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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Continue to include more critical analysis when discussing theories.
	I have included more critical analysis when discussing theories.
	Page 7.

	Endeavour to use a consistent synthesis of research to support key discussions.
	I have used a consistent synthesis of research to support key discussions.
	Page 8.

	Offer greater originality of thought when making recommendations and exploring conclusions.
	I have offered greater originality of thought when making recommendations and exploring conclusions.
	Page 11.












Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). 

The response should include:
1. A written reflection (3,500 words)
2. A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies (1,500 words).

Word count: 5267
















Part 1
Word count: 3768
This assignment will critically reflect on the support provided to a learner whose progress has been affected by attention deficit hyperactivity disorder (ADHD) during the transition from Foundation Phase learning to KS2. Data from research with staff and pupils has shown that most children adjust easily to the expectations of their new environment, but students could be better prepared (Welsh Assembly Government, 2010). For this assignment, the child will be referred to as a pseudonym which is Ryan.

Ryan is a male child, seven years old and based in a Year 2 class (Refer to Page 12). In September, he will be returning to school as a Year 3 pupil. Therefore, transitioning from Foundation Phase to KS2. Ryan has been diagnosed with ADHD which has affected his learning as he has issues with impulsive behaviour and has a short attention span (Shire, 2018). Therefore, it is difficult for Ryan to concentrate and learn. He often misses crucial learning as he leaves class to walk around the school grounds. As well as this, Ryan has struggled to form good relationships as he gets angered and upset easily which disrupts the learning of other pupils in the class. Ryan and his family live in poverty due to poor living conditions. Maslow (2022) suggests that basic needs must be fulfilled before academic achievement can be attained. A support plan has been created for Ryan and will be implemented as he transitions from Year 2 to Year 3 (Refer to Page 13). This will involve staff collaborating and assigning a teaching assistant to deliver one to one support for Ryan to ensure that his needs are met, and he can progress with his learning. The Welsh Government (2020) states that progression in learning is how a pupil develops and improves their skills over time which involves deepening and broadening their knowledge and understanding and refining their skills. Consequently, embodying the four purposes and progressing in different pathways. However, it is important to consider the pace of progression is individual for each learner (Welsh Government, 2021). Therefore, children with additional learning needs may not collate with the two-to-three-year progression step in the descriptions of learning.

The Welsh Government (2021) states that a support plan must be prepared for Ryan as his ADHD diagnosis is recognised as an additional learning need (ALN). This will specifically focus on the social and emotional development of Ryan. Research by the OECD (2013) implies that learning should not be understood as a purely cognitive activity and practitioners must be aware of and responsive to learners’ emotions for successful learning to occur.

A personal target for Ryan is to improve his overall well-being as he struggles to identify and manage his emotions due to his ADHD. Peasgood et al. (2016) suggest that ADHD may cause anxiety, lower self-esteem, and anti-social behaviours such as fighting. As Ryan will also be in a new setting with different staff, he may feel overwhelmed. This is supported by Symonds (2015) who implies that well-being underpins whether pupils adjust thrivingly or poorly to the changes experienced during school transition. 

Providing the opportunity of ‘Meet the teacher’ before beginning Year 3 will be beneficial for Ryan as he will become familiar with his new classroom and understand the expectations of his new teacher (Woodhead and Moss, 2007) which can form the basis of building a rapport. This is supported by Field (2010) who implies transitions are fundamental features of social life and support who the learner is becoming. On the other hand, it has been recognised that transitioning class can be problematic for children who are vulnerable or struggling with or are at risk of social and emotional issues (Ecclestone, 2009). To overcome this challenge, the Year 2 teaching assistant will accompany Ryan on the day as he has established a positive relationship with her. It has also been agreed that she will be assigned as his 1:1 learning support assistant (LSA) in Year 3. Thus, providing comfort and routine for Ryan. Suldo (2016) argues that supportive teachers who treat students fairly improve school satisfaction for and performance of learners.

