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You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 

Report Rational
“An assessment is the measurement or collection of information regarding the student performance of skills, knowledge, and attitudes taught in physical education classes”. (shapeamerica.org, 2018).
The assessment aim is to answer what the student can do, what does this student understand and what does the student value? Along with what does this student need to learn next?
Within this report I assessed the four domains of learning within physical education on Pupil X who will be attending your school in September. Whitehead, (2010), has proved how important it is for children to be able to be confident as well as competent in a variety of skills. They don’t have to excel at all or even many skills but competent in them to progress. The goal is to make progress and not to master every aspect each movement taught. 
That’s why assessing the four domains of learning is so important. We hope by the time that pupils reach secondary school they are or close to being physically competent. If they are not, then we need to do our best to develop them on their life track to being physical literate. This assessment of the four domains of learning will inform us if pupils are at the right stage of competence within physical education. After all, Weiss, (2011), state that, Physical inactivity, poor postural control and poor motor skills, are linked and associated with unhealthy behavioural, emotional, and social outcomes and can be a serious risk to youth and adolescents.
Biddle et al. (1998), informs us that within growing years, many children and adolescent have adopted a sedentary lifestyle, and as technology has increased so has the rise in obesity levels in children, (Action.org.uk. 2011; Steinbeck, 2001). On top of this there is evidence of a link between childhood physical inactivity and weak bone strength, with potential impact on osteoporosis when they are older. (Bass, 2000). Firstly, I am assessing the physical domain, to see if Pupil X had sufficient fundamental movement skills, locomotor, stability and manipulative abilities with the understanding of them. They must be able to show movement of body in any direction and speed, good balance, both static and dynamic, as well as showing successful object control skills. Looking at Clark & Metcalfe’s, (2002), “Mountain motor development”, you can see for a pupil to become physical literate they must have a good base of a wide variety of FMS and backed up by, Robinson et al. (2008), “Synergistic Developmental Trajectory Model of Motor Competence and PA”.
Physical activity became an important public health issue and has remained in the political spotlight since, HEA, (1998). This is a strong reason to assess and evaluate if pupils are at the correct physical stage before making the change from primary to comprehensive school.
Next, I assessed Pupil X’s cognitive ability. I want to see if Pupil X can grasp the understanding of the task set by the teachers, either through a verbal or visual explanation and have no need to receive any further instructions or repeat the original one, from either teacher or fellow pupils. Key words I will be using to assess to see if Pupil X is competent in their cognitive domain are ones such as, their knowledge to identify or define tasks. If they help another pupil I will being using words such as describe, illustrate or translate to their fellow pupils. Can they go further to develop and construct new parts to the task to make it more challenging for themselves. Finally, I want to look at words such as judge to see how they assess their own performance and/or their peers during the task. Identify these words when assessing pupils should help to assess their knowledge of the goals and the critical features of the task showing the results of the pupil’s cognitive stage. (Shapeamerica.org, no date). All these will help to develop the pupil’s physical literacy but also help in other subjects. Many studies like, Shepard, (1997), have shown that physical education in schools has helped to improve pupil’s cognitive abilities in other subjects. Both are key reasons to assess the cognitive ability of pupil X and assess which level they are preforming at.
The third domain of learning I assessed was Pupil X’s on is their Social Domain. During the assessment of this domain I will be looking for teamwork, empathy and personal responsibility. Research has suggested that it is not the activity but the process of being in a social group within education, maybe one you normally wouldn’t be found in, is the vital element in effecting behavioural change (Danish, 2002) and the development of pro- social skills (Martinek and Hellison, 1997). 
Bailey, (2005), implies that with physical education you each pupil has a variety of various person and social skills which can act as social catalysts between one another and enabling successful and acceptable functions in many social situations.
Participation and teamwork is believed to encourage the development of essential skills such as a sense of community, as nobody wants to feel alone (Ennis, 1999), Co-operation, working with others can provide quicker and more successful outcomes, (Miller et al., 1997) and trust (Priest, 1998). These are all key factors a pupil will need to have when approaching secondary school. Meeting new people and the step up in academic level in secondary school can be tough.
“The claims made for the social benefits of PESS centre on developing young people’s abilities to interact positively with others which can, as a consequence, result in wider gains for themselves, their schools and communities”. (Bailey et al., 2009).
Assessing their social skills gives us a good understanding of what stage they are at and what can be done to improve if needed.
Finally, I assessed Pupil X’s affective domain. The affective assessment deals with
pupil’s perceptions, interests, feelings, values and attitudes. The key thing to remember when assessing the affective domain, is to not get it confused with the social domain. Affective domain is more about the individual pupil themselves and their feelings, attitudes, and dispositions towards the task. This may involve, participating in physical education while demonstrating responsible personal and social behaviour and understanding that physical activity provides opportunities for enjoyment, challenge, self-expression and social interaction. (shapeamerica.org, no. date).
Assessed properly it measures the development of acceptable social and personal behaviours of pupils, as well as giving pupils the chance to self-assess and reflect upon their own behaviour, bearing in mind they are already informed of the correct behaviour beforehand.
It is also a good indication of holistic learning as mentioned before. If the mind and body are working well to benefit each other the pupils attitude should also be positive, as explained by, Mutrie and Parfitt (1998).
Effort and willingness to participate, Fair play and sportsmanship, Willingness to cooperate within teamwork, are all traits to look for when assessing the affective domain. Words like team work and sportsmanship are used in assessing social domain, but the affective is more about how they approach it and if they are happy in doing it rather than just doing it because they have to and are told to. Students with good affective skills becoming more responsible young adults therefore improving the emotional climate of your classes, which is  also, a trait they can take into any area of life. 
All four domains are key areas that all pupils need to preform and understand to have life-long wellbeing, and if they do not currently then this assessment will point out the way forward to make sure they do.
Report

