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Name: Hannah Elizabeth Beesley
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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	
Target 1
	
ECAD 6007 feedback-
Greater originality of thought when applying principles learned from the critical reflection to improve personal pedagogy.

	
I have thought more about how the environment affects the learners and how practitioners may influence children and I have linked this to pedagogy. Also, my three templates within Part 1 focus on pedagogy Refining, Advancing and Influencing. 

	
Target 2
	
ECAD 6007 feedback-
Even greater critical reflection focused on both the chosen methodology and the proposed adaptions to pedagogy. 

	
Within Part 2 of this assignment, I have critically reflected in more depth, on how I would use, prepare and plan the learning environment within future practice. I have also reflected on my practice within the PLP templates within Part 1 of this assignment. 

	Target 3
	I did not have a third target as my feedback from 6007 was mainly positive and I received an A grade.

I am also awaiting my feedback and mark from the ECAD7004 assignment. 
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 I attended a virtual seminar/ lecture with my fellow course peers, Network Lead and University Tutor via Microsoft Teams. This Bridging was focussed on AFL (Assessment for Learning) and how this could be incorporated within the classroom environment. This information was shared by my University Tutor sharing their screen using a PowerPoint Presentation. We were divided into groups and undertook research from ‘Great Teacher Toolkit’.  This knowledge was then discussed with the rest of the group. 

	Reflecting upon this, my awareness has increased in relation to AFL from reading the ‘Great Teacher Toolkit’ and discussing elements within the first session, with my peers and engaging with the AFL PowerPoint.
We were allocated a task to implement an AFL strategy within our PTE 1 Part 1 Placement and reflect on this for our Bridge 2. Upon reflecting and discussing with my course peers, I chose the strategy of ‘Success Criteria’ (SC). I developed this strategy instead of implementing a whole new one, as this is what my mentor suggested. I was excited to independently explore and research the SC and see which type to use.
After the ‘meet’ session, we decided to work in school groups to enable us to compare the different strategies across the Key Stages and observe how they worked differently from Foundation Phase to KS2.
We were going to introduce the traffic light system in all classes that had PGCE students in, to show progression. However, the teachers thought this would have been confusing for the Reception children as they already had two existing AFL strategies, so we took this into consideration and just developed an existing strategy instead.




Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After the Meet session, I undertook research on the Success Criteria and I implemented the MUST, SHOULD, COULD approach and further added a Challenge box. Therefore, this showed differentiation and was a great way for the children to assess themselves on which part of the Success Criteria they think they achieved, by ticking the boxes.
The MUST represents what I want ‘ALL’ the children to achieve by the end of the lesson.
The SHOULD is what the children ‘should’ be able to achieve.
The Could was mainly for the ‘more able’ but they were achieving this too easily, therefore I added a CHALLENGE box to push them, and this was a personal target for one of the weeks in placement.

	Reflecting on my chosen AFL strategy, I did feel that the Success Criteria was difficult for a Reception class, as they found it hard when I asked them 'how will you be successful today' but it was a great way to get them familiar with the wording, as it will be concentrated upon higher up in the school. I would like to introduce pupils setting their own Success Criteria in KS2, allowing for more challenge and differentiation in each pupil’s approach.
Children needed to be reinforced in relation to the lesson content throughout the activity and I struggled with this, as I felt I was talking too much on SC and not concentrating enough on the actual activity.
To meet the QTS standard of ‘recording and reporting’, I created an Assessment sheet that was again another personal target that helped me.
I also felt that the mixed ability groups were very challenging when working on the Success Criteria, as the children could all achieve different things. Therefore, if I was to do this again, I would have ability groups so I am able to push the higher group to achieve the challenge and have an idea on what each group should achieve. I would also like to engage and undertake some extra research in the area of ‘Mixed Ability Grouping’ in the future, or within this course as an assignment.
Also, some children would tick a random box on the Success Criteria, and they wouldn’t really know which box represented what, MUST, SHOULD, COULD and CHALLENGE. This took time away from the activity to individually help each child tick the correct box for self-assessment. I did, however, try and make these boxes visual for the learners and I also used visual aids on the PowerPoint, to help the children at this age group understand.  Therefore, again, I feel that this strategy may work more effectively higher up in the school.  