An Emotional Literacy Support Assistant (ELSA) will be a key stakeholder in this process as they are trained to be proactive and responsive to support the child’s needs (Wong et al. 2020). However, McEwen (2019) argues that there are often miscommunications between staff due to a lack of collaboration. Thus, the ELSA must provide feedback to the teacher who can monitor Ryan’s progress. It can also enable the teacher to support Ryan to navigate his new environment and cope with the change (Ackesjö, 2013).

Therefore, it is crucial for Ryan and the stakeholders in his provision to understand the causes of his emotions before he can be supported to manage them. Mayer, Roberts and Barsade (2008) agree with this strategy as they argue that individuals must develop their self-awareness to become emotionally intelligent. Thus, Ryan should be supported to express his emotions. This is also supported by Donaldson (2015) who suggests that the development of emotional intelligence can support metacognition. Consequently, Ryan will be able to reflect on his own learning and understand the positive impact he may have on the learning of his peers. However, the philosophy of holistic education acknowledges the whole child rather than focusing solely on their emotions to encourage lifelong learning (Lauricella and MacASkill, 2015). Holistic development is supported by the Welsh Government (2023) as the four purposes are aspirations for all learners which guide ambitions for lifelong learning. It is evident that empathy for pupils is a vital aspect of pedagogy. Noddings (2013) argues that the first aspect of caring is engrossment which involves an individual better understanding the situation of the person who requires care before deciding how to support them. Thus, the ELSA must pay attention to the causes of Ryan’s emotions to comprehend his perspective. Although, all aspects of development must also be considered for children to thrive (Mahmoudi, 2012).

Furthermore, progression is at the heart of Ryan’s support plan. Once he has identified the triggers of his emotions, he will be supported to use strategies to self-regulate. The Curriculum for Wales (Welsh Government, 2020) highlights the importance of growing responsibility for pupils’ own health and well-being by developing the capacity to recognise when support is needed and how to seek it. Effectiveness is increased by recognising their feelings and adopting strategies to respond in a healthy way. 

Impulsive aggression is a common behaviour of children with ADHD (Saylor and Amann, 2016). Freud argues that individuals use positive or negative defence mechanisms when the ego is distorted to protect themselves from anxiety (Diem-Wille, 2018). Therefore, suggesting that Ryan argues and fights with pupils as a coping mechanism. Similarly, Erikson’s eight stages of psychosocial development would place Ryan in the fourth stage, industry vs inferiority where he must initiate a task to feel successful (Maree, 2021). Erikson would argue that Ryan has failed to achieve this, which has led to the underdevelopment of competence (Knight, 2017) to manage his emotions. On the other hand, Skinner suggests that behaviour is determined by environmental consequences such as reinforcement and punishment (Alderson, 2008). Therefore, Skinner argues that Ryan fights and argues with his peers as a way of gaining attention from teachers as he is neglected of this care at home. This negative reinforcement increases the likelihood of repetition. 

By supporting Ryan to think about when emotions require the need for regulation and the strategies that he can use to do this, he should gain a deeper understanding of why fighting and arguing are not effective ways to respond (Ceresoli-Borroni et al. 2019). Consequently, improving his independence, confidence, and self-esteem. Research by Gutman and Vorhaus (2012) has shown that children with higher levels of emotional, behavioural, and social well-being have higher levels of academic achievement. Um et al. (2012) agree with this as their research suggests positive emotions facilitate learning and contribute to academic achievement. However, D’Mello et al. (2014) disagree as they would argue that Ryan should achieve higher performances in his learning compared to his peers as he may have an increased focus of attention due to the underdevelopment of his ability to identify and manage emotions. It is evident that the self-regulation strategies will support Ryan to focus and engage with his learning which will reduce disruptive behaviour and lead to academic attainment (Volger, Crivello and Woodhead, 2008). Thus, leading to a smoother transition into Year 3.

