EAEE4005
2006255                        
Word count:
                            Content’s page

Section 1 Activity plan

Section 2 Evaluation of plan

Section 3 Range 

Section 4

References 










	Cynllun Gweithgaredd
Activity Plan

	Gweithgaredd:

Activity: Den building


	Nifer o blant:

Number of children:  6

	Oed y plant:

Age of children: 5 - 7
	Nifer o oedolion:

Number of adults:  2

	Lleoliad:

Location:  Outdoors 

	Amser paratoi:

Preparation time: 1 hour
	Amser gweithgaredd:

Activity time: 2 hours

	Adnoddau:
Resources:  

Sticks, rope, twigs, leaves, flowers, fabric, cardboard, pens, and a pole.


	Amcan/ion y weithgaredd:
Aim/s of activity: 

To have the children work in two groups to build two separate and different dens. To be able to measure out the different materials and what materials work well together. How many of each resource is needed to make a secure den, the children, must also think of space, the shape and who is going to do what role.  


	Cysylltiadau â deilliannau:
Links to outcomes:  

This activity links to the foundation phase framework as the activity encourages the children to measure, count, gather, build, and use teamwork to complete the activity. All of these will link into the mathematical learning.


	Gwahaniaethu:
Differentiation:

This activity is also designed for children with disabilities and additional learning needs. The outside space where the activity will take place is on a flat surface which will enable any child with walking aids or in a wheelchair to be able to access the activity. Teamwork in the activity enables the children to participate and help each other all together. The activity is 2 hours long, so it gives children the ability to go at their own pace.  


	Iechyd a diogelwch:
Health and safety:

 Check that the area has no sharp objects, flat surface, children not able to wonder off out of sight and the children are wearing the appropriate clothing. 


	

	Rôl yr oedolyn/oedolion:
Role of adult/adults:

The role of the adult in this activity is to watch and observe how the children are able to direct and communicate with each other. To be able to use their mathematical skills to measure, count, add, subtract and to complete to activity. The adult will only intervein when a child has come to ask for help or for the adult to join in with them. To ensure that the children are all safe and happy. 
  

	Y weithgaredd:
The activity:  

To start the activity the teacher will need to ensure that all the children are wearing the correct clothing for the weather outside. The children would start by gathering all the resources making sure to check the lengths are the right size in ropes, sticks and they have the correct amount needed for each den and the right size fabric. They will then start to plan how they would like their den to look and which materials they want to use to build the den. Once this has been done, they can then move their materials to their section of the ground they want the den to be. As soon as that has been decided the children can start to build their dens. They started by putting up their pole and making sure it was the right height needed to be able to assemble to sticks around it and made sure that the pole was secure in the ground. They then continued to put the sticks around the pole with one of them holding the top of it otherwise the sticks would all fall every time one was put up. Once this had been completed the children then went on to put rope around the top of the den to secure it in place, they had asked the teacher for help to make sure the knot was done tightly so it would not fall. The children then went on to tie another rope around the middle for extra support on the sticks. Once these steps had been completed the children were then able add items on to the den such as leaves and flowers to make it look nice and appealing, in doing this, the children would have had to make sure that the flowers and leaves were the right length and size as not to fall off the den and to be able to fit in between the sticks. In the second den building the children did the exact same as the first den but added fabric instead of leaves and flowers to make it less drafty when sitting inside it. Once both dens were built the children had a piece of cardboard for each den and a set of pens, they all took turns writing on it to make a sign so the teachers would know which den was made by which group of children.   







Evaluation of the plan
An activity plan must be made before an activity takes places to ensure the teacher understands what will be needed to undertake the activity and to accommodate for the number of children included. An activity plan also ensures that the correct health and safety measures are in place and carried out to the precise level of standard needed to keep the children safe during the activity. 
There are several strengths and weaknesses within the activity plan that was carried out. The strengths are that the activity was aimed at children with and without additional learning needs and that the activity was carried out in the outdoors. “Outdoor learning is a pedagogical approach used to enrich learning, enhance school engagement and improve health and well-being” (Marchant et al, 2019). The benefits of outdoor play for children with additional learning needs include freedom to move in a therapeutic, stimulating outdoor setting which has proven to make the children content and healthy: Early Years Alliance (2003). Reports conducted by the Early Years Alliance (2013) suggest that outdoor play and activities help children with additional learning needs by improving their social interaction capabilities and mental well-being because it helps to build friendship circles, provides opportunities in learning to communicate and share. Outdoor play also helps children to overcome new challenges, learn new skills and boost self-confidence. Children should be allowed to have access to outdoor play in all weather conditions. In some settings the setting may have a shelter so the children can still be able to venture outside. It is a good idea to have all types of weather protection kept at school as the weather can be very unpredictable on any given day: Kelly (2016). Resourceful materials from outdoors can not only promote role playing but also encourages a child’s experience with nature, enhances creativity and the need to experiment. Pratt (2011) argues that in order for children to become effective mathematicians they should develop a ‘mathematical disposition’. This, he suggests, can be supported by the doing of math’s outdoors, enabling children to develop an awareness that math’s is all around them, allowing them to make connections in their learning and experiences of natural materials in situ. When starting the planning the children should be involved in the decisions as to what materials they would like to use such as mind-mapping.
The differentiation section could have included more detail into specific learning needs of the children taking part in the activity such as ADHD, Autism, and server learning needs. There could have also been a statement included to say how any child can take part in the activity regardless of how complex their additional learning needs are. Contact with the outdoors can help to produce a stronger response in children with disabilities and individual learning needs. Any child with disabilities has the right to have a happy and fulfilled life. as Ploughman (2008) has established, any lack of such experience for children with impairments carries a double disadvantage in that they are thus deprived of healthy exercise and activity which is known to boost cognitive functioning. 
The risk assessment in the activity plan could have been written more in-depth showing more of an understanding of what needs to be considered. Lindon (2011) states “Adults themselves can easily be misled over the real levels at everyday risk”. In the risk assessment when doing an in-depth check all areas should be covered such as walking around all the grounds, ensuring all gates and fences are secure, and all areas are dry to prevent any children from slipping.  