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The results and findings on the tested AFL strategies were shared within our school and we then created a PowerPoint with the results evident to share with our course. We decided to create a PowerPoint on AFL as this is a great way to present information. We all showed how we implemented the different strategies and we all contributed to this well.
I had to complete a PowerPoint with an allocated group, highlighting the different AFL strategies implemented within the school and share this with my course friends.
	I was extremely happy with how our presentation went and I thought I explained my Success Criteria strategy well and we had a great structure to the presentation. We used visual aids, and this helped when explaining each AFL strategy. Also, I kept my words to a minimum on the PowerPoint and created a script on my main points to ensure I did not waffle. 
I found it very useful having the share session, as it allowed us all to listen to other strategies that have been implemented. It definitely increased my knowledge and understanding on the AFL strategy. I extremely enjoyed the Exit strategy for KS2 pupils that was shared by another group and the Emoji strategy for Foundation Phase.
Having the opportunity to share our experiences online has really widened my knowledge in certain areas and helped and developed my confidence. I feel that I am engaging well with all resources and tasks set, and this has really aided with my digital technology skills and my public speaking. This will also help with online learning in the future.



DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
Mrs C- Before I began my placement within the KS2 setting, I wanted to be aware and prepare for the planning before I started in KS2. Therefore, I arranged a meeting with my mentor, and she explained some teaching resources they used. I then undertook some independent research within specific areas, in order to be prepared and confident before I started. My mentor informed me that she used the 'Mrs C' approach. This is an English resource used within the classroom to 'up skill' children's work and vocabulary. I was eager to learn and I wanted to research and widen my knowledge within this area. I was lucky enough to plan a lesson based on Mrs C, and I pretended I was actually Mrs C, learning from her practice and incorporating it within my own.  My mentor reported on my progress after PTE 1 Part 2- 'Hannah also developed an understanding of The Write Stuff approach to Literacy by Jane Constadine to enable her to plan effectively knowledge within this area. She confidently replicated the 'Mrs C' approach to produce the series of Literacy lessons in her final week of placement'. After my lesson, I received an email from my lead mentor congratulating me on my 'great lesson' that I produced for the children. I do feel that Mrs C really does help up skill children's work and the children produced an amazing standard of work after my lesson. This was also all taught via Google Classroom, which was another barrier in itself.    
Rhifedd / Numeracy
Evidenced by an asset? a
Big Maths-  When I was attending my PTE 1 Part 2 Placement, I was placed within a KS2 Year 5 class. Before I attended the placement, I arranged to meet with my mentor online, to have a conversation about planning before I started. I was extremely keen to discover more information on their Numeracy resources that were being used in Year 5 at that moment. I wanted to explore and research the areas, in order to become familiar with them before I started. 'Big Maths' was mentioned within my meeting a few times and it is the main resource along with 'Doodle Maths' throughout the school. I then decided to do some independent research on 'Big Maths' and I was really intrigued to find out more. 'Big Maths' is a Maths teaching approach and resource that makes Maths progress fun, easy and most importantly enjoyable. It is a 'rigorous, systematic and structured approach that allows children to have a lively and fun experience as they learn through jingles, songs, games and the Big Maths characters. For the older children, the questions are easily laid out and it is very engaging for all ages as stated above. Unfortunately, due to COVID-19, I had to teach and familiarise myself with 'Big Maths' online. This was extremely difficult, however, I felt that I utilised my time well and engaged in research to develop my knowledge whenever I could. I also helped some children when I attended the hub school once a week with their 'Big Maths' work set. I also helped a child who was struggling with the 'Big Maths' work and explained one to one. I was also responsible for the Maths Marking via Google Classroom, from the second week within placement. Therefore, I engaged with the work on a weekly basis and really became familiar with this resource, which I will definitely use within future practice. Also, the school took the approach of Differentiation with a Medium, Hot and Spicy challenge within the Maths work, which is evident within the assets above. This gave the children the opportunity to take control and choose what challenge they would like to choose and complete. The teachers and I would also incorporate the 'Big Maths' tasks within the Medium, Hot, and Spicy levels as one of them depending on its level of challenge. 
 