The teacher acknowledged Ryan’s interests in this activity as it involved reading and art. An Estyn (2023) case study has highlighted the importance of listening to pupils as it can equip staff to better recognise and validate pupils’ feelings, support them to express themselves and regulate their emotions. However, it may be argued that there is educational bias towards Ryan as the learning involved targets his needs (Watts, 2023). To overcome this challenge, the teacher will make it transparent that this learning will benefit all pupils as effective practice highlighted by Estyn (2018) states that pupils’ outcomes and well-being can be improved through a creative curriculum.

It is important that the teacher stays in contact with Ryan’s mother to ensure progress of the management of his emotions at home and school can be compared. Jensen et al. (2007) argue that many caregivers who feel they cannot manage an aggressive child with ADHD often request medication changes. Therefore, the teacher must ensure the strategies that are taught to Ryan in school to help him self-regulate are shared with his mother. Noddings (2005) would argue that motivational displacement is occurring as the teacher is prioritising Ryan’s needs and their actions are purely to help him. This will enable Ryan’s mother to support him if he has violent or emotional outbursts at home. Subsequently, reassuring both pupil and parent. However, Ward, Kovshoff and Kreppner (2021) argue that many teachers lack the expertise to effectively support children with ADHD. It is suggested that practitioners should receive training regarding the management of children with ADHD (Mikami, Smit and Johnston, 2019).

In addition to this, the Welsh Government (2017) states that children who transition through the education system may suffer with issues of identity and developmental and emotional changes that last as long as the child needs. Therefore, it is vital that the children’s views regarding transitions are acknowledged to support their well-being and ensure successful practice. Research by Packer et al. (2021) has shown that students suggest there should be more opportunities to meet with peers to develop new friendship groups when moving from Foundation Phase to KS2. This is supported by Article 12 of the UNCRC (UNICEF, 2019) which states that children have the right to express their views freely and be heard.

Waslick and Greenhill (2004) suggest children with ADHD have difficulties forming and maintaining friendships because of their constant interruptions and impulsive outbursts which can be perceived as inappropriate by their peers. Piaget (Doherty and Hughes, 2014) would agree with this as he argues a lack of social interactions with his peer has caused Ryan to become egocentric as he struggles to see how his actions may be considered unacceptable from the perspective of others. This is supported by research from the World Health Organization (2015) which states that negatives attitudes towards ADHD may diminish school satisfaction. Subsequently, leading to increased rates of truancy and low attendance. 

The LSA must ensure that Ryan comprehends that his opinions regarding friendship and the qualities of a good friend have been acknowledge before participating in the group activity. This is vital as it will provide Ryan with a model of how to listen to his peers with genuine interest (McAuley and Rose, 2010). This is supported by Bandura who argues that social learning and behaviour can be learnt from modelling and further be used to imitate (Nabavi and Bijandi, 2012). This is supported by Vygotsky who created the Zone of Proximal Development which suggests that Ryan can understand the skills required to form relationships with support from the LSA as she is the More Knowledgeable Other (Smidt, 2013). Thus, closing the gap between Ryan’s present abilities and what he can achieve with support. Nevertheless, Kohlberg implies that modelling and imitation will not support Ryan to internalise the moral reasoning behind caring for others (Power et al. 2011). It is evident that modelling care can enable children to form positive relationships. This is supported by Noddings (Bergmark, 2020) who argues that Ryan can acknowledge and appreciate the care from all the stakeholders involved in his provision which can motivate him to show care for his peers. 

Gardner (2006) suggests that encouraging Ryan to communicate with his peers and discover who they are will develop his interpersonal skills and ability to empathise with others. It will also support him to discover similarities and differences between himself and his peers which may form the basis of relationships (Collins and Foley, 2008). Consequently, improving his self-efficacy as Ryan will have an improved self-perception of his ability to listen and respond which may lead to academic achievement as they have been strongly related (Webb-Williams, 2017). This support strategy will aim to develop Ryan as a healthy, confident individual who forms positive relationships based upon trust and mutual respect as suggested by the Welsh Government (2015). Although Ryan may be anxious to express himself to his peers due to fear of judgement. Therefore, it is crucial that all pupils respect each other and understand that their interests are valued (Welsh Government, 2021).