Name: Pupil X                                                    Age: 11 years old
Sex: N/A                                                             School: Model
Class: 6A

Rubric
The rubric used, (Appendices A and B), works on a four-level scale. Level one being unsatisfactory, level two being adequate, level 3 being impressive and level four being exceptional. Each level is linked to the standards set out by the National Curriculum of Wales, (2008). Pupils should be working at around a level two or three to be on track towards being physically literate. Each domain is assessed on these levels. Which then points towards which areas the pupil is excelling in and which areas may need to be focused on for improvement. Each pupil is different but they all must have a good balance of standard in all the domains to achieve lifelong well-being. This assessment shows clearly which domain areas the pupil is excelling in and which areas may need to be focused on for improvement. Moving to secondary school is where many students drop away from Physical education or run towards. With this assessment your staff have a better idea of which areas to work on and help out with for each student, to the best of their abilities.
Results and Future Action 
If you look at Appendices A, you can see the results of the levels I gave for each domain when assessing Pupil X’s learning performance in physical education.
Physical Domain
When assessing Pupil X’s Physical domain, I graded them at a level one, as seen in appendices A. Although they showed some attributes of level two, Pupil X did not meet all the standards stated by the rubric. Pupil X showed some FMS such as running and throwing but not enough to grade them at a level 2, hence why I graded them at a level one. When they did run, I found they stop on regular occasions, leading me to believe their physical fitness and cardiovascular abilities were lacking. When they did throw a ball or bean bag, there was not much effort and very rarely were near the target that they aimed for. Pupils X showed little to none of the other Locomotor skills, such as jumping or dodging, when their fellow group peers did. Pupil X’s manipulative skills when throwing one object at another was below average and off target and their catching was lacking to acquire the level required for a pupil of their age, as stated by the rubric and NC, (2008). Finally, Pupil X showed little to no change in their effort levels from warm up to main activity. 
To improve Pupils X’s physical domain in the future I suggest that they are encouraged to explore a variety of sports to find one that suits them best. Not everyone is a sports team player or a sprinter. Some may excel in water or in the gym as suggested by, Bailey et al., (2009). It is important to make the pupil aware that physical activity doesn’t have to be tiring and exhausting, a brisk walk or jog, regularly can be healthy and a start to lifelong well-being. Secondary school should be a chance for pupils to re-create themselves and find something new they can enjoy, with direction from educators they can achieve that.
Cognitive Domain
Pupil X achieved a level 2 when assessing their cognitive domain, as seen in appendices A. Although Pupil X understood basic part of tasks, they did have to have them re-explained after several attempts as they were not performing it correctly. As the teacher was clear and showed demonstrations in their explanation, I concluded that Pupil X must not have fully understood what was being asked of them. Once explained one to one, they picked it up perfectly Pupil(s) X’s decision making was adequate but at times they could have decided better in certain situations. I could see Pupil X had good intentions each time but at certain moments they could have thought more before reacting. The unfortunate thing I found about Pupil X’s cognitive domain was when the teacher asked the group to create their own game. Pupil X, didn’t seem to get involved and stood back and let others take control. Now they had some input, but when practising they did not know what to do. This could be due to their social domain which is talked about below, but I do believe that a little wider range of knowledge in other activities will benefit Pupil X in the future. As previously mentioned by, Whitehead, (2010), it not about being a master at one task but have an appropriate level of a variety of tasks to be healthy life long. Future suggestion would be to just show and explain a variety of games and sports to Pupil X and be sure they understand them. More knowledge the more chance of success for the pupil to be physical literate.
Social Domain
Appendices A shows that I graded Pupil X at a level 2 when it came to them being assessed on his social domain. Pupils X even showed some characteristics of level 3 such as, some interactions in groups and respect to peers and teachers but unfortunately not enough to grade them that high. Most of the time Pupil X didn’t get involved with others in their groups and didn’t look engaged when the teach was explaining. As previously mentioned in the report of their cognitive assessment, when creating a game, they didn’t interact much with their peers. This could be because they don’t know them well and they may change their attitude after more lessons with the same peers. An approach such as, Sports education model, (Siedentop, 1994), or Co-operative learning, (Dyson and Casey, 2016), could be used to interact pupils in groups they may not normally interact with, thus expanding their social groups, their knowledge of a variety of sports and activities. This is an approach I would suggest in Pupil X’s physical education future.
Affective Domain
Finally, as shown in Appendices A, Pupil X’s assessment on their affective domain showed to be the highest level, grading them at a level 3, and in my personal assessment not far off a level 4, the top grade possible. There was no doubt that Pupil X is a cheerful and happy pupil. They seemed more than happy to be involved with his teachers and fellow pupils. Pupil X was happy to try tasks and not afraid of any of the equipment, even if they may not of succeed right away, they were still more than happy to carry on and keep trying, showing their willingness to learn new basic tasks, indicating they want to improve both their physical and cognitive domains.  Enjoyment experienced during physical activity and sport can reinforce self-esteem, which, in turn, can lead to enhanced motivation to participate further. (Sonstroem, 1997). 
Kimiecik and Harris (1996), backs this up by explaining, enjoyment allows for the development of intrinsic motivation
The only issue that stopped Pupil X from achieving a level 4 grade was that at times they seemed to get bored and had to have a little push to carry on, not because they weren’t enjoying but they seemed to get distracted easily by what was going on around them. This is something I am hoping Pupil X will grow out of in the future. Giving them more specific tasks and explaining that others are relaying on them or (giving) finding a task they are more focused on may help them to focus on the task, as explained by, Mahoney and Stattin (2000).  More but ideally over time I would like them to be intrinsically motivated to stay on task, something that should develop as their four domains develop.


