have the skills to address them, hence why global education is important. The pupils we teach are our next generation. Secondly, these risks inflict difficult choices on governments, so therefore it may be beneficial if people develop a deeper understanding of these risks so they can provide the political support necessary. This also supports human rights- giving people a voice. Thirdly, as these risks require cooperation, it is necessary to help people in various countries gain these capacities, so governments can collaborate together with support from their populations (Reimers, 2020).

The Department for Children, Education, Lifelong Learning and Skills, (2008) says school management is important as we need to ‘practice what we teach’. This may include snack machines offering healthier choices, the school canteen using sustainable cutlery and plates as well as their food/drink packaging, having recycling bins around the school with reminders to recycle and by encouraging or providing reusable water bottles for all pupils. Allowing pupils to make their own choices and decisions is another way we can implement ESDGC, making sure pupils’ views are listened to and valued (Department for Children, Education, Lifelong Learning and Skills, 2008); this could be through circle time/group time or by giving the opportunity to allow pupils to cooperate together in tasks requiring problem solving, rotating tables so pupils can have the opportunity to interact with all their peers and by setting ‘classroom rules’ which reflect respecting everyone; if are these are not followed there are consequences. 

According to the Department for Children, Education, Lifelong Learning and Skills (2008), Identity and culture is also important for implementing ESDGC, as it helps pupils understand that discrimination and exclusion is wrong, and that we need to value peers, respecting different religious beliefs and celebrations of different associated festivals. We can encourage this by having books representing different people in a positive way, from a variety of authors, as well as songs and poems. Another idea is to give pupils the opportunity to talk about special celebrations they have experienced with their family and friends and to celebrate achievements outside of school. We can also display childrens’ work on display boards and implement a no-tolerance bullying policy which everyone is aware of.

Children should also be taught about their natural environment through outdoor play and by visiting a variety of places including: heritage and cultural sites, libraries, museums, places of political, religious and spiritual significance, business and places of work and art galleries (Department for Children, Education, Lifelong Learning and Skills, 2008). People in the community could visit the school, for example a firefighter could come into the school and talk to the children about their job and why it is important, as well as perhaps talking about how to prevent fires and what to do if a fire happened in the school or at home. The Department for Children, Education, Lifelong Learning and Skills (2008) says children should also have knowledge about consumption and waste; this could be done by talking about recycling, junk modelling or by discussing how much waste the class produces in a week. Eco-schools offers support for this by offering guidance for schools that sign up. A school signed up to be an ‘ eco- school’  will receive support from a ‘Keep Wales Tidy Officer’ and will be guided through an Eco- school programme, application and awards process. Eco-schools are encouraged to work through seven steps and once the school has put this process into place, and provided evidence for it, they can apply for an Eco-schools award- an internationally recognised accreditation. The seven steps are: forming a eco-committee, conducting an environmental review, creating a action plan, monitoring and evaluating, informing and involving others in the community, creating an eco-code and linking this to the curriculum (Keep Wales Tidy, N.D)

Climate change is another important part of ESDGC and it is important children recognise the importance of saving energy and making sure children know they can make a difference (Department for Children, Education, Lifelong Learning and Skills, 2008). This can be done by keeping a record of the daily weather, conducting experiments with seeds (giving some more/less light and water) and by discussing photos and stories of other children living in other parts of the world.

The Department for Children, Education, Lifelong Learning and Skills(2008) also states children should be taught how to stay healthy physically e.g. through a balanced diet, personal care, hygiene, sleep, protection from diseases and infections. Their  school experience should  be reflected  outside the classroom e.g. encouraging pupils to wash their hands before and after eating and by providing a variety of healthy options in the school canteen. As well as this, children should learn about ‘safe behaviours’. This should also be reflected in other school experiences; by teaching children to shut the door when they are on the toilet, and by providing a private area for children to go to the toilet or to change for PE etc. 

Conclusion; 

The Sustainable development goals (SDG) seek to harness international collaboration to better understand how education as a public good can more effectively nurture peace, tolerance, sustainable livelihoods and human fulfilment for all. Teachers are expected to meet this ambition, however, with very little knowledge and confidence on how to implement it in their classrooms. Perhaps with more information in their Initial Teaching Training, alongside consistent training regularly, teachers will become more confident and can give our next generation the knowledge and skills they need to succeed in the future. Teachers would also need to know how to implement it according to their pupils needs. As well as this, I think reflecting on their practice regularly may be beneficial so they can reflect on what worked well and what needs to be improved.

I think while the Curriculum for Wales 2022 has shown ESDGC and Global Citizenship, it does not seem to give enough guidance to teachers and school leaders to adopt enough knowledge, skills and confidence to implement it within their schools and classrooms. The curriculum seems to be very broad and almost too ‘open’, which will cause too much variation between schools, resulting in pupils receiving different education standards. Despite this, it is a new curriculum which has not fully been introduced to all schools across Wales yet, so we do not know if the curriculum will have a sufficient impact on future generations. Although pioneer schools took part in creating the new curriculum, I do not believe this was long enough to see the any impact.
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