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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction.
The purpose of this essay is to investigate and critically analyse a specific target selected from a School Development Plan (SDP) obtained firsthand during Professional Teaching Experience. The school from which the SDP was gathered will be referred to as ‘School A’ for the remainder of this essay. Situated in South-West Wales, School A is an English medium, Comprehensive Secondary school operating under the local authority of Neath Port Talbot. With a population of approximately 1,200 pupils, the school maintains an attendance rate of 87.3% and a free school meals (FSM) rating of 17.2% (Welsh Government, 2023).
Within the context of School A, one of the primary goals outlined in the SDP is to enhance pupil well-being. To achieve this goal, the school has implemented an initiative called 'Well-being Wednesday’. This weekly event, occurring during the final lesson of every Wednesday, serves as a dedicated hour aimed at nurturing and improving the well-being of pupils. During Well-being Wednesday sessions, form teachers reconvene with their respective form classes to deliver carefully curated, pre-made lessons covering a range of topics designed to address various aspects of learners' well-being.
Throughout this essay, the literature surrounding strategies for improving the well-being of pupils will be delved into, as well as a critical analysis of the effectiveness of implementing pre-made lessons for all pupils in the school. Additionally, the process of SDP’s will be discussed, exploring the role they play in shaping educational initiatives, such as Well-being Wednesday, and evaluating their impact on learner outcomes.
To discuss the target of improving well-being in pupils, it will be divided into three sections. The first topic to be investigated is teenage well-being and development. Following this, the effectiveness of a weekly well-being session will be delved into. Finally, the benefits and challenges of delivering pre-made lessons school-wide will be explored.

Teenage Well-being and Development.
Adolescence is a critical stage of development characterised by rapid physical, cognitive, emotional, and social changes. Addressing the unique challenges and well-being issues specific to teenagers is crucial for fostering their overall development and academic success (Patton et al., 2016). School A's SDP recognises the importance of prioritising teenage well-being and has implemented targeted initiatives to support this goal.
One challenge teenagers face is navigating the complicated relationship their internal experiences and external environments. During adolescence, individuals experience heightened levels of emotional volatility and instability as they grapple with matters such as identity, peer relationships, academic pressures, and family dynamics (Steinberg, 2005). These challenges can contribute to increased vulnerability to mental health problems such as depression, self-esteem issues and anxiety (Compas et al., 2017).
Furthermore, teenagers are particularly sensitive to social and environmental influences, which can significantly impact their well-being. Studies indicate that factors such as socioeconomic status, cultural background, family dynamics, peer relationships, and community resources can shape teenagers' experiences and outcomes (Steinberg, 2014). For example, teenagers from low-income families may face additional stress related to financial stability and limited educational opportunities, which can exacerbate mental health issues and hinder their overall well-being (Masarik and Conger, 2017).
Understanding the unique challenges faced by teenagers requires a multidimensional approach that considers the interaction between biological, psychological, social, and environmental factors. Theories of adolescent development provide valuable insights into the complex processes underlying the transition from childhood to adulthood, highlighting the importance of factors such as identity exploration, autonomy development, and peer relationships (Erikson, 1968). By understanding the developmental tasks and milestones associated with adolescence, educators, parents, and policymakers can better support teenagers' well-being and foster positive developmental outcomes.
In addition to theories of adolescent development, research on the impact of social and emotional factors on teenage well-being offers valuable insights into effective strategies for promoting resilience and mental health. Studies have shown that interventions targeting social support, emotional regulation, coping skills, and positive peer relationships can enhance teenagers' well-being and lower the risk of mental health challenges (Avedissian, and Alayan, 2021). Approaches grounded in evidence, such as social-emotional learning programs, mindfulness interventions, and cognitive-behavioral therapy have been proven to be effective in improving teenagers' mental health outcomes and promoting resilience (Weare and Nind, 2011). 
According to research from the 2019-2020 Schools Health Research Network (SHRN) Student Health and Wellbeing Survey, 19 percent of pupils in Wales, aged between year 7-11, reported experiencing mental health symptoms, as measured by the 'Strengths and Difficulties Questionnaire' (Page et al., 2021). However, in the most recent SHRN Student Health and Wellbeing Survey conducted in 2021-2022, this percentage has increased to 46 percent (Page et al., 2023). This is evidence that the mental health in the young people of Wales is rapidly declining, so it is no wonder that School A has made it a target to improve this in their learners.