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
DCF development-  Within my second placement I entered the world of online teaching due to COVID-19. Therefore, to be able to complete this placement, I had to engage with new teaching techniques and online resources to teach the children virtually within an online environment. I had to learn and develop my teaching skills to enable me to teach these Year 5 children in the middle of a pandemic. I was extremely lucky that my mentor afforded me responsibility and allowed me to take control within some aspects of planning and teaching online. I was very eager to learn from my mentor, who was the DCF coordinator within the school, and learn new techniques on how to deliver and plan lessons remotely, but also to engage the children. Therefore, I wanted to use new teaching resources that were fun and enjoyable for the children to make them want to learn. 
Throughout placement, Google Classroom became the new digital teaching world, and this was a new resource, therefore, I readily familiarised myself with this. This led me to using resources like Google Drive and Google slides, which again were unfamiliar.  To actually deliver my lessons I decided to use I-movie and Screen Castify to record myself for the children, just as I would deliver the lesson within the classroom. My mentor really helped me develop these skills by teaching me and going through the processes involved and I really appreciated all her efforts. Google meet was yet another platform that I had not engaged with before, I became confident and by the end of the live sessions, I led them independently! All these new teaching digital resources have been so useful, and the online learning environment has definitely developed my knowledge and skills within the DCF area. I will use all these great new resources and platforms within my future practice, and they will definitely benefit my teaching capabilities.
Safonau/ Standards
Professional Experience Template 1:
PTE 1 PART 2- Online learning - Developing new techniques enabling ‘Blended Learning’. 
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
Within PTE 1 PART 2 placement, due to COVID 19, I became an online teacher. I needed to understand what a Blended Learning approach meant during this time of COVID, for both myself within my teaching approach and also to enable my KS2 Year 5 class to learn during these challenging circumstances. I undertook Literacy lessons, delivering them live within the hub, alongside delivering them through an I movie approach and via Google Classroom, further holding live virtual lessons remotely. Additionally, to further my Blended Learning approach, I led the children in the hub outside, part of a Science and Technology investigation task, whilst also creating a live quiz remotely to engage ALL leaners. I was aware that my Blended Learning approach needed to cover a multitude of diverse teaching strategies to be able to provide a well-rounded holistic learning environment for my class. That was my objective. Thus, one of my main focuses within this placement, was to ensure the lessons online were fun and engaging for my learners through adopting a ‘Blended Learning’ approach, which would enable and allow this to happen.  I was anxious that I would not be able to achieve the Pedagogy standards to the same extent, that I would have been able to, had I been in situ at a school, experiencing the live classroom dynamic. Throughout my first few weeks within the KS2 Year 5 class and working along the KS2 team, I familiarised myself with software such as ‘Google Classroom’ and many other different other online platforms, to enable myself to deliver to the children, the best teaching and learning utilising these new techniques, within the online classroom.  
I learnt many new and alternative teaching techniques that I implemented and utilized within the online virtual classroom, within my first two weeks in Year 5. These new delivery teaching techniques and resources included: video face recordings, PowerPoints, Google Slides and recorded audios. I also used varied platforms such as Google Classroom, Google Drive and Google Meet which are completely new formats for me, hence this took time to familiarise myself with these new Blended Learning strategies. I also engaged with other online resources such as I-Movie and Screen Castify which were recommended by my mentor. This allowed me to share my knowledge on these great teaching tools with my fellow students and helped them improve their digital skills and online delivery, working collaboratively. It is clear that all these techniques contributed to the Blended Learning approach, as I attempted to incorporate all these new and varied teaching tools within my online classroom to improve the children’s learning the best I could under these challenging circumstances. 
I have also implemented ‘Blended Learning’ into this PTE 1 PART 2 placement, as I created live lessons that were fun, through creating a Google Slide presentation and asking the children to engage in a scavenger hunt and riddles. Towards the end of the placement, I led these live sessions. 
Despite my worry at the beginning of this placement, I felt that teaching online enabled me to constantly achieve my Blended Learning Standard and Approach, alongside meeting other QTS standards while focusing on the ‘Blended Learning’ Approach within an online environment.
I felt that my Welsh Language was constantly being adopted within my feed back to my class and also within my ‘Blended Learning’ approaches. This is evidenced in the assets, in a screen shot to Google Classrooms. This linked to the QTS standard ‘Welsh language skills’ under ‘Professional Learning’. 
Also, linking to the class novel ‘The Boy at The Back of The Class’, I assigned a Health and Wellbeing task, based on a ‘Real Life’ situation about 'Bullies'. This linked to the QTS standard ‘Real Life, Authentic Contexts’. 
What have you learned?
Before I began placement, I was not as confident with technology and I only knew the basics. I was afraid I would not be able to implement Blended Learning into the online learning environment, as I did not have the online skills and ability to do so. However, throughout this placement it has enabled and provided me with all the tools to implement Blended Learning within a classroom and online environment. I was fortunate enough, that my mentor was the ‘DCF’ Digital Competence Framework Coordinator, therefore I learnt a considerable amount compared to other PGCE students, from observing her practice. I have learnt some great teaching techniques that I will utilize within my everyday practice and continually throughout my teaching career. I learned these new skills and teaching techniques in a tight time scale, and I was willing to learn and take time in using and familiarising myself, before implementing them within the online teaching environment and in my own lessons. These skills are unique and will definitely help my future practice. My confidence has also developed within this placement as I have really engaged with these new techniques, making my lessons a higher standard, engaging and fun for the children. 

