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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the role of a constable.

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.


1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In this task I will be choosing to focus primarily on strategies in relation to mental resilience and stress, though some consideration will be given to the physical element as well. To structure the analysis of my experience, I will be using Jay and Johnson’s model of reflection, which consists of three parts: descriptive, comparative, and critical reflection. (Jay et al, 2002, pp.77-79).

I will begin with ‘descriptive reflection’, by setting out how I am interpreting the terms ‘resilience’ and ‘stress’, setting out clear parameters of the problem I am seeking to resolve. For this task, I will be defining ‘resilience’ as “positive adaptation […] despite experiencing adversity” (Herrman et al, 2011, p.258). It should be understood that this definition was developed specifically for mental resilience, but I will also be broadly applying it to physical resilience. I will be defining ‘stress’ as the “response that organisms mount to nonspecific demands, including both negative challenges […] and positive challenges” (Giudice et al, 2018, p.1019, and Selye, 1976, p.74).

In relation to stress and resilience, I will analyse and compare two coping strategies that I implemented during training. The first is the use of regular exercise, and the second is the use of frequent socialisation outside of the workplace. I will do this using my initial training period since my attestation as a police constable as a frame of reference. This will form my ‘comparative reflection’ (Jay et al, 2002, pp.77-79).


I chose to use regular exercise to build resilience and minimise stress for two main reasons; the first is that exercise is understood to have significant mental benefits, and the second is because of the obvious benefit of building the physical fitness required for the role of police constable. I will discuss both these benefits in turn.

Note that I am using ‘exercise’ to refer to everything from long distance runs to fifteen-minute walks, both of which I incorporated over my initial learning period. I found that the intensity or length of the exercise was far less important than its frequency.

Regular exercise has been suggested to have a causative link to a reduction and prevention of stress (Jackson, 2013, pp.14-19, and Mikkelsen et al, 2017, pp.48-56). This has become more apparent in studies focusing on the recent Covid-19 pandemic, where forced isolation made mental health significantly more apparent (Elliott et al, 2021, pp.1234-1246). However, it should be noted that while this link between exercise and stress-reduction is widely supported, it has not been definitively proven. At least in my experience though, I found that on days where I exercised, I was significantly calmer and happier than on days where I missed exercise, whether due to fatigue or time pressures.

My use of exercise had the additional benefit that physical fitness is a requirement for the role of Police Constable, not only in relation to the regular fitness assessments that took place in training, but also in terms of having the necessary physical ability for the position. The role of Police constable can be a physically demanding one and requires a certain level of fitness (College of Policing, 2021). By maintaining a high level of physical fitness, I was able to not only capitalise on the mental benefits of physical exercise, but also alleviate the stress I was experiencing about my readiness for the role of a Police Constable, and give myself confidence in my physical capabilities and readiness for the role.

Aside from being beneficial in terms of mental resilience and stress relief, as well as preparing me physically for the role of Police Constable, my incorporation of exercise into my daily routine also allowed me to build up the physical resilience needed during my training period. While physical stress was not especially prominent in my initial training, this benefit became particularly apparent during and after my officer safety training course. This part of the training took place over a four-day period and was very physically intensive.

I found that the physical resilience developed by my regular exercise not only helped me complete this phase of my learning, but also meant that my recovery from the physical stress of the course was much faster, allowing me to be in an appropriate condition to learn in the week that followed.

The second method I used to develop resilience and relieve stress was frequent socialisation, and this occurred initially as an unplanned benefit of my regular exercise. One of the ways in which I motivated myself to exercise frequently and regularly was by joining a running club. As well as helping me maintain a structured routine and good exercise habit, this had the extra benefit of regular socialisation outside of the workplace, which I found particularly beneficial because I was living on my own at the time (Saeri et al, 2017, pp.365-374).

It is important to note that I was already implementing socialisation within the workplace simply due to the nature of being in teams during training. Therefore, I am not judging the effectiveness of socialisation as a whole, but rather socialisation outside of the working environment.

I am aware that both the above methods do have one clear drawback, which I will address briefly. Both the use of exercise and socialisation obviously require a reasonable amount of time. This takes away time required for study in a learning environment, potentially leading to further academic or deadline pressures. This risks an increase of stress – precisely what I was seeking to avoid. Furthermore, the use of extra-curricular activities if incorrectly implemented risks becoming a method of procrastination rather than a productive use of time (Svartdal et al, 2018).

