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Written Response – A Proposal for a School Community Project.

According to Welsh Government (2016) schools that educationally partner up with the learners’ families and groups in the community will gain key leverage to improve standards whilst gaining a positive impact on the wellbeing of the learners. This is supported by researchers who have reported ‘There is a wealth of evidence which highlight that parental engagement in schooling positively influences pupil achievement and attainment’ (Harris and Goodall, 2008). The proposed project will focus on further supporting the social aspect of learning due to the importance of the progression of the learners through collaboration with their grown-ups, peers, and groups within the community. According to Gray and Macblain (2015. Pp.3), Dewey and Montessori both agreed the importance of the involvement of a learner’s social circle and community in education, moreover that a proactive, child centred, interactive approach best for progression in learning. Bronfenbrenner’s ‘Ecological Model of Individual Development’ suggests learners must interact with and be able to relate to the individuals around them… It is also relevant to consider the influence of the wider community on the learner. Bronfenbrenner’s theory consists of layers named according to the groups of individuals and types of environments that surround a child. One of the layers of Bronfenbrenner’s model the project focuses more on is the Microsystem; the learners will have the opportunity to interact with their immediate grown-ups who Bronfenbrenner believes influence each other and labelled ‘bi-directional influences’. This area of the project will be focused on the positive impact on the learner’s emotional aspect of learning through engagement with their Microsystem. Another layer the project focuses on is the Exosystem the indirectly involved layer of the model where the learners will be interacting with their grown-up’s workplace, businesses, and governing bodies within the community. This will focus on having a positive impact on the learner’s social aspect of learning; where they will be reaching out to the community to support them and their grown-ups in achieving their goal. While the learners are participating in the project the school will be adhering to the Macrosystem of the model by holding honour to the protection of the rights of the learners, in accordance to the United Nations Conventions of the Rights of the Child (UNCRC) (Gray and Macblain, Pp.121-124).
Through broad research of evidence Goodall et al (2011) express even when discarding other contributors focused on improvements in achievement and attainment; the positive impact parental engagement has on a learner’s achievement and attainment far more significant. Therefore, their research may suggest this strengthens the need for the school to provide interventions to encourage family engagement and even more so for those families who struggle to engage with their children’s education. This further supports original research by Harris and Goodall (2008). Oecd (2022) gives weight to Goodall et al’s (2011) research suggesting whether in school; being volunteers or helping their child fundraise or in the home environment; helping their child read or prepare their things for school, parental involvement in the primary years may result in higher levels of proficiency and achievement rates in adult life, moreover how individuals will transition and participate in society. This research supports Bronfenbrenner’s Microsystem layer of his Ecological Systems theory, where the research carried out by Goodall et al (2011) and Oecd (2022) uncovers evidence that may support the importance of the positively influential bi-directional link between the learner and the immediate family. It may seem offering the opportunity of family engagement in the learners schooling environment a positive decision for the progression of the learners. Vygotski and Piaget may agree with this layer of Bronfenbrenner’s model who believed a child’s active involvement in their own learning, however Vygotski may be more likely to support the project due to his emphasis on the positive impact of social contributions in a child’s development as opposed to Piaget’s belief in child led self-initiated discovery (Gray and Macblain, 2015. Pp. 5). Bronfenbrenner’s Ecological Systems theory may link with Vygotski’s Zone of Proximal Development (ZPD) theory. The weakness to Vygotski’s ZPD theory is that it is very misunderstood and appears in a smaller number of pages Vygotski wrote in comparison to other theories. The ZPD boasted levels of potential that a child is achieving, can potentially achieve, and is not yet able to achieve even if supported by a More Knowledgeable Other (MKO); which in terms of this project the learners’ MKO’s would be their grown-ups. Freud would more likely support Vygotski and disagree with Piaget’s belief in self-initiated discovery as he found learners with prior knowledge and parental support more able to complete assigned tasks rather than learners working alone (Gray and Macblain, Pp. 99 – 103). According to Gray and Macblain (2015. Pp. 5) between the ages of 7 – 11 Piaget classed as the ‘Concrete Operational Stage’ where learners can utilise the benefits of the consolidated skills they have built and use logic to think critically, to solve problems by reversing their thoughts. They will then be able to think more flexibly and in a more effective way. It may be relevant to consider that the project will use a mixture of Vygotski’s focused social theory and Piaget focused self-initiated discovery theories as its driving force. The learners’ will be encouraged to use their own initiative and take responsibility for decision making and act upon the decisions they have made creating results from their decisions with the help of their grown-ups. They will be using their own initiative to reach out to the community to ask for the help of local businesses. The learners will be using critical thinking skills to make judgments for effective decision making and may need to experiment to weigh up for the best options. Dewey paid tribute to experimental learning through teacher-child engagement which is like Vygotski’s theory, MKO and the learner working together. This may suggest the learners grown-ups with their own set of constructive, creative talents may be teachers with in their own specialised field, therefore guide and support the learner.
