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Please add your targets from the previous assignment 
	Target 1
	Proofread your work to ensure accuracy of spelling, punctuation and clarity of expression.

I will proofread my work and ask someone else to read through before I submit. 

	Target 2
	Further develop your critical thinking and synthesise your ideas.

I will ensure I am thinking critically and analysing my ideas but then ensuring they are synthesised to make a valid point. 

	Target 3
	Learn how to use possessive apostrophes accurately.

I will ensure I check my work for any apostrophe errors, and I will refresh my memory on the use of apostrophes. 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
In this essay I will discuss school development plans (SDP), looking critically at one specific aspect. The aspect I have chosen to look at in further detail in relation to the SDP is improving reading standards (School X, 2020). In particular, the use of interventions for identified pupils. 

Welsh Government (2014) say that every school should have an SDP, this is a statutory requirement. Fernandez (2011) suggests using an SDP, allows for careful planning and assists schools in developing procedures, for pupil outcomes. 

I will be discussing the aspect in relation to School X. School X is a small school based in Rhondda Cynon Taff. School X (2020) is in a semi-affluent area, however free school meals (FSM) are still above the national average of 18%, School X has 28% FSM pupils. School X (2020) has a relatively low number of pupils with additional learning needs at 22%, only 1% above the national average. 


Literature Review 
In considering the importance of a SDP, Welsh Government (2014) suggest it is to improve learner outcomes. More specifically, the SDP will ensure the school has a strategic plan in place to achieve the targets set out. Having an SDP is a united goal which involves many stakeholders, all with the same goal to improve learner outcomes, as suggested by (MacGilchrist et al, 1995). Maden and Tomilson (1991) suggest it to be known as the bottom- up approach, which provides schools a coherent outlook on what needs to be achieved. 

The SDP is about providing schools a platform to make planned improvements. This is an internal source of development. Linden et al (2013) suggests that without planning through the SDP it can result in a loss of student achievement. In planning effectively Linden et al (2013) suggests it puts in place the most important matters first. The strategic plan of an SDP is a cyclical cycle, that “is an ongoing process that helps schools as complex communities to meet the dual challenge of enhancing quality and managing change” (School Development Planning Initiative, 1999, p.9). The cyclical process of planning for the SDP, includes self-evaluation, strategic planning, making improvement/ action and reviewing impact, (Welsh Government, 2014). 

In considering the process of the SDP, self-evaluation provides schools with the opportunity to make informed improvements. ESTYN, (2017a) shows a school in RCT to be sector leading in their self-evaluation process. The school ensures subject leaders take ownership and use monitoring activities throughout the year. They also involve pupils in the school improvement process, allowing pupils to have a choice to some extent. The outcome of this is it is providing clear targets for improvement. 

The next part of the cycle is strategic planning and making an improvement. Welsh Government (2014) suggest all staff should be informed of the roles and responsibilities, to ensure coherence of what is expected to be achieved. Heck and Hallinger (2009) emphasise the importance of good leadership at this stage, to ensure motivation and direction within the SDP. 

Finally, before the cycle repeats itself again it must be reviewed, most SDPs are regularly monitored. Welsh Government (2014) suggest they must be formally reviewed, and annually reviewed by the governing body, as a live document. This is to ensure successful school improvement. 

Overall, the use of an SDP within the school, promotes the Welsh education minister in saying “Ours is a system where everyone has a shared stake, where we set high standards” (Williams, 2020). The SDP allows a focus to be set on high standards where we involve all stake holders. 

Looking at School X’s SDP I have chosen to focus on the aspect of improving reading skills. With focus on how reading interventions can support a variety of learners of low reading ability. Brooks (2009) recognises the many different reasons for slow reading progress in some learners, considering home life is one aspect, and supporting these learners to develop their reading skills is important. Welsh Government emphasise the importance of reading and how interventions can support those learners struggling with their reading skills, as they suggest “the school effectiveness grant and the pupil deprivation grant will fund these programmes so as to improve provision” (Welsh Government, 2012 p. 11).

Looking at the SDP one way School X hopes to improve reading standards, is through catch up literacy. Catch-up literacy interventions are one to one, using a book-based approach to recognise different dimensions of reading. This intervention is suitable for pupils aged between 6-14, not beginners (Catch up, 2021). 

The Catch-up literacy approach is supported by a range of evidence, especially the influence it has on pupils’ perceptions, it supports a positive attitude and progression in reading (Wray and Medwell, 1991). 

