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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒




AI Acknowledgement  
Either:
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.













Global Voices in Film: Decolonising the Curriculum
Introduction: Overview and Context of the Curriculum
This curriculum proposal outlines a new module titled Global Voices in Film: Decolonising Perspectives in Cinema, designed for learners studying UAL Level 3 Creative Media Production (Film) within Bridgend College. The proposed module is intended for students aged 16 and above who are developing practical and theoretical knowledge of film production, media analysis and creative practice. Learners entering the programme will typically have varying levels of prior experience with film, with some progressing from Level 2 creative courses and others entering with personal interests in filmmaking, digital media or visual storytelling. As with many FE cohorts, learners may have diverse educational backgrounds, levels of confidence and individual support needs, including additional learning needs (ALN), requiring an inclusive and adaptable approach to curriculum delivery.
The module replaces an existing artist research project in which learners independently select a filmmaker or creative practitioner to research and produce a written outcome. While this existing approach supports the development of research, analysis and communication skills, unrestricted learner choice can unintentionally reinforce dominant Western film canons, as students often select familiar Hollywood or European filmmakers. Global Voices in Film aims to broaden learners’ understanding of cinema by introducing filmmaking practices from underrepresented regions and encouraging critical engagement with the social, political and cultural contexts that influence film production while still meeting the original assessment criteria.
The proposed module will be delivered over eight weeks during term two of the academic year, as part of the Level 3 Creative Media Production programme. Delivery will take place through face-to-face classroom sessions supported by online learning resources, including film extracts, research materials and digital resources accessible outside scheduled lessons. Sessions will combine taught content, screenings, discussions, practical analysis activities and independent research, enabling learners to develop both subject-specific and transferable skills.
This proposal is structured to provide a clear rationale for the development of Global Voices in Film, followed by an outline of its aims, learning outcomes, professional alignment, delivery structure and assessment strategy. The proposal will critically examine how the redesigned curriculum supports inclusive practice, learner development and employability within the context of Level 3 Creative Media education. It will also consider the theoretical and practical considerations involved in implementing the module, including curriculum design principles, teaching approaches, assessment methods and opportunities for skills development.
Rationale for the Curriculum Change
The proposed module change addresses current limitations by expanding the range of filmmakers and national cinemas explored within the module. The curriculum introduces learners to underrepresented film traditions, including Iranian New Wave cinema, Nollywood, Indian Parallel Cinema, Korean cinema and Latin American filmmaking. This approach maintains the original focus on research, analysis and communication skills while encouraging learners to consider how different cultural contexts shape storytelling, representation and audience interpretation.
The rationale for this change is supported by decolonising curriculum approaches, which encourage educators to examine whose knowledge and perspectives are represented within educational programmes. Morreira et al. (2021) argue that decolonising education involves critically evaluating how knowledge is selected and valued, rather than simply adding diverse content to an existing curriculum. Within film education, this is particularly relevant because Western cinema has often been positioned as the dominant framework through which film history is understood. Shohat and Stam (1994) highlight how Eurocentric approaches to media can present Western cultural perspectives as universal, while marginalising alternative forms of knowledge and representation.
The proposed curriculum therefore aims to broaden rather than replace existing film knowledge. Learners will continue to engage with established concepts of film analysis, research methods and critical evaluation, but will apply these skills to a wider range of cinematic practices. This supports Freire’s (1970) concept of critical pedagogy, which positions learners as active participants who question, analyse and construct meaning rather than passively receiving knowledge. By exploring filmmakers from diverse cultural contexts, learners are encouraged to consider how issues such as identity, politics, history and representation influence creative practice.
The curriculum also reflects principles of culturally relevant pedagogy, which emphasises the importance of recognising diverse experiences and perspectives within education (Ladson-Billings, 1995). Within a further education setting, learners may have varied levels of confidence, cultural knowledge and previous experience of film. Providing opportunities to engage with a wider range of global perspectives can support inclusion by demonstrating that valuable creative practices exist beyond dominant Western traditions.
From a curriculum design perspective, the module remains aligned with UAL assessment requirements through constructive alignment. Biggs (1996) argues that effective curriculum design requires learning outcomes, teaching activities and assessment methods to work together towards shared aims. While the subject content is expanded, the intended skills development remains consistent, with learners continuing to develop research, critical analysis and communication skills. Tyler’s (1949) objectives-based approach further supports this process by emphasising the importance of clearly defined aims and outcomes when designing curriculum.