According to Estyn (2020), schools that link with the community have a strong leadership with the ethical values required to provide an inclusive approach to tackling inequity with the drive to succeed at a set challenge. They believe that when planning, family and community engagement must be at the heart of this process being the most vital school improvement strategy for the benefit of the learners’ outcomes. Estyn (2020) suggest when the school interact closely with the learners’ families and the community, the learners will experience an improvement to life opportunities. This would further support the reference made earlier in the paper of the research of Goodall et al (2011) and Oecd (2022), for the learners having a better rate of proficiency later in life due to parental and community engagement in the school environment. It is important to consider any positive impact the project will have on the school. As a result of the learners’ using their initiative to create a plan, then work with their grown-ups to make relevant changes to the school using the community for support bears the question, how will this help the school develop? This project may allow the leaners social and emotional aspect of learning to further develop while the project is on-going, and after the project has been completed. From the developments of the project the whole school will benefit through outdoor learning. According to Thomas and Lewis (2016. Pp 12), there may be strength in the need for access between between the indoor and outdoor space for the developing learner. They believe possibly that a mixture of Vygotski’s social led, and Piaget’s child led theories should be provided to learners daily through ‘experimental, active learning’ with collaborative approach involving adults and learners. Thomas and Lewis (2016. Pp 44-45) express how the outdoors may hold just as importance for a learner’s education as the indoors and how Margret McMillan focused her theory on a garden being a safe space where children can learn through play. Although Margret McMillan was criticised for her theory being based on study cases where children spent too long hours in her school and was compared to being parented professionally. However, Thomas and Lewis express a decline in the development of imagination, problem solving, and independence. The believe schools should implement initiatives that support outdoor learning. Although Montasorri would agree with the concept of learning through play in an outdoor environment learning through practical activities; she seemed to have very little if no emphasis on imaginative play (Gray and Macblain, 2015. Pp40) as opposed to Vygotski’s emphasis on social creative play Gray and Macblain, 2015. Pp98). I would suggest there is a substantial amount of theory in support of a rise in attainment levels, through a development strategy which allows the learners to design a plan, lead their learning with the help of their grown-ups to reach a goal designed by the learner, moreover, collaborate with peers, to ask the community for their support along the journey to reach the same goal. Reaching this goal will allow the whole school to benefit from outdoor learning.
This paper focuses on setting learners’ a challenge where they will engage with their families and the community to create an opportunity for the whole school to improve their outcomes through outdoor learning. During this project the learners will experience positive connectivity, strengthening bonds with their grown-ups on the school premises along the challenge journey, by trying to reach a goal together working as a team improving the social aspects of their learning with their peers and their grown-ups. Setting the learners this challenge, during their journey they will aspire to all the key elements of the National Curriculum’s Four Purposes. The challenge will have a child centred and child’s rights approach; according to the Childrens Commissioner for Wales (2023) a child rights approach is a framework which holds honour to the UNCRC to integrate the rights of every child into the decisions practitioners make and the policies schools create. A child centred approach will adhere to the National Curriculum developed by Donaldson (2015) which seems to be supported by the child rights framework; the Curriculum was created (to name a few) to support the principles of the UNCRC, to provide inclusivity to the diversity of the schools, and to enhance the health and wellbeing of the learners; by giving them an opportunity to invest their learning around what they have true interests in, hence the likelihood of them engaging. Running the project in a child centred way with a child rights approach means the lives of the children involved may improve when prioritising the rights of the child when working with learners and their families; learners will gain key opportunities to showcase their talents and abilities to the school, peers, and their grown-ups allowing them to experience self-worth and achievement. 