After reading a report on how Catch-up literacy supports pupils, Holmes et al (2012) suggests the interventions allows for specific targets of strengths and weaknesses to be identified, to ensure best possible outcomes. This is a point the Education Endowment Foundation agree with as they suggest “Catch Up Literacy did have a statistically significant impact on pupils’ attitudes to school, self-assessed ability in reading, and their confidence in and enjoyment of writing” (2021, p.1). This proves a good use of an intervention to support learner outcomes. However, the Education Endowment Foundation (2021) also consider the impact this intervention can have on the pupils not receiving it, as those within the intervention tended to make a lot more progress than those not. This is a balance that needs to be carefully monitored to ensure learner progression within reading for all pupils. In relation to this downfall, the National Behaviour Support Service (2014) suggest due to diverse needs of individual students, there would be no right strategy for all pupils, so using a research validated intervention like catch up literacy, it supports pupils who are currently at low levels, to ensure equity. 

In considering catch up literacy and interventions for pupils, it is important to remember, “literacy difficulties can lead to poor academic achievement and educational attainment, early school leaving, behavioural problems, low self-esteem, reduced employability and ultimately marginalisation and social exclusion” (National Behaviour Support Service, 2014, p.26). Without the interventions in place, it could widen the gap between pupils, making it harder for those pupils struggling to close the gap in attainment.  It emphasises the importance of the pupils who need Catch-up literacy sessions and those children who participated in catch up literacy “made two and a half times as much gain over time as would be expected of typically achieving children on the basis of passage of time alone” (Holmes et al, 2012, p. 6). 

From understanding the improvements made during the Catch-up literacy session, I can see think between theory and scaffolding supporting learners to progress. Vygotsky (1978) suggest the most important learning is through social interaction, this is with a more knowledgeable other like the intervention tutor. This can be known as scaffolding as presented by Wood et al a process “that enables a child or novice to solve a task or achieve a goal they would be beyond his unassisted efforts” (1976, p.90). This literature emphasises the need for interventions to help identified learners with their reading ability.

Developing an action point 
When considering developing an action point within the SDP, there is a process to undertake to ensure a clear and concise outlook to achieving these targets. In considering the choice to improve reading standards School x firstly self- evaluated their situation. Barber (1996) suggests to be successful in improvement, self-evaluation is the key. School X involved the senior leadership team in discussing what went well and where they could improve. In relation to the focus on improving reading ability and interventions, their strength was the intervention staff had received more training. But to develop they needed to ensure all staff provision is effective (School x, 2020). 

Then within the self-evaluation process they decided improving reading skills would be a priority as there was a dip in the reading data and performance of pupils. As suggested by Demetriou and Kyriakides (2012), this is known as multilevel techniques, where data is looked at to identify factors of improvement.  The use of this technique allows School x to monitor data to make an informed decision in relation to interventions, this can then be monitored half termly. 

Within self-evaluation School X also considered the data they had on reading. Data is important to consider when writing the SDP as if schools use a data culture it is making decisions that are informed and reliable as suggested by, Notes and Reflections (2004). 
However, in consideration of the use of data to inform action points, Schildklamp (2019) suggests it must translate through policy. So, in considering reading, it should link to national frameworks for literacy. But “Data use is the ability to transform data into information and then into action to improve all aspects of the learning organization” (Bernhardt, 2018, p.5). This shows how significant using data to inform the SDP is, and its benefits in doing so. 

School X then needed to create a strategic plan for the aims decided on for the SDP. These priorities were identified through the self-evaluation process considering data and what the school needs to improve on for learner outcomes. Within the strategic plan stage of this process, school X involved all stakeholders in their decision making towards the SDP. A school in South Wales identified the need to involve all stakeholders in the SDP process (ESTYN, 2017b). ESTYN further state “Valuing and acting upon the views of stakeholders has enhanced the culture of school improvement at Llanrhidian. Routine analysis of stakeholder views are collected through the school’s ‘My Voice’ online questionnaires.” (2017b, p.1). This enhances the need for stakeholders to be involved in the process. School X has ensured that there are certain roles for certain members of staff in to share the workload and the vision of the SDP. In relation to the catch-up literacy intervention, the literacy co-ordinator will oversee the running. However, two employed members of staff will monitor the records and the running of the intervention. 

Within the strategic plan, School X considered long and short-term goals, for the action point of improving reading skills. These goals need to be achievable; Welsh Government (2014) suggest ensuring that the action point has a success criteria that will further support the point to be measurable. 

