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Within youth work, supervision can be an important part in aiding a youth workers professional development and promoting reflective practice (Sapin, 2013). This is not just a process for the supervisee but also for the supervisor. Sapin (2013) notes that it is a mutual learning process whereby both individuals learn from each other. While the supervisee uses supervision to reflect on their practice, the supervisor must reflect on how they supported and guided the supervisee. The following will highlight this process from the perspective of a student taking on the role of the supervisor for the first time over the period of six supervision sessions, looking at extracts from their practice, analysing how they addressed any concerns the supervisee brought to them and reflecting on how they felt during the process. The student will use the reflective cycle provided by Rolfe et al’s (2001) which uses the structure of ‘What?, So what? and What now?’ and throughout this process the student will make links to theory to support their understanding. 
Session 1
The first session between the supervisor and supervisee was used to lay down how they both wished for the session to be conducted, they organised when they would be meeting, how long they wanted each session to be and what they hoped to cover during the session as it is important for supervisions sessions to have a clear structure that works for both parties (Reid, 2007) . As it was the first session it took the student a while to adjust to undertaking the supervisory role as opposed to the role they had been used to. The student felt nervous that they would slip into the supervisee role and begin discussing their own experiences rather than listening to the experiences that the supervisee wished to talk about. It must also be noted that the supervisor and supervisee have a previous friendship and therefore more effort needed to be taken to ensure that during the sessions the relationships remain professional and did not slip into informal conversations between friends. While it was difficult to take on the role at first, as the session progressed the students worried feelings eased, and the session ran smoothly. They both looked at how they wanted the structure of each session to look and decided that each session the supervisee would come to the supervisor with a different challenge, issue or even success and they would break the incident down together. They would look at how the supervisee handled the situation, how the situation made them feel and what their next steps would be which is a structure recommended by Reid (2007). The student felt they handled the first session very well, making sure to remain professional and in control of the session and ensuring it stayed on topic while allowing the supervisee to discuss how they wanted the following sessions to be conducted and how they wished to be supported. 
Session 2
What?
The first official session started by the supervisor and supervisee discussing how the supervisee was finding their placement. They discussed how the supervisees placement was also their place of work and that there was a lot of responsibility put on the supervisee because of this. The supervisee was unsure of how they were going to balance the responsibilities they had from their job as well as what they needed to complete as part of their placement. They felt a lot of pressure between their work and their university course and was unsure on how to tackle the issue.
So what?
The initial concern the supervisor had was for the supervisee’s mental health and well-being. They talked about what the supervisee was doing to manage any stress in their life and any coping mechanisms they had as well as what support they had access to. The supervisor recommended that if they felt overwhelmed, there was help available within student services. The supervisee agreed to set up a meeting with a specialist mentor at student services, who they had previously received support from. It was also recommended that the supervisee discuss these concerns with their university lecturers as well as their line manager. The supervisee and supervisor made a plan together to also set up a meeting with their line manager and discuss the possibility of reducing their days from three days to two. 
What now?
As this was the first issue the supervisee had brought to the supervisor, the supervisor felt determined to offer as much support as they could but was worried that this may have come across as prying as the supervisor wanted to obtain all the information (Thompson, 2007). In future sessions the supervisor will take a more ‘active listening’ approach (Reid, 2007) and allow the conversation to be led more by the supervisee so as to ensure no boundaries are crossed and a professional relationship is maintained. Despite this feeling, the supervisor felt the outcome of the session was positive and that they had been able to help alleviate some of the stress that the supervisee felt (Thompson, 2007) with the supervisee hoping to access more support provided by the university and also agreeing to discuss the option of decreasing the workload. The supervisor will check on the progress of this in following sessions as well as how the supervisee is managing their stress as their placement progresses. 

Session 3
What?
The session began with the supervisee telling the supervisor that they had had a session where a young person had expressed romantic feelings for the supervisee while at their work placement. The supervisor needed to consider how the supervisee felt after this incident (Thompson, 2007) did they feel nervous or apprehensive about working with this young person again? Did they feel they had handled the situation the best way they could? The supervisor discussed the incident further with the supervisee, asking them if they had addressed the young person about their feelings and informed them that their relationships were strictly professional as well as notifying someone within their workplace of the incident. Sapin (2013) supports this approach and states the importance of ensuring boundaries are maintained and that the correct workplace procedures are followed.
So what?
