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Part 1 – Literature review

Understanding the regulatory and legal requirements in accommodating additional needs and demonstrating inclusivity within the post-compulsory classroom is a profound exercise in applying educational theory to practice. It transcends the basic adherence to policies, delving deep into the pedagogical and philosophical underpinnings of inclusivity. The University of Wales Trinity Saint David (UWTSD), alongside broader UK and international frameworks, exemplifies this deep integration of inclusivity within educational strategies, embodying a holistic approach to learning that is informed by a diverse array of theoretical perspectives.
At the institutional level, UWTSD's adherence to inclusivity is not merely about compliance with the Equality Act 2010 but a reflection of a broader commitment to the principles of Universal design in learning (UDL) (CAST, 2018). This theoretical framework suggests that educational environments and resources are designed to accommodate the needs of all learners, not just those with specific requirements (CAST, 2018). The University's policies and practices, including its Strategic Equality Plan, are manifestations of this theory in action, illustrating how an institution can operationalise a commitment to inclusivity through anticipatory planning and responsive pedagogy.
UWTSD's approach to curricular and pedagogical modifications aligns with the UDL (Rose et.al, 2006) principles of providing multiple means of engagement, representation, action and expression. This alignment ensures that the University's educational offerings are accessible, engaging and relevant to a diverse student body, fostering an environment where all students can participate fully and authentically in their learning experiences.
The UWTSD Strategic Equality Plan 2020-2024 (UWTSD, 2020) is a comprehensive document outlining the University's commitment to promoting equality and diversity within its community. It sets specific objectives aimed at understanding and addressing the barriers to thriving for various community members, reducing inequalities, promoting safe communities, addressing the gender pay gap, and creating healthy, inclusive learning environments.

These strategic objectives translate into tangible benefits for the student body. The plan's emphasis on understanding and dismantling barriers to participation ensures that all students, regardless of their backgrounds or personal characteristics, have equal opportunities to succeed. By focusing on reducing inequalities, UWTSD demonstrates its commitment to addressing disparities in educational attainment, access to resources, and support for underrepresented groups.
Promoting safe communities is crucial for creating a learning environment where students feel secure, supported, and valued. This aspect of the plan directly impacts students' well-being, contributing to a positive and conducive learning atmosphere (Syukur, 2018). 
Finally, the objective of creating healthy and inclusive learning communities aligns with the holistic approach to education that UWTSD promotes. It acknowledges the interconnectedness of mental, physical, and emotional well-being in academic success and personal development. By implementing strategies to support students' overall well-being, the University fosters an environment where students can excel academically while also growing personally and socially.
On a national level, the Tertiary Education and Research (Wales) Act 2022 (Commission for Tertiary Education and Research, 2022) and the Well-being of Future Generations Act (Wales) 2015 reflect a systemic commitment to educational inclusivity that aligns with the broader socio-cultural theory of education. This theory emphasises that learning is deeply influenced by the context in which it occurs, thus, education systems must be designed to be responsive to the cultural, social, and economic needs of all learners (Vygotsky, 1978). By mandating that educational institutions consider the long-term well-being and sustainability of their practices, these legislative frameworks encourage a holistic approach to education that is attuned to the broader societal context in which learners exist.
Internationally, the United Nations Convention on the Rights of Persons with Disabilities (CRPD) (Abreu, 2022) represents a global consensus on the importance of inclusivity in education, grounding this consensus in a rights-based framework. This aligns with the human rights theory of education, which suggests that access to education is a fundamental human right and that educational environments should be constructed to uphold and facilitate the exercise of this right (Tomasevski, 2004). UWTSD's alignment with the CRPD underscores its commitment to a model of education that is not only inclusive but also deeply rooted in a respect for the inherent dignity and rights of all individuals (United Nations, 2024).
In the practical application of these theories and frameworks, educators are required to navigate the specific needs of learners, ranging from infrastructural accommodations for physical disabilities to pedagogical adjustments for different learning styles and cognitive abilities (Du Plessis and Ewing, 2017). This hands-on application of inclusivity theory necessitates a robust understanding of the diversity of learner needs alongside a commitment to continuous learning and adaptation on the part of educators.
The development of technology in education, particularly accentuated by the pandemic-induced shift to online learning, has introduced new dimensions to the discourse on inclusivity (Sousa, 2021). The digital divide and the need for digital accessibility have become prominent considerations, reflecting a broader understanding of inclusivity that encompasses physical and cognitive accessibility and also technological accessibility (Moore, 2012). This shift underscores the dynamic nature of inclusivity, which must evolve in response to changing modes of educational delivery and the emerging challenges they present (Braat, 2021).
The Professional Standards Framework (PSF) (PSF,2023) is another critical aspect that interconnects with the broader objectives of inclusivity in education, particularly within the context of higher education institutions like the UWTSD. The PSF, developed by the Higher Education Academy, offers a comprehensive set of professional standards and guidelines for educators in higher education to ensure high-quality teaching and support for learning. It is a valuable tool for educators to reflect on their practice, enhance their professional development, and ensure that their teaching is inclusive, accessible, and effective for all learners (Shrives, 2012).
In applying the PSF to their practices, educators at UWTSD can enhance their approach to inclusivity, ensuring that their teaching strategies, course design, and interactions with students are all aligned with the principles of equity and respect for diversity (Walia, 2022). By integrating the PSF standards into their professional development, educators can continuously refine their methods to create more inclusive educational experiences, contributing to broader goals of equity and inclusivity in the post-compulsory education sector.
In conclusion, the regulatory and legal frameworks guiding inclusivity in education, exemplified by institutions like UWTSD, provide a structural foundation for the practical application of inclusivity theories. These frameworks, when viewed through the lens of educational theory, reveal a complex and dynamic landscape of inclusivity that requires a nuanced understanding of diverse learner needs, a commitment to pedagogical innovation, and an ongoing engagement with the evolving challenges of educational practice. True inclusivity, therefore, is not just a legal mandate but a theoretical and practical commitment to creating educational environments that acknowledge, respect, and respond to the diversity of human experience (De Beco, 2022).


