Gypsies, Romas and Travellers at risk of exclusion within Society and Education and what can be done to change attitudes.

This essay will examine whether government legislation, local authorities and school policies are enabling Gypsy, Roma and Traveller communities, who are at risk of exclusion from Society and Education, do to help the group become more socially included. It will also consider what Gypsy, Roma and Traveller communities and Society can do to encourage social inclusion and cohesion. Social exclusion, which is when a group in society is marginalised and does not have a say in their community due to their social or economic circumstances (Charity Commission, 2001), has been evident since ostracism in the 5th century B.C. (Allman, 2012) whereas social inclusion, empowering people to ‘fully participate in society’ (Charity Commission, 2001), began with the Solidarism concept in the 19th century (Allman, 2012). The terms social exclusion and social inclusion were first used during the 1970’s and 1980’s (Allman, 2012). New Labour set up a Social Exclusion Task Force to counteract the process of social exclusion and promote social inclusion (National College for School Leadership, 2007). Leary, Tambor, Terdal and Downs’ (1995, cited in Allman, 2012) sociometer theory found that social inclusion is a developmental trait and that integration and inclusivity is essential for social interaction. Furthering the sociometer theory, Leary (2012) suggested that self-esteem can be used as a measure of how people can feel valued and socially accepted. Baumeister and Leary’s (1995, cited in Allman, 2012) belonginess theory proposed that everybody needs to belong and that it was a ‘fundamental human motivation’. 
Throughout history, Gypsy, Roma and Traveller communities have provoked feelings of curiosity, romanticism, fear and hatred (Bower, 2013 cited in Lally, 2015). Negativity from the media has influenced how society in general views them as a cohort (Foster and Norton, 2012; Bower, 2013 cited in Lally, 2015). Amnesty International (2011) reported that during a four-month period over 190 articles were published about Scottish Gypsy Travellers. Of these articles, 48% presented a negative picture of Gypsies. A lack of understanding of their heritage, culture, language, traditions and customs by the general populace has led to conflict and mistrust (Corbett, no date). In 2011, Estyn stated that Gypsy, Roma and Traveller communities were thought to be the most marginalised and socially excluded group in England and Wales. In Scotland, attitudes towards Gypsies, Romas and Travellers has changed little since 2006 (Scottish Government, 2017). Gypsies, Romas and Travellers have historically had a poor relationship with educational institutions due to conflict with figures of authority and peers (Wilding, 2008). This has led to low literacy levels and poor attendance amongst the children (Wilding, 2008). Foster and Norton (2012) found that Gypsy, Roma and Traveller communities had disproportionately lower educational outcomes that any other group. In Wales, Gypsy, Roma and Traveller children had the lowest attainment rates of all ethnic minority groups (National Assembly for Wales, 2017). During the 2014 -2016 period, 24.4% of Gypsy, Roma and Traveller children achieved the Level 2 threshold inclusive whereas 59% of all children achieved the Level 2 threshold inclusive (National Assembly for Wales, 2017).
The Equality Act 2010 (Great Britain, 2010) was brought in to legally protect people from discrimination and harassment in all areas of society. In relation to education, it sets out the duty of schools to grant admission to all pupils regardless of background and that pupils must not be discriminated against in what they are taught. The Education Act 1996 (Great Britain, 1996) states that all children of compulsory school age must receive an appropriate full-time education, however, Gypsy, Roma and Traveller children can be dual-registered if their families travel for part of the year (Department of Children, Schools and Families, 2008). Schools can liaise with each thereby ensuring continuity of studies for the children and accurate attendance records. Enabling Gypsy, Roma and Traveller families to dual-register their children should improve their attendance rates and have a positive effect on their educational outcomes.
