Fantasy play 
Fantasy play is a type of play where children are able to create new and exciting pretend situations (Moyles, 2010). An example of this could be children playing pilot flying around the world in their aeroplane. Lindon (2001) suggests that through fantasy play children are able to rearrange the world their own way. Lindon (2001) also states that through fantasy play children are able to create situations that would never occur in childhood, an example that she gives is children being rich and buying everything that they want.  
Kitson (cited in Moyles 2010) states that through fantasy play children are able to bring together experiences, knowledge and understanding, learn about other people’s lives, knowledge and understanding of the world, and the workings of society and what their role is within it Children are also able to learn about social issues such as failure, loneliness and disappointment (Moyles, 2010). Connolly and Doyle (1984) believe that fantasy play is a leading role in children’s growth and development. 
Freud thought that through fantasy play children will be able to show their ‘inner selves’ as play is a mirror to the children’s subconscious (Moyles, 2010). 
Bruner et al. (1976, cited in Moyles 2010) states that fantasy play comes before social rules, this will therefore mean that what children learn through fantasy play will form the basis of rule- governed behaviour. 
Through Connolly and Doyle’s (1984) study they found that children who engage with fantasy play are more social developed than their peers who do not engage in fantasy play. Connolly and Doyle also found that children require a high level of cognitive and social abilities to play fantasy play with another child. Connolly and Doyle found that through fantasy play children develop a greater maturity. 
Singer and Singer (1990) suggest that when a child reaches 7 years old fantasy play disappears, however it reappears later on in the child’s life although it shows itself either through day dreaming or through the arts including poetry, art or theatre. 
According to Kitson (cited in Moyles 2010), there are many benefits to fantasy play for children some of these include therapeutic, diagnostic and cognitive development. Moyles (2010) suggests that there are many valuable contributions to adults getting involved in children’s play.  Bolton (1979, cited in Moyles 2010) thought that socio-dramatic play and drama is a metaphor for the child’s life. He also thought teachers and practitioners should work to enable the children to be able to reflect on the importance of the child’s fantasy play in order for them to learn from it. Kitson (Cited in Moyles 2010) suggests that adult’s skilful interactions can help to simulate and motivate the children so that they are able learn. Heatcate (1984) believes that by adult’s getting involved in children’s fantasy play they are able to help to focus the children’s attention and to set up challenges and problems that will challenge the children, this also links in with Vygotsky’s theory. 

























Rough and tumble play
	Rough and tumble play is a type of play which involves children being physically active for example running, jumping, play fighting and chasing (Jarvis cited in Broadhead et al. 2010). Pellegrini and Smith (1998) also include climbing and play fighting as well. While Reed and Brown (2000) also add that wrestling, open handing slapping, falling and fleeing to what rough and tumble play entails. Wood (2013) adds that rolling, crawling and dramatic gestures are also included in Rough and tumble play. According to Freeman and Brown (2004) (cited in Tannock, 2011) and Pellegrini and Smith (1998) rough and tumble play is social-interactive and it should also be fun. 
Rough and tumble play is normally seen between children who are friends as when children are playing they have to be careful with their physical contact so that they do not hurt the other children (Jarvis cited in Broadhead et al. 2010). Scott and Panksepp (2003, cited in Tannock 2011) states that rough and tumble play can encourage children to learn and it also allows children to develop pro-social behaviours. 
Rough and tumble play is different to aggression. According to Reed and Brown (2000) when children are playing rough and tumble they often have a ‘play face’, this is when the children have a smile on their face and they are laughing while they are playing. When Tannock (2011) was carrying out research on rough and tumble play in schools she found that children would often make kicking and hitting motions however they would make no physical contact with the other children. This therefore shows that rough and tumble play is a playful nature which is supported by DiPietro (1981, cited in Tannock 2011) and Reed and Brown (2000). 
[bookmark: _Hlk535838231]There are many benefits to rough and tumble play, Pellegrini and Blatchford (2000, cited in Wood 2013) state that rough and tumble play develops when children are 3 or 4 years old, it then peaks when the children are aged 11 years and by the time the children are 11 years old it would off reduced.  Pellegrini and Blatchford (2000, cited in Wood 2013) supported by Tannock 2011) also state that more boys engage in rough and tumble play than boys as boys play tends to be more vigorous. Tannock (2011) found that boys would play and engage in all of the types of rough and tumble play for example wrestling, fleeing, grabbing another child and banging their body into either another child or a fixed object. While the girls would chase each other around the playground, fall, roll, and hold hands. Pellegrini and Blatchford (2000) also state that periods of rough and tumble play can lead to other types of play mainly social play.
While they are many benefits to rough and tumble play there are also some negatives to rough and tumble play.  Pellegrini and Blatchford (2000) state that for children who are less popular or rejected then rough and tumble play often lead to real aggression rather than mock aggression. Wood (2013) which is supported by Pellegrini and Blatchford (2000) states that rough and tumble play is not for everyone. 
Over time, children’s rough and tumble play can become more organized and coordinated which fits in with the other types of play including dramatic and socio-dramatic play (Wood, 2013). By children taking part in rough and tumble play they are able to develop social relationships, and they are also able to create stories and events which the children will be able to get their friends involved in which will then engage the other children socially and emotionally (Wood, 2013).
Children often enjoy playing rough and tumble with their parents especially their fathers (Lindon 2001).
However, Pellegrini and Smith (1998) and Reed and Brown (2000) state that at times rough and tumble play is referred to as non-play behaviour as it is sometimes seen as aggression. McBride-Chang and Jacklin (1993) cited in Tannock (2011) and supported by Reed (2005) state that rough and tumble play is yet to be accepted as a universal form of play due to more research being needed on physical play as Pellegrini and Smith (1998) highlights. In many settings rough and tumble play is banned as it could result in the play fighting turning into real fighting as some ‘children lack the skills of cooperation, sharing, negation and turn-taking’ (Wood, 2013, pp. 35). 












