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ECEY6010
Early Years Curricula 
Part 1: 
The concept of ‘play’ can be very hard to understand suggests Bruce (2005) however, believes that play is a type of action that is taken to learn and gain new skills. In accordance with Canning (2010), Dau (1999) perspective towards the term ‘play’ suggests that it is developed upon how it is perceived. As years go by, recently according with Nahmad – Williams (2012) and Waters (2015), the idea of ‘play’ is still very hard to articulate and is difficult to define specifically due to it being used and thought of in different contexts.  
Although the definition of play is hard to comprehend, in compliance with Bruce (2005) play is one of many human rights that is expressed within the UNCRC and is an important aspect towards children’s learning. According with UNICEF (no date), article 31 embedded within the UNCRC claims and expresses that every child has the right to free time, relax and play, children should be able to participate in activities that encourages and enables them to be creative and learn about their culture.  Play is one of many aspects that motivates and encourages the children’s learning as well as their developmental growth cognitively, physically, emotionally and socially. (Nahmad – Williams, 2012: Welsh Government, 2019).  
To help practitioners with understanding the knowledge and the skills that children need for them to obtain learning, a curriculum can be an effective tool to follow and implement within their practice (Cross and Conn – Powers, 2014). The idea of curriculum or curricula within the early years sector is a structured form of supportive guidance outlining the provision for children’s learning, helping practitioners build upon their practice to provide the best learning opportunities and experiences for children in their early stages of life (GOV.UK, no date). A curriculum is designed to provide practitioners an idea of what to implement within their practice to ensure children's learning and development progression, how children’s learning and development can be gained and the purpose of why those skills are required (Welsh Government, 2022).  Accordingly with Cross and Conn- Powers (2014), a curriculum can offer and guide early years practitioner's ways of teaching, be the providence of effective activity ideas and express how and what supports the children’s learning at the best. In compliance with Welsh Government (2022) a curriculum that is designed for schools and early years settings to support practitioners in helping children learn and develop in the best possible ways can also be useful for the children themselves directly. A curriculum in early years can set children in the right direction in their future life holistically, by helping them gain lifelong skills as well as helping children in learning about themselves, and their own abilities suggests the Welsh Government (2022) in the new Curriculum for Wales: an easy-to-read guide for young people.  
Outlining the provision for children’s learning to support all practitioners within the early years sector within maintained and non - maintained settings in Wales, that has a great emphasis towards an exploratory, self-directed and play-based approach to children’s learning is the Foundation Phase Framework (Waters, 2015: Welsh Government, 2015). According to Canning (2012) self-directed play is where children is enabled to be free in their play as well as have their own control of what goes on during their play experiences. Although, the Foundation Phase Framework is a curriculum that encourages a direction towards a play-based and experiential learning, play has still not been specifically defined it is still very unclear as mentioned before as it does not provide a clear understanding of what the term ‘play’ means within the curriculum itself (Wainwright, Goodway, Whitehead, William and Kirk, 2019).  In compliance with Water, (2015) and Taylor, Rhys and Waldron (2016) the Foundation Phase in Wales was designed and put into action to support children aged from 3 – 7 years and was initiated in September 2010 (Welsh Government, 2015). However, it is now replaced and have transitioned to the Curriculum for Wales from September 2022 claims Welsh Government (2022). The Foundation Phase curriculum suggested by Welsh Government (2015) and Power, et al (2018) has come away from the approach of educating children through the focus on children’s learning outcomes influenced by international pioneers and their theories towards children’s learning and play, in Scandinavia, Italy Reggio Emilia, and New Zealand Te Whariki.  
Accordingly, with Reed and Morrall (2010) the Foundation Phase curriculum in Wales underpinning principles is encouraged through the seven areas of learning. The curriculum for practitioners in Wales was rolled out to support children from 3 – 7 years to help them attain the five developmental outcomes, which are being able to keep oneself safe, being healthy in every aspect, becoming attainable through joyful experiences, and making positive and attain economically formed by Every Years Matters (Beckley, 2012). The main principle of the Foundation Phase encourages an experiential and play based approach towards children’s learning as it values and stresses the fact that children learn best when doing things directly and are physically active within their play experiences (Welsh Government, 2015). Both Canning (2010) and Nahmad – Williams (2012) claims that learning becomes innate within children when they are fully engaged in their play experiences, both children’s earning and play are integrated. Settings that are implementing the Foundation Phase framework within their practices has recognised that children are becoming more involved with their learning experiences than before (Welsh Government, 2015).  