Enabling Gypsies, Roma and Travellers (Welsh Government, 2018), is a cross-Government action plan which aims to support them access education, employment, healthcare, advocacy and secure housing or purpose-built sites. It further aims to improve relations between Gypsy, Roma and Traveller communities and ‘wider society’. This action plan is closely linked to Prosperity for All: The National Strategy (Welsh Government, 2017), the Well-being of Future Generations (Wales) Act (Welsh Government, 2015) and the Strategic Equality Plan and Equality Objectives 2016 – 20 (Welsh Government, 2016). These pieces of legislation aim to make Wales a fairer and resilient country for all to live in. Unity and Diversity (Welsh Assembly Government, 2010) sets out how schools should include and promote race equality and ethnic, cultural, linguistic and religious diversity within the school curriculum, and not only in personal and social education. Moving Forward – Gypsy Traveller Education (Welsh Assembly Government, 2008) highlights the need for local authorities to have policies in place to support Gypsies, Romas and Travellers to access all their service, especially education through the provision of a Traveller Education Service and multi-agency working. It also includes what schools should do to enhance the educational experience of all Gypsy, Roma and Traveller children through having a flexible curriculum which includes topics which are relevant to them and positively reflect their culture, inclusion in school council to improve their confidence and self-esteem, raising their profile of race equality to promote respect for a multi-cultural society and effective support throughout the day. UNESCO Guidelines on Intercultural Education (2006 cited in Welsh Assembly Government, 2010) stresses the importance of teaching about cultural differences as a way of promoting a sustainable and tolerant society. Estyn (2011) reported that although progress had been made by local authorities and schools following government legislation, advice and frameworks more needs to be done to improve the educational outcomes of Gypsy, Roma and Traveller pupils as pupils from other ethnic minorities have out-performed them.
Local authorities must ensure they have resources in place to support Gypsies and Travellers (Welsh Assembly Government, 2008). Authorities with large, established populations of Gypsies and Travellers have specific Traveller Education Services (Welsh Assembly Government, 2008). Carmarthenshire County Council (2018) sets out what support is available to Gypsy and Traveller children and their families, why the support may be necessary and how schools will support them. It also includes a contact number of a Gypsy Traveller Service Co-ordinator. Carmarthenshire Gypsy and Traveller Accommodation Assessment (2016) sets out how Carmarthenshire Council is going to accommodate Gypsy and Travellers living in the county, by providing sites or extending existing sites for them to live on that are near facilities and services including schools, surgeries and transport routes and links and improving trust and understanding between Gypsy, Roma and Traveller communities and the wider community by positively promoting their culture and work at cultural events and photographic exhibitions .
Through using the advice and frameworks set out in Unity and Diversity (Welsh Government, 2010) and Travelling Together (Welsh Government, 2014) schools in Wales are well placed to support, educated and integrate Gypsy, Roma and Traveller children in their community (Dewey, 1938) and furthermore the wider community. A person-centred approach to education needs to be implemented to ensure all children access the curriculum and learn effectively (Welsh Government, 2015). Rogers and Freiberg (1995) found by putting children at the centre of education their learning was enhanced. The revised National Curriculum can be adapted to make it more relevant to different groups of learners and to celebrate similarities and differences between cultures therefore engaging Gypsy, Roma and Traveller children in education and ultimately improving their academic outcomes (Welsh Government, 2014). Bruner (1972) discovered that by personalising learning and relating it to the pupils’ own experiences, the pupil became more involved in their learning. Dewey (1938) identified that teachers need to understand their pupil’ own experiences to enable them to teach more effectively. Studies have shown that unless Gypsies, Romas and Travellers find lessons relevant and accessible, they become disengaged and display poor behaviour (Liegeois, 1998, Wilding, 2008). Furthermore, schools need to adhere to the Rogerian core values of respect, congruence and empathy (Wosket, 2006) to create an inclusive atmosphere. Gatongi (2007) found that pupils performed better, pupil behaviour improved and there was a more open, trusting relationship between staff and pupils. England and Scotland, at present, are in the process of updating their education policies regarding Gypsies, Romas and Travellers (Great Britain, 2018; Scottish Parliament, 2017). Both countries have documentation out for consultation as, in line with Wales, they continue to have poor attainment and attendance levels with Gypsy, Roma and Traveller pupils.
