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United Nations Convention on the Rights of the Child (UNCRC)CHANGES IN WALES
Wales has taken the UNCRC into the heart of Government and in 2004 a fundamental change was made to include the UNCRC into all child related and children’s policies as stated by the Welsh Government, (2015). Since 2011, it now holds all Welsh Government Ministers responsible for considering the UNCRC Articles in all changes in Government policy and legislation and to implement them through government programmes. One of the big changes that Wales made in 2001 was to appoint a Child’s Commissioner of Wales, one of the first countries to do so, to protect and safeguard the rights of all children in Wales ensuring that the Welsh Government is committed to upholding the UNCRC (Child Commissioner Wales, 2001).  








A child’s voice is important to be listened to, ultimately, they feel empowered. When given this opportunity their learning and development will flourish and often accelerates (Kanyal 2015).

and it’s influence on Wales and the Early Years
[bookmark: _Hlk500091784]The United Nations Convention on the Rights of the Child is one of the largest documents of Human Rights treaties that has been written (Unicef UK, date unknown) and it was produced in 1989 by the United Nations (Welsh Government, 2015, and Welsh Assembly Government and Save the Children, date unknown). It specifically identifies the rights of all children under the age of 18, giving them protection and a voice within society.    It has been ratified by nearly all countries which means that their Government must adhere to all 54 Articles within the Convention and implement these in practice through policy and legislation (Kenyal, 2014 and Welsh Government and Save the Children, date unknown).  As Unicef, date unknown, suggests, it underpins the fundamental rights of all children regardless of age, race, religion, culture, disability, gender or language. There are 4 key general principles outlined which include 1. Equality and non-discrimination, 2. The right to life, survival and healthy development, 3. Consider what is best for the individual child, and 4. The right of participation, to have a voice and be heard (Welsh Government 2015). 
The UNCRC came into force in the UK in 1992 and has contributed heavily towards the holistic approach that we use today in our education and care system (Nutbrown, 2011). Cathy Nutbrown (2011) goes on to suggest that it is evident in the Early Years Foundation Stage (EYFS) curriculum with reference to the Unique child, with one of its primary goals being to give each child the best possible start in life and the opportunity to fulfil their potential. Along with the implementation of the ‘Every Child Matters’ policies, by putting more emphasis on inclusion, positive relationships and the importance of ‘play’’. However, according to Kanyal, (2014) there is only a brief mention of children’s rights, which is acknowledged in the non-statutory curriculum guidance and is omitted within the statutory curriculum framework, which perhaps leads to a gap in the rights of participation for children which, in turn, could lead to confusion in the implementing of this within education.  







ChilUNCRC ARTICLE FOCUS
ARTICLE 3 The best interests of the child shall be the primary focus of all authorities and organisations, and they shall work towards what is best for each individual child.  
ARTICLE 9 Children should not be separated from their parents unless they are at risk of being mistreated or neglected. They have a right to be in contact with both parents during separation unless at risk of harm.    
ARTICLE 29 Education should develop every child’s personality and talents to the best of their potential, and encourage respect of their parents and of their own and other cultures. 
ARTICLE 31 All children have the right to relax and play and to join in a wide range of activities and to freely participate through culture and arts (UNCRC,1989 and WAG,2015) 




All 54 articles of the UNCRC should be regarded with equal measure, however, there are 4 special articles that are considered as ‘general principles’ and act as the foundations for the other articles of the treaty. These are Article 2 – the right to non-discrimination, Article 3- the best for the child, Article 6- the right to life, survival and to develop, and Article 12 – the right to be heard.ARTICLE 31
This refers to the right for children to relax and play and to join in a wide range of games suitable to their stage of development. A portion of this can be attributed to what a setting can provide in terms of suitable environment for this to be of benefit to a child such as Emily. It should have specific areas of learning to promote development in all areas and take in consideration the holistic nature of a child (Welsh Government, 2015 and 2017). The role of the class teacher is to provide areas for play and areas for quiet reflection time, and also to provide stimulating activities that are relevant to the individual child. Again, this relates to listening to the child and interpreting their needs to achieve the best outcome. This evolves from the positive relationship that practitioners can build with a child (Riddall-Leech, 2008). Looking past the intimate relationship a practitioner can have with the children in their care the Welsh Government must also find ways in which to encourage this and through Government schemes and grants they are able to provide safe areas for children to play, such as public parks and to be active, for example through free swim sessions in local authority swimming pools (Child Commissioner Wales, 2001).  