Taylor, Rhys, and Waldron (2016) maintain the fact that the rollout and implementation of the Foundation Phase in Wales were reflected and evaluated with the use of multiple methods to collect data and information, leading the results of the final evaluation report that was published by the Welsh Government to come up with 29 new recommendations that causes changes to the curricula to be made. These recommendations had been identified after a 3-year independent evaluation was in place (Welsh Government, 2015). Welsh Government (2015) suggests that the 3-year evaluation identified the implementation of the Foundation Phase in settings is positively impacting the growth and improving children in every aspect. Therefore, the 29 recommendations that was recognised, have been put in place to further support children in progressing positively further as they go through their foundation phase (Welsh Government, 2015).  
 
According with Welsh Government (2015; 2014) for the development and improvement of the Foundation Phase Framework, some recommendations identified are regarding training. This is because during the evaluation period, practitioners in some settings that took part in the evaluation pointed out that they would like more training regarding the foundation phase as they were confused about how they would implement the Foundation Phase pedagogy a play-based approach throughout their practice (Welsh Government, 2014). As Beckley (2012) pointed out that when the Foundation Phase pedagogy was first introduced, rolled out and implemented within maintained and non-maintained settings, practitioners found that moving away from the formal structured planning to more of a freer structure of planning that promotes a play based and experiential approach challenging. Therefore, regarding the final report of the Foundation Phase, Waters (2015) noted that continuous provision of further training for early years practitioners on the foundation phase is fundamental and should be required more frequently, to ensure children are progressing positively with the supported provided by their educators.  
Some of the recommendations regarding training included statutory training to gain an understanding of the underpinning principles and practices of the Foundation phase, role of the enabling adult in implementing the Foundation Phase pedagogy within practice and how to support children during transitions (Welsh Government, 2014: 2015). 
In accordance Welsh Government (2014) when frequent training was given and are carried out after it had been pointed out during the evaluation period, the emphasis on outdoor learning and first-hand experiences throughout play had grown. Estyn (2010) maintains the fact that with useful training sessions now in place about how to implement the Foundation Phase pedagogy, practitioners are now in a better place in teaching and being an enabling adult when allowing children to learn through their self-directed play experiences.   













Part 2: 
Assessments in the early years accordingly with Professor Donaldson (2015), is a tool that is approached to gain, provide prominent information and offer suitable guidance for future references of children's progression in both their learning and developmental abilities (Welsh Government, 2015). Which is accordingly, in line with the areas of learning (Welsh Government, 2015). In compliance with Sherman, Cross and Vennis (2015), an assessment is also a tool that is used to help practitioners regarding their planning, it helps practitioners to plan effectively and efficiently align with the children's interests and abilities. Also, an assessment tool can ensure effective communication and positive relationships between the practitioner’s and the children’s parents or carers, it enables them to be a part and feel involved in their children’s learning, claims Sherman, Cross and Vennis (2015). Furthermore, it can support children in making progression towards and throughout the whole of their foundation phase at their own rate in accordance with their capabilities and efficient support that is planned and implemented by their educators (Welsh Government, no date). As, according with Power et al (2018) every child is different and is unique in their different and own ways, they may attain skills and learn throughout their foundation phase at different stages and not at the expected time and at a pace that is different to others around them (Welsh Government, 2022). Children’s learning and growth in development develops quite fast and is critical in their first 5 years of life, claims Welsh Government (2023).  Beckley (2012) suggests assessments that are used for the purpose of tracking the progression of children's learning and development is vital, as it helps practitioners build upon their understandings of what works best and the type of practice that is suited when supporting and meeting the needs and interests of children. Method of assessments can also be utilised to support transitioning periods from one year to another, supporting practitioners in getting to know the child, develop an idea of the child’s current progression and to evaluate what practice is required for further positive progression throughout the children’s foundation phase (Beckley, 2012). Undertaking assessments should come naturally within teaching practices, suggests Professor Donaldson (2015). It should be approached to meet the needs of the children that they require, for the best start in life and the best possible start to their journey regarding their learning and growth in development (Welsh Government, 2022), stated within the Assessment arrangements for funded non-maintained nursery setting document. 
One form of arrangement that is developed to support practitioners and for the purpose of attaining important information and to follow children's progression within early years setting in Wales is the Foundation Phase Profile (Welsh Government, 2017). Which is approached in practice through continuous observations (Welsh Government, 2015). Welsh Government (2016) maintain the fact that assessment models is essential to and is from the Early Years Development and Assessment Framework. Accordingly with Welsh Government (2022), the Foundation Phase Profile offers support towards assessing children from the age of 3 years until they reach the end of their foundation phase. This tool has also been developed to guide practitioners when it comes to planning appropriate learning experiences within their practice effectively for the children in their foundation phase, suggests Welsh Government (2016). Evans (2015) claims that the Foundation Phase Profile is a tool that corresponds with the amended areas of learning and outcomes.  In accordance with Welsh Government (2015) the Foundation Phase Profile is divided into two sections the compact and full profile, in which both facilitate assessment of children's learning and development utilising skill ladders through the practice of observing children in their play (Welsh Government, 2022). According to Welsh Government (2015) the compact profile was first in place back in 2015. A compact profile is a short formative start of phase assessment undertaken through the practise of observations in the very early weeks of the children’s reception phase to provide practitioners a baseline of the status of where children are regarding their learning and development stages. (Welsh Government, 2022). It involves four skills ladders that are align with the four areas of learning personal and social, language, literacy and communication, mathematical and physical development (Evans, 2015). Welsh Government (2015: 2022) maintains the fact that a full profile is the profile that is utilised at the very end of the children’s foundation phase, when they reach year 2 and includes assessing children’s progression according to the skill ladders for all the areas of learning and not just for the four listed above. 
