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Task 1:
The intention of this assignment is to explore some of the reflections made within the Welsh assignment last year and establish whether practice, knowledge and understanding has altered as a result of these reflections. The assignment will highlight the approaches taken to broaden and deepen personal understanding, ability and confidence using the Welsh language and indicate approaches to ensure future development that will impact classroom practice. To support this reflection, the Welsh competency framework (Welsh Government, 2019) will be used to identify and support reasoning behind approaches to ensuring progression. 
Practitioners are expected to regularly maintain, broaden and deepen their knowledge and understanding of the topics and concepts that they teach and of teaching theories and pedagogies in order to ensure that pupils have access to knowledgeable staff that can accurately deliver and share information (Barnes, 2015; Welsh Government, 2017; OECD, date unknown; Estyn, 2018). For example, as identified within the previous reflective assignment, encouraging pupils to make predictions and observations when reading or listening to a text can prompt the development of language patterns, vocabulary, sentence structure and confidence. However, pupil progression relies upon a practitioner providing teaching and learning opportunities that foster this development (Welsh Government, 2017). A practitioner’s inability to understand this vocabulary or inability to correctly model sentence structures and patterns could impede pupil progression (OFSTED, 2009). This emphasises the need for practitioners to research and understand the material that they teach prior to a lesson (Ellis, 2009). 
Throughout observations, and as seen within the video, the most predominant challenge faced by pupils learning Welsh has consistently been identified as forming sentences. Whilst pupils often have an idea to share with the practitioner or the group, it was observed that at times they did not possess the vocabulary or sentence patterns required to share their contribution in Welsh. To support the pupils in their development, lessons focusing upon these aspects of Welsh were highlighted to ensure progression. Practice has since been developed to ensure that pupils are exposed to a variety of sentence structures and new vocabulary, as highlighted within lesson plans and resources. To support this approach, language mats have been developed, providing ideas for sentence structures, common phrases, and vocabulary. 
Synonymous to practitioner subject knowledge maintenance, effectively modelling vocabulary and language patterns can also impact pupil progression, understanding and motivation by demonstrating expectations and providing an example (OFSTED, 2009). Resources supporting oral tasks such as discussions or questioning were developed to ensure suitability to the pupils. For instance, the previous reflection revealed that pupils often referred to the language mats for sentence prompts rather than specific vocabulary. In reflection of this, language mats and other resources were altered to focus upon sentence formation and tenses rather than vocabulary, which pupils could locate using a dictionary. Creating these language mats allowed me to refine my provision, ensuring resources were fit for purpose, provided me with an opportunity to recap sentence structures and familiarise myself with them. Additionally, whilst this resource is intended to support pupils, at times it could support the practitioner when trying to recall the correct structure for a sentence or phrase in Welsh. This also supports the Welsh competency framework (Welsh Government, 2019), which identifies writing as a key language skill. 
A personal target that has remained constant throughout my teaching practice has been to raise my confidence in using Welsh. When reflecting upon the video for a second time, I notice my lack in confidence when forming responses to the pupils. It is my opinion that the reason behind my low confidence when speaking Welsh is often due to my repertoire of vocabulary, knowledge of grammar rules and sentence structures. As highlighted by TESOL (date unknown), vocabulary acquisition is central to the language learning process: without vocabulary, all four elements of language become impossible, thus emphasising the importance of exploring and understanding new vocabulary.
According to Rubin (1975), a competent language learner might display various characteristics, including being willing to make an educated guess to identify the meaning of unknown vocabulary, demonstrating a strong will to communicate by substituting unknown vocabulary for known alternatives, the ability to self-correct and monitor one’s speech.  Supporting this concept, various measures have been taken throughout my university degree to ensure that my professional understanding has been developed, thus impacting my confidence, and to ensure exposure to opportunities where I can purposely use and refine my Welsh knowledge. For instance, this included attending Welsh medium lectures, where communication solely through the medium of Welsh was encouraged and allowed me to question and build my repertoire of vocabulary and my understanding of grammatical rules. Participating in Welsh medium lectures also contributed to my attainment of W4/5 for oracy skills on the Welsh competency framework, which requires individuals to contribute to conversations on topics that are both familiar and unfamiliar (Welsh Government, 2019). Outside university and school settings, personal exposure to the Welsh language on a face-to-face basis is somewhat limited due to English speaking family members. Whilst this has been challenging, to ensure development of my Welsh oracy and listening skills I endeavour to participate in community events promoting the use of Welsh and attend Welsh speaking establishments to ensure that my Welsh skills are being developed in front of different audiences (Welsh Government, 2019).  
