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Throughout this assignment, I will refer to the primary school as ‘Placement A’, I have taken away the school’s name to ensure anonymity. Before starting my bridging days, I took into consideration the ethical policies which are in place within the school. Names of the teachers, pupils and the school will all remain confidential throughout my assignment. I also gained written consent from the head teacher of discussed school to take pictures during my time on placement. Once I had completed all observations, I then had to select one significant event which I found stimulating, follow it up with a written assignment and link it up to current literature. The event which I will be discussing in this assignment is regarding an outdoor learning session which took place during my placement - Humanities outdoor challenge, “Can you create a camouflage shelter for a dinosaur?”.
“All children have the right to experience and enjoy the essential and special nature of being outdoors” (Vision and Values Partnership, 2004, p.4). Allowing children to explore and play with materials from the outdoors will help children to care for nature and their outdoor environment. As part of my bridging days in Placement A primary school I had opportunities to observe the year two classroom, currently there are 24 pupils within this classroom.  Placement A primary school currently have 626 pupils on roll and 60 pupils on flying start. The school are working towards becoming a visible learning school, where pupils take ownership of their own learning. The school decided to implement this strategy following Hattie’s (2009) research upon the visible learning development. In their latest Estyn inspection in the year 2016, the school had scored ‘good’ for their current performance and ‘excellent’ for their prospects for improvement (Primarysite-prod-sorted.s3.amazonaws.com, 2018).

PART 1; OBSERVE
My observation took place in the Year Two classroom. During my two bridging days, I had the opportunity to observe the class and individual groups. I worked alongside the classroom teacher as she delivered lessons and group activities, within these sessions I had the chance to support the children when necessary as they were completing their literacy and reading work. Throughout the day, I also had an opportunity to observe children learning in the school’s outdoor environment and take part in their ‘kilometre a day’ and ‘yoga’ activities. 
The classroom’s topic for the term is ‘dinosaurs’ and the question which has been set for the children to research is “Do all animals become extinct?” – this topic is associated with the event in which I have chosen to further discuss. Over the summer holidays, the children received a letter explaining that there had been a dinosaur egg discovered in the schools’ forest, the letter included tasks to be completed, if all children were successful in completing the tasks, they would all become ‘Junior Archaeologists’. One of the tasks set required research and lab experiments to be undertaken, allowing them to discover what type of dinosaur this would be. Once the egg had hatched, the children had to build a camouflage dinosaur shelter.
Whilst on placement within the Year Two classroom, I had the opportunity to observe two different events which happened in their outdoor area. The first event required the children to go to the challenge corner, read out all 10 challenge cards about dinosaurs and choose one to complete, either in a group or individually. Four out of the six children chose the challenge “Can you create a camouflage shelter for a dinosaur?” – the children had to collect various materials from the outdoors to complete their camouflage shelter. This activity was completely child-led and under no influence by the teacher regarding what resources they needed to complete an ‘ideal’ shelter, therefore being an independent task. It allowed the children to turn their ideas into reality, developing their imagination and creativity skills. Whilst completing this challenge, the children subconsciously developed many different skills. From the perspective of a child, this activity deemed a fun activity in their outdoor environment, exploring different materials from the outdoors. From a teachers perspective, this activity was encouraging children to develop their learning skills further through problem solving, strengthening their fine and gross motor skills, improving their holistic development and developing their communication and language skills through discussions.
Both groups chose similar materials to work with – wood, tree branches, logs, stones, palm fronds and leaves. Group one experienced a few problems, either their shelter collapsed, or the resources used as camouflage did not carry out its desired purpose. Both children in Group one disagreed on the best possible way of building the den, they either disagreed with one another or walked away from making a decision. This here coincides with Pollards theory of the disputational talk. Pollard (2008) explains that within this talk, children experience a lot of disagreements and make their own decisions independently. 
Throughout this task, the children had to overcome a few barriers, building a camouflage shelter was not as ‘easy’ as they had first assumed, “Making this shelter will be easy peasy” (Child two, Group one). Eventually, child one returned to aid child two in finishing the build of their camouflage shelter. This time round, they worked better as a group, listened to each other’s inputs and helped work as a team to build the shelter. (See figure 1.1).