Allowing the learners to lead their own project will create ‘Enterprising Creative Contributors’ by applying prior skills and knowledge to create ideas, solving problems when thinking creatively, seeing and taking opportunities, ‘taking measured risks’, take responsibility and enhance leadership skills, enthuse their team, and express their pleas and progress through presentation and media platforms (Welsh Government, 2020). The learners will be allowed to make choices of their own which will encourage engagement and enthusiasm in their own learning (Estyn, 2018). The challenge will create ‘Ambitious, Capable Learners’ of the four purposes who have high standards, ask questions, solve problems, apply their knowledge through different media using different skills, use effective communication, can explain ideas they have created, can use digital technology to communicate, can use numeracy to raise funds, and can research and evaluate their findings. The learners will think morally to become ‘Ethical, informed citizens who take on board others’ views and feedback, use their own values to form ideas and deal with issues, identify their rights and responsibilities, can understand the rights and needs of their peers. The learners will be ‘Healthy, Confident Individuals who have secure ethical values, are building their confidence, resilience, and empathy benefiting their mental and emotional wellbeing, are aware of the impact of exercise and participate in physical activity, manage the risks of the project, form meaningful relationships with their grown-ups, peers, and the community through respect and trust, and ‘face and overcome challenge’. In my opinion at the end of the project the learners will be closer to leading ‘fulfilling lives as valued members of the society’ (Welsh Government, 2020).
According to the Welsh Government (2022) schools strive to develop toward making improvements by implementing strategies with an inclusive approach to the diversity within the school, offering high quality ‘learning experiences’ to achieve the best possible outcomes for each individual learner. To do this schools create a ‘policy for school improvement’ known as a School Development Plan (SDP) where they outline areas for whole school improvements to create positive outcomes for learners. These areas for development may often be tackled by proposing interventional projects specific to the area of need to enhance the learners educational experience, therefore offer more successful outcomes in those enhanced areas (Department of Education, 2015). 
The project I am proposing is called ‘The Forever Forest’ and will focus on my Professional Teaching Experience (PTE) school which I am naming ‘School A’ due to confidentiality and anonymity purposes. Encouraging learners in year 5 and 6 to engage with their grown-ups on the school grounds by inviting them in to design a plan to construct an area just on the edge entering the wooded area. The learners will independently design the area researching forest school areas in other schools, conducting a survey to see the wants and needs of the other leaners within the school, and create invites for their grown-ups to see if they can help them construct the area with them. The learners will communicate with the local authority and local businesses for donations and support avoiding missed opportunity due to the limitations of the school budget. The learners will give regular updates to the school and the community of their progress of the project and show gratitude to their grown-ups for helping them with the project through twitter. The project will run as an after-school club twice a week and be dependent on the availability of staff to learner ratio, all depending on how many learners would like to participate with their grown-ups. It is important that for the learners that would like to participate but their grown-ups are not available to not left out. The writer recommends setting tasks for them to do with their grown-ups at home in their own time to contribute towards The Forever Forest to avoid disappointment. 
The newly constructed area will benefit the whole school with outdoor learning through Forest Schools activities in the confines of the natural environment. The name of the area, ‘The Forever Forest’ will symbolise the meaning of the learning and development that takes place within the area will last forever. Forest school may be supported heavily by Piaget’s focus on child led discovery but also correlate with Vygotski’s focus on social constructivist theory where the learners will be taking risks together (Gray and Macblain, 2015. Pp.5). Learners will have the opportunity to learn through failure, build resilience, gain vital practical life skills, expand their vocabulary through communication whilst building positive relationships with peers. Forest schools will also provide self-regulation for the learners to have positive impacts on their mental wellbeing (Landscapes for Learning, 2022). At forest school it may be a good idea to consider the impact of self-regulated learning for the learners. Self-regulated learning enables a learner to focus on their ability to monitor and control their cognitive performance pre, mid, and post learning episode. Li et al (2018) carried out a case study in China to analyse self-regulation and academic performance. They expressed that performance and self-reflection are key phases in self-regulated learning. This may suggest taking risks at forest schools and on times experiencing failure gives key opportunities to self-reflect on their performance, hence build on resilience and calculated judgement for better outcomes in the future. 
