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[bookmark: _Toc512377750]Introduction
This assignment will question whether students attending university are adequately prepared for the responsibility and pressures of studying at a higher level compared to A level. The assignment will focus on the change of student expectations over a period of years and what factors have influenced these changes. The transition from A level to universities and how universities are combating the transitions will be discussed with a focus on services that universities offer to help students. The assignment will also focus on the move from pedagogy to andragogy in university teaching and what learning theories and approaches universities can adapt to make the transition to university a simpler transition for students attending their first year at university.
[bookmark: _Toc512377751]Student Expectations
Due to the change in government policies students now must pay for their own tuition fees, the rising cost of fees and students obligation to pay back these fees have led to a change in student’s expectations of university. By doing so students are now seen as partial buyers of universities with a right to demand certain services from the university. Also with the rising cost of fees many students must now work while studying in order to fund their time at university making it a challenge to attend lectures and have the time needed to work on their assignments and exams.  With these challenges universities must change and develop on order to accommodate these students (OECD, 2002) The increasing demands for universities to compete and offer a high standard of teaching and learning they must meet the demands of the students and compete with other institutions to appeal to new students and to achieve a high ranking in league tables across the country. By doing so universities are facing increasing pressure to provide both academically and provide the needs and demands of the students. 
Student’s expectations have changed with the emergent of rising student fees resulting in students having a higher expectation of their learning experience and the delivery of their lecturers. Due to the rising costs of student loans universities tend to ‘oversell’ themselves in order to attract more students. The danger of these marketing strategies give students a unrealistic view of university life and later disappointment in the experience when these universities fail to deliver (James, 2002) With the change of tuition fees students are now expecting a higher quality in terms of their education now that they are required to pay for their own tuition. This adds more pressure onto universities to provide an excellent standard of teaching and meeting student’s expectations.  
Students increased expectations and demands on universities are becoming increasingly difficult for institutions to match the student’s expectations. Studies of adult learners found that these increasing demands on universities to plan around the students commitments becomes increasingly difficult to cater for all students needs and expectations of higher education. (Miyamoto, 2005) In recent years the increase of students attending universities has resulted in a shift from the students having to meet the universities standards to the university having to meet the student’s standards and expectations. This has placed more pressure and demands on universities to cater for all students demands in order to rank highly in terms of academic and student related surveys. 

[bookmark: _Toc512377752]Challenges for Students 
A survey performed by Lowe & Cook (2003) found that 39% of students reported having difficulties with the demand of the work load at university, however these results were found to be varied throughout different faculties. Students studying in the faculty of Science struggles with the pace and the amount of workload which is the highest result for all the students throughout various faculties. (Lowe & Cook, 2003) The results of the study demonstrate that the demands placed upon them in university are now greater due to the increase of students attending university each year and the demands for universities to perform well in student satisfaction throughout each department. 
The transition from school to university and the workload is challenging to new students, in order to effectively balance the transition and the changes that come with these challenges students must learn to effectively manage their time and plan and prioritise the work that they are given. (MacNamara & Collins, 2010) The consequences of not preparing students for the pressures of university work has resulted in students struggling and under achieving due to the amount of workload and responsibilities given to them within their first year at university. The shift from A level to university is a greater difference than first suggested as the teaching methods are different from what students have been accustomed to throughout their time at school. 
Wilson & Child (2017) argues that university students are more supported during their first year as lecturers understand that first year undergraduates are not familiar with the structure of an assignment at university level compared to A level. Therefore university students typically are provided with more guidance compared to A level students throughout their first year assessments (Wilson & Child, 2017) In comparison to other studies Wilson & Child argue that students are provided with more support in university due to facilities offered by universities to provide additional care and support for students during their studies for example study support and support for students requiring additional time and help with their work. 