Coinciding with Pollards theory of cumulative and exploratory talk was Group two’s process of building a dinosaur shelter. Before starting to build the shelter, both children discussed how they intended on doing so and what materials they would need. They circulated the school yard together in search for appropriate materials, and each time were successful in finding a different material. “I think this green leaf will hide the dinosaur because it is a green dinosaur” (Child two, Group two). Continuously explaining to each other the objects importance and its possible purpose. Pollard (2008) explains that within the cumulative talk process, everyone agrees with what everyone is saying and engages critically but constructively with one another’s ideas. Children will use talk share knowledge, repeat and elaborate each other’s ideas. Although the planning of the shelter was successful for Group two, problems had occurred during the construction element. Instead of walking away or disagreeing, Group two would consider an alternative solution to the build. After a few attempts, they finally succeeded in creating a very sturdy shelter, enough to fit a whole family of dinosaurs! “Look Miss, we have a mummy dinosaur, a daddy dinosaur, and two baby dinosaurs” (Child one, Group two). “And no one can find them because all of our leaves” (Child two, Group two). (See figure 1.2). 
I was fortunate to observe a second event which allowed the teaching assistant to lead a group of children outside to complete a maths challenge, doubling. This activity was entirely adult-led, with instructions set on the completion of the sums.  The only independence the children experienced within this activity was during the period where the teaching assistant worked with smaller groups of children, allowing further independent thinking. 
The first activity planned by the teaching assistant involved the children to throw a beanbag onto a singular number card placed on the floor, rotating the card and doubling its number and announcing. 
The second game had the children doubling double numbers. Throwing a beanbag onto a number card, turning it over and working out the sum on a chalk board. Previously demonstrated by the teaching assistant, this method was then encouraged (doubling the tens, doubling the units and adding them up). Personally, this failed to promote child independence in problem solving, having been encouraged to use only one method, and therefore failing to allow independent thinking and exploration of other methods which may be better suited to various children. 
I have chosen to focus on the first event, “Can you create a camouflage shelter for a dinosaur?”. I strongly believe that we as teachers should promote child independence within the classroom environment, this being the reasoning behind my decision. Commonly, children rely on teachers for a range of learning aspects, and it is vital that children learn these new skills allowing them to become independent, gain confidence and help with their development. We as practitioners should be encouraging and show patience towards children learning this new skill. By frequently praising a child upon success, helping to build confidence and prompt them into trying new thigs independently again. Child-led activities are a great way for children to make independent decisions, and if a wrong choice is made, allowing them the opportunity to keep trying until they succeed. 
The challenge “Can you create a camouflage shelter for a dinosaur?” encourages children to use their metacognition development.
“Metacognition refers to one's knowledge concerning one's own cognitive processes and products or anything related to them… And refers, among other things, to the active monitoring and consequent regulation and orchestration of these processes” (Flavell, 1976, p. 232).
Creating a camouflage dinosaur shelter required the children to use problem solving skills, correcting themselves if mistakes were made before completion of the task. This activity also required the children to enable their thought process in the understanding, analysis and regulation whilst putting their own ideas into reality before completing the shelter.
The method which I chose to use whilst observing the Year Two class was ‘Note Writing’ and photographing their creations. Note taking is an effective way of prioritizing as I only selected the most important information which I came across. Note taking is a quick way of collecting all the information you need, it helped me engage my mind as I listened carefully and encouraged me to keep my mind actively involved with what was going on around me. I was able to capture all the significant conversations between both groups of children and note them down there and then. As I was re writing my notes out later that evening, I was able to recall on all the facts again.

PART 2; CONNECT
Children receiving experience of the outdoor classroom can choose their own form of play, thus influencing their eagerness to learn, increasing their confidence and ability within the classroom environment. (Constable, 2017, p.15) states that “The more restrictive indoor settings are often less likely to provide such freedom of exploration and such an opportunity for perseverance and determination”. Children between the ages of three and seven engage in large amounts of imaginative play both within the classroom and in an outdoor environment. (White, 2014, p.121) informs us that children start off with “Imitative play that draws directly on known experiences and developing into complex fantasy play in which scene and story are negotiated by several children playing together.” This quote was displayed during the construction task given to the children, ‘scene and story’ were negotiated between individuals to successfully provide solutions to the challenge. 