Complying with Welsh Government (2022), children’s interactions and responses when socialising, listening and language awareness, awareness of numbers/ shapes/ patterns and physical abilities such as coordination and motor skills are all assessed when undertaking observations in practice throughout children’s play and when a compact profile is implemented within the children’s first six weeks in their reception class or when they are in year 1 (Welsh Government, 2015). 
According to research there are positive and challenging outcomes identified towards the implementation of the Foundation Phase Profile (Welsh Government, 2022). Welsh Government (2022) claims that practitioners positively reflected upon the implementation of this assessment model due to it being practiced through observations which is seen as being easy to implement in everyday practice. According with Welsh Government (2020) observations of children can be undertaken when children have or are developing new skills and knowledge is recognised. Observations enables practitioners understand individual children in depth, learning about their personal interests and experiences through what they can see, suggests Elfer (2005) and responding by planning effectively and efficiently from what has been observed (Giardiello, McNulty and Anderson, 2013). Although, according with Giardiello, McNulty and Anderson (2013) attaining an efficient and accurate observation implemented to assess children’s learning and development can sometimes be challenging. This can be due to training that practitioners may not have had or a lack of understanding of how observations should be taken and utilised as well as the purpose of why children should be observed (Giardiello, McNulty and Anderson, 2013).
This method of assessment the ‘Foundation Phase Profile’ can help practitioners identify early signs that can indicate any learning or developmental delays to ensure that the right support is provided as soon as possible (Welsh Government, 2017: Welsh Government, 2019). Also, it helps learners to establish the starting point of their abilities and where they are developmentally in the four areas of learning (Welsh Government, 2022). Practitioners according with Welsh Government (2022) claims that this tool can support them in the process of getting to the child/ children and has positive opinions on how this assessment can be used to help with setting goals for children and planning for further progression. 
Stated by Welsh Government (2022) practitioners who have utilised the Foundation Phase Profile have identified that they have come across some challenges and pointed out that this method of assessing children’s progress takes a lot of time. In their final report of the Foundation Phase Profile, Welsh Government (2022) claims that the space of the environment was also indicating an issue when assessing children’s progression in learning and development as well as the ratios of children to an adult. Although it has been pointed out as a positive, some practitioners in accordance with the Welsh Government (2022) have also identified that this type of assessment tool carried out through observations cannot sometimes assess some areas of the children’s learning through their play experiences. 
In compliance with Welsh Government (2016) a scoring model of assessment has been designed and is part of the Foundation Phase Profile, to support early years educators understand children’s abilities and progression in the compact profile by them scoring, ranking, making judgements and awarding the outcomes to children according to the areas of learning in the skill ladders that children have so far achieved throughout their foundation phase (Welsh Government, 2017). 

Since the curriculum in Wales reformed from the Foundation Phase to the new Curriculum for Wales in September 2022 Welsh Government, (2022) the assessment arrangements have also been updated and has changed. The new Curriculum for Wales is designed to help maintained and funded non maintained practitioners shape and create their own curriculum for their setting, as well as their own settings assessment arrangements (Welsh Government, 2020). In compliance with Welsh Government (2020) assessment arrangements are designed to support children in their progression from the ages of 3 to 16 continuum as part of the new Curriculum for Wales. In the new Curriculum for Wales the assessment arrangements designed by practitioners are supported by 5 concepts of progression. The first progression step is the improvement in performance, the second is to develop a great deal of appropriate knowledge and skills, the third is to attain understanding of the 5 developmental pathways, the fourth progression step is the improvement of the utilisation of skills and lastly, the fifth progression step is making connections between children’s learning and new ideas, regarding their 5 developmental pathways (Welsh Government, 2023).  Which are developing a sense of belonging, communication, exploration, physical development, and wellbeing (NDNA, 2024). 