However, I believe I was able to reduce – if not completely negate – this issue by performing exercise and socialisation simultaneously, thus effectively halving the time taken. By incorporating socialisation into my exercise routine, I was able to make a more efficient use of time, as opposed to dedicating separate amounts of time to both exercise and socialisation.

A comparison of the two coping strategies discussed above is somewhat difficult, considering I implemented them simultaneously. The positive effect of one could easily be misconstrued as being caused by the other.

However, I would say that in my experience exercise was the more impactful method. This is because I was already performing frequent socialisation in work, and therefore the effect of further socialisation was less notable than the impact of frequent exercise, as I had been doing very little frequent exercise prior to attestation.
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider the use of effective communication skills that you used within the incident.

Reflecting upon your incident, critically evaluate any theories or models underpinning the causes of conflict within policing interventions. (Examples would include, Betaris Box, The Drama Triangle). 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

For this task, I will use the Gibbs reflective model to analyse the incident (Gibbs, 1988, p.49). The incident that I will be discussing is significantly more complicated to analyse than my experience in task one, hence why Gibbs’s more detailed model is better-suited here than Jay and Johnson’s model that I used above (Jay et al, 2002, pp.77-79). Gibbs’s model breaks the reflective process down into the following stages: Description, feelings, evaluation, analysis, conclusion, and action plan (Gibbs, 1988, p.49). The other reason I chose the Gibbs model here is that it is loosely comparative to the National Decision Model (College of Policing, 2014). The National Decision Model is the standard method used by police officers when making decisions, and it is the method I used throughout this incident – therefore, it provides a useful parallel to the Gibbs model when analysing my actions throughout the incident.

I shall begin with the ‘description’ section of the Gibbs model, by outlining the incident that I will be assessing as my frame of reference for this task. This incident was in relation to a ‘999’ emergency call made to police about an incident of criminal damage and possible domestic assault. By the time I arrived with my tutor, the offender had already been arrested, but it had been decided that he would need to go to hospital in the first instance due to certain injuries he had sustained. The offender was with two police officers and several members of hospital staff outside the hospital when we arrived.

I was informed that the offender had sustained injuries during the original incident for which he had been arrested, and that this was why he had been taken to hospital rather than custody. I was also made aware that the offender was possibly suffering some form of mental health crisis. Due to this, and to the serious nature of the offender’s injuries, the offender was conveyed into the hospital and given medical treatment. Throughout this process, my tutor and I remained with the offender as he was still under arrest.

The social context for this incident was primarily dictated by the offender’s mental health. While the terms ‘mental health’ or ‘mental health crisis’ are often so broadly applied that they have little practical meaning outside of a strictly medical context, in this context I could see very quickly that the offender was having a severe mental health episode, referring to people or features that weren’t in the room, and claiming that I had shot him – despite him not having any such injuries, and the fact that neither I nor any other attending officers were carrying a firearm. Due to this, I was aware throughout the incident of the social context that someone struggling with mental health would potentially be more difficult to communicate with (Milton et al, 2018, pp.357-368).

There were not any cultural, ethnic or language issues present in this incident. However, the offender frequently claimed that my colleague and I were racist. It should be noted that the offender, myself, and my colleague are all the same skin-colour – this therefore made me further aware of the offender’s potential mental health, particularly because there were no signs of him being under the influence of alcohol or drugs. Similarly, there were no language issues in terms of myself and the offender speaking a different language. The offender spoke English to a high level of fluency, and in fact when he was speaking to myself and others, he was very coherent. However, he often didn’t respond to questions with words, instead either grunting or yelling incoherently. He also at one point accused me of speaking in different languages to try and confuse him, which I didn’t do. This again made me aware of the importance and difficulty of clear communication when dealing with someone in a severe mental health crisis.

In terms of the legislative context, I initially considered section 136 of the mental health act, due to the offender’s apparent mental health crisis (Mental Health Act, 1983). This legislation did technically apply here, as the offender was in a place of safety while apparently suffering from mental disorder, therefore giving me power under section 136(1)(b) to keep the offender in that place of safety or move him to another. However, as the offender was already under arrest and at a hospital, I felt that the use of section 136 was unnecessary here.