The development of this curriculum responds to increasing recognition of the need for more inclusive approaches within education and the creative industries. Decolonising curriculum approaches encourage educators to examine whose knowledge and perspectives are represented within educational programmes and address historical imbalances in the production and teaching of knowledge (Morreira et al., 2021). Within creative subjects, this is particularly relevant as media representation influences how cultures, identities and communities are understood. The British Film Institute (BFI) has also emphasised the importance of diversity and representation within screen industries, recognising that future creative practitioners require awareness of diverse audiences and storytelling traditions (British Film Institute, 2016; British Film Institute, 2022).
Within the further education context, this proposal aligns with expectations around equality, diversity and inclusion while supporting the development of learners’ cultural awareness and critical thinking. The Welsh Government (2023) Professional Standards for Further Education emphasise the importance of valuing diversity, promoting inclusion and creating learning environments that support all learners. By expanding students’ understanding of global cinema, this curriculum aims to provide a more representative learning experience while developing the research, analytical and creative skills required for progression into higher education or employment. This also aligns with Bridgend College’s commitment to equality, diversity and inclusion within its educational provision. The college’s strategic priorities emphasise creating an inclusive learning environment where all learners are supported to achieve their potential and where diversity is recognised and valued.
Overall, this curriculum change represents an enhancement of existing provision rather than a replacement of current learning aims. By broadening the range of filmmakers studied, Global Voices in Film provides learners with a more representative understanding of cinema while strengthening their ability to research, analyse and critically engage with creative practice.
Curriculum Aims and Learning Outcomes
The overall aim of Global Voices in Film: Decolonising Perspectives in Cinema is to broaden learners’ understanding of film as a global creative practice while developing the research, analytical and communication skills required within UAL Level 3 Creative Media Production. The module aims to challenge limited understandings of film history by introducing learners to filmmakers and cinematic traditions from underrepresented regions, enabling them to explore how cultural, historical and social contexts influence storytelling, representation and audience interpretation.
While the existing artist research project develops valuable skills in independent research and critical writing, this revised curriculum expands the scope of enquiry by encouraging learners to examine a wider range of filmmaking perspectives. The module therefore maintains the original focus on research and analysis while enhancing learners’ cultural awareness, critical media literacy and ability to engage with diverse creative practices. This supports progression into higher education and employment within the creative industries, where understanding audiences, representation and global perspectives are increasingly important.
The curriculum aims to:
· Develop learners’ knowledge of global cinema traditions and the contexts in which they are produced. 
· Encourage critical engagement with issues of representation, identity, culture and power within film. 
· Develop independent research, analysis and communication skills relevant to creative industries practice. 
· Support inclusive learning by recognising diverse perspectives and expanding learners’ understanding of creative practice beyond dominant Western frameworks. 
· Enable learners to apply contextual knowledge to their own creative development and future professional practice. 
The learning outcomes have been designed using principles of constructive alignment, ensuring that intended learning, teaching activities and assessment methods work together to support learner development (Biggs, 1996). Drawing upon Bloom’s (1956) taxonomy, the outcomes progress from developing knowledge and understanding towards higher-order skills of analysis, evaluation and critical reflection.
By the end of the module, learners will be able to:
· Identify and explain key characteristics of selected global filmmaking movements and the cultural, historical and social contexts that influence them. 
· Research and analyse the work of an underrepresented filmmaker using appropriate film terminology, contextual research and critical perspectives. 
· Evaluate how issues of representation, identity and cultural context are constructed within film texts. 
· Apply research and analytical skills to produce a structured research log and critical written outcome that communicates ideas effectively. 
· Reflect on how diverse global perspectives can inform creative practice and audience understanding within contemporary film industries. 
These learning outcomes are achievable within the eight-week delivery period because they build upon existing Level 3 Creative Media skills while extending learners’ critical and contextual understanding. They directly inform the module assessments, with research activities, discussions and screenings providing opportunities to develop towards the final written outcomes.
Benchmarking and Professional Standards
The development of Global Voices in Film: Decolonising Perspectives in Cinema has been informed by relevant professional standards and benchmarking frameworks to ensure that the curriculum is aligned with expectations for further education, Creative Media provision and progression into future study or employment. While the module introduces new subject content, it maintains alignment with existing qualification requirements by continuing to develop research, analysis, communication and creative thinking skills.