The supervisor’s initial thoughts were about how the supervisee had handled the situation when it happened and what they had done following the incident. The supervisee confirmed they had had a discussion with the young person as soon as it happened as well as informing their line manager as soon as they were able to. The supervisor felt concerned for how this may affect the professional relationship between the young person and the supervisee as well as if this would affect the supervisees job. They discussed how the supervisee felt confident that they had handled the situation to the best of their abilities and followed the safeguarding procedures. The supervisor asked the supervisee to consider if they were concerned with how they would behave with this young person next time they would be working together and how they intended to rebuild boundaries between themselves and the young person (Sapin, 2013). While the supervisee was not worried about treating the young person differently after the incident, they were apprehensive as to how this young person would behave with them. The supervisor also felt concerned about what the supervisee intended to do if the young person made any advancements again and asked the supervisee to consider this. They discussed that the supervisee would make notes of the incident and monitor the young person’s behaviour and if any other issues arose surrounding this incident that they would notify their line manager immediately. Sapin (2013) highlights the importance in keeping a record of any incidents that occur regarding safeguarding issues and that it is best to plan for every possible outcome both for the safety of the young people as well as the staff.
What now?
The supervisor felt they handled the situation well, showing concern both for the young person and the supervisee. They made sure that the supervisee was aware of and followed the safeguarding policy laid out by their placement (Sapin, 2013) and addressed any anxieties the supervisee may have had following the incident. They discussed if there was anything else the supervisee could have done differently or needed to consider, and the supervisor felt that they promoted reflection in the supervisee by allowing them to consider what they should do next rather than telling them (Thompson, 2007). They agreed that they would discuss the topic again in several weeks' time to establish how the relationship between the young person and supervisee was working since the incident.
Session 4
What?
The supervisee came to the session with an incident that involved one of the young people running off near the end of the session. The supervisee discussed how they handled the situation and how they felt worried and concerned but managed to remain calm and found the young person safely. We discussed a conversation that was had between the supervisee and the line manager and that the line manager had been very proud at how the supervisee had handled the situation and how they had followed the safeguarding policies. The first issue the supervisor raised was on if the supervisee was aware of why the young person had run off and if this was something they had been known to do before. The supervisee stated that they were aware of the reason after a discussion with another young person but that this was not an incident that had happened while the young person had attended sessions with the supervisee before but was later made aware that this was something the young person was prone to doing. The supervisor then asked the supervisee to consider if this incident was likely to happen again and if they had an action plan in place were it to happen again. They also asked the supervisee if they felt it necessary to have further discussions with the young person regarding the incident, or did they feel the issue was resolved?
So what?
While the supervisor was initially concerned for the young person and their safety, they were also concerned for the supervisee and how this may have affected their confidence in running sessions with young people as is often something that can happen after incidents such as this (Kadushin, 2014). The supervisor reminded the supervisee of the positive feedback that they had received from their line manager and that it was clear they had handled the situation in the best way possible. While the supervisee was aware of why the young person had run off, the supervisor wanted the supervisee to consider how it had happened and if this were an incident that could have been avoided (Thompson, 2007). The supervisee admitted that this is something they had already thought about and had realized that there was no way that they themselves or any of the other staff could have foreseen the incident and prevented it. The supervisor highlighted the possible concern that it could happen again and whether this was something the supervisee had planned for and how did they intend to handle future sessions involving the young person. The supervisor highlighted that the responsibility on how to tackle these concerns may lie with their line manager and not the supervisee (Thompson, 2007). The supervisee concluded that this was something that they would need to discuss with their line manager before the next session with the young person
What now? 
This was a session that invoked feelings of self-doubt within the supervisor as to whether they had supported the supervisee in the correct way. The supervisor felt that while their aim was to help highlight any further issues that could arise after this incident, this could have affected the supervisees confidence in how they handled the situation. The supervisee had received positive feedback from their line manager but during the supervision session the supervisor drew attention to several scenarios the supervisee had not considered in the aim of offering constructive feedback (Thompson, 2007). During the next session, the supervisor will check in on how the supervisee feels following more reflection on the situation as well as further conversation with their line manager and the supervisor will use this opportunity to reassure the supervisee of how well they handled the incident both during and following (Thompson, 2007).
Session 5
What?
The supervisee came to the session with a positive development that they had had with one of the young people during a litter-picking activity. They explained that one of the young people who struggled with social skills had been interacting with the public. The supervisor asked the supervisee to consider what could have encouraged this confidence in the young person. It was during this session that the supervisor took the opportunity to also look back at some of the issues faced in previous sessions and check on their development and how the supervisee felt about those situations now.  
So what?