What next?
I have learnt some great teaching techniques that I will use throughout my teaching career. I was also lucky enough within my PTE1 placement to attend an Apple Classroom and Seesaw course. However, as I moved to KS2 for my second placement, I was unable to use my skills I gained within the Foundation Phase class within a KS2 setting, as they did not use Seesaw, as it was more of a Foundation Phase resource. I will share all I have learned by sharing with my class and fellow course peers to enhance their practice within the future. 
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Professional Experience Template 2: 
PTE 1 PART 2- Online Learning- Live Meet Session Experience
Pedagogy Standard: Influencing: Listening to Learners 
What did you do and why?
Throughout my PTE 1 PART 2, I had to become an online teacher due to COVID 19. Initially, at the very start of this placement, I was adopting important responsibilities from home such as marking, planning, delivering sessions online and within the HUB, providing feedback, working collaboratively with others and attending delivering ‘Live Meet Sessions’ via Google Meet. These were all new experiences for me, delivering and carrying out all these different and vital responsibilities remotely. Google Meet became a really important resource within this placement, as we would rely on this tool to meet the children twice a week remotely to catch up. 
The online live sessions experienced were a great way for me to meet the children and communicate with them through an online platform Google Meet, as I did not have the opportunity to meet all the children on a face-to-face basis due to COVID 19. These ‘Live Meet Sessions’ were only introduced 3 weeks into my second placement. These sessions were discussed, and I was part of this discussion process within a staff meeting, where this ‘Live Meet Sessions’ were being deliberated. Therefore, I saw all the positives and negatives towards introducing these ‘Live Meet Sessions’ into the online classroom. These sessions did go ahead, within the Foundation Phase classes, happening once a week and within the KS2 setting they were scheduled twice a week. I worked collaboratively with my mentor to discuss how to plan for the sessions. These Live Meet Sessions were not just a new experience to myself but also were a new experience for my mentor too. 
Engaging with the ‘Live Meet Sessions’ allowed myself and my mentor twice a week, to meet with the class to have a catch up and to discuss the school assignments that were set on Google Classroom on a weekly basis. Myself and my mentor decided that we would show case some of the pupils work at the start of these sessions, to praise some children with their excellent work and who engaged well with the tasks set. We then asked the children if they had any feedback on the work set for that week, listening to the learners is so important and a vital aspect within practice. Therefore, the ‘Live Meet Sessions’ allowed myself and my mentor to ask the children their own personal opinions of the home learning tasks, and work set over Google Meet. We used a thumbs up and thumbs down response to answering the questions and the children really understood and engaged with this strategy and it worked over the computer and devices well. The feedback was mainly positive, but if any child did have any problems then we would be able to tell through the visual aid of their thumbs down. 
In addition, Feedback from one specific subject was ‘Literacy’, a few of the children expressed that the work was too much, and they would have appreciated specific directed days to complete each part of the Literacy task, to enable them to stay on top of their work. I took this on board and ‘listened to the learners’ responses and incorporated them within my next Literacy planning.

I felt that these online Live Meet Sessions benefitted my practice and linked to a variety of QTS standards as well as ‘Listening to Learners’. For example, the live sessions links to the Pedagogy QTS standard of ‘Blended Learning Experiences’, as it was all completed through Google Meet, this was a new experience for everyone. Also, myself and my mentor created Google Slides to present to the children with different questions and riddles on, to get the children involved and thinking. I also created an introduction slide of the children's excellent work from that week, and I presented this to the children. These are linked in the asset. Also, the ‘Live Meet Sessions’ met the QTS standard ‘Reflection on learning’ as it revealed that the children were constantly reflecting on their learning within these live sessions.