 Welsh Government Professional Standards for Further Education
The curriculum aligns with the Welsh Government Professional Standards for Further Education Teachers and Learning Support Workers in Wales (2023), particularly in relation to promoting inclusive learning environments, maintaining specialist knowledge and delivering effective teaching and assessment.
In relation to professional values, the module supports the expectation that practitioners value diversity, equality and inclusion by expanding learners’ understanding of global filmmaking traditions and challenging narrow representations of film history. By exploring filmmakers from a range of cultural contexts, learners are encouraged to critically examine how identity, representation and social factors influence creative practice.
The curriculum also supports professional knowledge by requiring learners and educators to engage with current developments within film studies and contemporary screen industries. Exploring global cinema traditions enables learners to develop a broader understanding of film language, production contexts and audience relationships.
In terms of professional practice, the module incorporates varied teaching approaches, including screenings, discussions, collaborative activities and independent research, allowing learning to be adapted to different learner needs. This supports the development of effective teaching, learning and assessment strategies within an inclusive FE environment.
 Alignment with UAL Level 3 Creative Media Production
Although the module changes the focus of the existing artist research project, it continues to meet the intended learning aims of the UAL Level 3 Creative Media Production qualification. Research skills are maintained through independent investigation of filmmakers, while contextual understanding is strengthened through exploration of national cinemas and cultural influences on filmmaking.
The development of critical analysis and communication skills remains central through written research outcomes, discussions and evaluation activities. Therefore, the proposed curriculum represents an enhancement of existing provision rather than a departure from the qualification requirements, broadening the range of creative practitioners learners can study while maintaining assessment expectations.
Creative Industries Progression and Employability
The curriculum also supports progression into higher education and employment within the creative industries. Contemporary creative practitioners increasingly engage with diverse audiences and global forms of storytelling, making cultural awareness, critical thinking and audience understanding valuable professional skills. The British Film Institute (2016; 2022) highlights the importance of diversity and representation within screen industries, emphasising the need for future practitioners to understand different perspectives and experiences.
Through research, analysis and discussion of global cinema, learners develop transferable skills including independent enquiry, communication, collaboration and critical evaluation. These skills support progression into further study in areas such as film, media and cultural studies, while also preparing learners for creative industry roles where adaptability and awareness of diverse audiences are essential.
Timetable and Delivery Structure
Global Voices in Film: Decolonising Perspectives in Cinema is designed as an eight-week module delivered during term two of the UAL Level 3 Creative Media Production programme. The structure has been planned to support incremental development, beginning with introducing learners to global cinema and concepts of representation before progressing towards independent research and critical analysis. This sequencing reflects principles of effective curriculum design, where learning experiences should build progressively towards intended outcomes (Tyler, 1949). It also reflects Biggs’ (1996) concept of constructive alignment, ensuring that learning activities, intended outcomes and assessment methods work together to support learner development.
Delivery will combine tutor-led sessions, screenings, group discussion, practical analysis activities and independent research. A blended approach will be used, with classroom activities supported by online resources including film extracts, research materials and digital platforms for sharing resources and feedback. This approach supports accessibility by allowing learners to revisit content outside scheduled sessions and provides additional support for learners with different confidence levels or learning needs. Providing varied learning activities also supports inclusive practice by recognising that learners may engage with content through different methods and levels of support (Welsh Government, 2023).
The module begins by challenging existing assumptions about film history and introducing learners to a broader understanding of global cinema. Learners then explore specific national cinemas, examining how historical, cultural and political contexts influence filmmaking practices, before applying contextual and analytical skills to their own independent research project. The final weeks focus on developing and refining learners’ written outcomes through feedback and evaluation, allowing learners to improve their work through an iterative process.
The structure enables learners to progressively develop the knowledge and skills required to complete the final assessment. By combining subject knowledge, practical analysis and independent enquiry, the module supports the development of Creative Media expertise alongside transferable skills such as research, communication, critical thinking and cultural awareness. This aligns with the aims of the curriculum by preparing learners for progression into higher education or employment within the creative industries.