ARTICLE 9    
Article 9 concerns a child’s right not to be separated from a parent unless it is for the better due to risk of mistreatment or neglect and the right to see both parents during separation unless this may harm the child. In this scenario it was identified that Emily was now living with a Grandparent who was acting as Primary carer due to the illness of the mother. Visitation was in place so that Emily could maintain a relationship with her mother, which professionals recognised as an important one, which can be supported by Bowlby attachment theory, (cited in Nutbrown 2011). However, practitioners were able to recognise that this may be a difficult transition for Emily to cope with and set up the strategies within the setting to further aid this, such as a key worker, social interactions and additional support during child led and adult led activities through play (Riddall-Leech, 2008). Likewise, the multi-agency approach and intervention process through parent involvement, (Nutbrown 2011) co-ordinated by the setting was set up to support both the mum and Gran to build and work on their relationship with Emily with professional support. There are centres such as Pen Green which are an integrated centre which is an example of multi-agency working at it’s best to provide early years education, family services and support and adult education programmes (Pen Green 2016). Through focusing on the community it gives the child a voice and a sense of citizenship through participation (Kanyal 2014), encouraging families to participate in their children’s learning (Pengreen,2016).


ARTICLE 29
This states the child’s right to an education that will develop their personality and talents, encourage them to respect their parents as well as their own and other cultures (Welsh Government 2015). There are a number of ways that this can be achieved. Firstly, by remembering that each child has the right to inclusion and participation, the class teacher and key workers role is to listen to the child and encourage them to grow and develop through a holistic approach (Welsh Government 2015 and 2017). This is supported by the Early Years Foundation Phase framework and many of the 7 core aims can be identified to have their roots in the UNCRC as stated by Nutbrown, (2011). One key idea is that by making a child realise that they have a voice, that they can give opinions on the things that will impact their lives, and it will be listened to will give them a feeling of empowerment. This in turn will accelerate their learning and development encouraging them to flourish as individuals (Kanyal, 2014).  Secondly, the role of the key worker and class teacher is not to pass judgement on Emily and her family but to aid, encourage and support them. As professional practitioners they should avoid their own personal opinions or bias, and avoid any stereotyping which may in turn have a negative effect on the family and the best outcome may not be reached as supported by Riddall-Leech, (2008). Lastly, encouraging a range of activities to cover all cultures within a child’s environment which can be greatly achieved through methods of inclusion which bring the community into the setting and to build a community within the setting through social interactions and core common values. Examples have found to be highly beneficial to the children and also the community shown in the Reggio Emilia approach (Malguzzi, 1996 cited in Nutbrown, 2011).

ARTICLE 3
Let us begin by examining Article 3 in more detail, taking into consideration the scenario of the unsettled child at a Nursery class and the family that care for Emily. As suggested by Riddall-Leech the need for further support for Emily and her family was rightly recognised by the class teacher and LSA/key worker. They had a professional responsibility to investigate further and by following the UNCRC Article 3 to work towards what they considered to be best for the child (Welsh Government 2015). In this case it was to initially to help Emily with her separation anxiety by building on positive relationships within the school setting and to meet her emotional needs (Bowlby, cited in Riddel-Leech, 2008) This was done by recognising the benefits of a key worker system, argued by Elfer et al. (2003) cited in Nutbrown, (2011) to be overwhelming and should not be avoided. This will encourage Emily to develop a close emotional bond and build trust and become more secure, and to implement that through getting to know the child and listening to her likes, dislikes and following gestures and cues by building on the relationship with the child. This can be developed through play and activities encouraged by the zone of proximal development and social interactions (Vygotsky, cited in Riddall-Leech, 2008). Arguments suggest (Moran, Jacobs, Bunn and Bifulco, 2006) that a multi-agency approach and parental involvement (Nutbrown, 2011) is needed to work towards what is best for a child and there is now a strong Government policy to work in a multi-agency method known as the Social Services and Well-being (Wales) Act 2014 which came into force in 2016 (Drakeford, Welsh Government, 2015). The teacher was able to extend this through communicating with other staff members, agencies outside of the school team, (health visitor) and communicating with the parent or carer, in this scenario, a grandparent. Best practice is through both formal and informal talks, as suggested by Nutbrown, (2011) keeping in mind the benefit of early intervention and parent involvement to realise the best outcome for the child. Studies by Bronfenbrenner, (1974) cited in Nutbrown, (2008) support this proving a better long-term impact which is why a parent class and family centre for extra support was suggested. 
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