The allocated challenge for the children had to be completely child-led. According to the EYFS:
“Children learn by leading their own play, and by taking part in play which is guided by adults. There is an ongoing judgement to be made by practitioners about the balance between activities led by children, and activities led or guided by adults. Practitioners must respond to each child’s emerging needs and interests, guiding their development through warm, positive interaction.” (Early Years Foundation Stage Framework, 2017, p.9).
This statement by the EYFS supports the challenge set by reinforcing the benefits and importance of balance between both child-led play and guided play. 
The children were given a challenge card instructing them to create a shelter for the dinosaurs, however the decision on how to construct the shelter and what materials were to be used were entirely up to the children. With no input from teachers, children could use their imaginations and creative skills without influence. This coincides with Fisher (2003) as he explains that children’s creativity develops vigorously when they have time to explore and experiment with their ideas. The results from this activity provided the teacher with an indication on how broad the children’s imagination and creativity skills were. (White, 2014, p.121) indicates that teachers can plan and create pre-constructed themes in the outdoor environment to “Involve children in making the decisions, in collecting the materials and in creating the site.” Children will gain a better understanding and more knowledge through this approach, rather than being given a “ready-made play scene” (White, 2014, p.121). 
Language and thought play a vital role throughout children’s cognitive development, this dependant on the amount used in the early stages of their development, indicating how great their cognitive development will form. (Alexander, 2008, p. 9) informs us that “Children, we now know, need to talk, and to experience a rich diet of spoken language, in order to think and to learn”. From a young age, language plays a crucial role in young children’s development. Language today as stated above is the essential key for learning, building relationships with their teachers and peers, communicating and allowing children to understand the world around them. Practitioners should allow children to develop and encourage their language acquisition within the school and classroom. (Vygotsky, 1962, p. unknown) theory of language is a “Social concept that is developed through social interactions” which is based on a constructivist learning theory, allowing children to gain knowledge through engaging in social interactions.
Pollard (2008) identifies three main talk types; disputational, cumulative and exploratory. Both groups of children experienced each one of these talks as they were completing their challenge. (Pollard, 2008, p. unknown) defines exploratory talk by explaining that people “Engage critically but constructively with each other’s ideas” and will try out different ideas and find information to back them up. The exploratory talk also includes people thinking out loud and asking their peers for their opinion. Group two experienced the exploratory talk as they discussed their ideas amongst each other, expressing their opinions and explaining their reasonings why they believed their idea would work. Group two would not go ahead with their dinosaur shelter until they had collaboratively reached a decision in which they both agreed on. 
Alongside the exploratory talk, group two also experienced the cumulative talk throughout their challenge. Pollard (2008) explains that this talk occurs when everyone agrees with what people are saying. Children will carry on repeating and elaborate their peer’s ideas and use their own talk share knowledge throughout the discussion. During my observation, Group two did not experience any disagreements, each child would take their turn in explaining their idea and what materials they believed was needed. Not once was there any negative talk going on. Mercer agrees with Pollard as he describes cumulative talk as a positive way of communicating:
“Speakers build positively but uncritically on what other has said. Partners use talk to construct common knowledge by accumulation. Cumulative discourse is characterised by repetitions, confirmations and elaborations” (Mercer, 1995, p.104)
Pollard and Mercer both define Disputational talk by explaining that there are many disagreements within people’s discussions or everyone will make their own decisions, it became clear to me that Group one experienced this talk more than Group two. Group one had difficulty working as a team, unable to agree on anything and unappreciative of each other’s ideas, thus leading to disagreements. After a while, Group one re-attempted this challenge, during this second attempt at constructing the shelter, the disputational talk had progressed into exploratory talk.
The zone of proximal development (ZPD) was established by Lev Vygotsky during the 1920s and progressively developed until he passed in the year 1934. According to Vygotsky: 
“The distance between the actual development level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peer.” (Vygotsky, 1978, p.86)
Throughout my observation, both groups of children learnt how to problem solve independently and more effectively. If either group were to make a mistake, they would have to correct their mistake without the support of a teacher. The children were instructed to plan a new shelter, try new materials and rebuild it, this process would be repeated until they had completed their camouflage shelter. Although Vygotsky’s theories have had a positive impact on how teachers apply their methods, there have been critiques made against them. Aubrey and Riley (2016) explains that although his theory of the ZPD “holds a degree of fascination”, many agree that it is difficult to know whether help from the teacher “can be accurately differentiated to meet the particular needs of the child’s ZPD” (Aubrey and Riley, 2016, p. unknown). In comparison to Vygotsky, Piaget (1972) coincides with my learning event as he believes that for children to understand their own knowledge and learning, children need to have time to work independently, without the support of the teacher. 