	Week
	Topic
	Intended learning outcomes
	Activities and delivery methods
	Assessment links

	1
	Introduction to Global Cinema and Decolonising Film Perspectives
	Understand concepts of global cinema, representation and film canon formation
	Tutor presentation, discussion activities, comparison of film examples, introduction to module assessment
	Diagnostic discussion; research interests identified

	2
	National Cinema Focus: Iranian New Wave
	Explore how historical, political and cultural contexts influence filmmaking
	Film screening extracts, contextual lecture, group analysis activity
	Formative film analysis activity

	3
	Global Film Movements: Nollywood, Indian Parallel Cinema and Korean Cinema
	Develop understanding of diverse filmmaking traditions and production contexts
	Case studies, collaborative research activities, comparative analysis
	Research direction confirmed

	4
	Film Analysis and Research Methods Workshop
	Apply film terminology and research methods to analyse filmmakers effectively
	Textual analysis workshop, source evaluation activities, research planning
	Tutor feedback on research proposals

	5
	Representation, Identity and Audience
	Evaluate how films construct meaning through representation and cultural perspectives
	Seminar discussion, critical analysis tasks, peer discussion
	Formative feedback on developing ideas

	6
	Independent Filmmaker Research
	Develop independent research and critical writing skills
	Individual research, tutor support, resource guidance
	Research log review checkpoint

	7
	Developing the Critical Outcome
	Apply research findings to produce structured written work
	Drafting session, peer review, tutor feedback
	Formative assessment through feedback

	8
	Presentation, Evaluation and Reflection
	Communicate findings and reflect on learning
	Learner presentations, discussion, final evaluation activities
	Summative assessment submission