[bookmark: _Toc512377753]Pressure on Universities 
The change in higher education over the last twenty years has enabled students of all abilities and without the previous knowledge of the subject matter to join the university course. For teachers this change consequently results in some students lacking in terms of basic literacy skills and understanding of the primary course material. Teachers are expected to account for larger classes and it is difficult to sufficiently monitor each and every one of the student’s progress due to the sheer number of students attending university and class size (Ramsden, 2003) In comparison to the intake of students compared to twenty or more years there is an increase of students entering university. The increase of students therefore increase the class sizes for teachers proving difficulty for the teachers to monitor every student’s progress and needs in a larger classroom capacity. 
In the UK the desire for students to progress in a career or gain relevant qualifications for employment purposes ranked highly for UK students overall compared to other countries within the survey while intellectual growth ranked second  (Byrne et al, 2012) The results obtained through this report demonstrates students main focus on attending university by becoming more focused on achieving a degree to progress in a career students may lose focus on other objectives for attending university such as the desire to progress in terms of literacy or developing their knowledge in a certain topic. When attending university students may only see the end goal of their studies not the work that they need to complete and the pressure of achieving satisfactory grades. This may then become problematic during the course of the degree as students struggle with the pressure of the workload that is required to achieve their qualifications for employment purposes. 
Wilson & Child (2017) argue that university students have access to higher levels of guidance throughout their assessments compared to students completing their A levels. However, students still struggle obtaining their desired marks during their first year at university despite the higher level of guidance. This may arguably be due to student’s unwillingness to seek out guidance and feedback from their tutors, or they may still be adjusting to the new form of independent learning in university (Wilson & Child, 2017) Universities offer many services to students in order to support them throughout their studies compared to a school or college setting. However, in order for students to benefit from the support they must first seek out the help. Students may feel anxiety over performing well in their studies or feel that they do not want to be perceived as struggling in their work. 
[bookmark: _Toc512377754]Pedagogy to Andragogy 
A study was performed in a university in order to assess students writing abilities before their arrival at university and again at the end of their university course.  At the beginning 27% of students who performed the test was found to have poor writing skills, the same students were later re-tested later on in their course and found that only 15% of the same students performed poorly. These results show that students writing skills improved throughout their time at university. (Jones, 2015) This study suggests that the change in teaching methods have enabled students to improve on their writing skills due to the provisions in place for students in terms of help for their assignments and by gaining in confidence in their abilities to perform well. Therefore students who may have performed poorly before attending university have been given the opportunity to improve on their writing skills during university. 
Wilcox (2006) Interviewed university students that had terminated their studies during their first year at university, the reasons these students left university was due to a number of factors. These factors were academic, social support and material factors that had influenced their decision to leave. The top three reasons for leaving were the difficulty in making friends, unhappy with their accommodation or the difficulty in living in student accommodation and finally the independent learning. Many students found the pressure of independent learning to be problematic and stressful throughout their first year at university, the stress of assignments and examinations became an ultimate deciding factor in their decision to leave their studies (Wilcox, 2006) From the results of the study many of the students found the pressure of independent learning to be problematic and stressful throughout their degree. In secondary schools students are not given the responsibility to become fully independent of their studies and therefore does not prepare them for the responsibility of taking full responsibility and control over their learning. 
From understanding Jones and Wilcox’s studies it is clear that there is a need for a simpler shift from A level learning to university level, for universities to successfully transition learning from a pedagogical syllabus to an andragogic syllabus it may be beneficial to allow students to take part in the development of their course syllabus and collaborate with their tutors. However, this could be difficult to develop as students may be unprepared to take on the responsibility of designing a course which is traditionally designed by senior members of staff (Fornaciari & Dean, 2013) It can arguably be beneficial for students entering university to have some opinion on the methods that they are being taught in order to further support their learning and individual needs. However the issue with allowing the students to have a voice in the construction of the course syllabus as they do not have the full understanding of how the course is structured and the assessments needed to assess their understanding and progression during their degree.  
