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An essay that critically reflects on a case study lesson through a critical incident  methodology, offering appropriate pedagogical approaches, justifying choices and presents a personal stance on how they will meet the needs of a diverse range of learners in their own professional practice moving forward.


Introduction
Effective interventions play a significant role in supporting students with their academic, wellbeing, and social needs. Having early strategies in place to aid with the supporting of a student limits issues growing as they develop (WJEC, 2019). The Critical Incident which this reflection is based on is a Year 3 mathematics class involving the topic of money. The child whose behaviour influenced the critical incident will be identified as Child A. Due to BERA's (2024) anonymisation, there will be no identifiable details of the school or child involved. The critical incident is child A who faces barriers towards verbally participating in class. Despite starting the session confidently, their self-belief lessened throughout the session. As previously discussed, there are a multitude of reasons why child A might become disengaged or uncooperative, such as fatigue, but it is important to consider other contributing factors. This critical analysis explores the probability of lack of confidence and low self-esteem then suggests two interventions that might help a child experiencing some anxiety. 
The first strategy is a class-based intervention which would also support other learners too. Think-Pair-Share is a proven educational tool to combat nervousness and confidence issues (Raba, 2017; Sharma, 2018). The second intervention that might be beneficial for a child with low self-esteem is the Emotional Literacy Support Assistant program (ELSA). ELSA is an educational psychology founded intervention that supports children with issues such as emotional regulation, emotional literacy, and growth mindset (ELSA, no date). This analysis uses Tripp’s (1993) methodology of critical analysis. While part A focused on observing and analysing potential causes, this essay will focus on the planning of what can be implemented to support the child. 

Intervention/ Strategy 1: Think-Pair-Share 
Think-Pair-Share, a strategy named and theorized by Frank Lyman in 1981, has been used since the 1980s (Lyman, 1981). It is a shared discussion strategy to increase pupils’ quality of responses through dedicated think time (Kaddoura, 2013). This connects with Vygotsky’s model of Zone of Proximal Development, which emphasises how peer support from a more capable other can positively influence what a learner can do alone (Silalahi, 2019).

Kharbach (2026) suggests following a 3-step process when implementing the strategy including ‘think’ where pupils are given a few minutes to consider an observation, question, or prompt independently. They are then paired with a more capable other to discuss their independent ideas and together formulate one response to share with the class. In practical terms, this will also rely on peer ability knowledge for the pairing to be effective. 
Key challenges associated with the intervention include adequate timing of each step within the strategy, as pupils require sufficient time to think and discuss (Tondeur et al., 2019). Second, influencing inactive pupils and preparing challenges that encourage critical thinking can be difficult for teachers. Aghbashlo and Nasri (2021) assert that activities should be interactive as research says it increases student participation; therefore, the creativeness of the design of these challenges is imperative.  
In Welsh medium schools most of the pupils will derive from English medium households, and the differences in Welsh language proficiency has been known to affect participation and confidence in less proficient pupils (Namaziandost & Nasri, 2019). Cooper, Schinske and Tanner (2021) researched the purposefulness of the share element of the think–pair–share strategy. They theorised that there's no correct way to teach as people learn differently to each other, but they do address the limitations connected to the share element and how to adjust them.  A limitation of TPS is the sharing component, while it does enable confidence building and group work skills it does also need to be considered the possibility of anxiety spikes in students with low self-esteem. Nevertheless, with some modifications TPS is an invaluable tool when used correctly and with knowing the class and their needs. Furthermore, challenges arise regarding classroom sizes and weather the share element is effective in a large compared to smaller classes, especially when considering a student's emotional wellbeing.  


