Investigate the curriculum in which the Professional Teaching Experience is set and critique its design.

The purpose of this assignment is to investigate and present a critique of a curriculum within the professional teaching experience. For the purpose of this the Fieldwork module of the Youth and Community Work Degree has been chosen. The fieldwork module is one that runs throughout the three years of the professional degree and, as such, the curriculum is expanded upon throughout the degree programme. 
The fieldwork module is both theoretical and practical in its delivery and approach as it has a placement element as well as a produced portfolio of experiences, reflections, evidence and assessments of practice. Learners have to complete 200 hours in placement their first year of study and 400 hours in their second and third year, half of these hours can be non-face to face youth work as it provides an understanding of what is required within the youth work context. The purpose of the three modules is to provide the students with an expanding understanding and developing experience of professional youth work whilst giving students the opportunity to engage their theoretical learning in practice.
Marsh (2009) argues that there are a large number of definitions for curriculum and that academics generally chose a particular definition in order to reinforce and fit their own definition to suit their needs. Kelly (2009) agrees with this idea stating that there are a number of definitions and meanings to the word curriculum which makes them difficult to design. Kelly (2009) suggests that rather than being one specific thing a curriculum is made up of a number of concepts and ideas which include ‘the educational curriculum… total curriculum… hidden curriculum… planned curriculum… received curriculum… and the formal curriculum’ Kelly (2009 p. 7-12).
Stenhouse (1975), cited in Neary (2002), claimed that 
We appear to be confronted by two different views on the curriculum.  On the one hand the curriculum is seen as intention, plan or prescription… On the other, it is seen as the existing state of affairs in schools (Neary 2002, p. 34)
Although Stenhouse’s view considers compulsory education Neary (2002) argues that it is as important in post compulsory education to understand the meaning of curriculum as ‘we teach… through many different courses… one thing in common is that we all have some kind of curriculum’ (Neary 2002 p 33)
Su (2012) tries to explain the complex nature of curriculum as being dependant on the ‘divided perceptions of stakeholders, e.g. students, educators, researchers, administrators, evaluators with their own agenda of emphasis’ Su (2012) goes on to explain that there are two main different concepts and models of curriculum, product and process. This investigation will consider which, if either, the fieldwork module fits into.
The product model of curriculum, according to Tyler (1949), is concerned with the end product. It designs a programme of work which is teacher led, objectives are set for the learner without any input and at the end a product or assignment is produced in order to evidence any learning. There is no flexibility in this model, learning must be demonstrated explicitly through an end test. This end test is also designed and implemented by the teacher and will generally meet the need of the curriculum.
At the end of the fieldwork curriculum, at each level, there are four separate assessment components. The first of these are a professional journal which includes prescribed pieces of work such as reflective commentaries, risk assessments, community profiles, case studies and a summary of learning and development whilst on placement. To complement this the second produced piece of work is a portfolio of evidence which evidences the professional journal but also correlates the work undertaken to the National Occupational Standards for Youth Work. The final two assessment components are a line manager and fieldwork supervisor report. The fieldwork modules are taught through lectures and in the field by professionally qualified youth workers. 
There are prescribed learning outcomes and indicative content outlined in each year of the curriculum. The fieldwork curriculum benefits from the product-based manner of its assessment in that students are able to show progression and further understanding of youth work throughout the degree process. They are taught what is needed as per youth work guidelines and how to manage these within different youth work contexts.
The process model on the other hand considers the way in which learning is achieved. Stenhouse (1975), in response to the product model of curriculum, devised the process model of curriculum. Stenhouse (1975) believed that the learner is central to the curriculum and as such there should be am emphasis on the way in which someone learns rather than the end product simply being assessed. 
As the end goal of this degree is a professional qualification there are elements that need to be product driven, however there are opportunities for a process model to be followed which is evidenced somewhat in the fieldwork curriculum. Students find and secure their own fieldwork placements which gives them ownership of their initial learning and experience. Students, lecturers and workplace facilitators are able to identify strengths and areas for development for individual learners based on their personal experiences throughout the placement.
Further development and understanding of curriculum can be appreciated through consideration of advanced more contemporary concepts relating to curriculum. These are academic, utilitarian and progressive concepts. 
Those who consider progressive curriculum as important seek to include learners and students negotiating their learning through dialogue and shared discussions, they believe the curriculum should be designed and developed around the individual needs of the learner. Kloss (2018) says that this form of curriculum is seen as alternative education rather than the mainstream understanding of the education system and their curriculum. Kloss (2018) goes on to claim that progressive curriculums have 
characteristics with the progressive tradition: a belief in the paramount importance of Children and their Learning (as opposed to institutions focused on promulgating existing institutional parameters), Curricular and Assessment Flexibility, and the importance of Play.
Utilitarian curriculums however concentrate on vocational and trade skills. Schiro (2013) claims that around the turn of the 20th century curriculum designers recognised the importance of schools as a purpose to fit the needs of the country. Schiro (2013) states that ‘Utilitarian education was an outgrowth of the agricultural education, manual training, trade school… increasingly popular business ideology’ (p.79). Utilitarian curriculum can therefore be seen as a response to the academic lead tradition of the curriculum before this time.
Through this investigation of curriculum, it is clear that the fieldwork curriculum does not fit into any specific model. It has functions of both product and process frameworks and sits between both a progressive and utilitarian model of teaching and assessment. This curriculum evidences that there is no fixed understanding or explanation of curriculum as it is flexible and constantly shifting to meet the needs of the writer, student and teacher. 
Niculescu (2016) does not believe that the model in which curriculum is written is important but that the way in which it is taught is, she claims ‘the learning situation is the key concept of curriculum, no matter if curriculum is seen as structure or from the perspective of its development and assessment.’
This is more evident in higher and adult education where the learner has more input into their learning opportunities, rather than in compulsory education. It can also be seen within the fieldwork curriculum that has been investigated.























