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[bookmark: cysill]Element 2 Reflective log
	Brief description of the activity


	The activity will be carried out indoors and outdoors with 8, 3-year-old children and will follow our theme ‘We’re going on a bear hunt’. I will begin by reading the story to the children. The children will then be asked one by one to choose a clothing of item which has been laid out on the carpet in front of them and dress the class teddy so that he is prepared for the element. Following this, the children will then be asked to go outside and complete a sensory obstacle course going through each element as it follows in the story saying the words ‘under, over and through it’. 

	 Aim/Objective of the activity


	There are several aims/ objectives that could be linked into this activity:
1.(Language, Literacy & Communication skills) - Join in, repeat rhymes, songs and stories. The story is a book that can be read or sang to and has a lot of repetition. Repetition helps to improve speed, increases confidence, and strengthens the connections in the brain that help children learn.
2. (Physical Development) - children to become knowledgeable about spatial awareness and relationships such as under, over, through it, on top’. Spatial awareness is important as it gives the child the opportunity to explore the environment around them and become aware of different ways in how our bodies move. 
3. (Mathematical Development) -  following instructions. It is important for children to be able to follow instructions so that they can function effectively across different environments. If a child struggles with following instructions this impacts on their ability to reach the desired purpose or outcome and are unable to complete tasks effectively.
The activity will also help develop the children’s language and communication skills as they learn new terms in both welsh and English and ask question and communicate with their peers. 


	 Your role

	Prior to the activity beginning, it will be my role to make sure all the appropriate materials are available for the children to choose from when choosing the correct piece of clothing to dress the teddy. I will also have to make sure that I carry out a thorough risk assessment of the indoor and outdoor area of the setting and ensure that all equipment, surfaces and surrounding safety fence are secure and clean. A ratio of 1 adult to 4 children will be adhered to all times. I will then set up the bear hunt obstacle course outdoors ready for when the children come in by having a tub of different materials and resources to represent each element. I will follow by reading the bear hunt story to the children and discussing each element with them and encouraging them to think and make decisions are they pick what item of clothing teddy needs to wear so that he is read for the bear hunt, for example a coat, hat, scarf and gloves for the snow storm, wellie boots for the mud, arm bands for the river etc. 



	Positive aspects – why?

	The children thoroughly enjoyed this activity as their facial expressions and smiles were shown. The children also stated that they liked the activity, one child said she preferred the water and asked if she could do it again. Most of the children understood the concept of dressing teddy too- however one child did want to dress themselves by putting on a coat which I encouraged as part of developing his independence in personal care routines.
As well as the children developing the outcomes stated within the activity the children also got the opportunity to naturally learn and respect the outdoor environment by myself drawing attention and encouraging the children to use their sense to experience the outdoor environment e.g (the clouds, the sun, the leaves whistling in the wind, shadows on the floor, the noise of the environment such as sound of cars going passed, birds flying and tweeting. By them hearing the sounds and feeling the textures the children will mimic these sounds and therefore enhance their knowledge and language.

	Challenging aspects – why?

	One child did not enjoy the sensory element of the obstacle course as he did not like exploring the tactile stimuli of the resources in the tubs with his feet, as I recognised that this sensitivity was causing him discomfort I adapted the activity and encouraged him to explore the resource with his hands instead. All learning outcomes were still met. However, this did also encourage one other child to copy and explore the tactile stimuli in the tubs with his hands.


	What knowledge was demonstrated?

	Knowledge and understanding of the world-  the children were made aware of the different elements and we discussed them further by describing that snow is cold etc. The children’s physical development was enhanced throughout the activity as they had to use their fine and gross motor skills to step in and out of the sensory tubs and walk across different levels of surfaces to complete the obstacle course.  Language/ Welsh language development as new vocabulary was used. 

	What skills were demonstrated?

