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	Try to broaden the range of your reading.
I have done this by using a wider range of reading, including books, articles, journals and government documents. 

	Targed/Target 2
	Develop criticality in your writing, rather than being too descriptive.
I have done this by trying to be critical within my literature review and some approaches throughout.

	Targed/Target 3
	Proofread your work for accuracy in expression and for sentencing.
I have done this by proofreading my work, ensuring the punctuation and sentencing is correct.

	Targed/ Target 4 
	To make the assignment flow and not seem disjointed. 
I have done this by not including subtitles and trying to paragraph my work, so it flows better. 




Using your PTE placement school or your Network Lead School as a context, write a proposal for a school community project.
[bookmark: _Hlk38971653] 
School X is in a small town in South Wales. There are 457 pupils on roll, this includes 44 pupils who attend the nursery. The ethnicity is mainly White British, and the school is a popular Ministry of Defence school. School X is a multicultural school which has a range of ethnic groups and nationalities attending it. Within the school 34 pupils have English as an additional language and no pupils speak Welsh at home. In addition to this, 46 pupils are eligible for free school meals. 
The school has many practises and initiatives in place for developing links with the community, these include weekly drop- in clinics for parents such as, an ALN drop in, a wellbeing drop-in and an MoD drop in which are supported by relevant members of staff. Furthermore, the school has recently opened a reading café where there is an allocated area that is specifically designed for parents giving them the opportunity to engage with their child’s reading and to make use of the cafe throughout the school year. The school also has strong links with some local churches and chapels, these links support the curriculum as well as the spiritual and social development of pupils.
 The focus of the proposal is to improve pupils reading and writing skills across Key Stage 2, this was chosen as a focus as it is something that has been addressed within the school’s improvement plan (School X, 2019). The project is called The Book Worm project and the importance of it will be to develop children’s reading and writing skills. This focus was chosen as the skills of reading and writing are vital to pupils’ cognitive development as they encourage thinking (Estyn, 2009, p3). “Good reading and writing skills also support all aspects of learning across the curriculum” (Estyn, 2009, p3). 
The Book Worm project will aim to develop reading and writing skills and improve children’s performance by giving each child an equal opportunity to fulfil their full potential. However, when teaching or planning a community project in Wales teacher’s need to consider social justice issues and many different factors that may affect children’s education. 

By having awareness of these issues’ teachers do not just help their pupils to read, write and attain but will be able to provide them with a conductive learning environment which allows each pupil to maximise their potential (Arshad, Wrigley and Pratt, 2012, p.3).


The focus of this proposal is to develop children’s reading and writing across KS2, this focus was chosen because reading and writing are vital skills that children will need throughout their life. Developing children’s reading and writing may be a priority for the school as some children are at more of a disadvantage than others due to different factors that have influenced their development of these skills throughout their lives. Harris and Goodall (2007) argue that differences in ethnicity, gender, class and economic wellbeing can all affect children long before they start school which can then have a later effect on their academic attainment. Whalley (2007) supports this as she believes that education begins at birth, and services must recognise the key role parents play as their child’s first educators, and the commitment parents have to their children’s early education (Whalley, 2007 p.4). That said, “before children enter school, they are taught skills and attitudes from their family upbringing and this upbringing is conditioned by economic status” (Hemmerechts, Agirdag and Kavadias, 2017, p. 86). This is one of the factors that can have a significant impact on children’s literacy and reading skills, as pupils with a lower social economic status tend to have poorer reading skills than pupils with a higher social economic status (Hemmerechts, Agirdag and Kavadias, 2017, p87). Ibid (quoted in Athey,1991, p6) agrees with this as he states, “social economic inequality remains the most powerful detriment of differences in cognitive and educational attainment in children.” However, Simon, Malgorzata and Beatrix (2007) argue that socio-economic status should not be an obstacle for educational success and that inclusion should imply a minimum standard of education for all (Simon, Malgorzata and Beatriz, 2007, p.29).