The other legislation I considered throughout this incident was whether the power and necessity for the arrest of the offender still applied. The power of arrest carried out by another officer prior to my arrival was conducted under section 24 of PACE (Police and Criminal Evidence Act, 1984). From the arresting officer’s explanation, I was satisfied of the legitimacy of this arrest, but I also had to constantly consider whether there was a continued necessity for the offender’s arrest, in order for the arrest to be lawful. For the duration of my interaction with the offender he frequently acted in a way that risked harm to himself and others – even though this sometimes seemed unintentional – and therefore I was satisfied that the necessity for his continued arrest was to “prevent the person in question […] causing physical injury to himself or any other person [or] suffering physical injury” (Police and Criminal Evidence Act, 1984, Section 24).


In terms of the communication skills used within this incident, effective communication was made difficult by the offender’s mental health as discussed above. Throughout the incident I used multiple methods of communication, to varying levels of success. However, prior to this I had to consider my aims in relation to this incident, so that I knew what points I was trying to communicate, and what I needed others to tell me in return.

My primary concern in this incident was the safety of myself, the subject, and my colleagues. When I arrived at the hospital – in relation to a separate matter – the subject was outside the hospital, and he was on the ground thrashing violently. This posed a clear risk of injury to all involved.

Due to these concerns my initial aim was to get the offender inside the hospital where he was in a cleaner, safer environment, and where his injuries could be assessed. This required communication with the other officers present, along with the medical staff.

My next concern was the gathering of information. Due to the difficulty of communicating with the subject, especially in a situation where he was likely to feel threatened and alarmed, I relied more on communication with my colleagues and hospital staff than with the subject at this stage. This required firm, direct communication as it was difficult to be heard due to the offender shouting, along with other officers and hospital staff all talking to each other as well. This communication was particularly important as I had not originally been attending the hospital in relation to this incident, and therefore had no prior knowledge of the incident. Therefore, it was crucial for me to communicate effectively with others to establish a course of action.

Communication in this incident was particularly difficult because the offender was seemingly hostile towards police in general – from my first interaction with him, he displayed a dislike of me due to my role. This meant that my first attempted communicative skill of rapport-building was far less effective than I had intended, because the offender already had negative rapport with me due to my job.

Throughout the incident I found that verbal communication was not particularly effective due to the offender distrusting or simply not understanding what I was saying. I found active listening to be similarly ineffective, due to the offender often rambling nonsensically, and not listening to any response I made. I also made use of the College of Policing method known as the ‘five step appeal’ (College of Policing, 2020). This consists of a simple, reasoned, personal, and final appeal, followed by action – including use of force. I used this frequently throughout the incident, but I found that the offender refused to respond to the appeals, and therefore I ended up having to use force anyway. However, I did find this process beneficial due to how it made my colleagues aware that I was intending to use force. The ‘final appeal’ uses words to the effect of ‘is there anything I can reasonably say or do to make you comply with my request’ (College of Policing, 2020). Because this statement is easily recognisable, it served as an effective communication to other officers of my intent to use force, even if the communication to the offender was ineffective.

While the above methods were mostly ineffective, at least in terms of communicating with the offender, I found that non-verbal communication such as non-aggressive body language, giving the offender space where practicable, and even something as simple as sitting down rather than standing, was highly effective in making the offender calmer less hostile. This method was useful not only because of its effectiveness, but because it required little effort on my part, making it efficient.

In relation to this incident, I will discuss two main theories underpinning conflict. The first is the Betari box model (Wall, 2019, pp.143-162). In relation to this incident, the model indicates that my attitude affects my behaviour, which in turn affects the subject’s attitude and his behaviour, which then feeds back into my attitude, and so on. This can be seen in this incident because of the subject being immediately hostile towards me due to their dislike of the police. Their attitude – a distaste towards my role as a police officer – influenced their behaviour – a resulting hostility. This in turn influenced my attitude, meaning that I became more likely to be hostile with the subject, and therefore my behaviour was focused more on escalation rather than de-escalation, as I will now discuss.

The second theory of conflict causation I will discuss is the idea of escalation. This played a key part in this incident, and often fed back into the Betari box effect. The behaviour of the subject often escalated without warning, varying between the different “primary conducts” of compliant, passive resistance, verbal resistance, active resistance, aggressive resistance, and aggravated resistance (Ministry of Defence, 2021).

The inconsistency of the subject’s behaviour meant that I had to remain constantly aware of the possibility of escalation and attempt to manage it where possible. This was useful in terms of not allowing escalation to get out of hand to the point of being disproportionate.