I also feel that I achieved the QTS standard within leadership 'leading colleagues, projects and programmes' as I believe I have taken on massive responsibilities within the Literacy element. I have led colleagues and other PGCE students within this placement collaborating on Chapter Literacy work (evident in assets). I have supported leadership roles throughout this placement. For example, I attended a KS2 planning meeting and the minutes are below. I have also worked closely with the KS2 lead and my mentor. 

Lastly, the QTS standard ‘Collaboration’, I feel that I have achieved this target within these ‘Live Meet Lesson’ experiences as I am continuously working closely, planning and discussing work, with my mentor. I have worked well in school with colleagues and I supported others, for example my fellow PGCE students, through sharing all the new techniques that I have learned throughout these ‘Live Meet Sessions’ online in a new world.  

What have you learned?
Towards the end of placement, I became so familiar with how these Live Meet Sessions worked, that I would take the lead, share my screen and be the spokesperson. I planned fun engaging activities such as a scavenger hunt, bring your pet to the session day, riddles, spot the difference activities, to ensure these sessions were enjoyable for the children. Again, I received great positive feedback from the children, and they wanted to carry on playing these games and engage within these sorts of activities every session, as they enjoyed and loved these sessions immensely. I listened to the learners and really tried to create the best activities I could, with the barriers of a timescale of 20 minutes and these sessions being online. I have definitely learnt a considerable amount whilst being on placement. Also, my confidence has grown immensely by engaging and leading these sessions remotely. I have also learnt that these live meet sessions are a vital aspect of the home learning online environment, and it worked well providing feedback from the children. 
I have also learnt that some children need to have structure within their home learning plan, therefore some children need to have directed days and chunked learning to accommodate their needs to improve their learning outcomes. The ‘Listening to Learners’ approach really did have a major positive impact on my practice.

What next?
I will incorporate this within my future practice as I have learnt that ‘Listening to Learners’ is vital to enhance all teaching and learning outcomes. I will also take into consideration that some children like to have their work split up and to ‘chunk’ learning to accommodate their needs and to help the engage within their work. I would like to engage within research on the topic of ‘Child Led’ learning, whether it is beneficial within practice. 
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Professional Experience Template 3: 
PTE 1 PART 1- Behaviour Management 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Throughout PTE 1 PART 1, I wanted to implement a Behaviour Management strategy within the classroom to help and manage the learning environment within the Reception class. Behaviour Management is vital within a classroom environment as it highlights expectations within the class. It also sets clear boundaries and enables children to develop positive behaviour, such as respect and kindness towards the teacher and most importantly each other. I decided to implement a strategy within the classroom called 'Good to be Green', a Behaviour Management Strategy, after engaging within research on ‘Behaviour Management’. I decided to implement 'Miss Beesley's Carpet Rules' as a Behaviour strategy for the children, which helped me manage the learning environment and the children knew exactly what I expected on the carpet on a daily basis. I used these Carpet Rules every day and the children became familiar with this Behaviour Management strategy and engaged with it fully. This strategy involved a Sticker chart on the wall, whereby I would add stickers to the children that listened and engaged with the rules well. I reinforced this throughout the day and I even took pictures of the children acting the rules out and placed these on the wall as visual aids. The support staff and the class teacher also engaged with my strategy and we worked well as a team in developing my implemented approach, this was reassuring for me to see.
I also purchased some books, 'How to Survive your First Year in Teaching' and 'AFL' Assessment for Leaning by Paul Black and David William, to portray I am widening my knowledge within my own time at home. My teacher was extremely impressed with my independent approach to learning, pleased that I was engaging with Literature and research in my free time.
Throughout placement I used Positive Reinforcement continually and both my mentors expressed that this was one of my best assets within the classroom. I feel that children need to have positivity around them, within the teaching environment, to allow teaching and learning to take place happily and enable the best learning outcomes possible. As a teacher, I managed the learning environment in a way where I set clear expectations for the children, but I planned and provided a positive and nurturing environment, that the children comfortably adopted to learn and grow effortlessly. 
I also met the QTS standard 'Wider Research' when engaging and researching an appropriate Behaviour Management Strategy, as I undertook readings and various research surrounding the area of Behaviour Management to enable me to implement the best, new strategy within the classroom. Also, I developed a new technique within the classroom, therefore I feel I have been innovative within my practice and in this placement as I am developing new techniques where I feel they lack. 
What have you learned?
I learned a great deal from undertaking the research. I decided to show my mentor I wasn't just engaging well within the school; I was trying my best at home to engage with extra relevant research to widen my knowledge on Behaviour Management to improve my own personal practice. The books were extremely engaging and relevant to my PGCE teaching year which I had purchased earlier within the year. I also feel that I tried to implement a strategy for ALL the children, and my carpet rules really worked for this specific class. This Reception class responded well to positive praise and they absolutely loved stickers. I was so impressed that the children understood them by the end of my placement, and I would like to think the class kept engaging with this strategy after my departure. The other staff in the class also followed my rules whenever they were on the carpet and this really helped reinforce the importance of ‘Managing the Learning Environment’. 