Intervention 2: ELSA (Emotional literacy support assistant)  
The Emotional Literacy Support Assistant (ELSA) programme is an evidence-informed intervention delivered by teaching assistants and supervised by the ALNCo in schools (Welsh Government, 2021). The ELSA programme is connected to Vygotsky's Social Constructivist theory due to it being a developmental strategy that enhances the child’s learning and understanding of themselves and others (Mbire-Chigumba, 2023). 
The purpose of the intervention is to support the child in developing problem-solving skills by enabling them to identify and address their own difficulties through structured discussion and targeted activities with a trusted adult. This approach provides a safe and supportive environment in which the child can express their concerns and insecurities, while enhancing their emotional literacy and self-awareness. Furthermore, Krause, Blackwell and Claridge (2020) emphasise that positive pupil wellbeing is often associated with the development of a strong, trusting relationship between the student and the ELSA support worker. 
 A student with mild to intermedial self-esteem or challenges would be observed by the class teacher who would then refer the child to the ALNCO if additional needs are present or the safeguarding lead with recommendation for ELSA intervention (Nicholson, Roberts and Somerville,2025). ELSA is designed to distribute short term assistance to students with issues such as social skills, emotional regulation and managing strong feelings (ELSA support, no date). 

Krause, Blackwell, and Claridge (2020) debate that despite its success, the programme does have its share of potential rising issues with structure from the local authority to how the schools deliver the sessions. Some challenges arise from staffing issues, or prior commitments before a TA agreeing to be an ELSA, such as they might already be a 1-1 with a child with ALN. Continuous consistency is significant and be challenged by staff illness, or pregnancy absence. This can affect the development and success of the programme as much relies on relationship development and sense of security. In turn, these challenges can also incur additional cost such as retraining a new member of staff, with new or additional duties affecting a wider audience such as individuals or groups across classrooms. Another limitation facing the ELSA programme is finding suitable environment to hold these sessions as these sessions benefit from a comfortable enclosed space thus allowing the child to explore their emotions and insecurities and gain confidence. A further challenge relates to time. The ELSA should share planning and observations with class teachers for optimized success of the programme and provide additional opportunity for pupils to practice skills within their classrooms. The ALNco also requires adequate time to observe both practice and pupil progress on more than one occasion during the six week programme for the evaluation to be validated. Finally, liaising with parents is essential as children will be absent from class for  a period every week (Elsa Network, no date). 

Conclusion

Drawing on Tripp's (1993) model of critical incident analysis, the discussion explored two interventions that could support the child: Think-Pair-Share (TPS) and the Emotional Literacy Support Assistant (ELSA) programme. Both strategies were selected because they address different aspects of confidence development, with TPS focusing on classroom participation and peer interaction, and ELSA providing targeted emotional support through structured intervention.

The analysis highlighted several key findings. Firstly, learner confidence can significantly influence classroom engagement and willingness to contribute verbally. Secondly, interventions are most effective when they acknowledge both academic and emotional needs. TPS offers opportunities for pupils to rehearse responses in a supportive environment before sharing with a wider audience, potentially reducing anxiety and increasing participation. However, the strategy requires careful implementation, particularly for learners who may experience heightened anxiety during whole class sharing. ELSA, in contrast, provides personalised support that enables children to develop emotional literacy, self-awareness, and problem-solving skills through trusted relationships with adults. Nevertheless, practical challenges such as staffing, time, location and consistency may affect its successful implementation.
Reflecting on this critical incident has reinforced the importance of adopting a holistic approach when addressing barriers to learning. It has demonstrated that behaviour and participation are often influenced by underlying emotional factors that may not be immediately visible. The process of reflection has encouraged deeper consideration of the individual experiences, needs, and contexts that shape pupil engagement (Tripp, 1993). 

This reflection has raised “awareness of how high-quality learning experiences” such as ELSA intervention and TPS strategy, can “lead to improved learning and a heightened sense of well-being” (Welsh Government, 2017). During PTE 1, it will encourage me to identify confidence-related barriers at an early stage and implement proactive support strategies. I will place greater emphasis on creating learning environments that promote participation through different approaches and positive relationships. Additionally, I will continue to engage in reflective practice (Tripp, 1993) to evaluate the effectiveness of interventions and strategies, and adapt my teaching, accordingly, ensuring that pupils receive support that meets both their educational and emotional needs.
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