Part 2 - Support statements
For the next three scenarios I will be working in within the University of Wales Trinity St David’s. I will be working with BA hotel management students on the hotel and hospitality management degree and adhering to the policies of the University and that of the Welsh and UK Government. 



Support Statement for Efa

Addressing Racial Discrimination:
For Efa, the experience of feeling ostracized due to her race is deeply concerning. Addressing racial discrimination is not only about creating a safe space for Efa but also about setting a precedent that discrimination of any form is unacceptable within the University as stated in the Race Equality Plan (UWTSD,2021). This action is vital for nurturing a sense of belonging and ensuring that all students, regardless of their background, can thrive academically and socially. The University’s commitment to this is evident within the plan which encompasses information from the Race Equality Charter (AdvanceHE, 2024) and Zero Racism Wales (ZeroRacismWales, 2024).
Importance of Sensitivity and Diversity Training:
Implementing sensitivity and diversity training for students and staff is essential in creating an environment where everyone is aware of the impacts of their words and actions. Such training helps in building empathy, understanding different perspectives, and fostering a culture of respect and inclusion (Luiselli et.al, 2021). This is particularly important in Efa's case, where comments and actions perceived as 'jokes' or 'banter' have contributed to her feeling of alienation. By educating the University community, we can reduce instances of microaggressions and create a more welcoming atmosphere for all students.

Impact of a Mentorship Program:
Establishing a mentorship program can provide Efa with a sense of support and community, something she currently lacks. A mentor can offer guidance, support, and advocacy, helping Efa navigate her University life both academically and socially. Initiatives such as the peer assisted learning (PAL) can also empower her to voice her concerns in a safe space, promoting a sense of validation and belonging (UWTSD, 2024a). This programme could not only support Efa, but could also serve as a valuable support system for other students who might feel marginalised or overlooked, creating a source of community amongst the students.
Significance of a Clear Reporting Mechanism for Discrimination:
A clear and accessible reporting mechanism is crucial for addressing concerns promptly and effectively. Identifying the reporting system through student services ensures that Efa can report incidents of discrimination without fear of dismissal or retaliation (UWTSD, 2024b). This reporting mechanism demonstrates the University's commitment to taking immediate action against discrimination, fostering a safer and more inclusive environment for all students.
Alignment with the UK PSF:
Efa's support statement aligns with Descriptor 2 (D2) of the UK Professional Standards Framework (PSF), emphasising the importance of inclusive practice across all educational activities. The initiatives proposed resonate with the PSF's values of respecting individual learners (V1) and promoting equity of opportunity (V2) (Advanced HE, 2023). By adhering to these standards, the University not only supports Efa but also upholds its commitment to excellence in teaching and learning, ensuring that all students are treated with respect and given equal opportunities to succeed.
In summary, the support measures for Efa are not just about addressing her immediate concerns but are also about instilling a culture of respect, empathy, and inclusion within UWTSD. These actions reflect a commitment to upholding the dignity and value of every student, ensuring they have the support and opportunities they need to excel in their academic and personal lives.