Whilst the video demonstrates a snapshot of my ability to teach a discrete Welsh lesson, it does not demonstrate my ability to use Welsh in a cross-curricular manner, supporting topic or thematic work. I strongly believe that using Welsh in a cross-curricular manner in the future will not only benefit the pupils but will also prompt my own personal linguistic development, which could entail learning specific vocabulary, new sentence patterns or re-capping tenses and developing reading skills through research (Welsh Government, 2013). Additionally, this supports the new curriculum for Wales (Welsh Government, 2020; Donaldson, 2015) which requires practitioners to centre learning around the four purposes and provide authentic and meaningful contexts for learning. One of the four purposes is defined as developing ‘ambitious, capable learners’ (Welsh Government, 2020; Donaldson, 2015). By developing cross-curricular teaching and learning opportunities, pupils are likely to be more engaged with their learning, demonstrate higher motivation and ambition as a result of having a clear purpose for their learning and strive to demonstrate the depth of their abilities, supporting the entire concept of the new curriculum for Wales (Welsh Government, 2020; Donaldson, 2015) Furthermore, by ensuring pupils have opportunities to be actively involved in their learning, and the decisions related to their learning, pupils tend to show greater levels of engagement, retention, understanding and motivation to learn (Estyn, 2017; Chervase, 2016; Roberts, 2003; David, 2015; Hughes, 2019). However, to ensure development, these lessons would need to be carefully designed and executed to prevent tokenistic curricular approaches from occurring. 
In future practice, I endeavour to communicate with colleagues and pupils more consistently in Welsh. Specifically, when communicating with colleagues I would like to improve my speaking and listening skills by interpreting and altering my intended verbal contribution to include familiar vocabulary rather than avoid contributing due to lack of knowledge (Rubin, 1975). Additionally, when in conversation with more fluent or knowledgeable Welsh speakers, I would like to question the meaning of unknown words or phrases to develop the expanse of my vocabulary (Rubin, 1975). Within an education setting, this would allow me to develop my vocabulary and understanding without confusing pupils with inaccurate speech. This process also concurs with Rubin’s theory that making mistakes in speech and altering speech to avoid unknown vocabulary allows for greater development than avoiding contributing to a conversation at all (Rubin, 1975). 
An additional approach to ensuring Welsh development would be to attend courses focusing upon developing Welsh within a classroom context, ensuring accuracy, and encouraging the linguistic development of staff and pupils alike. Attending a course would allow me to develop my Welsh fluency, accuracy and understanding without risking sharing inaccurate sentence structure, grammar, or vocabulary with pupils. In accordance with the new curriculum for Wales and The Curriculum Cymreig (ACCAC, 2003), this would ensure that pupils have appropriate input and exposure to the Welsh language and culture (ACCAC, 2003). Additionally, this complies with the Professional Teaching Standards for Wales which requires practitioners to maintain and expand their Welsh competency to ensure appropriate provision for pupils is maintained and impacts practice (Welsh Government, 2017).
This assignment has revealed that many of the approaches taken to further my understanding and Welsh competency can be used to support my holistic language development as an individual and as a practitioner. Additionally, the assignment concluded that reflecting upon practice can ensure professional development is maintained and subject knowledge is consistently reviewed to ensure provision is high quality and suited to the needs of the pupils. To conclude, following the completion of my university degree, my Welsh language knowledge will be maintained by attending courses, contributing to informal conversations with colleagues and other individuals in Welsh, and carrying out research, to name a few. By seizing some of the aforementioned professional development opportunities I have refined my language and general teaching practice over the duration of the course to a point that stands me in good stead to appropriately support pupils in learning Welsh as a second language.  
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Task 2
Resources for both lesson plans can be found on pages 14-16. A context for the plans can be found on page 17.
Lesson Plan 1
	Student-teacher
	Alice Brown