Reflection
There are many reasons for assessing pupils in physical education. It gives teachers a chance to look at individual pupils and understand how they are progressing and assess if the programme they are providing is suitable for all pupils. It is also for the benefit of the student. It gives them a chance to have direct guided feedback. When a student knows directly what to work on it can motivate them to improve, instead of generic group feedback. Finally, in this instance, it can be a more reliable grading system for the pupil’s performance for the current teacher or for their future teacher, which is even more helpful when they are changing schools.  (Shapeamerica.org, 2018). 
On reflection of my assessment I believe that this rubric proved to be a useful tool for assessing the pupils four domains of learning and how physical literate they are.
To be sure my assessment and rubric was valid, I based levels two, three and four of my rubric, (Appendices A and B), on levels one, two and three of the Attainment targets in the NC, (2008). The reason for having level one in my rubric is because this class and its pupils have not been regularly assessed, making me unsure of their standards in all the domains. This foresight when planning my rubric, (Appendices A and B), was successful as you can see by the results due to Pupils X only achieving a level one in their assessment. Using the, NC, (2008), standards, proved my rubric to be a good valid and reliable source for assessment as it is a nationwide and valid government document used by all schools. This mean the rubric can be used anywhere across any year six class within Wales.
As for how valid and reliable it is for assessing physical literacy, well some key statements about a pupil being physically literate are ones such as,

“Individuals who are physically literate will move with poise, economy and confidence in a wide variety of physically challenging situations. Physically literate individuals will be perceptive in ‘reading’ all aspects of the physical environment, anticipating movement needs or possibilities and responding appropriately to these with intelligence and imagination” (Whitehead, 2011, p.21)

“An individual who is physically literate moves with poise, economy and confidence in a wide variety of physically challenging situations. Furthermore, the individual is perceptive in ‘reading’ all aspects of the physical environment, anticipating movement needs or possibilities and responding appropriately to these, with intelligence and imagination”. (Jurbala, P. 2015, p.367-383).