Moreover, it is important that Ryan continues to form positive relationships with his peers to encourage collaboration. Howard, Burton and Levermore (2019) argue that children with ADHD excessively disagree with others. According to Bowlby’s theory of attachment, Ryan has formed an ambivalent attachment with his mother as she can sometimes neglect his needs which has impacted his low self-esteem. As well as this, Grady, Yoder, and Brown (2021) suggest that children with an ambivalent attachment may be anxious that other children do not appreciate them and avoid them. Thus, suggesting why Ryan prefers to work in isolation rather than collaboratively.

In addition to this, research by Packer (2021) implies that as learners become older, there is an increasing emphasis on taking responsibility and becoming more independent. This is also supported by Jindal-Snape (2010) who argues there are heightened expectations on pupils, particularly regarding independent learning. Therefore, as children transition from Foundation Phase to KS2, they believe that the level of support provided to them must lessen and they must become more self-sufficient. It is crucial that the teacher explicitly ensures children understand the importance of collaborative learning, as well as independent (Booth, Ainscow and Kingston, 2006).

Ryan will be working in a group to collect data from the whole school and decide what to bake for their fundraiser. Glasser would support this strategy as his theory suggests that practitioners must meet the four basic psychological needs to drive students. As this strategy ensures the need to belong, for power, freedom, and fun, it should support Ryan to consider his peers’ viewpoints. However, Glasser does acknowledge that Ryan must freely decide to change his behaviour to work collaboratively (Bucher and Manning, 2001). This is also supported by Dewey who suggests that teachers should provide project-based learning strategies and focus on authentic themes which are relevant to pupils’ lives (Mason, 2017). Subsequently, supporting Ryan to become an enterprising, creative contributor who can lead and play different roles in teams effectively and responsibly (Estyn, 2023). The Welsh Government (2021) states that this will also develop his critical-thinking skills which are necessary to engage in collective decision-making and support him to understand the importance of his contributions to the process. Research by the Education Endowment Foundation (2021) has highlighted that approaches which focus on improving social interactions are more successful than those focusing on personal and academic outcomes as they have an impact of six months additional progress. Thus, supporting the development and progress of an ambitious, capable learner who builds a body of knowledge and skills to apply in different contexts (Estyn, 2019). Despite this, Severs (2020) argues that the role of the teacher is to provide structure required for the brain to learn. This can be taught though explicit instruction. To overcome this, Hattie (2009) suggest that direct teaching should involve the active engagement of the teacher in scaffolding learning.

To help achieve the vision of supporting pupil well-being, it is vital to collaborate with the Additional learning Needs Co-ordinator (ALNCo). Estyn (2020) states that Ryan will thrive with an ALNCo as a stakeholder in his provision as they will ensure inclusion, participation and engagement are integral to raising his attainment and improving his life chances. Although, pupils who are supported by an ALNCo may feel stigmatised from their peers which can negatively impact their social integration (Welsh Government, 2016). This concern may also be shared by Ryan’s mother as she may not agree that an ALNCo would be beneficial in Ryan’s provision.
 
Furthermore, research by Peters (2010) has shown that children from low socio-economic backgrounds are at risk of making less successful transitions that their more advantaged peers. Packer (2020) suggest that parents should ensure pupils are prepared with the correct equipment before returning to school by buying uniform, shoes, and stationery. However, this is a challenge for Ryan’s mother due to her low income. 

Keilow, Wu and Obel (2020) suggest that there is a correlation between socio-economic disadvantage and the diagnosis of ADHD. They argue that parental unemployment, income poverty and low educational attainment increases the likeliness of ADHD in children.