	The first skill the activity will assess is the children’s listening and concentration skills whereby they will all sit in the circle time area and listen to the story being read to them. During the activity the children will also develop their thinking and decision-making skills as they rationalise about that teddy should wear for the correct element. By the children dressing teddy with their hands and exploring the sensory tubs the children’s physical and discovery skills will be developed.


	Which values were demonstrated?

	Praise was given when each child dresses teddy independently and appropriately for the element, I also respected the voice of the child and adapted the activity when one child showed that they did not like exploring the sensory element with their feet. As they will be taking it in turns and get the opportunity to dress teddy one by one, the activity will also aim to develop their turn taking skills and therefore encourage them to share with their peers. All the children respected the outdoor environment and used all the equipment as they were supposed to. 


	What could have been done differently?  Why?

	Next time to enhance the activity further, I would ask the children to pack this own bag ready to go on the bear hunt and encourage them to go into their bag and dress themselves ready for the element. This will be very useful and encourage their independence as they start putting on their own coats and shoes and taking part in their personal care routines.







	BECOMING A REFLECTIVE PRACTICIONER
(ELEMENT 3- BRIEFING PAPER)
Element 2- Briefing Paper 

	

The Early Years Foundation Phase (EYFS) (DCSF, 2008) places a great emphasis that all early year’s practitioners should be able to reflect as a way of maintaining and improving practice across all seven areas of learning. Although, Lindon (2012) does draw attention that new practitioners are expected to be supported, as confidence and experience are key elements of reflective practice. 





WHAT IS REFLECTIVE PRACTICE?
	Professional Association for Children and Early Years (PACEY) (2016) describe reflective practice as a ‘process of thinking about and analysing your practice, with the aim of challenging, changing, modifying, developing and improving practice.’ This is a method of continuous improvement of professional development.
Stuart, Maynard and Rouncefield state that reflective practice allows individuals to think about their individual practice, their assumptions, approaches, the wider society and culture. 



[image: ]REFLECTIVE MODELS
Graham Gibbs (1988) reflective cycle, as shown on the left, is an effective cycle for practitioners to follow when reflecting. Gibbs model of reflection is the most efficient cycle as it allows practitioners to consider individuals feelings. Bolton (2010) believes that it is important to acknowledge feelings as it can impact how an individual think, feels and values an experience. As children are vulnerable individuals it is critical that practitioners recognise that how a child is feeling can heavily influence an outcome of an activity.
Schon 1983 influences that there are two ways of identifying reflection:
1. Reflection IN practice- allows practitioners to address matters immediately as reflection occurs as a situation happens.
2. Reflection ON practice- this involves practitioners to reflect after the event by reviewing, analysing and evaluating the situation to gain a better insight on how to improve practice further.
WHY IS REFELCTING IMPORTANT?
Reed and Canning (2010) place an emphasis that without reflection practitioners are unable to define and refine practice, improve knowledge, consider new initiatives and adapt accordingly in line with new legislation and policies. Reflection also plays a vital role in the learning process and is a form of self-awareness as through reflection deeper understandings of the learning process are gathered. (Moon, 2004) which is also linked closely with Reggio Emilia ‘pedagogy of listening’ (Rinaldi, 2005 cited in Reed and Canning 2010: 10). Schön (1983) believes that reflective practice allows you to ‘think on your feet’ which is important within an early year’s provision as it encourages practitioners to think critically and creatively as new challenges arise and supports the Early Years Foundation Phase (EYFP) (2008) framework that every child is unique individual.
Stuart et al,. (2015) also believe that reflective practice plays an important part of evaluating and analysing as it encourages practitioners to ask questions, think critically, gather factual findings and understand how these outcomes have occurred to put steps in place to develop a more effective way or working. In a world of change, reflection is also needed to explore new innovative ideas and changing roles, responsibility and relationships by listening to other and adapting to new policies and practice. Reflective practice will also benefit parents as positive changes made to practice will be noticed which in hand will reflect continuous improvement is being made and that a high quality and up to date provision is being provided and thus in hand building parents confidence with the setting and gaining better relationships with practitioners who implement the change as well as providing evidence to provide CIW within the SASS and Quality of Care review.