The above statements use many of the words as in my assessment such as, confidence, response, and reading.
Whitehead, (2008) description of physical literacy provides even more compresence with the literature in my rubric, (appendices A and B), such as, the goal is to make progress and to be confident and competent in a variety of skills. They don’t have to excel or master every movement. All points I made in my rational.
Finally, the rubric itself, (appendices A), I believe is set out very straight forward and easy to follow. More room for notes to be made could be provided, as once you give them a level there is little room to note down why the level was given and a teacher using this to mark several pupils,  as they would not remember all the reasons for why they gave them a certain level grade.
The detailed rubric, (appendices B), is a helpful extension of the main rubric, (appendixes A), for new teachers starting out and may not have assessed before and/or for a supply teacher who may have to assess. It can also be used to explain in more detail to other faculty members, such as heads of departments, heads of years or head teachers, why and what you assessed. Finally, it can help a teacher to pass on information to another teacher about pupils. 
The detailed rubric, (appendices B), does not need to be used at all times, just as and when it is needed.
In conclusion I believe the assessment and rubric, (Appendices A and B), are valid and reliable to use and are a good tool to indicate how a pupil is progressing in their four domains of learning in physical education and how physical literate they are. My final suggestion would be to use it on a more regular basis, so that the results can help teachers to adapt lessons and the pupils learning outcomes and it will result in making more of an impact on the pupil’s education.
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	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4
	LEVEL GIVEN

	PHYSICAL
	• Demonstrates little to no fundamental movement skills.
• Multiple stops and rest periods during session.
• Little to know change in activity effort from warm up to main task.
	• Has fundamental movements, can see some patterns.
• Tries their best to continually take part but is forced to rest.
• Slight increase in effort from warm up to main task.
	• Performing all the fundamental movements and patterns. 
• Are continuously active.
• Increases participation from warm up to main task.
	• Can Perform all FML and even more advanced.
• Active, enthusiastic and prompting others.
• Pushing beyond limits in main tasks.
	 

	COGNATIVE
	• Little to no understanding of task. 
• Poor decision making during game situation.
• Lack of judgement and evaluation both self and peer.
	• Understanding of parts of task but not all.
• Some good decision making in the task but majority still poor.
• Foresee some judgement by either self or peer.
	• Understands all the tasks set out by teacher.
• Shows good decision making within tasks.
• Makes good judgment for self and peer assessment.  
	• Understanding all task and trying to develop them.
• Shows good decision making and influences others.
• Can assess both self and fellow students in detail.
	 

	SOCIAL
	• Little to No teamwork or sportsmanship.
• Does not respect teacher or fellow students.
• Isolates themselves from others.
	• Show and attempt of either teamwork or sportsmanship.
• Shows some respect to their fellow students or teachers.
• Shows some interaction.
	• Shows strong teamwork or sportsmanship.
• Shows respect to teacher or peers.
• Shows interaction into groups.
	• Shows both strong teamwork and sportsmanship and encourages others to.
• Shows respect to both teacher and fellow students and encourages others to.
• Interacts into all groups and allows all to interact into their groups evenly.
	 

	AFFECTIVE
	• Doesn’t have care for the safety of themselves or others.
• Doesn’t stay on target and performs own tasks.
• |Lack of enthusiasm or effort when preforming task
	• Cautious in participating and hesitant of having anyone helping them.
• Starts on target but can lose interest quickly. 
• Slight enthusiasm but still hesitant to learn new things and failing.
	• Tries new equipment and tasks.
• Seems happy to be involved.
• Willing to learn new basic tasks.
	• Uses all equipment and becomes familiar with it.
• Enthusiastic to be involved and excited. 
• Willing to learn any task presented to them.
	 





	Appendixes B

	LEVELS OF RUBRIC DETAILED

	PHYSICAL

	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4

	· Cannot see any clear FMS, 
- Locomotor = body moving in any direction from point to another (run, jump, dodge, skip, hop).
- Stability = Body balance either in one place, (static) or in motion, (dynamic). (Landing, balance, rotation).
- Manipulative = handling and controlling objects with hand (throwing and catching), or foot, (kicking, volleying, dribbling) or an object (stick, bat, racket).
Seems to need to stop after even the shortest task and need a rest. Does not show any increase in effort levels from warm up to main task.