Assessment Strategy
The assessment structure has been designed to support progression from developing subject knowledge towards independent critical enquiry. Learners will initially develop an understanding of global cinema, representation and cultural context before applying this knowledge through individual research and analysis. This reflects Bloom’s (1956) taxonomy of cognitive development, where learners progress from acquiring knowledge towards higher-order skills such as analysis and evaluation. Anderson and Krathwohl’s (2001) revised taxonomy further highlights the importance of learners applying and creating knowledge, rather than simply recalling information.
The module will incorporate both formative and summative assessment to support learner progress. Formative assessment will take place throughout the eight-week module through research discussions, planning activities, tutor feedback and peer review. Early research checkpoints will enable learners to identify suitable filmmakers and evaluate the reliability of sources before developing their final outcomes. This is particularly important within a decolonised curriculum, as learners will be encouraged to critically engage with a wider range of perspectives rather than relying solely on familiar or easily accessible sources.
The use of ongoing feedback supports learners in developing confidence and independence throughout the assessment process. Black and Wiliam (1998) argue that formative assessment is most effective when evidence of learner understanding is used to adapt teaching and support improvement. Similarly, Nicol and Macfarlane-Dick (2006) suggest that effective feedback should help learners become more self-regulated by encouraging them to evaluate and improve their own work. Therefore, formative activities within this module are designed not only to monitor progress but to actively support the development of learners’ research and critical thinking skills.
The summative assessment will consist of two linked components:
Assessment 1: Research Log (30%)
Learners will produce a research log documenting their investigation into a selected      filmmaker from an underrepresented national cinema. The log will include evidence of research methods, source selection, contextual understanding and the development of ideas. This assessment provides an opportunity for learners to demonstrate independent enquiry while reflecting on how social, historical and cultural contexts influence filmmaking practices.
Assessment 2: Critical Essay (70%)
Learners will produce a critical essay analysing their chosen filmmaker’s creative approaches and considering aspects such as film language, representation, cultural context and influence. While this maintains the original module’s focus on researching and analysing a creative practitioner, the revised assessment encourages deeper critical engagement by requiring learners to consider how different cultural contexts shape cinematic practices.
The assessment strategy also incorporates principles of inclusive assessment. FE cohorts contain learners with varied educational experiences, confidence levels and support needs; therefore, assessment design should provide appropriate opportunities for all learners to demonstrate achievement. Providing clear guidance, staged development opportunities and regular feedback helps reduce barriers while maintaining academic expectations. This aligns with the Welsh Government’s (2023) Professional Standards for Further Education, which emphasise inclusive practice and supporting learners’ progression through effective teaching, learning and assessment.
Overall, the assessment approach enhances existing provision by maintaining the original focus on research, analysis and communication while broadening the cultural perspectives through which learners explore film. The combination of formative support and summative evaluation enables learners to develop subject-specific knowledge alongside transferable skills including independent research, critical thinking, communication and cultural awareness.
Recommended Reading
The recommended reading has been selected to support learners in developing practical film analysis skills alongside a critical understanding of representation, culture and global filmmaking practices. Resources combine accessible academic texts, film analysis guides and industry materials to support learners with different levels of prior knowledge. 
Bordwell, Thompson and Smith’s (2020) Film Art: An Introduction has been selected as a key resource because it provides a structured introduction to film language and analytical techniques. This supports learners in developing the subject-specific vocabulary needed to analyse cinematography, editing, sound and narrative within their filmmaker research. Corrigan’s (2015) A Short Guide to Writing About Film complements this by supporting learners in moving from description towards critical analysis, which is essential for producing effective written outcomes.
Shohat and Stam’s (1994) Unthinking Eurocentrism: Multiculturalism and the Media has been included because it provides an important theoretical foundation for examining how dominant film histories have often prioritised Western perspectives. Although an established text, its discussion of Eurocentrism remains relevant to the module’s aim of encouraging learners to critically examine whose stories and filmmaking traditions are represented. Morreira et al. (2021) provides a more contemporary perspective on decolonising education and supports the curriculum’s wider aim of questioning how knowledge is selected and valued.
Hayward’s (2018) Cinema Studies: The Key Concepts has been chosen as an accessible reference text that allows learners to independently explore film studies terminology, including concepts such as genre, representation and national cinema. Freire’s (1970) Pedagogy of the Oppressed supports the pedagogical approach of the module by encouraging learners to actively question, interpret and construct knowledge rather than simply receive established perspectives.
Industry resources from the British Film Institute (BFI), including the BFI Diversity Standards (2016) and BFI Screen Culture 2033 (2022), have been included to connect classroom learning with current expectations within the creative industries. These resources highlight the importance of representation, cultural awareness and understanding audiences, which are increasingly relevant skills for future media practitioners.
Additional resources, including filmmaker interviews, film extracts and national cinema case studies, will be provided through college learning platforms to support accessibility and allow learners to engage with a range of visual and written materials. A full list is available in the appendices.
Skills and Knowledge Development
A key area of development is learners’ cognitive and analytical skills. Through exploring filmmakers from different cultural and historical contexts, learners develop their ability to analyse how creative decisions, such as narrative structure, cinematography, editing and representation, communicate meaning. Comparing different national cinemas also encourages learners to question established assumptions about film history and evaluate how social, political and cultural factors influence creative practice. These skills support the development of critical thinking and problem solving, which are important within both creative practice and further study (Bordwell, Thompson and Smith, 2020).
The curriculum also develops communication skills through written research outcomes, group discussions and peer feedback activities. Learners practise articulating interpretations, presenting ideas clearly and constructing evidence-based arguments. Corrigan (2015) highlights the importance of developing structured approaches to film writing and analysis, supporting learners in communicating creative ideas effectively.
Digital literacy is developed using online research platforms, digital archives, film databases and media resources. Learners are encouraged to evaluate the reliability of online sources and use digital tools to support independent research and presentation of ideas. This reflects the increasingly digital nature of the creative industries, where practitioners are expected to research, communicate and produce content using a range of technologies.
The module promotes both collaboration and independence. Group discussions and peer review activities develop confidence in sharing ideas and responding constructively to feedback, while the independent filmmaker research project requires learners to manage their own research process, select appropriate sources and organise their work effectively. These skills support progression into higher education and employment, where autonomy, initiative and reflective practice are highly valued.
Creative UK (2023) highlights the importance of developing a creative workforce that reflects diverse communities and possesses the skills needed to contribute to an evolving creative economy. By engaging with global filmmaking traditions, learners develop a broader understanding of storytelling practices while considering the responsibilities of creative practitioners working with diverse audiences.
Conclusion
Global Voices in Film: Decolonising Perspectives in Cinema enhances existing Level 3 Creative Media provision by maintaining the original focus on research, analysis and communication while broadening learners’ engagement with global filmmaking practices. The curriculum responds to limitations within traditional film education, where Western perspectives have often dominated understandings of film history and representation (Shohat and Stam, 1994). By exploring a wider range of filmmakers and national cinemas, learners develop a more critical understanding of how culture, history and social context influence creative practice.
The module has been designed through constructive alignment, ensuring that learning outcomes, teaching activities and assessments work together to support learner development (Biggs, 1996). It also reflects decolonising approaches by critically examining whose knowledge is represented within curricula (Morreira et al., 2021), while supporting inclusive practice within further education (Welsh Government, 2023).
Although implementation may require ongoing evaluation, including reviewing resources and staff confidence in delivering unfamiliar content, the curriculum provides opportunities for continued development. Overall, Global Voices in Film creates a more representative and engaging learning experience while developing the research, analytical and cultural awareness skills required for progression into higher education and the creative industries.
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Recommended Reading and Resources for
Learners