In regards, to improving reading standards it is important to consider long and short-term goals, as this is a significant area for pupil development. This action point links closely with the literacy and numeracy framework. Welsh Government (2016) say that to improve standards of literacy, the learner must always underpin the focus. Ensuring the action point of improving reading skills is fulfilled is important, Donaldson (2015) has set out that the curriculum for Wales should be underpinned by three cross curricular skills and literacy is one of them. Emphasising the need for the strategic plan to be clear and concise to achieve this goal.
Although school X is developing this action independently, Welsh Government (2014) suggest that in strategic planning, strengths and collaboration would be beneficial in raising standards. 

Now, that School X has planned strategically, they must implement the action point. School X proposes to run an intervention classes for KS2, using catch up literacy. School X, say they will “provide effective intervention based on strategic data analysis in literacy and numeracy” (School X, 2020, p. 10). To achieve this goal, it is important the stakeholders are considered in the process, in which case School X has considered who will monitor and run the intervention, and everyone is clear of their purpose. ESTYN (2017c) share good practice of school in Cowbridge, and how they involve their stakeholders to ensure the SDP is a success. 

ESTYN (2017c) suggests to assess the performance whole school training is needed to be undertaken and all staff are involved, this led to implementing support programmes where observations would be had to improve school life. 

The final stage of the cycle is to measure the impact of the action point. Measuring the impact of the action point can happen at any point in the year. For improving reading skills in relation to interventions, they intend to monitor throughout intervention sessions gathering data. However, to measure the impact at the end of every term using Salford testing, this will allow School X to identify what learners no longer need the intervention and those who may need support from the intervention. 

School X consider the data to measure impact, and this is recognised by Schildkamp (2019), who suggests the data must be analysed to understand what has been achieved and overcome possible issues. 


Reflection and evaluation 

In considering School X’s approach to the SDP in relation to the target of improving reading skills, they are successfully implementing an intervention for key stage 2 learners who were identified as struggling with their reading ability. In identifying the need for learners to receive an intervention it is suggested by National Behaviour Support Service (2014) that it will ensure all learners are supported to develop and close the gap in attainment. However, as discussed previously the downfall to the catch-up literacy intervention was it was providing high results for pupils who were participating and those who weren’t, were falling behind. This is something school X could revaluate to ensure the attainment gap is closed and not widened. In order to achieve this School X could train all to understand the catch-up literacy intervention to follow with all pupils in class, not just those who attend the intervention on a one-to-one basis. This was an approach suggested by ESTYN (2017c), as in adopting a whole school approach to an idea as it allows for common ground and support programmes, which further leads to improved outcomes for learners. 


In addition to this School X considered the cyclical process of SDP and ensured that choices were informed by data. However, a consideration for this aspect is that only quantitative data was used, therefore in future practice, the use of pupil voice for example could be to encourage pupil participation in the intervention. Rudduck and Mclntyre (2007) suggest that in implementing pupil voice it would be hoped it is something that can be linked to citizenship and carry on in later life. So, in this case pupils understanding where they need to improve and how they can do it, can support them in later life to ensure they are facing and overcoming challenge. 

Finally, in reflecting on the process of School X’s SDP, it was clear to see stakeholders were considered throughout. Staff at the school had equal responsibilities and input into the SDP. As well as this, learners were considered at the heart to improve their outcomes. However, for School X to better the SDP and consider stakeholders at wider level, it would be useful to consider parents in the process, as “Studies show that certain parent-initiated interactions with children at home are associated with increased student achievement” (Regional Education Labatory, 2008, p. 2). So, in educating parents with the literacy help their children need it can be supported at home and then into school. 


Conclusion 
To conclude, throughout this assignment I have emphasised the importance of planning the SDP strategically. I understand the SDP is a cyclical process and presents a clear plan for the school to improve learner outcomes. Welsh Government (2014) further suggest the SDP to allow make informed decisions about targets through the self- evaluation process. 

SDP put the learner at the centre, and I can see link here to the curriculum for Wales 2022, where the learner should at be the heart of everything. Welsh Government (2020a) suggest the curriculum should ensure the learner is at the heart and a national effort should be obtained to raise standards for all. This links closely with the aim of the SDP, to improve learner outcomes. 

In undergoing this assignment, it is enhanced my professional development. I now have coherent understanding of how the logistics of how a school runs regarding SDP. It has contributed to developing my qualified teacher standards “Supporting formal leadership roles” (Welsh Government, 2020b).
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