Part 3: Playful experiences outdoors regardless of the weather
A Scandinavian saying that was quoted by Alfred Wainwright and many others, “There’s no such thing as bad weather, only unsuitable clothing” that was stuck onto a door had caught my interest. This led me to research and find out about why the outdoors is important for children and why children may not have access to being outdoors. Some of these challenges may include practitioners having a lack of knowledge and understanding of how children can learn and develop in outdoor spaces, or not having the appropriate space can be the due cause (Ouvry and Furtado, 2020). In compliance with Oh (2023), Kiviranti et al (2023) and much other research, bad weather is also perceived as being a challenge to allowing children access and play in outdoor environments that also impacts the practitioner's practices. To put an emphasis and enable outdoor learning in their practices, practitioners should be able to have a good understanding of the outdoor environments and how it can impact children’s lives in positive and different ways so that children can learn efficiently, suggests kiviranti et al (2023).
This quote “There’s no such thing as bad weather, only unsuitable clothing” suggests that outdoor activities and experiences can still be appreciated in all-weather kinds when the appropriate clothing that suits the weather conditions are worn. In her theory, Margaret Macmillan stressed if children do not get the opportunities to play and learn in the outdoor environments because it is raining, snowing, too hot or cold they are missing out on attaining vital learning opportunities that can help them gain the knowledge they need to understand the world they live in, amongst other areas of learning and growth in developmental stages (Ouvry and Furtado, 2020). Elliot (2021) and Kiviranta et al (2023) claims that children’s play experiences are significant to them and that they enjoy playing outside regardless of what the weather is, in all seasons. Children learn and gain more skills outside than they do in an indoor environment as indoor spaces are more restricted regarding the space and an outdoor environment is a lot more spacious. This allows for more free, less directed and unstructured play (Gill and Lucchetti, 2023). 
With this Scandinavian quote in mind and my personal thoughts towards playing outdoors in all seasons of the year, it has influenced me to explore and recognise some activities that can be enjoyed regardless of the weather conditions, as well as the learning opportunities they provide that may not arise when playing within an indoor environment. 
Inspired by the early year's education pioneers, Margaret Macmillan’s and Froebel's theories that highlights the significance of outdoor environments and children’s learning when having access to the outdoors (Ouvry and Furtado, 2020; Watts, 2020), the promotion of outdoor learning has become more apparent in recent years. It is approached through continuous encouragement from previous and present developmental curricula. The Welsh Government (2015) expresses their view towards outdoor learning, stating that a safe organised outdoor space should be seen and utilised as an extra facility that can also promote and help to facilitate the children’s learning. Being out in a safe and well-planned outdoor environment can stimulate different ways in which children learn compared to how they attain their learning within an indoor space (Welsh Government, 2017). Complying with Welsh Government (no date), outdoor spaces can offer children first hand and more active participation in activities than it does when playing in an indoor space. Align with Welsh Government (2015) and Wainwright et al (2019), activities that are experienced first-hand and encouraged through an experiential approach is more likely to be attractive to children, leading them to become engrossed and more involved in their learning experiences. Ouvry and Furtado (2020) suggest playing out in the fresh air is important no matter the weather, and outdoor spaces should be valued by practitioners embracing seasonal changes, viewing them as another way of teaching and learning opportunities that children can gain. Learning in the outdoors can help children become involved and more connected with nature (Welsh Government, no date) as well as themselves, especially in all weather conditions and seasons claims Watts (2020). Being out in the nature can help children develop an understanding about the growth of all living things that are within their surroundings and the world. Exploring out in nature can enhance children’s health and wellbeing as well as their learning, states Kiviranta et al (2023). Outdoor play is one of the key principals of the new Curriculum for Wales and is vital to the children’s period of learning in their foundation phase. 
To help practitioners understand, accept and embrace the different weather conditions and seasons, an example of an outdoor experience that promote vital and different learning opportunities in outdoor environments is explored below, implementing the enabling pathways underpinned within the new Curriculum for Wales. Recognised as practitioners being an enabling adult, being the providence of engaging experiences and effective environments. 
According with Welsh Government (2023), an enabling adult meets the requirements of children’s learning through the implementation of an enabling environment, that helps children become emotionally empowered. To meet children’s learning and emotional well-being needs practitioners are required to be an enabler of efficient learning opportunities. This can be implemented in an appropriate manner in an enabling environment in both the indoors and outdoors through effective planning and activities (Welsh Government, 2023).
Den building could be or is one of the outdoor activities that children experience and participate in. Building a den on a large scale in an outdoor environment that is spacious can encourage the opportunities for children to be physically active and stimulates other creations to be created (Welsh Government, 2014). To build their dens children may often reach out for resources that are natural. Children may use sticks, logs or stones/ pebbles that are found in their outdoor surroundings, which could be used for the foundation or the base of their dens. Building dens out in a space that is unrestricted, children can further enhance their developmental skills holistically and learn how to participate, figure out and deal positively with real life situations within the world they live in, in their future life. 
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