The obvious method to deal with escalation is a de-escalatory approach (College of Policing, 2020). I attempted this initially, and it seemed effective at first, but the subject would always return to a hostile state after a short period of time no matter how calm he might have seemed. This renewed escalation often had no obvious cause and meant that de-escalation was only temporarily effective at best – and often it wasn’t effective at all.

A further point of failure of the de-escalation approach was that due to the significant amount of effort this approach took, and the short-term nature of its results, it was not efficient in this scenario. Furthermore, its ineffectiveness ended up making me frustrated due to the large amount of time being spent for little progress. This negatively impacted my attitude and behaviour, thus also deteriorating the subject’s attitude and behaviour as per the Betari Box model. In this way, this approach was in fact counterproductive in this incident.

However, it should be noted that the failure of the de-escalation approach was due to specific factors of this scenario – namely, the subject’s mental health and the symptoms thereof. This does not necessarily mean that a de-escalatory approach is ineffective in all scenarios, and in fact I believe that it is generally more effective than most other methods I have mentioned. This is because de-escalation – if effective – is a useful method of countering the Betari box model, or in fact reversing it. While I have so far referred to the Betari box as causing conflict via negative attitudes impacting negative behaviours and so on, the inverse is also true, and can therefore make the Betari Box an effective method of defusing conflict if successful de-escalation is implemented. This is because, by de-escalating my own behaviour, I will de-escalate the offender’s attitude, then their behaviour, and my attitude, and so on. In this way, I believe that where de-escalation is appropriate it is a highly effective method. However, unfortunately it was unhelpful here due to the mental health factors in play.

Overall, I am satisfied in my handling of the incident in so far as I achieved my goal of safeguarding myself, my colleagues, the subject, and medical staff. However, I believe that a more effective use of de-escalation aimed specifically at mental health could have resolved the incident in a more peaceful manner.
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Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident  in which you played a significant role with an offender/ service user/victim and reflect on what happened


	  

Critically explore a policing incident that you have investigated and examine how you dealt with competing issues such as legalisation, social issues, culture and language. 

Consider the victims code of practice and how it was used to support your victim/witness through the criminal justice system during the investigative process. 
 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights.

1750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

For this task I will again be using the Gibbs reflective model to structure my reflection (Gibbs, 1988, p.49). However, for the sake of brevity I will not reiterate the model as this has already been done in the previous task. The incident I will be exploring as an example for this task is a common assault committed by a young boy against another boy of the same age on a public bus – the age will not be specified for purposes of data protection, but it is necessary for this task to note that both the offender and the victim are legally classified as minors, due to their being under 18 years of age (Children Act, 1989). This therefore automatically classifies them as vulnerable persons. The assault itself was reported by the victim’s mother the day after the assault had taken place.

The legislation referring to the offence itself – that being common assault – is very simple. “An assault is any act (and not mere omission to act) by which a person intentionally or recklessly causes another to suffer or apprehend immediate unlawful violence” (Crown Prosecution Service, 2022). While the offence is defined by common law, common assault was also made a summary offence in Section 39 of the Criminal Justice Act 1988 (Criminal Justice Act, 1988).

In terms of social issues to take into consideration, I was aware that while common assault is a summary only offence – and therefore a criminal offence – the standard level of prosecution was not necessarily appropriate in this case due to the age of the offender. However, I was also aware that the victim is of a different religion and ethnic background to the offender, and I wanted to ensure the offender had not been motivated by any of these factors.


A major factor I took into consideration throughout the investigation was the Victims’ codes of practice. These are the 12 rights of a victim to be observed and protected by the Police, and any other organisations that deal with victims of crime, brought into effect in 2021 (College of Policing, 2021). I will not detail each of the rights in this task, but I will reflect on the most relevant ones, and how I used them to support my victim.

One of the most relevant rights in this case was the right to be able to understand and be understood. This was critical because of the victim’s vulnerability as a minor. Due to the victim’s age and difficulties in communication, all contact with him was made in the presence of the victim’s mother. This ensured the protection of the victim, while also helping to facilitate communication, and ensuring the victim felt comfortable. There was a clear language barrier from my first meeting with the victim, partly because he was still young, but also because English was his second language, and his mother explained to me that he had learning difficulties. This became a key consideration for me going forward to ensure that his right to understand and be understood was protected.