In order for students to become successful they must become motivated to take on responsibility for their own learning. In a pedagogical setting the teacher must take full control over students learning experiences in order to achieve motivation, however in a higher education setting it falls upon the student to take control over their own independent learning experience (Pew, 2007) An issue that many students struggle with is the shift from a pedagogical teaching approach to an andragogic approach, students are expected to begin university without the experience of independent learning and study. It may be beneficial for educational institutions such as colleges and secondary schools to prepare A level students for university by adopting an andragogic approach throughout the A level curriculum in order to prepare students for their own independent learning and responsibility for their learning and work. 
[bookmark: _Toc512377755]Learning Theories and Learning Approaches
In order to prepare students for university it may be beneficial for universities to adopt different learning strategies to help students with the shift from A level to university standards. Subject Matter Theory is a pedagogical traditional approach to learning where the student is exposed to the right subject matter carefully chosen by the lecturer. Students play a passive role in their learning and do not have a voice in the subject matter that they are exposed to (Astin, 1984) It may be beneficial for universities to adapt the same learning theories as secondary schools and colleges in the first year of university and allow the students time to transition into a more independent learning as the degree progresses. However, the issue with doing so results in the students not taking responsibility and control over their own learning and hindering their own educational and personal progression. 
While subject matter theory suggests it may be beneficial to take some of the responsibilities and pressure of university work from first year students it is ultimately the goal of universities to provide students with basic guidance and knowledge and allow them to search for their own research and opinions within their work at university.  Independent learning requires the students to have the skills to critically reflect and self-evaluate their own work throughout their university education. Compared to individuals that did not attend university, university students are more confident in asking questions and answers, critically reflect and challenge material (Taylor, 1997) By looking at the results from Taylor’s study it suggests that students should be given responsibility over their own learning as it benefits them not only academically but in terms of their personal development throughout their time at university. Independent learning builds students confidence and allows them the opportunity to develop in terms of independence and maturity by perceiving them as adults and not children in their learning. 
By looking in-depth at potential changes to improve students experience during their first year at university it may be beneficial to take a blended learning approach to allow students the students the opportunity to be both supported and have the responsibility over their own work. Blended learning offers flexibility to students to study over a period of time through other methods of learning such as online learning. Blended learning may reduce the hours of contact with tutors and allowing students more independence and responsibility over their own learning. (Allan, 2016) By considering both independent learning and subject matter theory it may be beneficial for universities and the students to adapt elements of both forms of teaching in order to remove some of the pressure students face during their first year at university while allowing them to build in confidence by giving them the freedom to take some responsibility over their own learning. 
From what has been suggested that the increase of students attending university has now resulted in increased class size and the difficulty for teacher’s to monitor each students development effectively. In terms of lesson planning and group work may be beneficial for university teachers to pace students in smaller groups in order to monitor them closely and allow them the opportunity to understand what each student requires in terms of their strengths and weaknesses. Small-group learning allows students to learn in a variety of ways through teaching new skills such as interactive and collaborative thinking that are often hard to develop in a large group environment and on an individual study basis (Race, 2007) Within university it is becoming increasingly difficult for lecturers to create smaller group situations as the amount of students that attend university each year increases. However, by creating small group sessions within the lessons it allows the teachers to understand the levels that each students is working at and what issues they may be encountering during their academic year. 
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In conclusion from the findings the demands placed on universities have risen due to the change of student finance charges and the expectations that students have of universities increasing due to those charges. Universities are now facing increasing pressure to compete with other institutions to provide students with a good education worth the value of rising student fees. Also the findings suggests that the shift from pedagogy to andragogy in teaching from A level to universities are causing students to suffer under the pressure of the work load and the added pressure of becoming responsible for their own work and research. There are various learning approaches and methods that could be applied during students first year at university which will enable them to transition from A level to university level in a simpler approach. The research suggests that students may not be fully prepared to begin university as the teaching level from A level to university seems to be large and more needs to be done to prepare students for university level work. 
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