	Class:
	Year 5

	AoLE/Subject
	Languages, Literacy and Communication

	Date:
	May 2020

	Lesson Focus:
	To use an extract to prompt imagination and creation of literature in Welsh.  


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	4 core purposes:
Ambitious, Capable Learners
Can communicate effectively in different forms and settings, using both English and Welsh
Healthy, Confident Individuals
Face and overcome challenge


Language, Literacy and Communication: Progression Step 3

Languages connect us:
“I can communicate in a growing range of languages”

Understanding languages is key to understanding the world around us:
“I can develop my vocabulary and pronunciation through listening and reading and use new words and phrases in a variety of contexts” (Welsh)

Expressing Ourselves through languages is key to communication:
“I can attempt to spell more difficult words plausibly using a range of strategies” (Welsh)
“I can plan and write for different purposes and audiences” (Welsh)

Literature fires imagination and inspires creativity:
“I can use my imagination and can experiment with language to create my own literature” (Welsh)

Cross-curricular responsibilities:
Literacy:
Oracy across the curriculum (2008) Year 5
Developing and presenting information and ideas:
· listen to others, asking questions and responding to both the content and the speakers’ viewpoints
· contribute to group discussion, taking some responsibility for completing the task well, e.g. introducing relevant ideas, summing up
Reading across the curriculum (2008) Year 5
Locating, selecting and using information:
· use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context
Responding to what has been read:
· infer meaning which is not explicitly stated, e.g. what happens next?, why did he/she do that?
Writing across the curriculum (2008) Year 5
Organising ideas and information: 
· expand upon main idea(s) with supporting reasons, information and examples
 

	Personal Targets
(Linked to QTS and identfied in weekly review)


	To use a cross-curricular topic to enhance and support Welsh development. 
To accurately model language through speech, writing and provision of resources. 
To develop my own understanding and practice of Welsh through research and development of resources.




	Learning Objectives (Focus on Learning)

	By the end of the lesson, pupils will have developed ideas and begun to create a comic strip for their continuation of the extract.

	Success Criteria 
(process/product)

	I can use spelling strategies, peers and a dictionary to aid spelling in Welsh. 
I can use a range of phrases and sentence patterns accurately. 
I can make observations and suggestions in Welsh and English. 
I can work with my peers to develop a collective idea.
I can read and understand most of a Welsh text.



	Key Resources Health & Safety
	Copy of the extract- Nici a Cris- Gwyliau (p.4-7)- two per group and one digital (x14 paper copies, plus spares)
Welsh-English dictionaries – a minimum of one per group (x7)
Language mats/sheets – a minimum of two per group (x14)
iPads/Chromebooks- a minimum of one device per group (x7)
Paper and Pens
IWB
Welsh phrases booklet (TA and CT)



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Pupils will refer to previous learning experiences where they continued stories in Welsh and in English. 

In a previous lesson, pupils will have been introduced to the task, listened to an extract of the story read aloud, read the extract independently, as part of a small group and the whole class and begun to develop some ideas within their groups.


	Opening Phase


	
Read the extract from ‘Nici a Cris- Gwyliau’ with the whole class, invite pupils to continue reading, suggest meaning, find words in the dictionary etc. 

Gofyn cwestiynau- beth yw ‘mwynhau’ yn Saesneg? Beth wyt ti’n meddwl bydd yn digwydd nesa? Beth wyt ti’n gallu gweld yn y llun? Pa fath o gymeriad yw...? 

Model the questions verbally and in writing on the IWB- ask pupils to think, pair share their answers and write them in Welsh on their individual whiteboards. Some pupils should be invited to share, in Welsh, their answer, and write it on the IWB. 
Model an example answer if needed, e.g. 

Pa fath o gymeriad yw Nici?
Dw i’n meddwl bod Nici yn gystadleuol a chyfeillgar achos mae hi’n chwarae gyda’i brawd hi. 