Support Statement for Megan

Provision of Counselling Services:
Recognising Megan's mental health needs is a critical first step in supporting her holistic well-being. Access to counselling services offers her a safe space to discuss her anxieties and concerns, fostering her emotional resilience (UWTSD, 2024e). Such support is crucial for Megan, who has struggled with anxiety issues since childhood. Counselling can provide her with coping strategies and tools to manage her anxiety, enhancing her ability to engage with her academic studies and social environments more effectively.
Academic Accommodations:
Providing academic accommodations, like extended time for assignments, acknowledges that students with learning challenges or mental health issues may require different approaches to meet academic expectations. This can be completed through an assessment via student services and ultimately a student support statement (UWTSD, 2024c).  For Megan, who has concerns about concentration and a potential undiagnosed learning difficulty like dyslexia, such accommodations are essential. They level the playing field, allowing her to demonstrate her knowledge and skills without being disadvantaged by her mental health or learning needs.
Dyslexia Assessment and One-to-One Support:
Referring Megan for a dyslexia assessment and providing one-to-one support if needed are crucial steps in identifying and addressing specific learning challenges. Understanding her learning profile can help tailor her academic support, ensuring that she receives the most effective interventions to enhance her learning experience (UWTSD, 2024d).
Small Study Groups and Buddy System:
Integrating small study groups and a buddy system can significantly alleviate Megan's social anxieties. These systems foster a supportive learning environment where Megan can feel more comfortable and less isolated. Megan could attend study skills sessions within the University to offer a more intimate way of studying (UWTSD, 2024c). Small groups encourage interaction in a less overwhelming setting, while a buddy system provides a sense of companionship and support, easing her transition into University life and helping her build confidence in social situations. UWTSD offers peer assisted learning (PAL). PAL is able to create a buddy system with more experienced students creating a supportive network and a sense of belonging which may help Megan at this time (UWTSD, 2024a). 
Regular Check-ins:
Regular check-ins with a mentor or advisor ensure that Megan's support needs are continuously monitored and addressed. These check-ins provide an opportunity for Megan to discuss her progress, challenges, and any adjustments needed in her support plan. They signify the University's ongoing commitment to her well-being and academic success, ensuring that the support provided evolves with her needs. These check-ins will be completed by both the University wellbeing team and her lecturer to offer the best level of support at this time (UWTSD, 2024b).  
Alignment with the UK PSF:
The support measures for Megan align with Descriptor 1 (D1) of the UK Professional Standards Framework (PSF), particularly focusing on using evidence-informed approaches and adapting teaching strategies to meet diverse learning needs (Advanced HE, 2023). This alignment demonstrates the University's commitment to best practices in higher education, ensuring that all students, regardless of their individual challenges, receive the support and opportunities they need to succeed.
In conclusion, the comprehensive support plan for Megan not only addresses her immediate needs but also demonstrates a proactive approach to fostering her academic and personal growth. By providing tailored support, UWTSD is committing to an inclusive educational environment where every student, regardless of their challenges, can thrive and succeed.





Support Statement for Dafydd

Ensuring Physical Accessibility:
Ensuring physical accessibility is fundamental for Dafydd, who uses crutches for mobility. This accommodation helps remove physical barriers, enabling him to navigate the campus independently and safely (UWTSD, 2024d). Providing accessible routes, classrooms, and facilities aligns with the University's commitment to inclusivity, ensuring that Dafydd can participate fully in all aspects of University life without being hindered by mobility challenges.
Provision of Technological Solutions:
Voice-to-text software can be a great support for Dafydd, particularly given his difficulties with typing due to his condition. This technology allows him to articulate his thoughts and engage in academic work more efficiently, compensating for his physical limitations and ensuring that his academic performance is not adversely affected. Such technological accommodations are crucial for levelling the playing field, allowing Dafydd to demonstrate his knowledge and competencies effectively. Dafydd will be referred to student services for an assessment of his technological needs (UWTSD, 2024d).
Accessible Course Materials:
Making course materials available in accessible formats is essential for supporting Dafydd's partial sightedness. This accommodation of needs ensures that he can access, read, and engage with the learning materials on an equal footing with his peers. Accessible materials promote his academic success and independence, reducing barriers to learning and participation (UWTSD, 2024c).
Peer Support Network and Regular Consultations:
A peer support network can provide Dafydd with a sense of community and shared experience, reducing feelings of isolation and enhancing his University experience (UWTSD, 2024a). Regular consultations with a support advisor or a mentor can further empower him, ensuring that his individual needs are continuously addressed and that he has the necessary support to navigate his academic journey.
One-to-One Support and Access to Digital Technologies:
One-to-one support can offer Dafydd tailored assistance, whether it's academic help, technology training, or personal mentorship. Access to digital technologies not only aids his learning but also supports his independence, a value that Dafydd holds in high regard. These measures ensure that he has the tools and support necessary to thrive academically and maintain his autonomy (UWTSD, 2024d).
Alignment with the UK PSF:
The accommodations and support provided for Dafydd are in line with Descriptor 3 (D3) of the UK Professional Standards Framework (PSF), highlighting a commitment to adapting resources and environments to meet his needs (Advanced HE, 2023). This approach underscores the University's dedication to employing effective practices and technologies to support learning for all students, regardless of their physical or sensory challenges.
In summary, the comprehensive support plan for Dafydd is designed to address his physical, sensory, and technological needs, fostering an environment where he can achieve academic success and maintain his independence. By providing these targeted accommodations, UWTSD demonstrates a strong commitment to inclusivity and equal opportunities for all students.
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