Global Voices in Film: Decolonising Perspectives in Cinema

Core Reading

Bordwell, D., Thompson, K. and Smith, J. (2020) Filtm Art: An Introduction. 12th edn. New
York: McGraw-Hill Education.

Akey introductory text for developingfilm analysis skilis. This resource supports leamers in
understanding filmmaking techniques including cinematography, editing, sound, mise-en-
scéne and narrative structure, providing the terminology required for analysing filmmakers'
work.

Corrigan, . (2015) A Short Guide to Writing About Film. 9th edn. Boston: Pearson.

This text supports learners in developing critical writing skils. It provides guidance on
analysingfilms, developing arguments and structuring written responses, helping learners
move beyond describing films towards evaluating creative decisions.

Hayward, S. (2018) Cinema Studies: The Key Concepts. 5th edn. London: Routledge.
An accessible reference guide introducing key concepts within film studies, including
representation, genre, spectatorship, national cinema and identity. This resource supports
Learers who are developing confidence with film theory terminology.

Decolonising Cinema and Representation

Shohat, E. and Stam, R. (1994) Unthinking Eurocentrism: Multiculturalism and the Media.
London: Routledge.

This text provides critical perspectives on how Western film traditions have often been
positioned as dominant within global cinema. It supports learners in considering how power,
culture and representation influence whose stories are recognised within film history.
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Industry and Contemporary Resources

British Film Institute (2016) BFI Diversity Standards. Londor h Film Institute.
Available at: https://www.bfi.org.uk/diversity-standards (Accessed: 27 July 2026).