All governments in Great Britain have similar legislation, advice and frameworks in place to combat attitudes to education, low attendance rates and academic achievement of Gypsies, Romas and Travellers. Even with financial support, local authorities and schools are still struggling to obtain the required results as new documentation is now out for consultation in England and Scotland with Wales having completed their consultation period in 2017. Documentation regarding social inclusion is not as abundant
School A is an inclusive rural comprehensive secondary school which has a number of Gypsy, Roma and Traveller pupils integrated in the school community and has introduced practices and policies to support the inclusion of the aforementioned cohort. The school works with the Gypsy Traveller Service to support these pupils obtain a high level of education. In line with school policy, pupils who are identified as requiring extra support in literacy and numeracy, attend interventions to improve their skills. Pupils also meet with a member of the Gypsy Traveller Service team on a regular basis to further work on these skills in small groups. Along with other pupils, Gypsy, Roma and Traveller pupils who are on the Additional Needs Register, have access to support in class, differentiated work, access arrangements, a Provision Map and a One Page Profile. Some pupils are also disapplied from certain lessons to enable them to have extra support to complete homework and concentrate on basic skills. Past pupils, having gone on to further and higher education, are seen as role models by younger pupils from this close-knit community. Bandura’s (1971) Social Learning theory shows that children aspire to do better through observing a symbolic model. Through speaking with past Gypsy, Roma and Traveller pupils, School A has had a positive impact on their education empowering them to become fully integrated in their chosen community and ensuring the negative views of education within their intergenerational extended family is dissipated (Ijaz and Abbas, 2010) which will improve attitudes to education.
Despite School A’s attempt to meet the needs of Gypsy, Roma and Traveller pupils, further work is required. The pupils are not routinely identified as belonging to the Gypsy, Roma and Traveller community as it may highlight differences rather than promote inclusion (Welsh Assembly Government, 2008). It is either through local knowledge of families, the arrival of a member of the Gypsy Traveller Service or the pupil themselves identifying themselves as belonging to the Gypsy, Roma or Traveller community. Furthermore, due to budget constraints, some vocational courses for key stage 4 have been cut. These courses met the needs of several of these pupils, as they were practical subjects which made the curriculum more relevant to their future employment needs. School A needs to provide good career advice to Gypsy, Roma and Traveller pupils to enable them to attend further education so that their future employment needs can be met. As School A is a rural school which does not divulging which pupils belong to the Gypsy, Roma and Traveller community, pupils are mixing with each other without regard to ethnicity, colour or creed (Demack,Platts-Fowler, Robinson, Stevens and Wilson, 2010).
Besides schools, communities, both Gypsy, Roma and Traveller and the wider community, need to work together to improve social inclusion, integration and cohesion. A Gypsy, Roma and Traveller community in London decided to run a poster campaign to promote the positives of being a member of their community and to show they are no different to anybody else (Gentleman, 2017). Both communities should attend cultural and traditional events which highlight the best and worst of both communities to gain a mutual understanding and trust of each other’s culture and traditions (Carmarthenshire County Council, 2016). In Londonderry, in an attempt to bring together communities on both sides of the religious and political divide, education and Families Uniting Neighbours days where held on neutral territory to enable residents from the communities to learn about each other’s cultures and religions in the city (O’Doherty, 2018). Team sports is another area that brings communities together as participants from all areas of society play together (Sport England, 2018).  Alongside social inclusivity and cohesion comes improved literacy and numeracy rates thereby improving academic achievement (Sport England, 2018). 
In conclusion, there is much legislative documentation, frameworks and advice regarding the integration and social inclusivity of Gypsy, Roma and Traveller communities into Society and education although new concepts and frameworks may be needed to thoroughly integrate both communities. Local authorities and schools have implemented these policies ensuring the majority of Gypsies, Romas and Travellers have secure accommodation and access to a good education where they can fulfil their potential. It is now their responsibility to ensure their children attend school on a regular basis to enable the children to achieve academically, allowing them to attend further or higher education if they wish to and therefore secure their chosen profession.  With the new generation of Gypsy, Roma and Traveller children becoming adults with children of their own, attitudes to education should change. To establish social inclusion, Gypsy, Roma and Traveller communities and society in general have a role in welcoming each other into their communities and treating each other with respect. More community-based events will need to be organised for this to become a reality.
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