Effectiveness of Weekly Well-being Initiatives.
The implementation of a weekly well-being hour, consistently held in the same room, on the same day, and at the same time, every week, aligns with the theory of Spaced Repetition. Spaced Repetition, a concept rooted in Cognitive Psychology, was first explored by Hermann Ebbinghaus in the late 19th century (Ebbinghaus, 1885) and later introduced by psychologist Sebastian Leitner in the 1970s (Leitner, 1972, as cited in Brown, Roediger, and McDaniel, 2014). Spaced repetition most commonly refers to reviewing the same material and gradually increasing the intervals between to enhance cognitive retention (Karpicke and Roediger, 2008. & Kornell, and Bjork, 2008). 
Even though this differs slightly from the Well-being Wednesday sessions, the underlying principles are still the same. While the specific content may vary from session to session the consistency of engaging in well-being related activities remains, aligning with the core principles of spaced repetition in that it provides learners with repeated exposure to a topic, which in turns reinforces the retainment over time (Son and Simon, 2012. & Kang, 2016).
With the spaced repetition theory stating that spaced out sessions can improve learning potential (Dunlosky et al., 2013), it is curious as to if the one a week lessons have the same effect on the motivation of the pupils who partake. When a lesson of any subject is only able to take place once a week in school, it is not impossible to suggest that the educators of said subject can feel pressure to fit all the important information into their sessions (Ginsburg, 2006), as they will not see their pupils for this topic again for another week. The concern with this approach lies within the possibility for cognitive overload.
It has been proven that one of the main reasons for cognitive overload is time pressure (Kirschner et al., 2018. & Sweller, 2020). When an individual must process, digest, and put into practice information in a restricted time allowance, it increases cognitive demand (Baddeley, 2012). This can lead to learners feeling rushed and anxious (Mayer, 2005), subsequently leading to a negative view on the lesson and topic which affects the motivation to engage in the lesson next time (Deci, Koestner, and Ryan, 2001).

Benefits and Challenges of Pre-made Lessons.
School A utelises their Senior Leadership Team (SLT) to oversee the coordination of Well-being Wednesday sessions, assigning the responsibility of creating lessons and resources to the Head of Well-being. This organisational structure presents both benefits and challenges. 
One reason for choosing to use pre-made lessons is the timesaving benefit for the teaching staff delivering said lesson. In secondary schools, teachers typically specialise in one subject, and much of their time is dedicated to planning lessons for that subject (Estyn, 2021, & Department for Education, 2017). Expecting teachers to also plan and create resources for additional subjects during their limited free periods and Planning, Preparation, and Assessment (PPA) slots, for which they may not be trained, could negatively impact staff morale (Ofsted, 2011). Additionally, with the Head of Well-being being the person who creates all lessons, there is very little chance for lack of consistency, across not just a singular year group, yet across the school. By adopting a whole school approach to consistency of the Well-being Wednesday lessons this can foster an inclusive community feel to the school (Goldberg, et al., 2019).    
Another benefit of using pre-made lessons is the facilitation of seamless integration of various teaching styles. With resources and lesson plans curated by a single teacher who has a specific instructional approach in mind, the delivering teacher can readily incorporate their own teaching style into the material. This enables educators to maintain consistency in content delivery while allowing for flexibility in instructional methods, ultimately enhancing the learning experience for pupils (Estyn, 2018. & Ofsted, 2019). This results in a natural incorporation of the Professional Standard for Teaching and Leadership of ‘Blended Learning Experiences’ (Welsh Government, p. 31, 2019).
On the other hand, while direct research and studies specifically addressing the challenges of using pre-made lessons are limited, it is not unreasonable to consider potential drawbacks. As previously discussed, each teacher possesses a unique teaching and learning style (Gibbs & Coffey, 2004). This diversity in teaching approaches can significantly impact the effectiveness of pre-made lessons if the delivering teacher’s style differs significantly from that of the lesson creator (Cohen & Hill, 2000).
Teachers often tailor their lessons to suit specific classes. Even when an entire year group covers the same topic, teachers adapt their delivery to meet the distinct needs of the pupils before them (Straessle, 2014). However, relying on standardised pre-made lessons across multiple classes can hinder teachers’ ability to personalise instruction and address the diverse requirements of their learners (Shalem et al., 2018).
Moreover, teachers frequently make real-time adjustments to accommodate the dynamic classroom environment (Eaton, 2022). Yet, adapting a lesson on the spot, especially if it was not authored by the delivering teacher, while still achieving the desired learning outcomes set by the original lesson plan and resources, can prove challenging. This limitation may impact the creativity and flexibility of educators during lesson delivery (Briggs et al., 2021).