What next?
I felt that the carpet rules were a great way for Behaviour Management control, and I will implement a similar strategy again in the future to ‘Manage the Learning Environment’. The staff may have carried on using this once I left the classroom, as my mentor really engaged with it as much as I did. I will further engage myself with more research on Behaviour Management within the future, as this is such an important element to implement and use on a daily basis within the classroom, to create a positive environment atmosphere to allow the children to learn and grow. Within the future, I would like to learn and plan a Behaviour Management strategy for the KS2 setting and see how this differs throughout the school years and different phases. 
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Part 2: Critical Reflection
Pedagogy Standard: Influencing: Listening to Learners
Introduction
Within this section it will propose my chosen aspect and how it has been identified within my practice.

The purpose of this assignment is to appoint a specific area within my own professional practice that I feel could be developed further, in order to enhance my own teaching ability within my future career. I will distinctively focus and critically evaluate a ‘specific sector’ of my professional practice within a classroom setting.

Additionally, I will also identify how the specific chosen area will benefit myself as a teacher, as well as the learners own personal educational experiences and learning/teaching outcomes. I have decided to focus on a specific aspect of my teaching practice, ‘Listening to Learners’ within a classroom setting. By engaging in research around ‘Listening to Learners’ as a topic area, will hopefully allow myself to become more familiar with this approach holistically and implement this within my teaching practice, to improve and enhance my own professional practice as a Primary Teacher. ‘Listening to Learners’ is a QTS standard that I feel strongly and passionately towards and it is an area that I decided to discuss within Part 1 of this assignment.

From exploring the standard ‘Listening to Learners’ within my teaching practice, it became evident that pupil voice was crucial within all aspects of Teaching and Learning, as a tool to develop the engagement and progression of leaners. With reference to Part 1 and my online remote teaching, it enabled both myself and my mentor to assess the children’s opinions in relation to set tasks. From this pupil voice forum, via a live ‘Google Meet Session’, it allowed us to assess, amend and adapt certain lessons for the children, highlighting that we effectively ‘listened to the learner’ and the children became responsible for their own learning. We adapted the Literacy lesson, based on the class novel, into a ‘chunking’ approach, and found immediately that the children’s engagement increased as we had now fostered a new relationship with them through the ‘Listening to Learner’ approach. Within this assignment I will aim to investigate and clarify if a ‘Child Led’ approach is the most effective way forward and the best approach to incorporate within a classroom dynamic.  I will also highlight the benefits and limitations that tend to appear with this approach, meanwhile, outlining my personal opinions. I will also research and evaluate the ethos of a Child Led environment, identifying if it has the child’s best interest at heart within a classroom environment.
Critical Discussion of Chosen Aspect
The focal point of this sector is to both examine and analyse the various literature on ‘Child Led’ learning, highlighting the benefits and limitations apparent, when using this approach within practice, as well as researching theoretical perspectives.

Child Led learning is referred to in many different terms, stipulates Langford (2010). Child Led learning is having a child centered education, where the curriculum initially highlights the needs and interests of the child, states Langford (2010). Ryan (2005) implies that by implementing this approach enables freedom from adult authority and allows children to explore independently to make sense of the world. Liberto (2016) also defines Child Led learning as ‘interest inspired learning’ and suggests it is efficient and effective within practice. Mintz (2004) and Ricci (2012) advocate that child led learning is an approach based on the interest of the student rather than curricular driven. A child led approach, within a classroom, provides the child with a sense of identity and belonging and the child’s views are valued within every lesson. Therefore, McBain and Mhunpiew, (2014) reinforce the importance towards a child centered learning environment, to enhance all learning and teaching.