	· Can see some of the basic FMS listed, 
- Locomotor = body moving in any direction from point to another (run, jump, dodge, skip, hop).
- Stability = Body balance either in one place, (static) or in motion, (dynamic). (Landing, balance, rotation).
- Manipulative = handling and controlling objects with hand (throwing and catching), or foot, (kicking, volleying, dribbling) or an object (stick, bat, racket).
Shows good effort to try and to partake continually but does need to rest due to tiredness.
Shows a change in pace from warm up to main task but still lack the effort levels needed.
	· Shows good FMS listed, 
- Locomotor = body moving in any direction from point to another (run, jump, dodge, skip, hop).
- Stability = Body balance either in one place, (static) or in motion, (dynamic). (Landing, balance, rotation).
- Manipulative = handling and controlling objects with hand (throwing and catching), or foot, (kicking, volleying, dribbling) or an object (stick, bat, racket).
Continually active without much sign of fatigue Shows an increase in effort from warm up to main task.
Shows good effort to try and to partake continually but does need to rest due to tiredness.

	· …..and understanding of how they are developed, able to asses themselves, others and give feedback on how to improve.
- Locomotor = body moving in any direction from point to another (run, jump, dodge, skip, hop).
- Stability = Body balance either in one place, (static) or in motion, (dynamic). (Landing, balance, rotation).
- Manipulative = handling and controlling objects with hand (throwing and catching), or foot, (kicking, volleying, dribbling) or an object (stick, bat, racket).
Continually active without much sign of fatigue Shows an increase in effort from warm up to main task.
Shows good effort to try and to partake continually but does need to rest due to tiredness.

	COGNITIVE

	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4

	· Does not seem to identify the task set by teachers after multiple explanations from both teachers and other students. Does not make good decisions during task, resulting in a poor conclusion. Does not seem to be able to judge their own performance to be able to improve or that of any other students to provide them with constructive feedback.
	· Understands basic parts of the task but still struggles to identify other parts after being explained by teachers and fellow students. Shows good effort in decision making but still making mistake that and alter the conclusion of the task. Can focus on self-improvement or peer assessment but struggles to do both. 
	· Pupils is able to understand and identify all tasks, does to need it re-explained. Shows good decision making, knows what to do and when within the task resulting in a good conclusion. Can judge to improve their own performance and others partaking in the task.
	· Pupil can identify all tasks, does not need it re-explained. Goes further to develop the task as it may be too simple for them. Shows good decision making, knows what to do and when within the task and can provide advice to others on what to do, to give them a better conclusion. Can judge to improve their own performance and other whilst partaking in the task.

	SOCIAL

	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4

	· Shows no effort of teamwork to their team to improve outcomes, goes on their own to try to be the best performer. Shows signs of a bad winner, (gloating), or and bad looser, taking no responsibility or even all of it. Shows no respect or empathy to the teacher or student and does not interact with either. They do not listen or communicate.
	· Shows effort of teamwork to their team to improve outcomes but still may decide to go on their own to try to be the best performer. May show some signs of a bad winner, (gloating), or and bad looser, take a little responsibility know and then Shows some respect and empathy to the teacher or student and interacts at times with either. Shows signs of listening or communication.
	· Shows either very strong teamwork or sportsmanship or a low positive level of both. They can respect and empathy their teacher and their peers in class. Joins in with all groups, happy to have input and be involved in all tasks with all peers. Takes responsibility of their own actions
	· Shows very strong teamwork and sportsmanship. They can respect their teacher and their peers in class as well as setting an example for other class mates to do the same. Joins in with all groups, happy to have input and be involved in all tasks with peers.  Take responsibility of their own actions. Also encourages others to become more involved in activities and more included, regardless of ability. Likes to see everyone involved and happy.


	AFFECTIVE

	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4

	· Messing around, encouraging others to misbehave and go off task. Does not pay attention to teachers or other students. No courtesy for others to learn. Has no interest in taking part in learning the tasks whatsoever?
	· Seems to find it hard to take part, either through lack of concentration, timed, or scared of failure. Will make the effort to try but will give up quickly if effected by one of the previous points.
	· Is happy to try new task and any other equipment that they may not have used before. Happy to be involved and take part in all tasks. Happy to improve and learn new skills.

	· Can use all and any equipment given and overcome and preform any task set. Enthusiastic to be involved and encourages other in the class to be more enthusiastic. Happy to be challenged and take on any activity or task.
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