On the other hand, How and Larkin (2013) argue that numerous linguistic factors can affect children’s reading ability. They believe within a year group, children will all have different levels of reading experience with social and environmental factors that are likely to affect their reading experiences and cognitive and linguistic factors (How and Larkin, 2013). What’s more How and Larkin (2013) believe that writing is the last linguistic skill to develop fully and reading can affect the development of writing. 
The Book Worm project aims to support equity and inclusion by providing a standard education for all, ensuring all pupils can develop their reading and writing and overcome any barriers for educational success.

Attitudes towards reading and writing are also significant factors that will affect children’s literacy skills throughout the school and the community, these are also related to social economic status and early involvement from parents (Hemmerechts, Agirdag and Kavadias, 2017, p.88). Pellegrini and Galda (2003) state parent and child shared reading interactions are part of the sociocultural context of children’s development and previous studies have shown that parental literacy activities are a crucial predictor of children’s academic success. Harris and Goodall (2008) support this as they state parents have the greatest influence of achievement by supporting their children at home. However, Simon, Malgorzata and Beatriz (2007) state that children from deprived backgrounds may not benefit if they have weak support at home, and that this is a key challenge for equity. What’s more, some parents within the community do not engage in their child’s reading at home, this may be because they have work committees or do not realise the impact it can have on their child’s achievement. This suggest that parental engagement is a significant factor that needs to be considered when planning The Book Worm project as it can influence pupil’s achievement and attitudes towards reading and writing. 

Having said that, Siraj and Mayo (2014) state that the impact of social class on achievement follows from the effects of parental education, poverty, income and employment. Hartas (2011) agrees with this as she argues that mothers who have fewer years of education tend to read to their children less and use less literacy skills themselves. This suggest that children who have lower SES are at a disadvantage with their reading and literacy skills as they are not getting the same level of support as children from higher SES families. Harris and Goodall (2007) agree with this as they argue “it is important to recognise that differences in levels of parental involvement across different ethnic groups may be differences related to SES” (Harris and Goodall, 2007, p.27). 

Family income and poverty are also factors that have an impact on children’s literacy and reading skills within the community. Across Wales, almost one in three children aged 0 to 16 live in poverty (Wightwick, 2018). What’s more, by age five a third of children living in poverty are already falling behind across a range of milestones such as language skills (Wightwick, 2018). Hartas (2011) suggest this may be because the lack of resources within the household as parents cannot afford to purchase books that will develop their child’s reading and writing skills at home. Studies show that home learning activities for instance, storybook reading, storytelling, conversations and access to printed resources not only occur more in higher SES families but are less effective for children’s language development in lower SES families and poorer families. This is because parents talk less, asked less questions and used a smaller range of words (Siraj and Mayo, 2014, p310).This suggest that parental education can also be a significant factor to effect pupils reading and writing skills within the community, this is supported by Hartas when she states:
 
Children with educated parents were on average about six months ahead in language and literacy compared to their peers whose parents did not have any educational qualifications (Hartas, 2011).

This suggest that the Book Worm project needs to support parents who are at a disadvantage with their education, income or financial status, this may be by providing extra support for these parents or providing extra resources that the family may not have within their household. 

[bookmark: _Hlk38971612]English as an additional language is another factor that may affect children’s reading and writing skills within the school. As mentioned earlier 34 pupils within school X have English as an additional language. This can impact reading and writing skills due to early language and reading comprehension not being fully understood (Crane et al, 2017). Hutchinson et al (2003) agree with this as they argue that many children who speak English as an additional language (EAL) underachieve in areas of literacy, especially in primary years. This suggest there is a need to provide support for EAL children in developing their early language and literacy skills (Crane et al, 2017). Children with EAL also have an achievement gap within literacy compared to peers. 

Results from national tests of language and literacy reveal a consistent achievement gap in many areas between EAL children and their monolingual English-speaking peers (Crane et al, 2017).