Development of SDP’s.
An SDP has many components to it, with the goal being to improve the school. This improvement can show through pupil outcomes, quality of teaching and learning, or, like School A, the well-being of learners. The SDP serves as a blueprint for achieving the school’s priority targets, whether they are short-term or long-term (Welsh Government, 2014). 
The initiation of any SDP involves self-evaluation. This process identifies areas in need of improvement and sets achievable targets to address those areas (Donaldson, 2015). Typically, each Head of Department is responsible for conducting this self-evaluation. The assessment may involve a variety of components, such as academic performance, staff involvement, extracurricular activities, or literacy integration (Welsh Government, 2014. & Estyn, 2022). The data collected during this phase is crucial, as it provides evidence that informs decision-making and the prioritisation of targets (Estyn, 2022. & Glover, 2023). Stakeholders play a vital role once the self-evaluation is complete. These stakeholders can include pupils, parents, teachers, and the local community (Estyn, 2022). Their engaged collaboration nurtures commitment and ownership toward the school improvement goal (Estyn, 2022).
Strategic planning assumes a central role in the subsequent phase of the SDP process. During this stage, specific objectives are allocated, and detailed action plans are meticulously devised to achieve them (Welsh Government, 2014; Estyn, 2022). These action plans encompass a range of strategies, including curriculum enhancements and staff training programs. All efforts are designed to address the identified areas for improvement.  Additionally, the SDP establishes clear timetables, assigns responsibilities, and allocates resources to ensure the effective execution of these plans (Welsh Government, 2014).
When evaluating the effectiveness of the processes established by the school, it becomes imperative to gauge the extent to which they have contributed to addressing the chosen aspect of improvement (Donaldson, 2015). This evaluation involves a comprehensive examination of both quantitative metrics, such as academic performance indicators and attendance rates, and qualitative feedback from stakeholders. By assessing the progress made against predefined targets, the school can determine the efficacy of strategies and make necessary adjustments (Welsh Government, 2014. & Estyn, 2022). 
In order to ensure the accuracy of the assessments it is important to critically examine the impact measurement methods. While standardised tests and surveys provide valuable insights, they may not fully capture the diverse spectrum of outcomes or sufficiently reflect the unique needs of pupils (Estyn, 2022). Therefore, adopting a multifaceted approach that integrates both quantitative and qualitative measures, supplemented by evidence and case studies, will yield a more comprehensive understanding of the school’s impact on student learning and overall well-being (Estyn, 2022).

Reflection and Evaluation.
Reflecting on the development related to enhancing pupil well-being, School A’s initiative, 'Well-being Wednesday,' appears as a proactive response to the growing concern surrounding adolescent mental health issues. The school's recognition of the multifaceted challenges faced by teenagers demonstrates a commitment to fostering holistic development beyond academic achievement alone. By dedicating a structured weekly session to address well-being concerns, School A demonstrates responsiveness to the evolving needs of its learners.
Evaluation of the actions taken by the school reveals both strengths and areas for improvement. The implementation of Well-being Wednesday aligns with evidence-based practices such as social-emotional learning programs and mindfulness-based interventions, reflecting a thoughtful approach grounded in research (Avedissian and Alayan, 2021). However, the effectiveness of the initiative warrants further inquiry. While the concept of spaced repetition underlying the weekly sessions holds potential, concerns regarding cognitive overload and the need for personalised instruction highlight potential challenges that must be addressed (Karpicke and Roediger, 2008, & Baddeley, 2012).
Practical suggestions for improvement can be drawn from theoretical knowledge and practical insights. School A could consider diversifying the content of Well-being Wednesday sessions to encompass a broader range of topics and activities tailored to the diverse needs of pupils. Moreover, incorporating feedback mechanisms to seek input from learners and stakeholders would foster a sense of ownership and enhance the relevance of the sessions. Also, providing professional development opportunities for staff to enhance their understanding of adolescent well-being and instructional strategies could further optimise the initiative's impact. Research suggests that diversifying the content of well-being programs can enhance the effectiveness (Suldo, Riley, and Shaffer, 2006). Furthermore, involving stakeholders in the planning process can increase interest and improve program relevance (Eccles and Gootman, 2002 cited by Lock 2004). Professional development for staff has been shown to enhance their ability to support pupil well-being (Becker et al., 2013).
Challenges faced by School A in implementing Well-being Wednesday include the need for ongoing evaluation and refinement to ensure sustained effectiveness. By establishing clear criteria for success and thoroughly collecting data on pupil outcomes and perceptions, the school could significantly improve the initiative over time. In addition to this, addressing potential barriers such as resource constraints and staff workload requires proactive planning and collaboration across departments. Research indicates that ongoing evaluation is crucial for the success of well-being programs (Greenberg, Domitrovich, and Bumbarger, 2001). Additionally, collaboration across departments can help schools leverage resources more effectively (Fullan and Ballew, 2004). Furthermore, addressing staff workload can improve program implementation and sustainability (Hargreaves and Fullan, 2012, cited by Procaccini, 2012).


Conclusion.
In conclusion, the investigation of School A's efforts to enhance pupil well-being through Well-being Wednesday underscores the complexity of addressing adolescent mental health issues within the school context. Through a critical analysis of the initiative and the broader SDP process, valuable insights have been gained into the challenges and opportunities inherent in promoting pupil well-being.
This analysis has deepened my understanding of the importance of evidence-based practices, stakeholder engagement, and ongoing evaluation in driving meaningful change within educational settings. Moving forward, I am committed to applying these insights to my professional development, advocating for pupil-centered approaches that prioritise holistic well-being alongside academic achievement. By utilising research, collaboration, and reflective practice, I aim to contribute positively to the educational experiences and outcomes of my future learners.
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