References 
Kelly, A.V. (2009) The Curriculum Theory and Practice. 6th edn. London: SAGE publications.
Kloss, D. (2018) ‘The Culture of the Independent Progressive School’, International Journal of Progressive Education, vol. 14, no. 1, pp. 201–219
Marsh, C. (2009) Key Concepts for Understanding Curriculum. 4th edn. London and New York: Routledge. 
Neary, M. (2002) Curriculum Studies in Post-Compulsory and Adult Education: a teachers and student teachers study guide. Cheltenham: Nelson Thornes.
Niculesu, R.M. (2016) ‘The Challenge of Human Beings Education in the New Millennium, Journal Plus Education’ Journal Plus Education, 14, pp141-152.
Schiro, M.S. (2013) Curriculum Theory: Conflicting Visions and Enduring Concerns. 2nd edn. California: Sage.
Stenhouse, L. (1975) An introduction to curriculum research and development. London: Heinemann.
Su, Shao-Wen. (2012) ‘The Various Concepts of Curriculum and the Factors Involved in Curricula-making’ Journal of Language Teaching and Research, 3, pp 153-158.
Tyler, Ralph W. (1949) Basic Principles of Curriculum and Instruction. Chicago: University of Chicago Press.

Bibliography 
Alexander, I. et al. (2019) ‘Sources of complexity in participatory curriculum development: an activity system and stakeholder analysis approach to the analyses of tensions and contradictions’, Higher Education (00181560), 77(2), pp. 301–322. doi: 10.1007/s10734-018-0274-x.

Aslan, M. et al. (2019) ‘Evaluation of Preschool Curriculum by Stufflebeam’s Context, Input, Process and Product (CIPP) Evaluation Model’, Education & Science / Egitim ve Bilim, 44(200), pp. 229–251

Harris, A. et al. (2020) ‘Curriculum leadership: a critical contributor to school and system improvement’, School Leadership & Management, 40(1), pp. 1–4. doi: 10.1080/13632434.2020.1704470.

Livingstone, K. A. (2019) ‘The Place of Information and Communication Technologies in Curriculum Design and Development’, International Journal of Education & Development using Information & Communication Technology, 15(4), pp. 180–197. 

National Youth Agency (2007) National Occupational Standards for Youth Work Available at: http://www.nya.org.uk/wp-content/uploads/2014/06/National-Occupation-Standards-for-Youth-Work.pdf (accessed: 20 February 2020)

Walsh, K. (2015) ‘Curriculum design: Can we learn from product lifecycle management?’, Nurse Education Today, 35(8), pp. 919–920. 



























Complete an academic critique that clearly demonstrates the link between teaching, learning and assessment strategies that you have chosen to use within your course and relevant and appropriate learning theories.