Malow’s hierarchy of needs implies that the basic needs of individuals such as food, sleep and warmth must be fulfilled before Ryan can achieve his inborn desire to become self-actualised (McFarlane, 2021). By supporting Ryan to discover the support that can be provided to him such as fruit and uniform donations from the school and vouchers for electricity, heating, and food banks from the local community, it will nourish his physiological needs which will allow him to thrive academically. Whereas Smyth and Wrigley (2013) argue that despite the possibility of Ryan achieving self-actualisation, his low socio-economic status will be accompanied by disrespect, humiliation, and exclusionary discrimination. Thus, negatively affecting Ryan’s well-being as Martin and O’Neill (2019) highlight that 27% of children receiving Free School Meals often experienced loneliness, compared to 18% of those who do not. However, in accordance with children’s rights, the Welsh Assembly Government (2004) aim to ensure pupils are not disadvantaged by poverty. The Welsh Government (2017) states that teachers must be confident in setting high expectations, raising standards for all, and reducing the attainment gap. Subsequently, eliminating barriers and aiding the potential within learners. To overcome this, Ryan will be provided with the opportunity to share his findings regarding how to support those who are disadvantaged with his peers. A case study of a school has highlighted the importance of supporting the development of ethical, informed citizens who respect the needs and rights of others, as a member of diverse society (Welsh Government, 2020). This is also supported by Arshad et al. (2013) who suggest that an inclusive school is a place where all stakeholders are accepted in their individuality and difference, and there is a duty of care within an ethos of respect.

It is crucial that the class teacher discusses with Ryan’s mother how the school and community can support their situation. This is supported by Bronfenbrenner’s ecological system which highlights the importance of interactions between the microsystems (Vélez-Agosto et al. 2017). Consequently, strengthening the relationship between the school and Ryan’s mother which will positively impact Ryan’s holistic development. Also, research by CASEL (2020) has highlighted the importance of authentic school and family partnership as they can reinforce pupils’ social and emotional development. As well as this, the research suggests that community partners can often provide safe and developmentally rich settings for learning and development. However, Ryan’s mother may be wary to share her need for support due to fear of embarrassment or rejection caused by prejudice and stereotypes (Watson, 2017). Therefore, communication with parents must be sincere and confidential and the school must be open to feedback. As a result of this, the more engaged parents are, the more likely they will be able to support their children and ask for help on all matters (Children in Wales, 2019).

It is evident that supporting the social and emotional well-being of Ryan will have a positive impact on his progress as a learner with ADHD who is transitioning from Foundation Phase to KS2. Aiding Ryan to identify and manage his emotions will support Ryan to understand what triggers his emotions and how he can self-regulate. Effective practice shared by Estyn (2021) suggests that this will reduce Ryan’s stress levels and impulsive behaviours which will improve his concentration in class. Therefore, this will form the basis of encouraging Ryan to form positive relationships with his peers. The Good Childhood Report (The Children’s Society, 2023) highlights that children’s relationships with their family and friends were important for their well-being. Moving forward, Ryan will be able to work collaboratively with his peers and become open-minded to viewpoints other than his own. Thus, developing resilience (Relational Schools, 2019). As well as this, Ryan will understand that there is support available for his living situation and he will not be judged for this. Schuelka (2018) implies that inclusive education should involve community collaboration to enable all students to flourish.

Creating a support plan for Ryan has led to a deeper understanding of progression in learning (Welsh Government, 2019). Wu and Gweon (2021) argue that children use the skills and knowledge stored within their schemas to facilitate their learning. As a result of this, learning will be planned to extend pupils’ capabilities and build upon prior knowledge which will ensure progress across the four purposes. Also, greater knowledge of involving partners in learning has been developed. Mroz (2014) suggests that personalised learning involves engaging pupils and their parents as partners in learning. Consequently, parents and other members of staff will be consistently involved to support children to thrive as learners.

An area of development is enabling improvement to enhance collaboration. Brookfield (2017) implies that practitioners should reflect on their practice by considering the perspectives of themselves, their students, colleagues, and literature. Therefore, advice will be accepted and utilised to improve performance and achieve enhanced outcomes for learners. However, it is important to consider reflection-in-action as well as reflection-on-action as Schön implies that practitioners should act immediately on their reflections to maximise progress in learning (Orland-Barak and Yinon, 2006).
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Word count: 1499Name: Ryan 
Age: 7






What people like about me.
· I am funny.
· My imagination.
· I am caring.
· My singing.
· I give good hugs.