In a forest school area, the learners require the space for plenty of logs for climbing on and under, an area to make a fire, an area to chop wood, space for learners to sit to do arts and crafts, and various other activities that create an element of risk taking and  judgement. It may be advisable to create a smaller version in the playground where learners can learn how to take risks in the outdoor space in smaller groups at a time. Another negative aspect of Forest Schools for some learners is the weather. Some learners cannot perform so well in the colder wetter weather. It is important to make sure learners are aware prior to attending school if there will be a Forest School session in the day, for them so they can pack the correct clothing items for school; this may minimise these unpleasant moments for them but instead they can participate with their peers. Parents may be a little uneasy about the safety aspect of Forest Schools as in the sessions the learners learn life skills using tools, they may not have the opportunity to use out of a monitored environment (Landscapes for Learning, 2022). I would recommend having a safety talk to all learners that attend Forest Schools before every session to outline the importance of safety when working with the equipment used during forest Schools. It may also be relevant to highlight the importance of getting permission from their grown-ups before using any objects that may be deemed unsafe if not monitored by an adult. I would advise a permission slip to be sent to all parents asking for their child to participate in Forest Schools explaining the benefits towards their education. If any parents object, then that learners must not be excluded from the session but not take part in the handling of the equipment. There are other activities that learner could benefit from, for example climbing, and hanging and swinging from trees. Atmodiwirjo (2013) seems to agree with Thomas and Lewis (2016. Pp 12) of the importance of the outdoors being integrated into everyday learning for reasons that he considers to be for the benefits of early awareness and respect for the environment. This may suggest Atmodiwirjo (2013) would support the concept the constructive project and its intended outcome of Forest Schools, as he expresses how having natural and man-made resources available in the outdoor environment may benefit learners that do not have access to these kinds of environments in their daily lives. 
To measure the impact of the project the attendance of the learners and their grown-ups would be a good starting point. The learners will collect data with a collaborative approach from the other learners in the school to gage their wants and needs to reveal if there is enough interest in the need for Forest Schools. The learners will work collaboratively to collect data for and plan their project in teams to gain the same outcome of the shared task set. The learners will then be working collaboratively with their grown-ups to construct the forest area and working collaboratively with the wider community. According to EEF (2023) the impact of working collaboratively has positive effects and can add on five months of additional progress over the period of a year. However, it is important to get the dynamics of the collaboration right. The groups set and the tasks given must be right for the best outcomes. It may be relevant to suggest it may be effective to add an element of competition to the raising of donations from the community as learners may engage more however, this must be monitored, and the goal must be the main objective of the project rather than the competition. The impact can be measured by the progress of the construction of the project. This can be done by monitoring the interaction and team building skills between the learners and their grown ups to complete tasks. It may be positive to create a check out point so before the end of each session the learners and their grown-ups can individually write one sentence expressing what they are taking away from todays session? This may be an AfL strategy that will indicate how the learners and their grown-ups are feeling about working with each other and if any changes need to be made. According to Florez and Sammons (2013) formative feedback allows improvements to learning, and rise in achievement.
From my experience on PTE interventional outdoor projects gave the learners challenged tasks in a wide space which put smiles on their faces. It allowed the learners to make big movements in a space enriched environment. On the whole, daily outdoor learning seemed to have a positive impact on the wellbeing of the learners and the learners seemed to engage and communicate more which may suggest an improvement to their vocabulary. 
The writer has conducted a Strengths, Weaknesses, Opportunities, and Threats (SWOT) analysis. This will allow a full investigation of the project taking view of all positive and negative considerations. The SWOT analysis was credited but possibly not created by Albert Humphery (1960) and used to facilitate strategy by assessing internal and external factors. However, the SWOT analysis tool has been criticised as it is suggested individuals may misunderstand or misuse the output hence, effecting the user’s performance (Teoli and An, 2019). However, the writer is using the SWOT analysis is being used for personal use hence, the outputs will be created by the writer.