Gwrandewch i’r atebion- beth mae’r plant yn ddweud? Gofyn- pam? Pwy sy’n cytuno? Correct pronounciation as needed. 

Ask what are your questions?/ Beth yw eich cwestiynau? – Pupils should clarify anything at this point. 

Inform pupils of their task (see below)- write this on the whiteboard. Go through step by step. Encourage questions. 

Write expectations on the whiteboard.
The story must include:
· Discussion- every character must have an equal speaking role
· An event- there must be an event- what happens? Who is involved? 
· Two different settings and their descriptions
· Characters- every character must be described- each group member should provide the description of their own character. The narrator or a different character will share this with the audience
· A narrator- this person can have two speaking roles, but they should say a similar amount to their peers

	Teaching & Core Learning
	Task:

In groups of 4/5 (mixed ability)- mind-map ideas of how the story could continue for ONE FAMILY- vocabulary and ideas should be in Welsh where possible. Descriptions in Welsh. 

Pupils should use the language sheets, the extract, previous work and information on the IWB/whiteboard to support speaking in Welsh to support their work.

After the mind-map, complete a very simple comic strip (maximum of 6 scenes).

Every 10/15 minutes, re-group and share new vocabulary, add it to the Cymraeg word wall. Ask pupils how they could improve their work- could we add more adjectives, connectives, verbs etc. Pupils to share a sentence/idea in Welsh with the class if they wish. 

RAG cups- each group should display cups on their group table/workspace. Green= we are good, Amber= check back in 5, Red= please help us. Red should be used once pupils have checked books, resources and with their peers.

Management: teacher vs class points- 1 point for every pupil heard speaking Welsh consistently, 1 point for the teacher for every group speaking just in English. Ding bell each time the teacher gets a point. 

Extension:

Pupils to consider props and/or backdrops they might wish to add. Note these on the mindmap or a separate sheet. Use iPads and books to research. 


Staff:
CT and TA will move around each group. Make sure all group members participate. Direct pupils to the dictionaries/their books. TA to monitor Group 1, 2 and 3. CT to monitor Group 4, 5, 6 and 7. Can support others as needed.
CT and TA to use the Welsh Phrase booklets to support if needed. 

Differentiation:
Pupils will work in mixed ability groups. Pupils will have access to the same resources- the printed questions sheet and the translations on the IWB/WB, dictionaries, prior work etc. All groups should be appropriately mixed. Pupils should work at their level, e.g. MAT pupils to use more complex language/sentence structures. 

	Plenary


	At the end of the session, all pupils/groups should share a new word they have learnt and use it in a sentence. These words should be added to the Welsh Word Bank.

In their groups, pupils should write at least one target to achieve in the next session. This should be kept with their project (pupils drive their learning).

On an exit slip, each pupil should write one of their strengths or something that they learnt during the session and something they would like to improve upon (AFL).




Lesson Plan 2
	Student-teacher
	Alice Brown
	Class:
	Year 5

	AoLE/Subject
	Language, Literacy and Communication
	Date:
	May 2020

	Lesson Focus:
	To allow opportunities to develop all 4 elements of language learning, using a cross-curricular topic as a focus. 

	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	4 core purposes:
Ambitious, Capable Learners
Can communicate effectively in different forms and settings, using both English and Welsh
Healthy, Confident Individuals
Have the confidence to take part in performance
Face and overcome challenge


Language, Literacy and Communication: Progression Step 3

Languages connect us:
“I can communicate in a growing range of languages”

Understanding languages is key to understanding the world around us:
“I can develop my vocabulary and pronunciation through listening and reading and use new words and phrases in a variety of contexts” (Welsh)

Expressing Ourselves through languages is key to communication:
“I can plan and write for different purposes and audiences” (Welsh)

Literature fires imagination and inspires creativity:
“I can use my imagination and can experiment with language to create my own literature” (Welsh)

Cross-curricular responsibilities:

Literacy:
Oracy across the curriculum (2008) Year 5
Developing and presenting information and ideas:
· listen to others, asking questions and responding to both the content and the speakers’ viewpoints
· contribute to group discussion, taking some responsibility for completing the task well, e.g. introducing relevant ideas, summing up
Reading across the curriculum (2008) Year 5
Locating, selecting and using information:
· use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context
· identify features of texts
Responding to what has been read:
· infer meaning which is not explicitly stated, e.g. what happens next?, why did he/she do that?
Writing across the curriculum (2008) Year 5
Organising ideas and information: 
· expand upon main idea(s) with supporting reasons, information and examples
· use features which show the structure of the writing


	Personal Targets
(Linked to QTS and identfied in weekly review)
	To use a cross-curricular topic to enhance and support Welsh development. 
To accurately model language through speech, modelling and provision of resources. 
To develop my own understanding and practice of Welsh through research and development of resources. 




	Learning Objectives (Focus on Learning)
	To be able to collaboratively write a script that includes a variety of dramatic techniques. 

	Success Criteria 
(process/product)

	· I can write a script accurately, using correct structure and punctuation
· I can use phonics and other spelling techniques to spell Welsh and English words
· I can work as part of a team and independently

The success criteria for the script will be developed with the pupils- AfL- Access Prior Knowledge.



	Key Resources Health & Safety
	Copy of the extract ‘Nici a Cris- Gwyliau’ p. 4-7 - two per group and one digital (x14 paper copies, plus spares)
Welsh-English dictionaries – a minimum of one per group (x7)
Language mats/sheets – a minimum of two per group (x14)
iPads/Chromebooks- a minimum of one device per group (x7)
Paper and Pens
Script example
IWB
Mini whiteboards and pens (1 per pair) 
Welsh Phrases Booklet (CT and TA)



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	This aspect of the project will take place over a series of lessons, which will include specific focus upon how to tell a story (in Welsh and in English- link to LLC discrete lessons), practicing forming sentences using set patterns and developing character descriptions in Welsh.

Pupils will refer to previous learning experiences where they continued stories in Welsh and in English. 

In a previous lesson, pupils will have begun to form ideas for their continuation of the text. This included creating a mind-map and a comic strip.


	Opening Phase


	Read the extract (p.4-7) aloud, invite pupils to contribute by reading a section. Pupils should be asked about key vocabulary and asked key questions about the text.

Beth sy’n digwydd?
Beth wyt ti’n gallu gweld?
Pa fath o gymeriad yw...?
Pwy sy’n gallu cofio beth sy’n digwydd nesa?
Pwy sy’n cytuno/anghytuno? Pam? 

Ysgrifennu syniadau ar y bwrdd gwyn- write ideas on the whiteboard.  

Inform the pupils that today their task is to create their scripts. Form the success criteria for the script with the pupils- in English, key vocabulary in Welsh. 

	Teaching & Core Learning
	Once in their groups, re-cap the rules of writing a script- the format, punctuation etc- APK (AFL). Invite individuals to demonstrate certain points on the IWB. 

Display an incorrect script/print one out for pupils to look at. In their groups, pupils to write down the errors that they can see on their whiteboards and make suggestions of improvements. Discuss as a class and make changes on the IWB. Write out the corrected version on the whiteboard.

Beth sy’n bod gyda’r frawddeg/gair?
Sut mae rhaid i ni ysgrifennu sgript?

Inform the pupils that they will be writing a DRAFT script, to be completed on Google Docs.

Re-cap key Welsh vocabulary and sentence structures. Ask for examples- pupils to write on the board with guidance as needed. Think, pair, share. Pose, pause, pounce, bounce. 

Pupils to choose a number which corresponds to a role. Each session the roles will rotate. Roles include script scribes, note scribes, dictionary/thesaurus checker and chairperson. Explain the roles. 

Pupils to work in different areas of the room, including in the hwbs within the corridors and the library/hall with a TA. Pupils working outside the classroom will need to take a photograph of the success criteria. 

COFIWCH: pupils to continue the story for ONE family! 

Using Chromebooks, pupils to begin writing a script. Remind pupils to develop ideas together before typing them out. Pupils can make a mindmap, written notes or another preferred form if they check with staff first. 
Re-group every 15 minutes to check progress. Ask what are your questions? 
Pupils to share new vocabulary with the class. Remind pupils to refer to comic strips and previous notes from the trip. 