Hutchinson et al (2003) agree with this as they predict children who are learning EAL will experience vocabulary and comprehension difficulties in relation to their peers. This is because even though they have accurate decoding skills, they do not understand the vocabulary within the text. That said, Duff, Tomblin and Catts (2015) argue that learning words from reading can provide key opportunities for vocabulary development and can be measured in oral or written tasks. As children improve at reading, they are more likely to confront words they do not know the meaning of (Duff, Tomblin and Catts, 2015, p.852). This suggest that improving reading for children with EAL will encourage them to question the text which will then improve attainment in reading as they are less likely to have comprehension difficulties and will also improve their vocabulary in oral and written tasks. 


The Book Worm projects first aim is to ensure children and parents have access to a range of resources that will develop their reading and writing skills within the school and community. This will strive pupils to be Ethical informed citizens (Donaldson, 2015) who are knowledgeable about their community and the support it can provide when developing children’s reading and writing skills. It’s second aim is to improve parental engagement with children’s reading by providing regular opportunities throughout the school year for collaboration with parents. The Book Worm’s third aim is to ensure each child has an equal opportunity to develop their reading and writing skills within the school and community. The final aim is to improve spelling and vocabulary throughout KS2. This will strive pupils to be Ambitious capable learners who are building up a body of knowledge and applying that knowledge in different contexts (Donaldson, 2015) such as their writing across the curriculum.
The outcomes of the project and intended impact will be improved reading age throughout KS2 and improvement of children’s reading skills. In addition to this, parents to become more engaged with their child’s reading and children to be provided with regular opportunities to develop their reading skills within the school and the community. What’s more positive attitudes to develop towards reading and across KS2 and spelling and vocabulary to improve within children’s writing. 

To create The Book Worm project an improvement plan was created to ensure the correct staffing, cost and resources were in place (see appendix 1). The book worm project will be implemented throughout the academic year.
The first aim will be implemented by taking children of KS2 and their parents to the local library for the morning and signing them up. This activity was chosen due to Hartas (2011) point of children not having the correct resources in their household to develop their reading skills and to support parent’s with low income by providing them with a range of free resources. This learning environment was chosen as Honebein (1996) argues that the goal to a constructivist learning environment is to embed learning in realistic contexts and to learn a in social experience (McLeod, 2019).The staff responsible for this trip will be the AoLE team lead and class teachers in KS2. What’s more, the cost of this trip will be free, and parents are invited to come along with their children. This aims to support low income families as they will not need to contribute to a cost for this trip. The pupils in KS2 will walk from the school to the local library with staff and parents support. Throughout the morning pupils and parents will take part in a range of activities (see appendix 2) which will show them what the library offers and how they can make use of it within the community. 

To meet the second aim The Book Buzz club will be implemented and run in the school library. This club will take place every Wednesday after school from 3:30 – 5:00pm and it will be run by the AoLe team and class teachers throughout the year. The Book Buzz club will help develop reading skills by helping parents to understand how they can support learning within and outside the school environment (Welsh Government, 2020, p237). It will also encourage parents to engage in their child’s reading and allow parents to seek extra support if needed. This may be useful for parents with fewer years of education as Hartas (2011) argues if parents have fewer years of education they would not engage fully with their child’s reading. This club was chosen as Harris and Goodall (2008) argue that parents have the greatest influence on their child’s success. The Book Buzz club will also provide a range of resources as Simon, Malgorzata and Beatriz (2007) state “extra resources need to be channelled through schools to support disadvantaged students, this should help overcome effects of social disadvantaged background” (Simon, Malgorzata and Beatriz, 2007, p.23). In terms of the cost of this club, the school will need to provide a weekly budget to ensure refreshments are provided for parents and children such as tea, coffee, biscuits and squash. 

To meet the third aim, the school will recruit reading volunteers from the community to come in and listen to children read regularly on a one to one basis. This aim is to support children who are at a disadvantage with parental engagement at home. Studies have shown notable improvements in reading ability for children who read with an adult reading volunteer (National Literacy Trust, 2019). This ensures the pupils have a social constructivism approach to learning where development and knowledge is constructed from interaction with others. The responsibility for this would be the AoLe team and members of the community. The cost of resources would be £300 to ensure each pupil in the KS2 has a reading diary where comments and feedback can be recorded. This also aims to support pupils from lower SES backgrounds and EAL children as Duff, Tomblin and Catts (2015) previously state by developing these children’s reading skills and vocabulary their attainment will improve. 