A sector resource exploring representation and inclusion within the UK screen industries. This
helps leamers understand why diversity and audience awareness are increasingly important
‘within creative careers.

British Film Institute (2022) BFI Screen Culture 2033: A 10-year strategy for UK screen
culture. London: British Fitm Institute. Available at: hitps://suw.bfi.rg.uk/strategy-
policy-plan/bfi-screen-culture-2033 (Accessed: 27 July 2026).

This resource connects classroom leaming with current developments within film cuiture and
the wider creative industries.

Suggested Film Case Studies

Learners willalso engage with selected films and filmmaker case studies, including:

anian New Wave Cinema - A Separation (Asghar Farhadi, 2011)
Explores social realism, family structures and cultural context within contemporary Iranian
cinema.

Indian Parallel Cinema - Pather Panchali (Satyaiit Ray, 1956)

Introduces learners to Indian art cinema and alternative approaches to storytelling beyond
mainstream Bollywood.

South Korean Cinema - Parasite (Bong Joon Ho, 2019)

Provides opportunities to explore genre, social inequality and global audiences.

Latin American Cinema - City of God (Fernando Meirelles and Ktia Lund, 2002)

Supports discussion of representation, social issues and filmmaking within different cultural
contexts.





image6.png
Froesionaltandarés (were s tese bing et within the ssson]
Professional Values and Attributes
Value diversiy and promote equality and inclusion

+ Learners explore a wider range of ilmmaking traditions and perspectves.

Encourage earners o take responsbiliy for their learning

o Learners reflect on their own existing knowledge and identify aras or further
exploration.

Professional Knowledge and Understanding
Maintain and develop speciaist subject knovwledge

© The session introduces contemporary approaches o global cinema and film
representation.

Professional Practice
Plan and delver ffective learing experiences

+ A range ofacivtis supports diffeent learner necds and confidence levels.

Use inclusive approaches (0 support part

roup discussion, isualresources and scafTolded activites provide multiple ways for
learners o cngage.

suge Focus suatogy me





imagea.png
Frossonal Sandrds here rs thes beng et wihin the sesion]

Professionsl Values and Aftributes

Promat learning and learner independence
« Learners develop ownership o theie research project.
Professional Knowledge and Understanding

Maintain subject knowledge

« Learners explore advanced film analyss approaches reevan to creative industics.
Professionsl Practice
Use assessment t support learning
« Formative feedback helps earners improve ther fnal written outcome.
Develop learners”critcalthinking
« Activtis encourage cvaluation rather than description.
Lesson Datall
stage Focus swstoqy Time





image9.png
Lesson Plan

Topic i Anatyis Worshop: _Contex, | Clase: UAL restive Medis Levr 3
Bepresentation s Gl Evalustion

Oe: Lengthaffesson 1.5 hours Nomber o udent 16
Resources reqired:

Fim aalyis worisheet

Examples f fimmaker research

Assesiment gidance

Computers with ntermet access
(Oniin im databases nd academic resouces

ot esson
To develo learnrs” ity to ctcally analyse fims within thei clturl and historicl contexts and
apoly analyical sl 1 thel Independent lmmaker resarch projec

Tearing Gutcomes —The Lesmers Showd Be i Tor

‘Apply i analyss tesminology 1o slected flmmater's work.
Ecpiain how cultursl and Wistorclcontext nfuences meanig.
Ealuae the relabity o eserch sources.

Deveiop 3 srucured spprosch or theis writenasessment.

previous student knowledge requied fo the sesion:

Laarners should understand bsic m anguage and have seectedorbegun esearchi
thele ssessment.

——

Aticpated afies T sppcaneT

Leseners may focus on descrbing Fims rather than anslysiog mesring. Modelng anaytcl wilng and
providin sentance starters il supportdevelopment.

Some leamers may siruege Ideniying rellable souces. Tutor guidance on resarch methods wil
supportindependant enqury.





