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I acknowledge the use of Copilot on 18/10/26 to support me with the structure of my work. I used the prompt(s): 
1. Please provide me with a model structure for an essay regarding a critical incident.
2. Please check my introduction for incorrect spellings and grammar.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.







Interventions are a key role within a school setting for individuals that may need extra support in some areas of learning however, this does not solely mean they have to be diagnosed with an additional learning need. Anyone can be given an intervention if the teaching staff believe it is necessary. According to Sharples, Webster and Blatchford (2015) they reported that having a structured, evidence-based interventions are effective when carefully planned and delivered. This essay will look at two different interventions that would benefit Child A within the school setting. This essay will keep the anonymity of the child and practitioner throughout in accordance with Bera, 2024. When being referred to, the phrases Child A and Practitioner A will be used when necessary. The incident that is going to be discussed throughout this essay took place during an observation within a school setting. Child A refused to complete work set by practitioner A. Child A got out of their seat, refused to complete the work before leaving the classroom. This assignment will follow Tripp, 1993 Critical Incident Methodology, he believes that ‘incidents appear to be ‘typical’ rather than ‘critical’ at first sight but are rendered critical through analysis.’ Therefore, looking at the route cause of a critical incident is vital to allow individuals and their support network to gain a greater understanding of the incidents. This allows them to grow and make more rationalised decisions for future practices. Using a reflective practice approach allows individuals to observe, analyse, plan and develop. This makes for a more uniformed approach to teaching. 
Positive behaviour support (PBS) is being adopted through many schools and practices around the country. It is growing in popularity as the model of choice when supporting individuals that may have potential behaviour challenges to services (Positive Behaviour Support Coalition, 2015). PBS is a person-centred approach which is used to try and identified an individual’s needs. PBS is defined by Gore et al., (2013) as a multicomponent framework for developing an understanding of behaviour that challenges rather than a single therapeutic approach, treatment or philosophy. It asses social and physical context for when certain behaviours occur. It allows professionals to create an intervention that increases the individual’s quality of life for everyone involved. PBS links to behaviourism which can be seen through Skinner’s theory of operant conditioning (1953). This could suggest that by Child A refusing to complete the task and leaving the room due to the task being too difficult could result in this being an occurring issue with future demands placed on them. However, there is no evidence that this is the case. Child A’s behaviour should be monitored frequently throughout the school day to identify any potential patterns or triggers. If there is a consistent trigger. An example of this could be if Child A’s behaviour is only like this during literacy, further testing for a potential learning disability like dyslexia maybe necessary. 
Behaviour can be seen as a form of communication, in this case study where Child A refused to do work and left the classroom, they could be trying to tell staff a variety of different things. An intervention to support the individual who may be struggling with an ALN would be beneficial. For example, the introduction of visual timetables. The visual aids are a form of communication to the individual which allows management of expectations and allowing the demands to be split into manageable steps for the pupil. If the child is struggling with an undiagnosed ALN, having the visual timetables that reinforce the expectations may make the child feel more able to complete the task expected of them. A study completed by Macdonald et al., (2018) found that the use of visual schedules and work systems on their participants demonstrated improvements in on-task behaviours within a classroom setting. This provides supporting evidence for Child A and their scenario. The Welsh Government (2021) encourages person-centred planning which supports learners’ individual needs within the ALN framework.
However, there are natural implications to implementing specific interventions like the introduction of visual timetables. For example, training for staff, consistent day to day use and ensuring the resources are suitable for the individual. Consistent monitoring of the child’s behaviours and potential triggers will be vital for progress, working with the schools additional learning needs coordinator (ALNCo) will be crucial as there may be more than behaviour underlying therefore further testing will be a requirement and potentially more individual tailored support will be the outcome from this intervention. 
As the reason for Child A’s behaviour is unknown, there may be evidence to suggest that they are having difficulties accessing the current learning. Therefore, the next intervention that will be discussed is task adaption and scaffolding. Scaffolding is defined as ‘the role of teachers and others in supporting the learner’s development and providing support structures to get to the next stage or level (Raymond, 2000, p. 176). This means that the practitioner would potentially have to adjust the current learning activities to Child A’s current learning abilities. This intervention could also work alongside visual timetables and PBS as it will give the learner a consistent and supportive learning environment which will allow them to thrive in the setting. 
Vygotsky’s sociocultural theory (1978) links to this intervention. He discuses the concept of the Zone of Proximal Development (ZPD) which looks at what an individual can learn independently compared to what the learner can achieve with the appropriate support and guidance. Therefore, if the practitioner uses the scaffolding strategy like the visual schedule as previously discussed and breaking down the learning it may be beneficial to them. For example, if Child A and Practitioner A work collaboratively on the specific task, it may encourage the child to complete the next element of the task independently. The purpose of Vygotsky’s theory is essentially to build confidence in the learner and their capabilities. Giving the child manageable first steps with the same outcome as the rest of the class is the aim as this makes the learning more accessible for the individual. An example of how this could be implemented within the classroom is by giving Child A the choice between two tasks, both with the same outcome eventually. Ensuring that PBS is implemented, allow Child A to have short breaks and continue to keep the visual timetable available throughout the task. This allows expectations to be managed. Staff to monitor their input and involvement of the task and providing this style of intervention is successful, practitioner to reduce their involvement until the tasks are being completed independently and without the refusal of the demands being placed on Child A. 
A study completed by Van de Pol, Volman and Beishuizen (2010) looked at research that had been completed on teacher scaffolding strategies and concluded that it is important that there is consistent support available and the reduction of professional support is withdrawn slowly as practitioner do not want to create a dependence for continuous support for all areas of work. However, they concluded that scaffolding alone cannot be the sole reasoning for individuals’ behaviour and more research needs to be completed to ensure that there are no further underlying conditions like sensory needs, ALN or alternative unmet needs. This intervention needs to be continuous with consistent observation and reviews. 
As stated in the first intervention, there are natural implications. For example, staffing pressures, lack of classroom time or resources and the consistency of the tasks ensuring that they are still meaningful to the individual. Overall, if scaffolding is implemented correctly and continuously it should encourage Child A’s engagement which should prevent them from leaving the classroom, providing there are no underlying, undiagnosed ALN. This intervention would need to be closely monitored by practitioner and evaluated overtime to ensure that it is benefiting the individual. 
To conclude, behaviour is always trying to communicate something. There will always be an underlying need to be met, and it is up to the practitioner to work out what that need may be. Reflecting on the critical incident, ensuring that professionals continue to question their initial assumptions regarding the way a child behaviour is vital and finding out the route cause of the communication is always encouraged. There are obvious implications to implementing any type of intervention therefore being aware and trying to be as consistent as possible with them will allow for a more successful intervention in the long term.