To meet the final aim the school will launch weekly spellings for KS2 children. These will take place from the start of the academic year and all class teachers will be responsible for ensuring spellings are learnt and implemented into a sentence by the following week. This method was chosen as the International Literacy Association (2019) states “The starting point for all spelling instruction is meaning.” By children learning their spellings and using them in a sentence this will ensure they not only know how to spell the word but also know the meaning of it. This especially aims to support EAL children as Hutchinson et al (2003) previously state if EAL children understand the vocabulary in a text it will result in fewer comprehension difficulties. However, the International Literacy Association (2019) argue that “too often spelling tests simply documents spelling failures, rather than addresses them.” The Book Worm project aims to support all pupils by addressing spelling failures and putting in place interventions for those who are underachieving. The school will also offer further support for EAL children within this area by running weekly classes for EAL pupils and parents to learn English. The English classes will be put in place to support children and families from different ethnic background to develop their English vocabulary. This will be run by the EAL lead within the school and will be free for all parents to attend every Monday. This approach is related to Vygotsky’s (1934) theory of the more knowledgeable other, where the parents or children are learning from someone who has a better understanding on the concept than themselves (McLeod, 2018).


The impact on The Book Worm project will be measured in a range of ways. 
To measure the impact on pupil’s reading skills the reading volunteer will give the pupils feedback after each session which will be recorded in their reading diaries. This ensures teachers, parents and the child know what aspects are going well and what needs to be improved, the reading diary comments will measure the child’s progress each session. This can also be done by seeing improvement in reading skills throughout the term and positive attitudes developing towards reading.  This could be monitored by observing children’s confidence and enjoyment towards reading, as reading to a volunteer is said to develop children’s confidence and to encourage children to have more fun (National Literacy Trust, 2019). However, this will also be evidenced through improved reading age and improved National test results by the end of the year. 
To measure the impact of parental engagement the school will monitor weekly attendance of The Book Buzz club, seeing if there is an improvement of parental engagement with children’s reading at home and within the school. The evidence of this will be monitored through children’s reading age improving and National test results improving at the end of the year. Looking at an Estyn case study school A similarly invited parents into a reading café which offered additional reading support for parents and children. School A then reassessed pupils reading age and nearly all pupils who attended the reading cafe made progress and increased their reading ages (Estyn, 2018). Parents were also asked to fill in a questionnaire about what they thought went well with the reading café and parents responses included “the range and quality of reading materials” and “having quality undisturbed time with my child” (Estyn, 2018). This suggest that parents were grateful for the use of reading resources that the school offered; this may be because they did not have access to these type of resources within their homes. What’s more, the school states the reading café project has improved the reading standards and reading habits of pupils as well as developing positive relationships and the school’s community engagement (Estyn,2018). This suggest that The Book Buzz club may raise reading standards and develop positive links to the community. 
To measure the impact on spelling and vocabulary the school will monitor this by tracking individual progress on spellings. The purpose of this assessments is not to record how many words on a list pupil can spell, but to monitor pupils progress in spelling and for interventions to be put in place for pupils who are under achieving (International Literacy Association, 2019). Further evidence of this approach being effective will be pupils using a wider range of vocabulary in their writing, this will be monitored through book scrutinise in staff meetings. Evidence of writing improving will be shown by National test results indicating fewer comprehension difficulties and improved spellings throughout each year group within KS2. This can also be evidenced through EAL children having less of an achievement gap to their English-speaking peers by the end of the academic year. 