One of the main ways I did this was to ensure that any communication between myself and the victim was supportive and personable. I made an effort to ensure that contact was made in person where possible and appropriate, or via phone at the minimum. Due to the serious nature of the offence, the vulnerability of the victim, and the resulting concern of the victim’s mother, I felt that a text or email was not an appropriate method of communication. I felt this because it is a less personal form of contact, and would potentially make the victim feel like they weren’t being properly listened to or supported. It would also risk the victim not fully understanding what I was trying to tell them. On one such visit to the victim his mother commented on this point, saying that in the past police officers had made contact via text or phone call, and she had found that it was significantly more difficult for the victim to understand what the officers were saying. For me, this feedback has reinforced the importance of understanding a victim’s needs and ensuring that any possible steps to support the victim are taken.

Another key right contained within the victim’s codes is the right to have a crime recorded without unjustified delay, along with the right to be provided with information when reporting a crime. To this end, I took a first account from the victim as soon as practicable after being made aware of the incident, in the presence of his mother due to his age. In the same meeting I also gave both the victim and his mother a thorough explanation of how the investigation would be progressed, as well as recording their views on what outcome they wanted from the investigation. They explained that they did not want an arrest or similar action to take place, but instead wanted the offender to understand that his actions were unacceptable, and to appreciate the stress and fear he had caused to the victim. Due to this feedback, I ultimately resolved this incident by means of a Restorative Approach.

The Restorative Approach requires significant investment from the victim. It is also very important in a restorative approach that the victim understands the approach can only go forwards with their consent. If the process is not explained sufficiently, there is a danger of the victim feeling that they must take part in the process, which can be counterproductive in the case of a restorative approach. If the victim is vulnerable, as in this case, then contact with the subject may be harmful for the victim – and such contact is often incorporated into a restorative approach.


Another right from the Victim’s codes is to be referred to services that can support the victim. To this end, I conducted an initial victim’s needs assessment in my first meeting with the victim, concluding that he was vulnerable due to the factors mentioned above. Based off this assessment, I submitted referrals on the victim’s behalf, both within my police force and to external partner agencies, including a referral to the Victim Focus charity, and a public protection notification (PPN). The PPN was particularly effective here as it is shared to other partner agencies, affording the victim more support than can be provided by just the police.

The victim’s codes also set out the right to be provided with information about the investigation, and the right to be given information regarding the outcome. To this end, I made sure to provide consistent contact to the victim, ensuring that he always felt supported and up to date throughout the investigation. I also ensured that the victim had appropriate points of contact in relation to any queries he had regarding the investigation. This was particularly important as the investigation took a significant length of time due to evidence gathering, particularly from other agencies regarding CCTV. Therefore, I regularly updated the victim to explain why it was taking so long, and to ensure that they didn’t feel like they had been abandoned.

The final right included in the Victims code is the right to complain, and this is something I made sure to explain to the victim and his mother. I was confident that I had adhered to the victim’s codes throughout the investigation, but I was also aware of the victim’s vulnerability and additional needs regarding an investigation, and wanted both him and his mother to be aware that they could complain should they feel I had failed to meet those needs.

Throughout the investigation I also considered whether I was acting within accordance of human rights and the policing Code of Ethics (College of Policing, 2014). While many of these principles are reinforced by the victim’s codes of practice, it was also particularly important when I was dealing with the offender, who was also vulnerable due to being a minor. The code of ethics is a policing guideline that acts as a framework for all decisions made in policing, ensuring that the rights and needs of all persons are respected, and keeping all actions of Police Officers accountable and legitimate.

Human rights are of course crucial for a Police Constable to have a clear understanding of, due to the extraordinary powers that can be exercised by a Police Constable (Human Rights Act, 1988). These can at times give a police officer the power to take away a person’s human rights in some manner. Due to the potentially harmful nature of these powers, it is fundamental that a Police Constable understand what human rights they may breaching, why they are being breached, and whether they are breaching them legitimately and proportionately. This can be ensured by ensuring that all actions are in adherence with the pneumonic JPLANE:
Justifiable
Proportionate
Legal
Accountable
Necessary
Ethical
It was not necessary for me to use any such extraordinary powers during this investigation. However, it was still critical to ensure I acted in accordance with the human rights when dealing with both the victim and the offender.

The offender came from a completely different background to the victim, and as such had different needs that I had to be aware of. Due to his age, vulnerability remained a factor, but while learning difficulties and language were not an issue here, there was added difficulty due to social and cultural issues. The offender came from a poverty-stricken background, and due to their community had a significant distrust of police. From my first interaction with the offender, he assumed that I was his enemy, and that my only aim was to find a reason to arrest him.