Staff:
CT and TA will move around each group. Make sure all group members participate. Direct pupils to the dictionaries/their books. TA to monitor Group 1, 2 and 3. CT to monitor Group 4, 5, 6 and 7. Can support others as needed. 
CT and TA to use the Welsh Phrase booklets to support if needed. 

Differentiation:
Pupils will work in mixed ability groups. Pupils will have access to the same resources- the printed questions sheet and the translations on the IWB/WB, dictionaries, prior work etc. All groups should be appropriately mixed. Pupils should work at their level, e.g. MAT pupils to use more complex language/sentence structures.

	Plenary


	Invite pupils to share either a sentence or a short extract of their work with the class. Ask class to give feedback- all comments must include at least one positive if a constructive criticism is made. 

In their groups, pupils to write down a goal for the next session. Individually, pupils to reflect upon their contribution, noting one strength and one aspect to work on. 







Resources for both lesson plans:
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Llyfr- Nici a Cris- gwyliau. Ar gael: https://www.cscjes.org.uk/repository/resource/363d38c0-5bbb-4427-9dc7-02e99289fe22/en 








Enghraifft: Sgript

Mae Andrew, Sali a Ben yn eistedd mewn caffi. 
Andrew. sut Wyt Ti!
Sali, dw i’n cyffrous
Ben. Pam? Sali. Achos Dw i’n Mynd i Abertawe ar y penWythnos?
Oh waw, gyda phwy!!!! Sali, Tad, Mam a Moli…
BeN! Beth ydych chi’n mynd i wneud. 

Sali= dydw i ddim yn siwr. Efaillai mynd i’r traeth a cael picnic? Andrew. O, rydw i’n caru cael picnic?


Mae Sali wedi mynd i Abertawe. Mae hi wedi ysgrifennu llythyr. Andrew a Ben yn darllen y llythyr. 

Ben= Mae SALI wedi ysgrifennu llythyr. Gallaf i ddarllen fe?
Andrew. Cei. Darllen yn araf, os gwelwch yn dda? Ben- wrth gwrs
Mae Ben yn dechrau darllen y llythyr. 
Ben. Helo bechgyn! Sut ydych chi? Y tywydd yn braf heddiw? Aethon ni i fferm lleol ddoe. Roedd llawer o anifeiliad, mochyn, defaid a fy hoff anifeil- assynod! Andrew. O waw, dw i’n mor genfigennus?
Andrew/ A fi. 




Ysgrifennais enghraifft o sgript. Mae llawer o gamgymeriadau yn y sgript orherwydd byddwn i’n hoffi’r disgyblion cywiro'r enghraifft er mwyn dangos i mi beth maen nhw’n deall. 
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Also available at: file:///C:/Users/alice/OneDrive/Documents/University%20Year%203/6006%20Welsh/patrymau%20a%20chwestiynau.pdf   

Rydw i wedi creu’r taflen i ddangos rai enghraifftiau i’r disgyblion. 













Where do these lessons fit in?
The learning experiences are not listed in order, but are instead intended to highlight the breadth of the project.
Topic/Focus- Nici a Cris
Shared experience: watching a Welsh medium play aimed at second language pupils
Pupils will:
Develop creativity through creating their own continuation of an extract (teamwork, collaboration)
Explore Welsh culture, history and art- a study of Welsh artists’ techniques
Research and design their own backdrop using study of Welsh artists to inform their work- do a to scale drawing on the iPad and/or on paper- measure stage space (measurement, scale, conversion)
As a class, decide a project budget per group. Pupils to explore profit, loss, percentage, money etc. Pupils to calculate costs of each part of the project using excel to support- support with research into costs. Gather data. Compare costs
Study (in English and in Welsh) plays, staging, drama, script writing, use of props, backstage crew etc. 
Advertisement- costs, design on iPads/digitally, use greenscreen, photography
Music- study Welsh music and musicians, explore in Welsh and English. Create own background music using technology/instruments and recording it
Final shared experience: performance. Pupils will perform their productions (in Welsh) to an audience, running all aspects explored themselves with guidance from staff. 
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