There are many theoretical perspectives that agree with the Child Led approach, Montessori is specifically associated with this. Marshall (2017) suggests that Montessori’s goal within Education, is to enable optimal development to unfold, using a child’s hands-on learning approach. Duckworth (2006) stipulates Montessori developed a model, focusing on engagement rich environments, that will facilitate the children’s learning by enhancing their imagination and allowing students passions and opinions to thrive within the classroom, as these are integral and lead the learning. Montessori fosters and reinforces the importance of imagination and creativity within the classroom dynamic for all learners (Craft, 2002). Montessori further implies that the curriculum should be based on student’s personal interests allowing them to thrive within school (Montessori, 2013, Williams; 2017).

John Dewey’s Theoretical Perspective agrees with Montessori, as he believes children should be engaging with lessons constructed and created by their own knowledge through personal meaning, instead of teacher dependent and teacher directed activities, highlights (Schiro, 2013; Duckworth, 2006; Williams 2017).  Dewey’s vision involves changing the classroom dynamic to a child centered learning environment, to maximize children’s full potential (Williams, 2017; Taylor 2005). For example, by implementing ‘Closing Circles’ at the end of every school day, allows time to ‘Listen to Learners’ and this would have significant impact within the classroom, asking for children’s input on specific lessons, enabling improvement and by reflecting on lessons, providing children with a sense of belonging highlight Januszha and Vincent, (2015). Relating this to my own practice I asked the children to reflect on their learning at the close of each session I delivered. Obviously, this was in an online capacity and in relation to specific online lessons, yet this did not prevent or hinder me from reflecting and acting upon the learner’s responses. Lessons were consequently adapted, by myself, according to the feedback from ‘Listening to the Learners’.

Additionally, by requesting the child’s input into a lesson, it is vital that, as teachers, we accept their point and take the advice on board within practice. (Lundy, 2007; Thornton and Bruton, 2014; Martin et al., 2015; Brooks and Murray, 2016). Literature reveals that it is important that teachers respect children, and that respect is a common motivating and determining factor for each specific child (Prentice, 2000; Burnard et al., 2006). Respect should be achieved through the ability of ‘Listening to the Learners’ and welcoming their feedback in order to progress and reflect upon the learning. Montessori also highlights the importance in having clear trust and respect within the classroom, states Issacs (2015). From personal experience in my own practice, I feel that I managed to establish respect within my online learning environment, as a result of live feedback sessions where pupil voice was heard.

Reggio Emilia also stresses the role of the teacher is to work collaboratively as more of a co- learner and a peer rather than a dominant adult. The adult should make appropriate adjustments within their practice to advance optimal growth and learning for the child. The teacher should listen to the child’s viewpoints to allow them to become great thinkers for the future, according to Hewett (2001).

Literature reveals, that in order for children to be responsible towards their own learning and to become ‘hands on learners’ highlights Marshall (2017), resources within the classroom setting should be accessible. The accessibility and ease to gather these resources and equipment independently, without teacher involvement (Duffy, 2006; Skinner, 2007; Nicol and Taplin, 2018;), allows the child to lead their own learning.

Additionally, theorist Johann Pestalozzi focusses primarily on children developing holistically and argues that children should be free to learn at their own individual pace led by their ‘head, hand and heart’ suggests Pound, (2011). Pestalozzi also stipulates that children should not be persuaded or feel influenced by anyone and learning should appear naturally. Holistic development is vital for a child to grow and learn. In order for holistic development to appear, ‘child led’ learning needs to happen with in the classroom in order for the child to grow and enhance learning, believes Bruce (2006). Ellis (2013) stipulate that children should have the right to make choices about how, what and where their learning occurs, in order for children to express themselves.

Estyn, (2021) highlights that schools should encounter regular opportunities to influence pupil’s decision making. One strategy that could be implemented within school is a pupil voice box, which is taken around the school weekly and the responses are shared within a ‘Golden Assembly’. Implementing this strategy within future practice, would allow pupils to be more confident in sharing their ideas, and as a teacher, to adopt a child led and pupil voice approach, allows reflection of practice.