What is important to me.
· I like playing games and Roblox.
· Reading books.
· I like arts and crafts.
· Doing jobs for teachers.
· I like to sing songs.
Who is important to me.
· My teacher.
· Miss Davies (Class TA).
· My cat.
· My friend, Elsie.
· My mum.
How to support me.
· Let me use the Chromebook.
· Make learning fun.
· Work together with Elsie.
· Being outdoors.
· Explain instructions clearly and be patient with me.
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Page 2

	
	Reason for support
	Support strategy
	Stakeholders
	Curriculum links
(Welsh Government, 2019)
	Review
	Evaluation
	Next steps

	‘Meet the teacher’ 14.07.23.









W1
04.09.23
(30 minutes after lunch)
	Identifying emotions
Ryan struggles to explain how he is feeling to other adults.
	Explain that the class topic for this term will be ‘Inside Out’ which will involve learning about how our emotions affect us.


Begin by asking Ryan how he feels today. Use the ‘Inside Out’ characters as a prompt to support discussion. Ask Ryan to name the different emotions and give examples of when he has felt happy, sad etc.

	Teacher











ELSA to carry out activity.
	Health and Well-being:
What Matters Statement (WMS): How we process and respond to our experiences affects our mental health and emotional wellbeing. 

Progression Step 2 (PS):
· I can notice and communicate my feelings. 

Four Purposes:
Healthy, Confident Individuals.
	Regular check-ins will occur with Ryan each week with the class and daily with the LSA.
	Progress of how Ryan explains how he is feeling will be monitored through daily check-ins. Feedback from ELSA will support ongoing evaluation.
	Support Ryan to identify strategies that he can use to help him manage his emotions.

Health and Well-being:
WMS: How we process and respond to our experiences affects our mental health and emotional wellbeing. 

PS2:
· I am beginning to notice when I need help to manage my feelings.


	W2
11.09.23
(Whole class 1 hour lesson)
	Managing emotions
When Ryan is asked to do something that he does not want to do, he often argues with staff. He also resorts to fighting when he disagrees with another pupil or if they have upset him.
	Read the book ‘The Calm Down Jar’ with the class. Discuss when emotions require the need for regulation. Ask questions such as “What helps to calm you down when you are angry?” The children will make their own ’calm down jar’ by mixing glitter, food colouring, glue, and hot water together. Encourage the children to use their ’calm down jars’ to self-regulate.
	Teacher
	Languages, Literacy and Communication:
WMS: Understanding languages is key to understanding the world around us.

PS1:
· I can enjoy sharing books and reading materials and handle them like a reader.

Expressive Arts:
WMS: Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.

PS1: 
· I am beginning to use creative materials safely with guidance and direction.

PS2: 
· I can use creative materials safely and with some control under supervision.

Health and Well-being:
WMS: How we process and respond to our experiences affects our mental health and emotional wellbeing. 

PS2:
· I am beginning to notice when I need help to manage my feelings.
Four Purposes: 
Healthy, Confident Individuals.
	Meeting to be held with Ryan, teacher, LSA, ELSA and Ryan’s mother.
	Discussions regarding the development of Ryan’s management of his emotions. Teacher and LSA to observe interactions during the day. Consider how Ryan reacts when he is upset/angry. Does he use self-regulation strategies?
	Ask Ryan to share his ‘calm down jar’ with his mother and sister and explain it will help to regulate his emotions. Compare progress made at school and home.

Health and Well-being:
WMS: How we process and respond to our experiences affects our mental health and emotional wellbeing. 

PS2:
· I can, with support, focus attention on my perceptions and thoughts.

· I can understand how and why my thoughts, feelings and actions change in response to different experiences.

	W3
18.09.23 (Whole class 1 hour lesson)
	Building relationships
Ryan does not have many friends in the class as he disrupts the other learners frequently. He prefers the company of staff members. He often spends break and lunchtime alone.
	Discuss with Ryan who his friends are. Focus on what friendship means to him and the qualities of a good friend.