To consider The Book Worms projects strengths, weaknesses, opportunities’ and threats a SWOT analysis was carried out (see appendix 3). One of the strengths of this project is offering support to the disadvantaged families and children. For example, putting in place interventions for pupils who underachieve with their spellings. This is supported by Donaldson (2015) as he states, “achievement should be accessible for all learners but should support and intervention for those whose progress is slower.” (Donaldson, 2015, p.109). Also, by offering EAL parents and children extra support with the English club after school. This is supporting the needs of the school and the community by meeting the needs of different ethnic groups. This may also develop parents’ engagement as attending these clubs may boost their confidence to speak to people within the community and mix with people from different cultures. Finally, the school is supporting the needs of families with lower SES or families in poverty by offering parents to come in and make use of school and library resources. In addition to this, for the children who are at a disadvantage with parental support the school has recruited reading volunteers to help pupils develop their reading skills. Evidence shows that by children reading to a volunteer they tend to make around six month’s improvement within a ten-week period (Bristol City Council, 2020). This suggest that recruiting reading volunteers will make a significant impact to children’s reading skills ensuring they will make progress. This ensures that no child is being left behind and an opportunity is provided for each child within the school. 

One of the weaknesses within the school include pupil’s motivation towards spelling test. “Motivation determines whether a student will pursue a task with enthusiasm or lacklustre attitude and then affects the pupils learning and attainment” (Bhoje, 2015, p.27). This suggest that if the pupils lack motivation when learning their spellings this will affect their overall attainment on the test. Horvath, Lodge and Hattie (2017) argue that some students will have extrinsic motivation for a spelling test, where students are motivated to do well to gain a reward. However, Horvath, Lodge and Hattie (2017) argues that the problem with this is students will only learn how to spell the words for the test and will then go on to spell it wrong in everyday writing. This is supported by the International Literacy Association (2019) when they state many teachers have observed, students learn words for spelling tests, which they then spell incorrectly during their everyday writing. This is seen as a weakness as this will not help pupil’s develop vocabulary or improve spellings if they do not use the words in context. 

One of the opportunities’ The Book Worm project provides is an educational visit to the local library. This will be an opportunity for the children to have a first-hand experience and may be some children’s first time visiting a library. This opportunity also ensures parents have easy access to study facilities and ensures effective use in made of resources within the community. This is seen as an opportunity for parents and children who do not have access to resources within their household. This opportunity supports the school and the community as it offers a range of resources for pupils and families to access outside of the school. By inspiring pupils and families to explore libraries they are more likely to gain good literacy skills and social and economic benefits from that (Crossley, 2015). The Book Worm project wanted to offer children and families opportunities’ that would not only develop their reading but also their enjoyment of reading. “Libraries have a key role to play in supporting children’s literacy development and enjoyment of reading” (Crossley, 2015). 

Having said that, one of the threats of The Book Worm project is parents not attending the clubs this may be due to anxieties about the group setting and difficulties with their own reading or writing skills. 

Some parents find going to a group difficult to handle, and sometimes it the thought of their own literacy skills that comes to the forefront. (Cummings, 2007, p.107).

This is seen as a threat because The Book Worm project aims to support parents and engage them with their child’s learning however if parents do not attend the club or seek support this could then affect their engagement in their child’s learning as they may not have the educational skills or resources to help their child develop. This then suggest that their child will not reach their full potential due to lack of parental involvement.

To conclude, when planning the proposal considerations had to be made about how diverse cultural, linguistic, religious and socio-economic factors can influence school issues and children’s development. The Book Worm project also had to consider how it would meet the needs of the school and the community. “When schools and community organizations work together to support learning, everyone benefits” (Little, 2013, p3). By working with parents and communities the school is providing a range of opportunities where parents and the community can play an important role in supporting all pupils.  Planning the book worm project has influenced my own practice, by developing my pedagogy and knowledge on the importance of parental involvement.  This meets the QTS standard “the importance of positive involvement of parents/carers and other partners is understood” (Welsh Government, 2018). My next steps will be to ensure this knowledge is implemented on my next professional teaching practice by ensuring the needs of the learners, school and the community are met.
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Appendix 
[bookmark: _Hlk39417424]1.Improvement plan for The Book Worm project. 
	Actions 
	Responsibility 
	Timescale 
	Cost/ Resources 
	Monitoring 
	Evidence

	Reading volunteers from the community to come in and listen to the children in KS2 reading weekly on a one to one basis. 
	AoLE team 
R.H (head of AoLe team)
Parents.
	Ongoing throughout the school year. Reading Volunteers to come in throughout the week. 
	£300 reading diaries for KS2.
	Pupils reading diaries.
Listening to readers.
Reassessing reading age at the end of the term. 
Attitudes towards reading.
Children’s confidence development. 
	Reading diaries show children are reading weekly.
National test results improve.
Reading age improves.