References 
British Educational Research Association (2024). Ethical guidelines for Educational Research, fifth edition (2024). [online] www.bera.ac.uk. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024 [Accessed 12 Oct. 2026].
Gore, N.J., McGill, P., Toogood, S., Allen, D., Hughes, J.C., Baker, P., Hastings, R.P., Noone, S.J. and Denne, L.D. (2013) 'Definition and scope for positive behavioural support', International Journal of Positive Behavioural Support, 3(2), pp. 14–23 
Macdonald, L., Trembath, D., Ashburner, J., Costley, D., & Keen, D. (2018). The use of visual schedules and work systems to increase the on-task behaviour of students on the autism spectrum in mainstream classrooms. Journal of Research in Special Educational Needs, 18(4), 254–266. https://doi.org/10.1111/1471-3802.12409
Positive behavioural support (PBS) coalition UK positive behavioural support A competence framework. (2015). https://pbs-academy.com/wp-content/uploads/2016/11/Positive-Behavioural-Support-Competence-Framework-May-2015.pdf
Raymond, E. (2000). Cognitive Characteristics. Learners with Mild Disabilities (pp. 169-201). Needham Heights, MA: Allyn & Bacon, A Pearson Education Company. 
Sharples, J., Webster, R., & Blatchford, P. (2015). Education Endowment Foundation making best use of teaching assistants. https://www.bestpracticenet.co.uk/v1.educationendowmentfoundation.org.uk/uploads/pdf/TA_Guidance_Report_Interactive.pdf
Skinner, B. F. (1953). Skinner, B. F. science and human behavior. New York: The Macmillan Company, 1953. Science Education, 38(5), 436–436. https://doi.org/10.1002/sce.37303805120
Tripp, D. (1993) Critical incidents in teaching: Developing professional judgement. London: Routledge.
Van de Pol, J., Volman, M., & Beishuizen, J. (2010). Scaffolding in teacher–student interaction: A decade of research. Educational Psychology Review, 22(3). https://doi.org/10.1007/s10648-010-9127-6
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press. https://w.pauldowling.me/rtf/2021.1/readings/LSVygotsky_1978_MindinSocietyDevelopmentofHigherPsycholo.pdf
Welsh Government. (2021). The additional learning needs code. GOV.Wales. https://www.gov.wales/additional-learning-needs-code








image1.emf
      MODULE CODE: ECAD 6 050     STUDENT  NUMBER :  