Section 3 
Range and diversity of resources
Numeracy skills are a vital part of life. Early childhood is an especially important time for the brain to development. There are many ways to help children with math skills as in counting they can sing songs and play counting games, counting can also be easily added to everyday life like counting how many socks they will need. Worthington and Carruthers (2003) have highlighted the ability of young children to create symbols to help them remember numbers. In school settings there can be multiple resources in an Early Years Setting such as the sand pit, it can be used for measuring the amount of sand that goes into each item, how heavy each item is, and how many times the child had to use a shovel to fill up certain items. There are many other resources that can be found in early years settings. Young children’s activities during play can enhance their numeracy skills and help them develop mathematical ideas. Several studies have shown that young children who have a good start with numeracy and who engage with mathematical ideas in the early years make better progress in school mathematics (Aubrey & Godfrey, 2003; Aunio & Niemivirta,2010). Purpura and Lonigan (2015) argue specific early mathematics skills appear to develop in overlapping phases. This means that children develop at different rates and will not have the same level of mathematics and numeracy skills. Whilst unplanned play is potentially powerful in mathematics, unstructured play, by itself, is unlikely to provide adequate support for young children’s mathematical development. Observational studies suggest that children’s participation in mathematical activities appears to be controlled by their own interest and prior knowledge. A succession of learning stories can demonstrate a child’s progress in a range of contexts, the nature of the strategies and dispositions involved, and the degree of increasing mathematical development. Identifying and responding to a child’s understandings and interests also requires teachers to understand and respond to the cultural and social perspective of the learner (Hedges,2002; Macmillan, 2004; Watego, 2005). Natural materials are often the better recourse as they can be anything the children want them to be and have multiple uses out of the one object chosen. In the different play areas, there can sometimes be a certain number of children only allowed at one time, so to help the children to understand and learn this the teacher could put up signs in each play area stating the maximum number of children allowed at any given time. We need to be incredibly careful not to label children based on demonstrated achievement. Children do learn at different rates. Students who arrived at school with little knowledge in number domains made considerable gains, often moving ahead of students who had great knowledge. (Horne, 2005). It has been known that activities which are referred to as ‘play trays’ can be valuable and beneficial to children in their mathematical areas. There are numerous natural resources which can be used in a play tray dried pasta, conkers, sticks, stones, and leaves. Using a play tray as an activity can encourage an array of learning skills such as counting, sorting, and measuring. Natural resources can challenge a child’s imagination and have many uses whatever the child would like it to be, unlike plastic items which can only be what they were intended to be, therefore restricting children’s creativity, use of imagination and thinking skills. Natural resources can aid in evolving fine motor skills, thoughts, and ideas amongst children as they use and discover them. An outside setting can have a desirable impact to a child’s learning and progression for example, tree trunks, logs and wooden planks can encourage children in making constructions and developing physical skills through climbing and balancing. Permitting children to explore the natural resources around them such as twigs, flowers and leaves as seasons change can prompt children to ask questions, offering them a broader knowledge of their surroundings. “Research has proven that being in a natural space increases wellbeing, builds self-worth and reduces stress. Young are naturally drawn to living things and the natural world; natural resources offer a great deal of open-ended play, with the children using them to fit the play that they are working through at the time, rather than the play materials dictating the play”. (Top Day Nurseries).

Section 4
How adults monitor and plan math’s development
Teachers need to have a great in-depth understanding of mathematics in order to be able to be able to teach children the subject. To have a greater understanding of children’s knowledge of mathematics and how they are able to learn the subject. 
At the beginning of the process, teachers may need concrete information first about what they will learn and its purpose. As they learn, they want more how to advice and images of what the practices look like in classrooms. Later, they want ways to collaborate with others on the use of the practice and to assess impact on students. (Hall and Hord, 2006).
To stimulate the children’s interest and minds a teacher could do a brainstorming activity with the children, which will enable the teacher to learn about the children’s interests and experience in mathematics. “Practitioners must respond to each child’s needs and interests, guiding their development through warm and positive interaction”. (DfE, 2014). When it came to planning activities, it uses to be staff-initiated planning in the Early Years Foundation now it is more child-inspired which allows the teacher to plan activities around the children’s interests. Teachers need to be confident in any activity that the plan and complete as if the children see that the teacher is not confident it will lead to the children not having much confidence in themselves to carry out the activity. This could also lead to the children having low self-esteem, and no interest to perform a task ahead. In this happening the children could become underdeveloped in all areas of learning. 
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