Vygotsky (1978) argues that children’s learning, thinking and problem-solving abilities are placed into three categories: children who can work independently, children who require assistance and children who cannot be performed even with assistance. In relation to my event, both groups could perform independently or within their group, and neither of the groups required assistance from the classroom teacher or teaching assistant. Considering the few attempts it took Group one to build their shelter, this due to disagreements, they remained successful in the completion of their dinosaur shelter. Both groups were able to work independently. Whitebread (2011) believes that allowing children to work independently will help encourage them to take responsibility for their own learning. Whitebread also states that this time is: 
“Critical for developing children’s thinking, reasoning and problem-solving skills as well as being the basis for good development in maths, reading and comprehension” (Whitebread, 2011, p. unknown).
In comparison to Vygotsky’s ‘learning, thinking and problem-solving’ theory (Sylva, 2004, p. 6) believes her theory of sustained shared thinking “Occurs when two or more individuals work together in an intellectual way to solve a problem”. She explains that both individuals must contribute to the thinking and develop to the understanding. Group two experienced positive sustained shared thinking as they were creating their camouflage shelter. Both individuals equally contributed ideas and explained why they thought their ideas would work. Group one however did not sustain positive shared thinking. The two individuals at the beginning of the activity failed to work effectively together in problem solving, it required a few attempts before realising the importance of team work to successfully complete the task.
According to (Vygotsky, 1978, p. unknown) “Scaffolding refers to the adjustment that one must make with supports, in order to enhance the child’s independence and confidence in learning new skills”. Although Vygotsky (1978) informs us that scaffolding happens with support, it was clear me to that the children felt at ease throughout their child-led challenge as there were no orders delivered by a teacher, allowing the children to develop their independence and confidence in making their own decisions. This observation displaying the enormity of enjoyment from the children in exploring what skills and ideas they already knew and how to put them into reality. 
The scaffolding technique plays a big part in effective teaching. The classroom teacher should continue to adjust the level of help and support given to the children according to their level of performance. (Copple and Bredekamp, 2009, cited in https://www.simplypsychology.org/Zone-of-Proximal-Development.html) states that “In the classroom, scaffolding can include modelling a skill, providing hints or cues, and adapting material or activity”. Considering my event was a challenge, the children were unable to receive any support from the teachers. Following the activity, the children had the opportunity to feedback to the teacher on their process of constructing their shelter, what materials they used, and how they could improve on it next time.
(Dweck, 2006, p. unknown) identified “The impact on children’s learning of having a ‘fixed mindset’”. What Dweck (2006) is telling us is that children are not fully engaged in their learning. Children have learned that eventually the teachers will tell them how to complete their work, and that there is always a ‘right answer’ – this then triggering children to lose all confidence, and not take the leap forward and attempt it for themselves. In comparison to Dweck, Whitebread states that self-regulation incorporates a variety of vital ‘learnacy’ skills which is developed from the children’s experience of play, either on their own, or with their peers. 
“It includes children feeling intrinsically motivated to be involved and engaged in an activity, where they seek out challenges and persist at the task even when the going gets tough.” (Whitebread, 2011, p. unknown). 
Group one coincides with Whitebread’s statement as they had to overcome a few barriers whilst building their shelter. On many occasions the temptation to abandon their task due to failure in construction, or due to failure in cohesively agreeing on any decision making. Group deliberation then led to the successful construction of the groups shelter following further attempts at the challenge, this outcome completed independently without higher assistance. 

PART 3; REFLECT AND INNOVATE
Throughout my bridging days in Placement A, I witnessed the importance of a classroom learning environment for the children in achieving the highest potential in their development. (Bucholz and Sheffler, 2009, p.1) state that “The classroom environment can either improve or impede a student's ability to learn, feel safe and comfortable as a member of the class” whilst (Weimer, 2009, p. unknown) believes that a positive learning environment “Provides relevant content, clear learning goals and feedback, opportunities to build social skills, and strategies to help students succeed.” Although both ideas are relatively diverse, they believe that the learning environment plays an important role in providing children with various essential development skills which go on to benefit the progress of their learning abilities. 