Benefits of risk
Moyles (2010) states that through play children should be able to take risks. Adults can sometimes make play boring and unsafe if they are over-anxious and agitated (Lindon 2001). This is due to the pressure that is applied to the practitioners from parents, organisations and settings to either minimize or eliminate risks (Woods, 2013 and Sir Digby Jones (2007). However, children need to take risks (Knight cited in Moyles 2010). Sir Digby Jones (2007) also agrees with Knight (cited in Moyles 2010) as he states that settings need to do more to encourage children to take risks on a regular basis. Little and Wyver (2010) and Wood (2013) also agree with Knight and Sir Digby Jones (2007) as they state that children need to learn to recognise risk and make their own judgements on the risk as this is a vital skill that will allow children to be independent which in turn allows the children to become less reliant on adults. 
Ouvry (2015) states that sometimes children with disabilities are over- protected, this then leads to children being kept indoors away from risk. Lindon (2001) states that children with disabilities should be given the same opportunities as the rest of the children this includes getting bumps and scrapes. 
There are many benefits for children taking risks Moyles (2010), Play Wales (2019) and Wood, (2013) state that by children taking risks they are able to use trial and error to find things out, this in turns means that by children taking risks they are able to work out their own capabilities and they are then able to expand upon them. Play Wales (2019) also state that through risk children are able to challenge themselves thus gaining experience of different emotions including what the consequences of actions. Children need to learn to be brave and to conquer a fear as it very important that children learn how to conquer a fear as it is a sign of growth (Play Wales, 2019). Wood (2013) also agrees with Play Wales (2019) as they state that through risk children are also able to experience all of the emotions that are associated with risk and conquering a fear for example anticipation, satisfaction and confidence when they have done it, exhilaration, sadness and determination if they have not done right the first time (Wood 2013).
Play Wales (2019) states that by a setting having good risk and hazards it will enable the child to be engaged and it will also challenge the children and support their growth, learning and development. An example of this is children having loose materials to create and then destroy this will also support the children’s creativity and their imagination (Play Wales, 2019).
According to Play Wales (2019) a bad risk is something that is either difficult or impossible for the children to access, as well as something that does not have any benefits. If equipment has sharp edges then they could be dangerous for children as they can really hurt themselves this would be considered a hazard (Play Wales, 2019). Settings must also make sure that they do not have any structures that are either weak or could collapse, or any items that children can get any body parts trapped in this includes heads and fingers (Play Wales, 2019).
Risk taking can have positive benefits for children’s social and emotional needs as well as their overall health. By children taking risks they will be able to learn how to manage their own risks and they will learn the vital skills that they need for adulthood and they will also be able to gain the experience that they need to so that they will be able to overcome any obstacles that they will face in later life (Middlesex University, 2002). 




