It took a significant amount of effort to help the offender understand that, while of course a police officer acts in the best interests of the victim, that does not necessarily mean that they must act against the needs of the offender. I had to make it clear to the offender that my job as a Police Constable is to protect the ethics, equality, diversity and human rights of all persons, not just victims of crime. This was difficult to communicate due both to his distrust of police, and due to age.

Overall, I am satisfied with my actions in regards to the treatment of both the victim and the offender in this case. I observed the victim’s codes of practice, ensuring that the victim was supported to an appropriate level according to his vulnerability, while also ensuring that I accounted for the vulnerability of the offender, and acted in reference to the human rights and police code of ethics.

WORD COUNT: 1773







Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess your role during a police investigation where you played a significant part with an offender/victim and reflect upon what happened. 

Reflect upon your use of the National Decision-Making Model and the Code of Ethics and review how this impacted upon your decision making and use of discretion within the investigation. 

Critically review your responsibilities regarding the provision of CPIA when conducting this investigation. 



1750 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In this task, the incident I will be using as an example is an incident which has not yet reached the conclusion of its investigation, and therefore certain elements of the process and responsibilities of the CPIA have not yet been carried out. However, I will explain the process that I will be going through to bring this investigation to its conclusion.

Prior to explaining the incident, I will first outline the phases of an investigation and provide a brief explanation of each, so as to provide context to the process and the actions taken in each phase (College of Policing, 2023). The first investigatory phase is the ‘instigation’. This is carried out by the person receiving the report of an incident and includes initial gathering of information, as well as ensuring the report is properly recorded. The ‘instigation’ phase will also typically involve a ‘THRIVE’ risk assessment (College of Policing, 2021). This identifies the threat, harm, risk, investigation, vulnerability and engagement involved in an incident.

The second phase of an investigation is the initial investigative actions, followed by an evaluation of the investigation up to that point. This will be discussed in more depth in relation to the example incident.

The next phase is then suspect management. This has been particularly important in the incident I will be discussing as it is being resolved via an out of court disposal, namely a conditional caution, and therefore it requires active engagement from the offender.
The following stages of evidential evaluation and case file progression will not be relevant in this case due to the use of an out of court disposal, but I will briefly outline them here.  The stage of evidential evaluation consists mainly of assessing the strength of the evidence that has been gathered, and whether it is strong enough to provide a sufficient case against the offender. Case file progression then occurs if the case is being progressed to court.

The final stage of the investigation process is the determining of the criminal justice outcome that will be used. In the example I am using, this will be an out of court disposal.

The incident in question was a section 5 breach of public order – causing harassment, alarm or distress (Public Order Act, 1986). This incident involved multiple offenders, witnesses, and officers, and therefore an effective management of the investigation was critical due to the large number of involved persons. The incident began following an investigation into a separate matter by two other officers in a residential area. When neighbouring residents saw police in the area, they came out in large numbers, and this led the two officers originally attending to request further units. This is the point at which I became involved in the incident. 

The aim of my initial investigation in the short term was simply trying to establish what had actually happened, and therefore what needed to happen next for the investigation to proceed. Upon arrival I could see that none of the gathered members of the public were being physically aggressive, but multiple persons were shouting and swearing, constituting a Section 5 Public order offence (Public Order Act, 1986). My tutor and I were not the first officers on the scene, and therefore my immediate objective was to gather information from other officers and from the public. However, this initial investigation was made extremely difficult due to simultaneously managing public order, updating the control room, and explaining the situation to other arriving officers, all while making sure I kept myself and my colleagues safe in a potentially hostile situation.

It is in this respect that I applied the National Decision Model (NDM) (College of Policing, 2014), and I found it to be highly beneficial in terms of dealing with such a complex incident. The NDM provides a blanket framework to be applied to all policing incidents and decisions. It is presented as a cycle, designed to be used multiple times in the same incident, and revolves around the Code of Ethics as a core principle (College of Policing, 2014). The NDM is most useful in its ability to provide a simple approach to incredibly complicated situations. When dealing with the multiple factors that arise in a police investigation, it can be very overwhelming without an appropriate structure.

The phases of the NDM are to gather information and intelligence, assess the threat and risk and develop a working strategy, consider powers and policies, identify options and contingencies, and finally to take action and review (College of Policing, 2014).