If there is no
togetherness or shared interests, there is nothing to talk about or think about together ... In this
way the would-be questions asked by the teacher come up; the answers given by the children
don’t arouse any real curiosity from the teacher. (Singer, 1996, p. 32)
If there is no
togetherness or shared interests, there is nothing to talk about or think about together ... In this
way the would-be questions asked by the teacher come up; the answers given by the children
don’t arouse any real curiosity from the teacher. (Singer, 1996, p. 32)
Limitations to this Child Centered learning approach is for children’s learning to develop and move forward, this requires the intervention of ‘more experienced others’ (Brook, 2005; Langford, 2010). This stipulates it is clear that children’s chosen lessons, activities and play may be fun for the child and keep them occupied for a period of time, however, fail to engage their thoughts and optimize learning potential. Brooks (2005) reiterates that learning needs to include interaction with suitable adults and peers to extend and enhance their existing knowledge into new domains. Agreeing with this point, Theorist Friedrich Froebel also argues that adults should have some interaction with children and have a sensitive approach when interacting in child’s play and task to incorporate and portray a more subtle approach to not influence or effect their learning significantly (Pound and Lee, 2011).
The Welsh Government (2021) argues that the topic of ‘child centred learning’ needs to ensure children extend and enhance their own learning rather than playing or learning aimlessly with no focus, therefore, practitioner involvement and direction may be best for some children (Gov.Wales, 2021; Brook, 2005; Langford, 2010). However, despite this, it states that teachers need to have structure and clear learning objectives visible to all learners, whilst allowing flexibility and input from the children, to enable child led learning to occur. The Foundation Phase Curriculum should be more specific on the children’s own personal interests rather than the curriculum and pre-determined obvious outcomes (Gov.Wales, 2021). Juxtaposed within ‘Successful Futures’, Donaldson proposes that all children should take responsibility for their own learning within the classroom. Also, stipulated within the Curriculum for Wales (2022) children were approached by the Welsh Government to provide feedback on the new curriculum to encourage and enable pupil voice (Gov.Wales, 2021). 





Conclusion 
This section concludes the findings through research of a ‘Child Led’ approach within the classroom, and how it will be utilized within future practice.

Overall, literature reveals that a ‘Child Led’ approach is an effective teaching strategy to implement within the classroom, however, also highlighting the arguments against this. I feel that the positives outweigh the negatives and literature justifies why a ‘Child Led’ approach is the way forward, within a classroom environment (Liberto, 2016). 

Furthermore, relating this to my Part 1 within this assignment, I believe that ‘Listening to Learners’ is vital to incorporate within a classroom, allowing the pupil voice and child led learning to be an integral part of everyday practice. During my second placement children were overwhelmed with the volume of work, alongside arranging their own learning plan at home, which had a dramatic effect on the completion of this work, as the children failed to engage with all work set and the standard was poor. I feel that by ‘Listening to Learners’ within the Live Meet sessions, enabled myself to really engage and adapt my teaching to accommodate the children’s needs. Therefore, this enabled the children to become responsible for their own learning and communicating with myself and my mentor, thus displaying their worries and concerns. It is therefore apparent that by adapting and altering the Literacy lesson into a ‘chunking’ approach for the children, found immediately that the children’s engagement and standard of work increased. I had now fostered a new relationship with the children through the ‘Listening to Learner’ approach, by breaking up the work and adding a day-by-day schedule to allow the children to follow. I feel immensely proud that I was able to implement this new ‘Child Led’ approach in my planning and teaching, even with the challenges that arose delivering within an online environment. 

Within this assignment, I have investigated thoroughly and clarified that a ‘Child Led’ approach is the most effective way forward and the best approach to incorporate within a classroom dynamic. The Listening to Learners QTS standard is one I will aim to include within my future practice. Already I am aware of the importance of listening to the children, as portrayed within my previous teaching practice, through allowing learners to set their own Success Criteria and feedback within plenary sessions.

Looking forward I would like to further explore this standard ‘Listening to Learners’, incorporating and researching the ‘Learners Leading Learning’ standard, establishing a definitive pupil voice within my classroom. ‘Child-led and interest-inspired learning is effective and efficient’ (Langford, 2010).
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