Although, Bolton (2005) influences the downfall of reflection is that it can be disruptive as it makes practitioners critique their practice and assumptions and therefore leaving them exposed and open to question and involves practitioners to have the ability ‘to let go’ and change their ways of thinking by exploring new ideas. Potter and Richardson (1999) and Collins and Simco (2006) also stated that reflection can be challenging as new practitioners are expected to understand how to reflect immediately prior to grasping experience of the EYFS (2008) and therefore making reflecting overwhelming.

BECOMING A GOOD REFLECTIVE PRACTICIONER?
An effective reflective practitioner will be able to look at experiences subjectively 
A reflective practitioner:
· Learns from experience and practice,
· Gains a deeper understanding of the learning process and ensure individuals needs are met,
· Identifies personal strength and weaknesses and takes ownership of professional development,
· Improves confidence in new skills and knowledge,
· Furthers understanding of personal beliefs’, attitudes and values,
· Builds positive relationships,
· Plans more effective activities and enhance practice by meeting targets.
(Davies, 2012) (PACEY, 2018)This can be achieved by carrying out observations by looking at what went well and what didn’t go so well and evaluating focused activities and adapt them by thinking of a next step to enhance the children’s development further. Speaking to peers also allows practitioners to understand and value other perspectives and develop new ways of thinking (Reed and Canning, 2016). This method is also useful for new practitioners to overcome the challenges stated by Bolton (2005) by asking other colleges thoughts and ideas who might have more experience. Gaining feedback from appraisal or performance monitoring meetings is a way of highlighting strengths and weaknesses of a practitioners and allows scope for improvement by setting targets and going on additional courses to further a practitioner’s skills or knowledge. Researching good practice and going to link meetings with other settings and multi-agency is also a way of practitioners to continuously improve. (Page Smith and Anna Craft, 2011).


Element 4 Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge
I would like to have a better understanding and become more aware on how to notice the signs of autism in children. 

I’d like to adopt specific strategies and steps that will enhance their further development using structured activities. 



	Working in a childcare setting, it is paramount that my duty is to safeguard all children and not to discriminate in any way, therefore as more children are being diagnosed with Autism, diagnosed with Autism, Over 700,000 people  being diagnosed with autism within the United Kingdom. (The National Autism Society, 2018). Therefore, I would like to develop my knowledge and gain a better understanding and awareness of Autism to better fulfil my role as an early year’s practitioner and to meet additional needs of children so that they can develop to their best ability and I as a practitioner can make as much of a difference as I can.
	· Visit www.ASDinfoWales.co.uk for information and useful resources on Autism

· Attend specialist Autism training provided by Team Camau Bach along with links to the National Autistic Society (NAS) online which outlines the procedures and referral process. 

· Produce specific individual play plans and activities to develop those children who may have signs of autism. 

· Liaise with multi-agencies such as the Camau Bach team, educational psychologists, speech and language, paediatricians, health visitors and other professionals and work together to enhance the child’s development further.


















	· Speak to Frances Rees who is my regional Autism Development officer and undergo their basic online training to get a better understanding of autism. 

· Get in contact with Gwenyth Davies from the Camau Bach team to observe children that I may have concerns about and gather her feedback.

· Speak to other practitioners who have experience with working with children with autism to see good practice and how they found talking and initiating conversations with parents about concerns.










	
	Gain information on Autism as soon as possible.


Go on training during the Autumn term 2018, when the new training dates become available.

Liaise with Gwenyth and other multi-agencies to gain a holistic view of the child and work together as soon as concerns or a diagnosis has been made.

	2. Knowledge 

Pass my Early years Education and care degree to the best of my ability and enhance my knowledge further.