Collaboration between the learners, the practitioner, peers, families, and the wider community is a key area of the project. According to (Dropoutprevention.org, 2022) successful outcomes of collaboration between these entities are: sharing the vision of the project, upskilling leadership skills, and inclusion for a diverse culture. One of the biggest obstacles the project can experience is lack of funds which the community may help with if the school shares their vision of the purpose of the project and its intended outcome. The community may provide resources required to make this project a success. According to the NHS (2019) connecting with people, learning new skills, being physically active, and giving to others can have positive impacts on an individual’s confidence and self-worth. The project will allow learners to think for themselves, to overcome challenges and issues they are faced with while they are planning their project. While they are constructing the area, they may have issues with the tools they are using or differences in opinion with their peers or their grown-up’s however, this may lead to critical thinking and problem solving when once solved radiate self-achievement and a boost in self-confidence. The weaknesses the project may experience are lack of staff availability which may mean the time of the sessions could be altered or number of days the sessions are running. This may affect the timeline of the project and any completion date that has been set by the learners. Another weakness is a lack of donations of materials and resources. The learners really need to reach out to the wider community for their support using persuasive language that will capture the empathy of the businesses they are reaching out to. According to Wyman (2017) connecting with businesses in the community to ask for their support in a collaborative group, through social media, newspapers, press release, and persuasive language will allow learners to better understand the purpose of those businesses and what they do for the community. This may suggest that the learners will gain more of an insight about the value of the society and the people in it. Unfortunately, not all families have the time or the want to engage with their children. For these learners it can be very disheartening. There must be a solution for this. The writer suggests inviting members of the community in to do some activities with these learners to gain similar opportunities as the learners whose grown-ups will engage. These learners may experience opportunities that will help them succeed in later life by interacting with businesses (CBI, 2020). The project will give the learners the best possible chance to showcase positive attributes they have been taking from the Four Purposes in the National Curriculum by the entrepreneurial work efforts they have been making whilst collaborating with their groups (Welsh Government, 2020). A vast collaborative experience with their families and the community can encourage resilience and self-confidence with positive effects on their overall wellbeing (NHS, 2019).
To conclude, it is vital to understand the benefits of the learners collaborating and engaging with their peers, families and the wider community; to gain the best possibilities for successful impacts on achievement levels and attainment Welsh Government (2016) (Harris and Goodall, 2008). To support this it is important to create a SDP and to keep trying interventional strategies that encourage family and community engagement with the school for the progression of the learners (Department of Education, 2015). When experimenting with these strategies it is key to keep them child centred with the rights of the child at the heart of the projects (Childrens Commissioner for Wales, 2023). Moreover, to instil as many elements as possible of the National Curriculums Four Purposes throughout to create fulfilling successful individuals (Welsh Government, 2020). It may be useful to consider aspects of both Piaget’s self-initiated discovery and Vygotski’s social collaborative approach to learning when setting projects for the learners (Gray and Macblain, 2015. Pp. 5). It seems to be important for a learner to take risks and face challenge but also important to collaborate and communicate with those around them and in society for a vaster interpretation of the views and knowledge of others, moreover what support they may be able to offer (EEF, 2023) (Dropoutprevention.org, 2022). It is also relevant to consider the impact of the practitioner monitoring the projects for feedback to make constructive adaptions to meet the needs of the learners and their grown-ups (Florez and Sammons, 2013). The writer believes working toward a set goal in collaboration with peers, family, with the support from the community a rewarding challenge that may enthuse learners toward engagement. This project best fits advancing pedagogy: Four Purposes for learners as the learners covered so many aspects of the Four Purposes over the course of the project.
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Appendix.
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· Peer Collaboration.
· Positive impacts on critical thinking, problem solving, and risk taking.
· Responsibility/independence.
· Relationship building with family and community.
	Weaknesses
· Availability of staff.
· Available sponsors for materials.
· Timeline against available hours.
· Negative impact if families will not or do not have time to engage.
· Learners feeling left out if their families are not available.


	EXTERNAL 
(outside the school)
	Opportunities
· Entrepreneurial opportunities.
· Fundraising opportunities.
· Opportunity for learners to engage with the community.
· Opportunity for learners to share schooling experiences with their families.
· Development of the four purposes.

	Threats
· Budget.
· Lack of engagement and support off the families or community.
· Unsuitable amount of space.
· Health and safety.