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(Figure 1.3: This image is a poster of my Ideal Learning Environment)
The Learning Environment Poster I have created is aimed at the foundation phase, Year Two classroom. It  includes various learning areas, each providing different opportunities; reading corner, sensory room/area, role play, play-doh gym and finger gym tables, tuff trays, creative area, water and sand areas within the outdoors and an interactive whiteboard area. The three main areas I will be focusing on throughout this section are the outdoor area, creative area, and the role-play area. As seen on my poster, I have included a variety of different sectors within my outdoor learning space, the two areas in which I will be focusing on are the ‘Mud Kitchen’ and the ‘Constructive Area’.
My ideal learning environment will contain two horseshoe tables, this providing an ideal space for focus tasks to be held. This design encourages discussions between the children and the teacher whilst also encouraging more engagement due to the design allowing the teacher to interact with all students. (Harvey and Kenyon, 2013, p. unknown) indicate that “Students tend to prefer more flexible seating arrangements”. The horseshoe design will allow the children to have the opportunity to select their preference in seats each time they complete a focus task.
Studies have expressed that one of the first experiences children have of the outdoors is through exploring the ground - dirt, stones, grass, sand and other terrains. (White, 2014, p.121) explains that mud kitchens “Provide a powerful mix of domestic play, baking and the outdoors”. A ‘Mud Kitchen’ would encourage children’s personal, social and emotional development, this being succeeded throughout this area as children incorporate role-play into their activity, learning how to share and take in turns. Through their imaginative selves, the ‘Mud Kitchen’ will also influence the children in taking on new roles, such as the role of a ‘chef’ as they cook in the area, encouraging them to use their vast imaginations and creativity skills. Children will develop their communication skills and their social skills as they interact with their peers. By using the various utensils provided in the kitchen, such as; spoons, saucepans, bowls/plates, spatulas and more, will help develop their fine motor skills, hand muscles and hand-eye coordination. According to (White, 2014, p. unknown) “Mud kitchens work well all year round and are best provided as a core component of continuous provision outside”.
To enhance mathematics into the activity, teachers can encourage children to include different measuring techniques as they cook their food, for example, mixing water into the mixture and working out the amount needed. Within this activity, children will experience the different textures and consistency of mud, depending on the amount of water they add into the mud is how much the texture of the mud will differ. Teachers can influence further development and elements to this sector through encouraging children to find out more by asking questions similar to “What happens if you add more water?” and “How much water do you need to add before it goes all liquidly?”. 
(Bruner, 1972, p. unknown) states that constructive play “Teaches children to be flexible thinkers” whilst (Charlie, 2008, p. unknown) believes that children will “Develop a sense of control and self-esteem by encouraging children to control their environment”. Constructive play allows children to develop both fine and gross motor skills, flexible thinking, trying out new ideas, working as a team and develop their problem-solving skills. Within the construction area the children will experience Sylva (2004) theory of the ‘sustained shared thinking’, where a group of individuals work together to solve a problem. There will be a variety of materials and resources in which the children can use, such as; shovels, sand, children’s bricks, cement mixer, cones, high vis jackets and more. The construction area will allow children to develop their knowledge and incorporate their ideas and experiences into reality, this also partially dependant on whether the teacher provides them with realistic materials from the outdoors.
My ideal learning environment includes independent learning throughout the creative area, providing children with the freedom to choose independently on what to create, choosing their own materials, independently cutting out the materials, and creating their own creations. A variety of resources and materials will be accessible to the children throughout the duration of the day, maintaining a sense of independence. By having no chairs around the creative table will allow the children to work freely, providing the opportunity to wander and explore the area without the feeling of restriction.
(Fisher, 2003, p.29) states that “Creativity thrives when there is time to explore, experiment and play with ideas. To promote creativity, you need a questioning classroom”. To promote questioning within the classroom Fisher explains that teachers and children need to:
· “Value diversity
· Ask unusual and challenging questions
· Make new connections
· Represent ideas in different ways – visually, physically and verbally
· Try fresh approaches and solutions to problems 
· Critically evaluate new ideas and actions.” (Fisher, 2003, p.29)
I believe that the ideal learning space I have designed will allow children to experience the above, through the various skills and opportunities on offer in each designated area, allowing their creativity to thrive. 