	As I would like to further my career within the education and childcare industry it is important that I am qualified to the highest level I am capable of to stand in better position to gain a job role in a school setting. As traveling is also something that I am keen to do, having a degree and qualifications that are recognised and transferable mean that I can still fulfil a career in my chosen field across any part of the world. I am very eager to pass the Early years Education and care degree and use it as a stepping stone onto PGCE into teaching.
	· By prioritising my time more efficiently and research my assignments thoroughly so that my work is relevant and of high quality.

· Remember to use PEE (Point, Evaluate and Example) in my work to ensure each point refers to the question.
· Use my reference handbook religiously and proof read my work before submitting it to make sure I do not lose any unnecessary marks.

· Save money so that I am able to support myself through the PGCE degree as the course is a full-time commitment and will require me to reduce my hours drastically.
	· Speak to my lecturers in the lecture or via email if I am unsure on something. 

· Talk to students who are currently doing their teachers training to have a better insight of what is to be expected of me.

· Gain more experience working within a school setting and exploring all ages to see which I prefer. This in hand, will also help me broaden my experience and knowledge and hopefully gain positive feedback and contacts within the field of teaching.

	Ongoing throughout study April 2018- July 2019







By July 2019

	3. Skills
Enhance my ICT skills

	I feel that my ICT skills are my weakest skill and therefore would like to improve in the field of technology, as documenting and communicating with multi agencies electronically is becoming more popular.
	· Watch YouTube tutorials to help develop my understanding. 

· Attend ICT courses


· Make sure that myself and colleagues are compliant and aware of the General Data Protection Regulation 2018 (GDPR) and ensure that all data saved on my laptop is encrypted my password protection or
· Buy all Microsoft and protection software to minimise the risk of getting a virus. 
	· Seek support from the ICT department within the university.

· Computing course

· Ask for help from work colleagues and friends

· Research into the Data Protection (1998) and GDPR (2018)
	As soon as a computing course becomes available. 

	4. Skills
Confidence Skills when it comes to talking to parents


	I would like to develop my confidence when talking to parents about difficult issues such as non-payment of fees or referral to additional support and continue to build positive relationships. 
	· Promote an open-door policy so that parents feel that they can approach me.
· Ensure the setting phone number is visible for all parents so that they can contact me confidentially.

· Remind parents that I can be contacted

· Provide ‘suggestion box’ in the foyer so that parents can place questions or issues that they may feel anonymously and address them accordingly either by placing informative posters on the doors or letters addressing a issue.
	· Allocate one day a week where greet all parents with a smile and stand at the gate, away from the small foyer of the nursery and out of earshot of other parents so that parents have consistency on when they can approach me and know that my time on the yard is allocated to them. 

· Placing policies and procedures in the foyer so that they are accessible for all parents and visitors

· Keep my website up to date so the parents that are shy or rely on extended family to drop off and collect to see important notices and upcoming events.

· Continue to overcome problems and help support parents by signposting additional services.
	Ongoing as I gain more experience.

	5. Values
Trust my team more and delegate some of the administrative duties such as risk assessments, observations (FPP), daily book reports, planning and claim forms.


	To help make the workload more manageable and allow me to spend more quality time with the children.

To help build my teams confidence and knowledge of the overall role.

To use the ideas, opinions and suggestions of the team who help make up the child’s support network.
	· Show staff all documents and explain to them what needs to be done and what criteria it needs to meet.

· Send staff on a course on the Foundation Phase

· Provide staff with templates of the documents so they have a benchmark to go off

· Provide staff with a monitoring sheet that reminds staff what documents need to be completed on a daily, weekly and monthly basis. 

· Ask the member of staff to complete the paper work and sit with them and discuss what they have done correctly and what could be improved.
	· Staff will have received training on Foundation Phase Profile, so they fully understand how to use the document and track the children development.

· Hold monthly team meetings to discuss any issues or promote good practice. Along with our regular weekly progress review meetings.


	September 2018- training put on by Flying Start
Ask flying start coordinator for advice if needed.
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