The supervisee noted that they had had many conversations with the young people over the course of their placement and built up a positive relationship and rapport with this young person and the supervisee acknowledged that it was possible that this improvement was a direct result of the time they had spent together. The supervisor discussed how this scenario encompassed one of the core values of youth work in building meaningful relationships (Learning and Skills Improvement Service, 2012) and emphasised to the supervisee that it was clear they were following the key principles of youth work (Youth Work in Wales Review Group 2018). During this session, the outcomes from previous sessions were discussed. It was mentioned that the supervisee had been able to cut down on their working days until their university course finished and that the supervisee felt relieved at this. The supervisor discussed that it is important for youth workers and other person-centred professions to take care of themselves, otherwise it is possible they could burn themselves out (Thompson, 2007). The supervisor and supervisee discussed any developments involving the young people mentioned in previous sessions and the supervisee highlighted how they had monitored the young people closely and managed to build positive relationships with them despite the incidents and that there had been no further issues. The supervisor highlighted that this again showed positive relationship building (LSIS, 2012) and use of youth work principles (YWWRG, 2018)
What now?
The supervisor found this session an extremely positive one as it gave both the supervisor and the supervisee the opportunity to reflect on the impact that youth work has on young people. It demonstrated the importance of building trusting relationships with young people and the lasting benefits this has for them (LSIS, 2012). It also highlighted the value of reflecting on positive situations as it is often easy to focus on the mistakes that may have been made but it is just as important to reflect on the moments in which youth work makes a difference in young people’s lives in order to remember why youth work is vital (Sapin, 2013). The supervisor felt that emphasizing this to the supervisee was an essential part of the session as it gave the supervisee more confidence in themselves and in turn also made the supervisor feel more confident in the support they were offering and made the supervisor feel like their support was needed and beneficial to the supervisee (Thompson, 2007).
Session 6
What?
During the final session, the supervisee discussed an incident that had happened to one of the young people during an outdoor activity. The supervisee explained that the young person had fallen and got stuck in the mud during the activity and that the supervisee had to help get them out. They spoke about how they had seen this young person improve, as this would have previously been an incident that would have overwhelmed the young person but that the trust they had built up with this young person meant that the young person was able to laugh at the situation and trusted that the supervisee would help them. The supervisor used this to again emphasise why it is so important to build lasting and trusting relationships with young people and the positive effects those relationships can have (LSIS, 2012). The supervisor used the finale session to ask if there were any other issues the supervisee wished to discuss and what they planned to do following on from their placement.
So what?
The supervisor wanted to use the final session as an opportunity for the supervisee to reflect on how they had developed professionally throughout their placement (Thompson, 2007), highlighting what they had discussed during their first session and how they had felt then in comparison to their last two sessions. The supervisee admitted to having a more positive outlook on their placement and that they felt less overwhelmed and more able to see not just the impact youth work has on young people but also the impact we as individuals can have on young people which is supported by Reid (2007) process of professional development within the supervision process
What now?
The supervisor felt positive in how they conducted the final session. They helped to guide the supervisee while still allowing them to recognise the improvements they had made by themselves. This session enabled the supervisor to recognise that not every session needs to focus on the negatives and that it can simply be an opportunity to reassure the supervisee (Thompson, 2007). The supervisor also felt more confident in their ability to support their supervisee in a productive manner as they had seen positive developments emerge from advice and support, they had given to their supervisee.
Conclusion
Upon reflection on these different sessions, it has become clear that the supervisory role can be difficult but rewarding. During the first few sessions, the supervisor found it challenging to know if they had given the correct answer or advice and an awareness of this encouraged them to develop their knowledge of policies. As the sessions progressed the supervisor became more confident in themselves as they began to see the positive effects that the sessions were having on the supervisee. The supervisor began to recognise their own strengths, such as empathy and an open-minded approach, and apply these to their practice. The supervisor was able to identify challenges the supervisee may not have considered and enable them to draw their own conclusions using an educative approach (Thompson, 2007). The supervisor was able to consider the impact the advice they would have and whether it was constructive or helpful therefore ensuring the self-esteem and well-being of the supervisee was not negatively affected (Thompson, 2007). The supervisor sometimes struggled to remain focused and on topic, while also feeling like they had to solve the problem for the supervisee. This was something that they reflected and improved on throughout the process and  resulted in the supervisor learning to listening listen more and allow the supervisee to be self-reflective and come to their own conclusion while still offering guidance and advice if needed (Reid, 2007). Due to the fact that the supervisor and supervisee were friends prior to the supervision sessions, these sessions highlighted the benefit that having official supervision, informal or formal, can have as it allowed for a deeper analysis of our practice as opposed to just informal conversation (Reid,2007). Whilst every effort was made for the supervisor to expand their knowledge of policies, they still feel that this is something that requires further development in order to improve their professional practice and their ability to supervise other affectively and to the best of their capabilities.
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