	Go to the local library for the morning to sign up children, parents invited to come and sign up for themselves. Morning full of activities for pupils and parents. 
	AoLE team 
All teachers in KS2
Support staff
First aider
	Years 3 & 4 morning.
Years 5 & 6 morning.

	No cost
	Listening to readers.
Level of engagement with reading.
Pupils using resources. 
Enjoyment of reading. 
	High level of engagement.
Use of library.
Reading diaries.
Improved engagement.

	Book Buzz club - Invite parents into read with their children after school. Come into the school library, use the resources including writing resources 
Staff to offer extra support during this session for parents or children. 
	AoLE team 
R.H

	Regular opportunities throughout school year.
Every Wednesday 3:30pm – 5.00pm. 
	Weekly budget for refreshments tea and coffee biscuits and squash.
	Attendance from parents and children.
Levels of engagement. 
Listening to readers.
Parental engagement.
Children’s reading diaries show they are reading more.
	High level of engagement. 
Use of school library resources. 
Children’s reading diaries.
Reading age improves.
National test results improve.

	Weekly spellings handed out for spelling test on the following Monday. Children also must write a sentence with the spellings in to understand what the word means. 

	All teachers

	Throughout the school year.
Spellings handed out on Thursday to be learnt by Monday for test. 
	Spelling books
	Track individual spellings.
Staff meetings.
Book scrutinises.
	Weekly spelling test results.
Children use a wider range of vocabulary in writing. 
Improved spelling across year groups.

	Intervention for pupils underachieving with spellings. 
Additional support for pupils who are underachieving with their spelling results. 
	LSA within year group. 
	Once a week on Wednesday morning during school assembly. 
	Spelling books.
	Track individual spellings.
Book scrutinises. 

	Weekly spelling test results improving.
Use of spellings in writing. 

	English classes
Additional support for EAL children and their families to help learn English. 
	EAL lead.
	Every Monday 3:30 – 4:30.
	
	Parental engagement
Improvement of pupils and parents’ confidence. 
	EAL less of an achievement gap to their peers.
Fewer comprehension difficulties. 






2. Library Trip plan of activities. 
	Plan for the day.
	9:30 – 10:00am
	10:30-11:00am
	11:30-12:00am
	12:00am

	Year 3 / Year 5
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	Sign up to the library.
Parents and Children sign up to the library. 
	Tour of the library 
One of the librarians will take the group on a tour of the library showing children how to find different books etc. Show them children’s area. 
	Choose a book
Pupils will have the chance to look around the library and choose a book they are interested in. Then have half an hour to read or use resources. 
	Head back to school for lunchtime.

	Year 4 / Year 6
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	Tour of the library 
One of the librarians will take the group on a tour of the library showing children how to find different books etc. Show them children’s area.
	Choose a book
Pupils will have the chance to look around the library and choose a book they are interested in. Then have half an hour to read or use resources. 
	Sign up to the library.
Parents and Children sign up to the library.
	Head back to school for lunchtime.




3. SWOT analysis. (150 words of word count).
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
Support for parents and children weekly (club).
Use of school resources.
Monitor of spelling weekly.
Intervention put in place for pupils underachieving.
Improved reading and writing skills.  
Reading volunteer.
Pupils’ engagement. 
English class for EAL pupils and parents. 
	Weaknesses
Pupils motivation towards spellings test. 
Pupils learning spellings just for test.
Some parents not making use of resources. 

	EXTERNAL 
(outside the school)
	Opportunities
Library trip. 
To engage parents more with their child’s learning. 
Development of the four purposes.
Making links to the community. 
To offer free resources for parents (library and school).

	Threats
Some parents will not encourage children to learn spelling at home.
Low attendance for clubs.
Parents work commitments can’t attend clubs. 
Parents feeling anxious to attend.
Parents lack of skills.
Parents can’t speak English very well. 
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