Risk Assessment:

	Description:
	Trip to the local park

	Location:
	Brecon 

	Date:
	9th January 2019

	Age of children
	3-5 years old 

	Applicable Equipment:
	Slide, climbing equipment, swings, see-saw

	Additional Learning Needs:
	Any children with additional learning need to be accompanied by designated 1 to 1. The activity has been adapted to suit the child’s individual needs.
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	


1
	


Security of park
	


Children and staff
	· Practitioners to monitor where children are.
· Practitioners to monitor who enters and leaves the park.
· Have staff positioned around the park and any areas of danger or places where staff will be unable to see the children should be made out off/ bounds. 
	· Children to have a safety talk about being safe before being allowed to play. 
	


Practitioners
	

9th January 2019

	

2
	

Falls from play equipment 
	

Children and staff
	· Staff to be placed by certain pieces of play equipment
· Ensure that children know that there is only a certain number of children allowed on the equipment at one time.
· Ensure that the equipment in play ground is suitable for the children’s age.
	· Children to have a safety talk before using the play equipment.
· All equipment in play ground to be checked beforehand.
	

Practitioners
	
9th January 2019

	
3
	
Weather
	
Children and staff
	· Appropriate clothing and foot ware to be worn for current weather. 
	· None needed
	
Practitioners
	9th January 2019

	


4
	


Slips and falls
	


Children
	· Appropriate footwear to be worn.
· Equipment to be checked before hand and if equipment it deemed to slippery then it is cornered off. 
	· Area to be checked before hand for ice and slippery surfaces and if found children to be asked to avoid the area and if needed area to be cornered off.
	



Practitioners
	



9th January 2019

	

5
	Mobile phone and children’s emergency contact numbers.
	
Children and staff
	· Mobile phone to be brought with full charge and credit on.
· List of children’s emergency contact numbers to be brought on trip. 
	· None needed
	

Practitioners
	
9th January 2019

	
6
	
Staff Ratios
	
Children and staff
	· First aider is included in the ratios.
· All members of staff who are on the trip are qualified.
	· None needed
	
Practitioners
	9th January 2019

	
7
	
Sharps on floor
	
Children and staff
	· Area to be checked by practitioners before arriving at park.
	· None needed
	
Practitioners
	9th January 2019

	

8
	

First aider
	

Children and staff
	· Ensure that a first aider is included in the staff ratio.
· Ensure that a first aid kit is brought on the trip.
· Ensure that any medications for children and staff are brought on the trip.
	· Parent’s permission for first aid to be administered 
	

Practitioners
	
9th January 2019

	

9
	

Allergies
	

Children and staff
	· Area to be checked by practitioners before arriving at park.
· Children’s files to be checked before leaving the setting for any allergies.
· Medicines to be brought on the trip to the park and that a first aider is present.

	· List of medications and emergency contact details for children and staff to be brought. 
	


Practitioners
	

9th January 2019

	
10
	
Children and staff being hit by swing 
	
Children and staff
	· Staff member to be positioned by the swings to watch for children walking in front and behind swings.
	· Staff to talk to children before they are allowed to play about being careful where they walk.
	
Practitioners
	
9th January 2019

	
11
	Children jumping or falling off swing
	Children 
	· Staff member to stand by swings and watch for children either jumping or falling off the swing. 
· Staff to talk to children about holding on when they are on the swings.
	· Staff to talk to children before they are allowed to go and play about not standing on the swings and jumping off the swings. 
	
Practitioners
	9th January 2019



Gibb’s model of reflection
When undertaking this assignment, the two types of play I had originally decided to were fantasy play and creative play. However, I then changed my mind after reading up about rough and tumble play and why it is banned in most settings.
When I was reading up about rough and tumble play I was shocked that it was banned in most settings due to it being to rough. Towards the end of the assignment I started to become happy that I was coming towards the end of it. However, I did not understand Gibbs model of reflection and I have found this part to be the hardest and the most confusing part of the whole assignment. 
When undertaking the risk assessment, I found that there were negatives and positives to completing a risk assessment. The risk assessment I undertook was the children going to the park to play on the equipment that is not in the setting. I found that even though I did go to the park with my setting that I originally had not identified all of the risks. I then went back over the risk assessment and added more risks that were found. However, I found that the other practitioners in the setting were a lot more nervous about the children taking risks than me due to the pressure that is placed upon them by parents and the setting, which agrees with what Woods (2013) and Sir Digby Jones (2007) says. 
Next time I undertake an assignment for the end of a module I will start to write it up sooner. I will also add more journal articles into my work, I will also seek help with the reference list to make sure that it is correct. For this assignment I was happy with the amount of websites I have used as I have on this assignment I have only used 3 website sources. 
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