The purpose of this assignment it to provide an academic critique of learning theories which are relevant within the course that is being taught on, with connections to the teaching, learning and assessment strategies that are used.
Generally, there are considered to be four learning theories that are considered important. These theories are behaviourist, humanist, constructivism and cognitivism. According to Aubrey and Riley (2019 p. 2) educational theories have ‘undergone an evolution; different ideas have been disputed, modified, and in some cases disregarded’. It is important to consider these when assessing which learning and assessment strategies are used on the course being taught.
Behaviourism was developed initially by theorists such as Pavlov and Watson. They believed learning was purely based on what one could absorb and reiterate, there is no room for the individual within the behaviourist view of learning. Pershing (2016) claims that ‘Behaviourism deals with the science of behaviour by focusing on predicting the responses of organisms to a variety of stimuli’. 
The teaching strategies and assessments within behaviourism teaching are the acquiring of knowledge, general, observations, prompts, instant feedback and would involve punishment in one way or another if the learner got something wrong. Pershing (2016) explains that ‘In all renditions of programmed instruction, there is a built-in emphasis on testing and validating the programs during and following their development’.
Although, as a result of this behaviourism has a defined and clear process there are criticisms of the theory. They can be seen as discriminative and not considering the individual and their own personal progression. Behaviourism, according to Baum (2016) reject or ignore problematic or underachieving learners, they are not concerned with an individual, purely the outcome.
Humanism came as a direct response to the indifference of the learner within behaviourism. On the opposite side of the spectrum the humanist view is concerned with the needs of the individual and their motivation for learning. It considers their previous formal and non-formal learning and their aspirations moving forward. Maslow (1969) claimed that humanistic learning was ‘a quiet revolution is underway… a promise of moving us forward to a more human more person-centred world’. As one of the leading theorists for humanism Maslow criticised the indifference of behaviourist education and sought a more inclusive person centred one.
Zulkarnain and Moh (2020) argue that the humanistic approach and therefore the teaching strategies for those teaching in the humanistic way will encourage creativity and expression emphasising the need to reflect on their learning, themselves and the environment they are in. This then, according to Zulkarnain and Moh (2020), gives learners the opportunity to identify the potential they have acknowledging their ambitions.
The Humanistic approach also considers the educators role in this as a facilitator more than a teacher, the role of the facilitator is to guide and ensure equity amongst their students rather than the behaviourist view of teaching the same to everyone and treating the same. Rodgers (1994) argued that facilitation, rather than didactic teaching created meaningful and lifelong learning.
Criticisms of the humanistic approach, according to Aubrey and Riley (2019), are that it is difficult to assess large scale learning and that it is a challenge to meet a large group of learners needs at once.
Cognitivism concerns itself with the process of the brain and how an understanding of the brain is needed in order to be able to educate appropriately. As one of the leading theorists behind cognitivism Piaget (1952) suggested that in each development stage an individual’s ability to learn and the process in which they learn is different. Reid (2005) suggests that the learners’ roles is as an active participant in their learning which encompasses previous learning, experiences and creativity rather simply becoming a passive learner.
Al-Shammari et al (2019) ‘cognitivism essentially focuses on the attributes of one's thinking, memory, self-reflection, and motivation to learn’. This shows the strength of this process as person centred but also taking into account the learners’ responsibility to be present in the learning.
[bookmark: _Hlk33800018]Nagowah and Nagowah (2009) suggests its weakness however to be putting too much pressure on the individual to learn and that learners may well learn something but it may not be the easiest or most straightforward method or technique in order to complete a task. 
Constructivist theory is concerned with how the learners have constructed the world and their environment through lived experiences. Bruning et al (1999 p.25) claim that ‘each learner generates his own rules and mental models through experiencing things and reflecting on those experiences’. It is in response to the behaviourist view of a specific teacher imparting all their knowledge to a learner and instead emphasised by each learner creating their own learning. Rogers (2007 p. 113) says therefore that the challengers to constructivism theory of education is that ‘this school of thought rejects the notion of knowledge existing outside of ourselves’.
Moore (2000) suggests that, although there are a number of teaching theories that generally individual teachers chose to teach in the theory which suits them most. Whereas Campbell et al (2020) explains that different learning strategies that are based on the different learning theories can encourage learners to both intentionally and unintentionally learn.
With an understanding of these teaching theories it is vital that a mixture of all theories is used within planning, teaching and assessing learning within the chosen course, which is the youth and community work degree. There are subjects within the course which are not subjective and need a behaviouralist approach such as the way in which the safeguarding concerns for children and young people are raised and recorded. There is a legal, measured, thought out process in which guidelines must be followed in these cases.
However, when it comes to the subjective views of how to manage boundaries within youth work or how to best plan a 10-week programme for young people meeting their needs there are no pre-defined methods to do this with. Therefore, a more humanist and cognitivist approach is more advantageous.
Within the youth and community work degree teaching strategies and assessments are mixtures of all types of learning theories dependant on the subject. Fieldwork placements, for example, take a humanist approach. They are placement, practice based modules centred around the learners’ interest and what the learner identifies as a gap in their knowledge throughout the degree programme.
It is too narrow a view to simply claim one learning theory is more superior to another or that specific degrees are teach or asses in one theory and do nothing in another. In order to provide a rounded education all learning theories must be considered when approaching teaching strategies and assessment.
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