(Copple and Bredekamp, 2009, p, unknown) states that “In the classroom, scaffolding can include modelling a skill, providing hints or cues, and adapting material or activity”. An example of when scaffolding occurs throughout children’s creative learning is when teachers model a new skill, encouraging the children to use their own imagination and create something using their own ideas. If children are lacking confidence, teachers can help them in providing suggestions on how to develop their imagination.
David, Downing, Johnson and Kaur agree that there are a few elements which can affect the encouragement of creativity in children:
“The pressure for teachers to focus on literacy and numeracy, a lack of training in early years practice, and tension between the meeting the needs of a class and encouraging the interests of an individual” (David, 2003, p. unknown) and (Downing, Johnson and Kaur, 2003, p. unknown).
Educationalist Sir Ken Robinson argues with this statement as he believes that “Creativity is as important as literacy and we should afford it the same status” (Sir Ken Robinson, cited in, https://www.thersa.org/discover/publications-and-articles/rsa-blogs/2018/04/do-schools-kill-creativity).
However, Runco (2003) argues that teachers should encourage children to engage in their own knowledge of events and to pursue them further, whilst showing an interest in their creative potential. It is vital that children have supportive teachers and a creative environment as it will help stimulate their minds, encouraging them in becoming more creative learners and thinkers. Educationalist Sir Ken Robinson disagrees with Runco as he claimed in his most popular TED talk that “Schools kill creativity”. He argues that children “Don’t grow into creativity, they grow out of it. Or rather we get educated out of it”. (Sir Ken Robinson, cited in, https://www.thersa.org/discover/publications-and-articles/rsa-blogs/2018/04/do-schools-kill-creativity). Each of these theories and ideas allowed me to realise the importance of incorporating maximum potential to encourage creativity within the learning environment and how this would then go on to benefitting their further development. 
Role play within the early years is a vital area within the classroom as it is an important part of their development. Russ explains that:
“Both creativity and play require imagination, insight, problem solving, divergent thinking, the ability to experience emotion and to make choices” (Russ, 2003, p. unknown).
Role play allows children to gain confidence, develop their imagination, communication skills, cooperate with others, and improve their physical development. The role play area can be entirely child-led, allowing the children to use their creativity and imagination. Teachers can improve the children’s questioning skills throughout the role play by enhancing their knowledge on the child’s selected role. The use of props will allow the children to learn more about the various professions, whilst encouraging children to be creative in the role they are acting out. 
Allowing the children to choose the themes for the role play area will help develop their self-esteem and self-worth by giving them responsibility. Through the encouragement of the children’s ideas, will help them realise their importance, and the value of their ideas. Children need to feel confident within their classroom to fully engage in their play. Knowing that their voice and choices are being heard will aid them in gaining confidence. The Early Years Foundation Stage (EYFS) framework reflects on the importance of giving children a choice throughout the documents. Giving children a choice not only supports best practice, it also meets the outcomes of the ‘Every Child Matters’ framework and the children’s rights. 

CONCLUSION
Within this essay, the facts, opinions and children’s responses have supported my own opinion that outdoor learning is a greatly important element of the school curriculum and that outdoor learning is more than just play. During my two bridging days, it was clear to see that the children thoroughly enjoyed learning in the outdoor environment, the children were subconsciously developing many different skills through playing freely in the outdoors. 
This study has outlined more positive theory linking to outdoor learning, explaining that it encourages and promotes creativity, problem-solving, imagination and child independence. Piaget (1972) supports this as he believes that children need time to work independently for them to fully understand their own knowledge and learning.  In comparison to Piaget, Vygotsky (1978) believes that his scaffolding theory only occurs when the children receive support off the teachers – my observation proved that children do not need the support to develop their learning, and that their capability of completing activities independently was strong. 
According to Outdoor Classroom Day (2018) their statistics prove that the outdoors support children’s social skills, positive mental health, concentration levels, engagement within lessons and that it made children happier. 
Concluding, I believe that outdoor learning plays a vital role in the development of children. Children need opportunities to experiment, discover, create, explore, influence and play. The outdoor environment as a learning space has proven to be a beneficial and positive influence for children to experience all of this.
APPENDIX
FIGURE 1.1
[image: ]Unsuccessful Dinosaur Shelter, Group One, (2018) Photo Taken By: Myself.




FIGURE 1.2
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