In reference to this incident, I had already started the first stage – gathering information – prior to my arrival at the incident. I learned from the officers already present that there were a large number of members of the public outside, that none were physically violent, but that multiple persons were being verbally aggressive towards officers. I also learned from the control room that the location of the incident was known to be a potentially volatile area, and had been the site of other similar incidents in the past. Upon arrival this information gathering continued, as I spoke to the officers already present, and the more approachable members of the public to form an understanding of the incident.

I then began to assess the risk and develop a working strategy. It was clear in this incident that the main risk was posed by having so many people – some of whom were verbally aggressive – outside in the street. Therefore, my initial tactic was to try and persuade people to go back inside into their homes. However, I found that due to the chaos of the incident, and the present hostility towards police, very few of the assembled people were willing to comply. In light of this, I identified that in terms of powers and policies, I had powers to arrest some of the more verbally aggressive people for section 5 public order. However, this was not a suitable option at first as there weren’t many officers present compared to the number of offenders. In light of this, I liaised with the other attending officers in separating the most verbally aggressive offenders from the crowd, affecting arrests against them, and getting other officers to transport them away from the location. I then found that once this was achieved, the less aggressive offenders started to calm down, and the situation was able to be defused without further arrests.

The use of discretion by myself and the other attending officers was vital in the resolution of this incident. The importance of discretion in policing was highlighted by the Scarman Report (Scarman 1982). This highlighted that due to the infinite possible scenarios that can occur in policing, and the broad variety of occurrences police deal with, no single framework can provide sufficient guidance in responding to all possible incidents. Discretion provides the necessary freedom for officers to adapt their approach within a rigid structure such as the national decision-making model. In this way, police can respond in an appropriate way to all incidents, while remaining both adaptable and accountable.

In this incident, the main way discretion was exercised was in deciding which persons to arrest, and which to simply caution. This decision was made in reference to a number of factors, all considered via the NDM. I judged whether each arrest I made was appropriate, safe, and in the public interest, along with whether there were enough officers and vehicles on scene. Without the use of discretion, I would have had to arrest all offenders present, which would have disproportionate and dangerous.

I then exercised further discretion in my decision to resolve the matter via an out of court disposal, rather than charging each offender.

As can be seen from the above incident, discretion and the national decision-making model frequently cross over. The factors I had identified via the national decision-making model influenced my use of discretion in not arresting certain persons, despite my having a legitimate legal basis to do so.

Due to the chaotic and unpredictable nature of this public order incident, the initial investigation was particularly difficult to manage, but also especially important. In regards to the Criminal Procedure and Investigations Act, while it covers far more than response Police Officers, in relation to my role it dictates the management and handling of information collected in relation to a police investigation (Criminal Procedure and Investigations Act, 1996).

The CPIA categorises all information gathered by police as evidence, unused material, and non-relevant material. Evidence applies to any material that is used by the prosecution in court. In this incident, as Section 5 public order is a police-evidenced offence, the evidence was primarily statements from officers and body camera footage. Due to the large number of officers involved, the main task here was ensuring that all officers who had attended understood that their statements and body worn video would be required as evidential material. Due to statements being easiest when written soon after the incident, the golden hour principles of gathering important evidence as soon as possible were particularly important here (College of Policing, 2021).

Unused material refers to any material that is collected in the investigation that holds relevance but will not be used by the prosecution and is therefore not evidence. This would include police generated data such as call logs. Finally, non-relevant material refers to anything that has been collected by police in an investigation, therefore falling under the CPIA, which is not relevant to the investigation.

This investigation will not reach the Crown Prosecution Service stage – assuming that the out of court disposals are successful – which is where these categories of material are officially applied, but I have still considered them throughout the investigation, in order to ensure that any relevant material is collected and stored correctly.

In this incident, the recording and retaining of material, particularly Body Worn Video, was crucial as it was the only evidence of the offences other than the accounts of police officers. This indicates how important the early phases of evidence collection and investigation are. It is crucial that an investigating officer considers the CPIA all the way through an investigation, even when it might not reach court, in order to ensure all police material and information is processed effectively and legally.

Regarding this incident and the following investigation, I am satisfied with my actions throughout. I feel that I adhered effectively to the NDM, while still exercising discretion appropriately and effectively, and ensuring that the CPIA and investigatory process was adhered to throughout.

WORD COUNT: 1753




Task 5 

Independent Patrol Staus confirmation – equivalent to 1,500

This compilation of this task shall be confirmed by the employer once independent patrol status is achieved.
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