Take the class outside. Tell the children to spread out and find a space. Shout out a category such as ‘Favourite food’ and the pupils will have to find another person who has the same favourite food as them. Once they find someone with the same answer as them, they must pair up and tell the teacher so they can run past the ‘finish line.’
	LSA









Teacher
	Health and Well-being:
WMS: Healthy relationships are fundamental to our well-being.

PS1:
· I can get along with others with and without support.

Four Purposes:
Healthy, Confident Individuals.
	Meeting to be held with Ryan, his mother and teacher. Relationships between Ryan and other pupils in the class will be regularly monitored by LSA. 
	It is anticipated that Ryan will only choose to interact with Elsie, but with support he will be able to connect with the other children. Monitor progress through discussions between Ryan and LSA. Does Ryan believe he has more friends now compared to when he was in Year 2/at the start of Year 3?  Observations of interactions throughout the day.

	Encourage Ryan to think of how he can build a stronger relationship with his sister by creating a list of things they have in common/the qualities of a good sibling.

Ryan needs to learn how to work as a team rather than in isolation.

Health and Well-being:
WMS: Our decision-making impacts on the quality of our lives and the lives of others.

PS2:  
· I can take part in group decisions and I understand why some decisions need to be made as a group.


	W4 25.09.23 (Whole class 1 hour lesson)
	Teamwork
Ryan rarely works with other pupils in the class.
	Inform the class that ‘World Mental Health Day’ is approaching, and the class will be baking to support the fundraiser. Split the children into groups (Ryan to be in Group 1). Instruct Group 1 that they must decide what the class will bake. The options are cakes, brownies or cookies and they must gather data from the school to inform their decision. In pairs, the children will visit each class in the school and ask the children to vote for what they would prefer to buy at the fundraiser. Each pair will create a tally chart. The group will come back together to share their findings and decide.
	Teacher
ALNCo
	Health and Well-being:
WMS: Our decision-making impacts on the quality of our lives and the lives of others.

PS2:  
· I can take part in group decisions and I understand why some decisions need to be made as a group.

Mathematics and Numeracy:
WMS: Statistics represent data, probability models chance, and both support informed inferences and decisions.

PS2: 
· I can collect and organise data to ask and answer questions in relevant situations.

Four Purposes: 
Ambitious, Capable Learners.
Enterprising, Creative Contributors.
	Progress will be discussed with ALNCo and Ryan’s mother.
	Ongoing observations of Ryan’s willingness to participate in and contribute to groupwork. Does he consider others when making decisions?
	Encourage Ryan to complete chores with his sister to further develop collaboration.

	W5
02.10.23 (1 hour after lunch) 
	School/Community support
Ryan rarely brings in fruit for breaktime as his mother cannot afford it. He often complains of a lack of sleep, heating, and clothes.
	Read the story ‘Maddi’s Fridge’ with Ryan. Tell Ryan to pretend that he is Sofia and ask him “How would you help your friend, Maddi in this situation?” Allow Ryan to use the Chromebook to research ideas and present them on Minecraft Education.
	LSA to carry out activity.
	Humanities:
WMS: Human societies are complex and diverse, and shaped by human actions and beliefs.

PS1:
· I am beginning to develop my awareness of similarities and differences between people.

Science and Technology:
WMS: Computation is the foundation for our digital world.

PS1:  
· I can experiment with and identify uses of a range of computing technology in the world around me.

Four Purposes:
Ethical, Informed Citizens.
	Meeting to be held with Ryan’s mother, teacher and LSA.
	Observations of Ryan’s confidence to ask for support. Has he asked a member of staff for fruit or a jumper to wear at break? Details about school uniform donations and vouchers for food banks within the local community to be shared with Ryan’s mother.
	Encourage Ryan to share his ideas with his family to support their living situation.

Share his findings with the class before progressing to learning about the differences within our community e.g., beliefs.

Humanities:
WMS: Human societies are complex and diverse, and shaped by human actions and beliefs.

PS2: 
· I have explored and am aware of diversity in communities.
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